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SUMMARY 

I. EDUCATION IN A CHANGING SOCIETY 

The continuing problem for all socie t ies and for individuals within 
them is not whether to change or not, but how best to adapt to the i r 
rapidly changing environments in o r d e r to p r e s e r v e an identi ty and 
ensure a continuing ex is tence . 

Accelera t ing r a t e s of change impose new s t r e s s e s and tens ions and 
re su l t in inc reas ing d i spa r i t i e s among individuals , groups and nat ions . 

S t r a t eg i e s to control the pace and na ture of change a r e essen t ia l if 
conflict i s to be avoided. 

Education both ac ts as an agent bringing about change and ref lec ts 
changes which have a l ready taken p l ace . The perpetua l paradox 
exis t s whereby education causes changes in society and then must 
i tself change to meet the needs of i ts new crea t ion . 

A r e a p p r a i s a l of exist ing forms of inst i tut ional ised education could 
determine the i r poss ible contribution to education systems in the 
future . 

Educational aims and objectives a r e difficult to t r ans l a t e into action 
unless they a r e defined with p rec i s ion and in de ta i l . 

The aims and objectives of control l ing au thor i t i e s , p a r e n t s , 
t e ache r s and students may not always coincide. Aims and objectives, 
therefore , should be formulated in t e rms which permit the i r d iscuss ion 
and reconci l ia t ion . 

The school environment and the form of education probably influence 
pupils and students as much as the curr iculum content. 

The expansion of educational provis ion i s not always accompanied by 
inc reased opportunit ies for those completing c o u r s e s . A r i s ing 
threshold of competence can lead to dis i l lusion and f rus t ra t ion when 
pe r sona l investment in education does not appear to pay off. 

Governments seek to balance the developmental needs of the i r 
countr ies against the legitimate asp i ra t ions of the individual and the 
p r e s s u r e s of public demand. The formulation and communication of 
national educational objectives and s t r a t eg ies helps to maximise 
national r e s o u r c e s and insp i re a sense of national pu rpose . 

The plea for re levance in education remains s t rong but the p r e c i s e 
definition of re levance continues to be e lus ive . P e r s i s t e n t efforts 
a r e needed to identify community needs and to meet them in the 
schools and other educational ins t i tu t ions . 

Fu ture developments in cu r r i cu la may lay more emphasis on the 
development of ski l ls in human re la t ionsh ips and at t i tudes conducive 
to the acceptance of change. 
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Education in today's world can no longer be a one-shot affair. 
Continuing opportunities should enable each individual to adjust to 
new demands and new situations. 

In seeking both to transmit the cultural heritage and prepare the 
new generation for an evolving society, the teacher could benefit from 
the support of other agencies and individuals, some of whom may not 
be "educational" in the conventional sense. 

Education in the future, therefore, may draw increasingly on a wide 
range of community members, using the professional teacher as the 
organiser of educational experiences rather than the sole exponent 
of educational practice. 

Teachers should realise that they may be educating in some measure 
for possible dissatisfaction and frustration, and should adjust their 
techniques to ensure the most positive approach to this problem. 

The status of teachers has been eroded in many countries by the 
increasing numbers of other professionals. The teacher can maintain 
his status only by demonstrating a high degree of competence in his 
work. 

Some of the apparent conservatism of teachers derives from their 
anxiety to avoid prejudicing the future of those in their charge. 

Changing societies require educational developments which make new 
demands on teachers . The emergence of these multiple roles should 
be recognised and catered for through training and support. 

THE ROLE OF THE TEACHER IN EDUCATIONAL DEVELOPMENT 

A multiplicity of factors influence educational policy and practice, 
making it difficult to isolate the precise contribution of the teacher. 

Constraints which may limit effective teacher participation in 
educational development include the poor quality of the teaching force 
in some countries, the rapid rate of drop-out from the profession 
and the lack of material resources to enable the teacher to carry 
out his duties efficiently. 

