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Introduction 

Reading o n it s ow n will not  guarante e learning . I n thi s uni t w e shal l 
consider how to present activities so students can interact with the text 
and learn the material better. 

At the end of this unit you will be able to: 

* giv e reasons why activities are needed in a text; 
* recognis e whether sufficient activities are provided; 
* differentiat e between and describe the functions of questions in 

the text, self-assessment question s and assignments; 
* provid e a  write r wit h guidanc e o n choosin g an d constructin g 

different kinds of exercises; 
* provid e a writer with guidance on writing answers to exercises. 

This uni t consider s a  variet y o f ways of presentin g activities . A s you 
work throug h it , kee p i n min d tha t a  goo d distance-teachin g tex t wil l 
contain numerous activities, so that the student is perpetually stimulated 
to learn . I  doubt whethe r yo u ca n have to o many activitie s i n a text, 
although each activity should, of course, have some purpose. A  good text 
will also aim to re-create something like the atmosphere of the classroom 
or tutorial , wit h question s an d activitie s designe d t o represen t a 
dialogue between teacher and learner. Yo u might ask yourself how far your 
units resemble a conversation with a teacher. 

You should be able to complete the unit in 3 hours and the assignment will 
take a further hours . 
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1. Ho w often should activities occur? 

Our understandin g o f th e proces s o f learnin g i s incomplete . Ther e is, 
however, general agreement on a number of points. 

First, you cannot forc e peopl e t o learn, you can only make learning more 
likely. A  goo d teache r wil l encourag e peopl e t o lear n by checking tha t 
points ar e understood , b y stimulatin g student s t o remembe r an d recal l 
material an d b y encouraging the m t o use what the y have jus t learnt. Th e 
teacher usuall y doe s thes e thing s b y asking questions , setting exercise s 
or devising problems. 

Second, learning proceeds in small steps. Student s must learn a little at 
a time . The y need question s and activities at each new step to encourage 
them to learn and to help them check on their progress. 

Third, learnin g i s onl y complet e whe n peopl e ca n appl y wha t the y hav e 
learnt i n a  variet y o f circumstances . A  cours e uni t need s t o includ e 
frequent activitie s whic h encourag e student s t o appl y wha t the y hav e 
learnt. 

How frequent shoul d the y be? Le t us answer thi s question by examining an 
example, which shows how students, as they read, are frequently encouraged 
to think and write. Exampl e 1 0 is from a correspondence course aiming to 
help adult s i n Britai n wit h a  lo w leve l o f forma l educatio n t o improv e 
their skills in communicating. 

EXERCISE 1 

Read Exampl e 1 0 and mar k o r underlin e al l th e points where student s 
must think, write, or do something else. 

(10 minutes) 

Comment 

Thinking: the pag e start s with a questio n t o pause and think about. Th e 
first paragraph as a whole contains several questions which ought to keep 
us thinking instead of just reading passively. 
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EXAMPLE 10: From 'Wordpower', National Extension College, Cambridge/Wolsey 
Hall, Oxford/Internationa l Correspondenc e Schools , UK , 1976 , Volume 1 , 
p.46 
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Writing: th e studen t i s suppose d t o spen d te n minutes writing a n answer 
for activity 8. 

Other thing s t o do: paragraph 1  contained a n instruction to look back at 
an earlier page . Th e final part of the page asks students to collect and 
send of f thei r work, and incidentall y tell s yo u that the y have completed 
seven pieces of work for their tutors in 2¾  hours. 

I a m sur e you noticed, by the way, how the writer uses examples from the 
students' environment. Yo u will remember tha t in Unit 5  we mentioned the 
need to choose relevant examples. 

You canno t si t bac k an d rea d thi s page . A  featur e o f a  good distance-
learning tex t i s constan t pressur e t o kee p th e studen t attentiv e an d 
active. I f yo u receiv e a  draf t uni t which , at a  glance , consists o f 
paragraph after paragraph of prose, it is unlikely to be satisfactory. 

Most writers fail to include enough activities in their first drafts. On e 
reason i s tha t the y ar e to o boun d b y convention. A n ordinary textbook , 
designed fo r clas s us e unde r a  teacher' s guidance , assume s tha t th e 
teacher wil l as k questions , explain difficulties , set furthe r exercise s 
and s o on . A  ne w write r wil l ofte n thin k tha t somethin g lik e a 
conventional textboo k i s what i s wanted. Discus s with th e writer how a 
textbook is used i n class and compar e thi s with the circumstances of the 
distant student . Sh e wil l begi n t o se e tha t sh e ha s t o writ e th e 
teacher's interventions into the units as well. 

2. Wher e should activities be placed? 

You can identify points in a text where a teacher might ask a question or 
set an exercise. Th e next exercise will help you to do this. Loo k first 
at Example 1 1 on the next page. I t is from a unit of a course about child 
development for parents. This short section is part of a longer discussion 
about when babie s star t t o learn . I  have marked th e passage to indicate 
points wher e I  thin k th e write r could , with onl y mino r amendment s o r 
additions, make th e tex t mor e interactive . Rea d th e passag e carefully , 
then do the exercise. 

EXERCISE 2 

What suggestion s woul d yo u make fo r changin g th e tex t at th e point s 
marked? 

1. 

2. 
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EXAMPLE 11 : Fro m 'Chil d Development' , National Extensio n College , 
Cambridge, UK, 1970, Volume 1, p.39 
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3. 

4. 

(10 minutes) 

Comment 

1. À  sectio n startin g 'Aske d what ' i s a  giveaway . Wh y doesn' t th e 
writer ask the question, to get the students thinking? Ther e are two ways 
he migh t d o this . H e coul d writ e th e question , 'Wha t ar e th e mos t 
noticeable and striking thing s about a very young baby's behaviour?', and 
leave a spac e fo r th e studen t t o write an answer. O r he could giv e his 
answer, as i t presentl y stands , straight away . I  favour the latter; the 
question i s onl y intende d t o star t th e student s thinking , and i t wil l 
probably succeed. 

2. Th e writer ha s sai d tha t cryin g an d feedin g ar e 'o f very immediat e 
importance' an d give n tw o reasons . I f thi s poin t i s reall y important , 
let's have a question to check that readers have understood it and to help 
them remember. Th e question might come at the end of the section. 

3. I'v e underline d th e wor d 'innate ' a s i t appear s t o b e a  semi -
technical term , and reader s might no t understan d it . I  would expect the 
term to be defined, and ther e coul d als o be a question which asks people 
to use the term, to help them learn it. 

4. Sam e poin t a s 2 . Th e general discussion i s about when babies start 
to learn , an d her e i s a n example . A  questio n woul d hel p reader s t o 
appreciate that the example is significant, and help them to remember it. 

3. Question s in the text 

Writers often ask for advice on the kinds of exercise they should use. I t 
is onl y possibl e t o giv e limite d guidance ; th e desig n o f exercise s 
requires imaginatio n a s wel l a s knowhow . Bu t yo u ca n giv e som e 
guidelines, and offer plenty of examples. Th e rest of the unit will help 
you do this , considering thre e major style s o f questioning : question s in 
the text, self-assessment question s and assignments. 

Questions in the text draw attention to a point. The y require no written 
answer, bu t indicat e t o student s tha t the y shoul d sto p an d thin k fo r a 
moment. Her e are three examples : 
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EXAMPLE 12 : From 'Societ y Management', Zambian Co-operativ e College , 
Lusaka, Zambia, no date, Lesson 3