The professional standing of teachers can be reinforced by the 
formulation of a code of professional ethics as a basis for attitudes 
and action. 

Professional attitudes could lead to enhanced status and thence to 
improved material rewards. If teachers 's associations seek to 
exert professional influence they may thereby stimulate the granting 
to their members of better conditions of service. The roles of trade 
union and professional association are not mutually exclusive. 

The teacher 's role may be that of initiator or interpreter of new 
policies and practice but without his active co-operation educational 
innovation is not possible. 
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6. The recognition of the interdependence of all those involved in the 
development of education can contribute to the elimination of false 
distinctions of status and merit. 

7. Innovation may threaten the teacher 's professional standing and 
livelihood; his involvement in the development process can help to 
enhance his sense of security and ensure his co-operation. 

8. The full involvement of teachers and teachers ' organisations in 
educational decision-making can help to ensure that past experience 
is available when plans for the future are devised. 

9. Real participation in the policy making process by teachers ' 
representatives having the ability and authority to contribute 
effectively to discussions enhances the standing of the profession 
as a whole. 

10. Efficient teachers ' organisations can represent teachers ' interests 
and ensure that opportunities to participate in the development 
process are taken at all levels of the policy-making and planning 
stages of educational change. 

11. Effective consultation may be prejudiced not only through "token" 
participation by selected nominees but also if teachers ' associations 
fail to ensure that they reflect accurately the views of their members. 

12. Special groupings of teachers may be useful for some purposes, 
provided that the unity of the profession is not thereby affected 
adversely. 

13. In order to work effectively, teachers need to be aware of the wider 
effect of the school environment on their pupils, and have some 
knowledge of the elements of child development. 

14. Teachers can moderate the effects of educational influences exerted 
from beyond the school, primarily through the mass media. Their 
pupils need to be guided into attitudes of critical assessment of the 
messages relayed by the media. By educating public opinion, 
teachers can encourage the controllers of the media to raise the 
quality of their output in order to satisfy the needs of a 
discriminating audience. 

15. The teacher has roles both as conserver and innovator, having both 
to respond to change and provide his pupils with some stable basis 
for their conduct. 

16. Teachers have an essential role to play in curriculum development, 
from the identification of the need, through the development and 
production of new curricula and materials, to preparing pupils and 
parents to accept necessary changes. 

17. Institutional change requires effective links among the influencing 
agencies if it is to take place without disruption; the practising 
teacher (and the ex-teacher in a position of influence) can make 
a particular contribution to this harmonious integration and change. 
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18. The appropr ia teness and effectiveness of school buildings and 
furniture and the methods, mater ia ls and techniques of educational 
provis ion benefit from the full par t ic ipat ion of t e ache r s in the i r 
design and evaluation. 

19. Enlightened assessment p rocedu re s a r e a n e c e s s a r y pa r t of the 
improvement of education. Much of the blame for educational r igidi ty 
i s at t r ibuted to systems of external public examinations. Internal 
a s sessment , however , i s open to abuse and even where well used 
can cause difficulties in s tuden t / t eacher r e l a t ionsh ips . But t e ache r s 
can meet the charge of subjectivity, and contr ibute to re levant , 
r ea l i s t i c development of the i r pupils ' cur r icu lum by par t ic ipat ing in 
the construct ion of syl labuses and re la ted assessment ins t ruments . 

20. National pol ic ies need to meet national n e e d s , and the quality of the 
education which they determine r e q u i r e s re levant c r i t e r i a r a t h e r 
than remote " internat ional s t a n d a r d s " . 

III. THE MAKING OF THE TEACHER 

1. The key to educational quality i s the quality of the teaching fo rce . 
This high quality can be a s s u r e d only through effective t ra in ing . 

2 . Teachers come to the profess ion with va r ious motives; some have a 
deep sense of vocat ion; o thers hope to use teaching as a bridge to 
another occupation; o thers come as a l as t r e s o r t . 

3 . The social or igins of the teaching force influence educational 
p r a c t i c e , as does the predominantly female composition of the p r o -
fession in a number of coun t r i e s . 

4 . Few objective c r i t e r i a exis t by which the qual i t ies of a good teacher 
may be a s s e s s e d . Fu r the r r e s e a r c h could usefully be undertaken to 
determine such c r i t e r i a . 

5 . Select ion for t eacher t raining can be sufficiently flexible to allow 
for the acceptance of students lacking pa r t i cu la r qualifications but 
likely to make good t e a c h e r s . 

6. Follow-up studies re la t ing select ion p rocedure s with la te r 
performance in the c lassroom can contribute to the development and 
improvement of select ion methods. 

7. Information concerning c r i t e r i a for select ion for teacher t raining 
and suitable aptitude t e s t s could be of much benefit if made available 
widely; if adequate mater ia l i s not readi ly available, projec ts might be 
developed to p r epa re mater ia l designed to identify the c h a r a c t e r i s t i c s 
of general suitabili ty for teaching in applicants for t ra ining p l a c e s . 
This could form par t of a wider and comprehensive investigation of 
the qua l i t i es , in terms of pe r sona l i ty , sk i l l s , knowledge and att i tudes, 
n e c e s s a r y for ent rance into the profess ion , how these a re bes t p r o -
vided, where and by whom. Investigations should dist inguish between 
c h a r a c t e r i s t i c s which might be requ i red for ent rance to t raining and 
those which would be r equ i red of successful graduates from t ra in ing . 
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8. No predominant pa t t e rn can be determined in the organisat ion of 
teacher t raining in Commonwealth coun t r i e s . Resea rch could 
usefully be undertaken to evaluate different organisat ional pa t te rns 
in terms of their effectiveness in t raining all types of t e a c h e r s . A 
regu la r ly up-dated d i r ec to ry l is t ing deta i ls of t ra ining and 
cert i f icat ion faci l i t ies for each Commonwealth country would be 
useful . 

9. Where t eacher p repa ra t ion takes place in an in tegra ted inst i tut ion, 
considerat ion should be given to the des i rab i l i ty of making separa te 
provis ion for those aspec ts of t raining re la t ing specifically to the 
profess ional d i sc ip l ines . 

10. Common-core c o u r s e s can provide for a range of worke r s likely to 
be involved in educat ion, community development and welfare 
ac t iv i t i e s . 

11 . An essen t ia l pa r t of the profess ional function of t e a c h e r s ' o rgan i s -
ations i s to influence and par t ic ipa te in the t raining of their members 
and potential members . 

12. In the longer t e rm, t e ache r s ' organisa t ions will expect to control 
en t ry to the profess ion , as i s the p rac t i ce with other recognised 
p ro fe s s ions . 

13. Financia l cons idera t ions may lead to t e ache r s and pa ra -p ro fes s iona l s 
being t ra ined to different levels for different functions, pa r t i cu la r ly 
in those count r ies which find it increas ingly difficult to finance a 
highly qualified teaching fo rce . 

14. The ro le of the pa ra -p ro fess iona l mer i t s further invest igat ion. 

15. Courses a re r equ i red to p r e p a r e t e ache r s for the wider ro le in the 
community which it i s hoped they will a s sume. 

16. P r e - s e r v i c e t ra ining should be recognised as only the f i rs t stage in 
the on-going p r o c e s s of the profess ional development of the t eache r . 

17. P r e - s e r v i c e c o u r s e s should be flexibly conceived to ca te r for 
differences in academic level and previous exper ience among s tudents . 
This points to much of the t ra ining being c a r r i e d out on a seminar or 
tu tor ia l b a s i s . 

18. Educational studies pa t te rned on es tabl i shed univers i ty cou r ses with 
the object of achieving academic respec tab i l i ty a re unlikely to be 
appropr ia te to the purpose which they intended to fulfil. 

19. Students in p r e - s e r v i c e c o u r s e s profit from the inclusion in their 
cou r se s of an academic study which is r igo rous yet appropr ia te to 
their n e e d s . 

20. The likelihood of an overcrowded curr iculum can be reduced by the 
introduction of modular c o u r s e s in which students can select some 
modules on topics of pe r sona l i n t e r e s t to them as supplements to 
those modules forming the core of the c o u r s e . 

2 1 . F u r t h e r r e s e a r c h could usefully be undertaken to identify the bas ic 
ski l ls and knowledge es sen t i a l to all beginning t e a c h e r s . 
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2 2 . G r e a t e r e m p h a s i s on the s tudy of ch i ld deve lopmen t ( l e ad ing to 
s t u d i e s of a d o l e s c e n t and adu l t p s y c h o l o g i e s for t hose whose w o r k i s 
l i ke ly to be among t h o s e g r o u p s ) and the n a t u r e of the l e a r n i n g p r o -
c e s s would h e l p t e a c h e r s to evo lve s u i t a b l e t e a c h i n g m e t h o d s . M o r e 
r e s e a r c h i s n e e d e d i n to t hose a r e a s in many c o u n t r i e s w h e r e 
insuf f i c i en t i s known of l o c a l f a c t o r s . 

2 3 . S i n c e a d m i n i s t r a t i v e and m a n a g e r i a l s k i l l s a r e r e q u i r e d of t e a c h e r s , 
i n s t r u c t i o n in t h e s e t e c h n i q u e s can use fu l ly be i n c l u d e d in p r e -
s e r v i c e t r a i n i n g . 

2 4 . F u r t h e r i n v e s t i g a t i o n to d e t e r m i n e the m e r i t s of d i f f e r en t a r r a n g e -
men t s for t e a c h i n g p r a c t i c e would p r o v i d e a b a s i s for in fo rmed 
c h o i c e s to be m a d e . 

2 5 . The hope i s f r e q u e n t l y e x p r e s s e d tha t t e a c h e r s wi l l p l ay i n c r e a s i n g l y 
r e s p o n s i b l e r o l e s in t h e i r communi t i e s but n u m e r o u s c o n s t r a i n t s 
l imit t h e i r p a r t i c i p a t i o n . F u r t h e r i n v e s t i g a t i o n cou ld s e e k to define 
m e a n s by which the new t e a c h e r may be equ i pped with the t e c h n i q u e s 
n e c e s s a r y to e s t a b l i s h h imsel f a s a c a t a l y s t , w o r k i n g in p a r t n e r s h i p 
with o t h e r p r o f e s s i o n a l peop l e and making p o s s i b l e community 
a c t i v i t i e s wi thout h imsel f n e c e s s a r i l y t ak ing a l e a d e r s h i p r o l e . 

2 6 . F u r t h e r c o n s i d e r a t i o n of the a p p r o p r i a t e n e s s of a p a s s / f a i l c o n c e p t 
with r e g a r d to t e a c h e r qua l i f i ca t i on fo l lowing p r e - s e r v i c e t r a i n i n g 
and the compi l a t ion and p u b l i c a t i o n of d e t a i l s of a l t e r n a t i v e fo rms of 
a s s e s s m e n t and e v a l u a t i o n of i n d i v i d u a l l e v e l s of u n d e r s t a n d i n g , 
a t t a inmen t and p o t e n t i a l (not r e l a t e d to spec i f i c c u r r i c u l a ) could 
benef i t a l l Commonweal th c o u n t r i e s . 

2 7 . The y e a r immed ia t e ly fo l lowing comple t ion of a p r e - s e r v i c e c o u r s e 
i s c r u c i a l for the s t u d e n t ' s deve lopmen t a s a p r a c t i s i n g t e a c h e r . 
D u r i n g t h i s p e r i o d con t inued gu idance and s u p p o r t shou ld be p r o v i d e d 
by h i s c o l l e g e , s c h o o l and the i n s p e c t o r a t e . 

2 8 . M o r e r e s e a r c h i s n e e d e d i n to b r o a d e r p r o b l e m s r e l a t i n g to t e a c h e r 
e d u c a t i o n . The u s e of smal l i n t e r d i s c i p l i n a r y , m u l t i - n a t i o n a l 
t e a m s may be use fu l when c o m p a r a t i v e s t u d i e s s e e m a p p r o p r i a t e . 
( S p e c i f i c a r e a s in which r e s e a r c h might be use fu l a r e l i s t e d in the 
body of t h i s c h a p t e r . ) 

2 9 . I n - s e r v i c e t r a i n i n g i s l i ke ly to be m o r e e f fec t ive if i t i s d e v e l o p e d a s 
an i n t e g r a l p a r t of con t inu ing t e a c h e r e d u c a t i o n r a t h e r t han a s 
e m e r g e n c y s e r v i c e c o m p e n s a t i n g for d e f i c i e n c i e s i n the e d u c a t i o n a l 
s y s t e m . E x i s t i n g f a c i l i t i e s r e q u i r e r e a p p r a i s a l so tha t r e s o u r c e s 
may be r e d e p l o y e d in the l ight of the l o n g - t e r m b e n e f i t s ob t a inab le 
f rom i n - s e r v i c e p r o v i s i o n . 

3 0 . Some a d d i t i o n a l r e s o u r c e s for i n - s e r v i c e c o u r s e s may be ob ta inab le 
f rom t e a c h e r s ' o r g a n i s a t i o n s . 

3 1 . The image of the t e a c h e r i s l i ke ly to benef i t f rom the p r o f e s s i o n a l 
a c t i v i t i e s i nvo lved in i n - s e r v i c e t r a i n i n g . 

3 2 . While some t e a c h e r s wi l l be h igh ly mo t iva t ed to t ake i n - s e r v i c e 
c o u r s e s d e s i g n e d to spec i f i c e n d s , o t h e r t e a c h e r s wi l l r e q u i r e 
e n c o u r a g e m e n t to p a r t i c i p a t e . One m e a n s might be t h r o u g h the 
e s t a b l i s h m e n t of a s y s t e m of q u a l i f i c a t i o n s b a s e d on the accumula t ion 
of c r e d i t s r e s u l t i n g f rom a t t e n d a n c e a t i n - s e r v i c e c o u r s e s . 
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33. The location and frequency of in-service courses will depend on 
local circumstances. The only major criterion is that in-service 
provision should be provided within the reach of every teacher. 

34. Countries could be assisted to develop structured systems of in-
service training, articulated with pre-service provision and 
integrated into the overall educational system through the publi-
cation of comparative studies of projects and innovations in 
Commonwealth countries. These studies could survey means by 
which problems have been tackled, such as those of communication 
over long distances and in scattered communities, the use of in-
service training to promote a sense of cohesion in the teaching 
force or the training of para-professional staff for roles in 
education. 

35. The need for training of other members of the teaching profession, 
apart from those working in the institutionalised school system, 
should not be overlooked. Commonwealth countries would benefit 
were information made generally available about the selection 
procedures and methods by which such teachers are trained. 

IV. THE TEACHER EDUCATOR 

1. The teacher educator, like other educational practitioners working 
at levels above the primary school, has until recently been 
thought not to need professional training. 

2. Developing countries experience a critical shortage of good teacher 
educators, the field not having attracted staff of a generally high 
standard. 

3 . Teacher education functions are carried out by a variety of agents, 
including principals and staffs of colleges and departments in 
universities and other institutions, together with inspectors and 
advisers ; in-service training specialists; the producers of 
programme material used in teacher education; t rainers of 
teachers for adults, extension services , literacy campaigns and 
non-formal education; as well as more experienced teachers 
giving informal advice. Not all those who function as teacher 
educators see themselves as such. 

4 . The cri teria used for the selection of teacher educators tend to be 
confused and sometimes contradictory. 

5. All teacher educators should receive induction to their work and 
on-going support throughout their c a r ee r s . The nature of the 
introductory training will vary according to each individual's 
experience. 

6. Training for teacher educators should be adapted to the function of 
each individual and should help to reduce the bar r ie r s separating 
different types of teacher educators. 
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7 . An important component of the induction course should be an 
introduction to effective methods of teaching adu l t s . Induction 
c o u r s e s can a l so help the t eache r educator towards professional 
r ed i scove ry and r egene ra t ion . 

8. Tra in ing for t eache r educators should include s t ruc tured in - se rv i ce 
t r a in ing . 

9. The t ra ining of key personnel can be under taken in a national or 
regional staff college complementing c o u r s e s provided by some 
u n i v e r s i t i e s . 

10. Cour se s of t ra ining for t eache r education should ant icipate future 
t r e n d s . As the quality of intake into t eache r t ra ining improves , 
t e ache r educators will need to change the style and content of 
the i r work . 

1 1 . Higher degree s tudies a r e not n e c e s s a r i l y appropr ia te forms of 
t ra ining for t e a c h e r e d u c a t o r s . Some needs could perhaps be met 
by making it poss ible for each individual to under take s tudies based 
on se lect ions from a range of c o u r s e s leading to a special 
profess ional award . 

12. Means could usefully be devised by which g r e a t e r cohesion can be 
achieved nationally among those engaged in t eache r education and 
more effective exchanges of exper ience organised on a regional 
and internat ional b a s i s . The concept of a staff college may have 
r e l evance , a s may improved exchange of information. 

13 . Divisions between different t eache r education functions and the 
isolat ion of va r ious in te res ted groups and individuals lead to 
diss ipat ion of effort and unnecessa ry conflicts of i n t e r e s t . 

14. Grea t e r exper t i se among t eache r educators and evidence of the i r 
continuing profess ional i n t e r e s t s would enhance the i r image. 

15 . The mutual r e spec t among t eache r educa tors may be improved by 
an element of in terchange among those working in va r ious a r e a s 
of educat ion. 

16. Commonwealth count r ies could usefully undertake s tudies of problems 
and p rocedures in the p repara t ion of t eache r educators and 
exchange the i r findings. 

17. Act ion-or iented r e s e a r c h on a Commonwealth b a s i s into the role 
of the t eache r educa tor , the knowledge and ski l ls requi red to 
c a r r y out the ro le and the bes t means for providing these a t t r ibutes 
could a lso prove a valuable study. 
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V. THE COSTS OF EDUCATION AND THE SUPPLY OF TEACHERS 

1. In al l count r ies education abso rbs one of the highest percen tages 
of national expenditure and is a l so a prime consumer of educated 
manpower. 

2 . The r e t u r n s on educational expenditure a r e not eas i ly a s s e s s e d . 
The concept of education as an investment with quantifiable r e tu rns 
i s now recognised a s an over-s impli f icat ion. 

3 . Li t t le i s known of the total cos t s of any educational system, each 
cont r ibutor being conscious mainly of his own input . 

4 . Any invest igat ion and assessment of t rue educational cos t s should 
be accompanied by a concurren t invest igat ion of the t rue cos t s of 
o ther s e rv i ce s and ac t i v i t i e s . Otherwise , education may be 
unjustly labelled a s unnecessa r i l y expens ive . 

5 . G r e a t e r efficiency in education may accrue from the re-deployment 
and optimum use of existing r e s o u r c e s r a t h e r than a simple inc rease 
in r e s o u r c e s . 

6. Medium and long term s t ra teg ic planning a r e essen t ia l for the 
economic operat ion of an educational sys tem, with in-buil t provision 
for on-going moderation and per iodic c r o s s - s e c t i o n a l evaluat ion. 

7 . Education i s labour intensive and i s l ikely to remain so for both 
educational and social r e a s o n s . 

8 . Attempts to save expenditure by the use of l e s s qualified t eache r s 
tend to be self-defeat ing. Good t e a c h e r s have a mult ipl ier effect 
to the benefit of the whole community. 

9 . Wastage from the teaching profess ion may not resu l t in absolute 
l o s s . Of more concern i s the high r a t e of tu rnover prevalent in 
under -pr iv i l eged a r e a s . 

10. Some wastage can be avoided by the introduction of flexible s a l a ry 
s t r u c t u r e s enabling effective t e a c h e r s to remain in the sor t of 
post where they can se rve b e s t . 

1 1 . Many developing count r ies could reduce the burden which will 
develop in the future if pensions have to be paid from r e c u r r e n t 
revenue by s tar t ing pension funds now. 

12. Not more than 20 pe r cent of the cos t s of schooling a r e taken up by 
buildings and equipment. This percentage is unlikely to a l t e r 
significantly. 

13. The design and const ruct ion methods of educational buildings can be 
fur ther developed in o r d e r to achieve a reasonable balance between 
functionality and cos t . 

14. More economic use of educational buildings and r e s o u r c e s should 
be sought by the introduct ion of more intensive teaching pe r iods , 
shift working and l a r g e r c l a s s e s . Such m e a s u r e s , however , r equ i re 
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careful planning in order to minimise possible educational 
disadvantages. 

Economies can often be achieved in the provision of ancilliary 
educational buildings. 

The use of sophisticated technologies cannot be expected to reduce 
unit costs of education even though they may help to improve 
educational quality.. Attention could profitably be paid to the 
effective use of simpler and more traditional teaching aids. 

The local production of books using simple techniques can improve 
teaching without raising costs significantly. 

Teachers can help directly to improve the quality of education by 
learning the skills of textbook production. 

Mass communication and self-education techniques can serve 
important instructional roles but cannot replace the general 
educational experience of personal teaching. 

While in the short term economies may be effected within existing 
educational s t ructures, in the longer term the structures themselves 
require re-examination. The possibility of integrating the roles 
of other authorities in the fields of social welfare and employment 
generation with those of education to ensure a balanced and 
purposeful overall provision would repay examination. 

Surveys of the effects of malnutrition and mild handicap on 
educational achievement would contribute to the control of 
educational wastage. 

Consideration of the restructuring of educational staff is 
required as the result of the development of the teacher as an 
organiser of learning experiences controlling a range of human 
and material resources . 

Educational provision can be made only through the most effective 
deployment of existing resources . Efficiency and economy are not 
in opposition but mutually reinforcing. The key to educational 
growth lies in using existing resources to the best advantage and 
ensuring by means of continuous reappraisal that the ends 
sought are likely to be attained. 

In the longer term, diverting resources towards concurrent and 
life-long education may help to reduce the pressure on the schools, 
improve the efficiency of the teacher and stimulate the need for 
more and better teachers throughout the educational system. 
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COMMONWEALTH COOPERATION IN TEACHER EDUCATION 

The broad areas of Commonwealth cooperation cover: 

a) Information exchange; 
b) Personnel exchange; 
c) Training; 
d) Research. 

Information exchange 

Information compiled and distributed, using the facilities of the 
Commonwealth Secretariat where possible, could usefully include 
directories relating to teacher education and comparative studies 
of the education of teachers and teacher educators. Direct exchanges 
of information can take place between controlling authorities, 
institutions and individuals by means of publications and meetings. 

Personnel exchange 

The recruitment, orientation and use of expatriate staff requires 
constant review. 

Training 

Commonwealth programmes might usefully include links and exchanges, 
staff training for teacher educators, attachments and other courses 
and training in management and administration. 

Applied research in teacher education 

Research in the Commonwealth context might be undertaken on a 
collaboration basis using small international, interdisciplinary 
teams coordinated by a steering committee. Selected pilot projects 
would lead to the refinement of operating procedures. In principle, 
however, comparative studies and cooperative research on a 
regional or pan-Commonwealth basis could be of particular value. 

Technical cooperation 

The recently established Commonwealth Fund for Technical 
Cooperation, designed to promote mutual assistance among 
Commonwealth countries, adds a further dimension to the long 
established and well-proven tradition of cooperation among 
Commonwealth countries. 
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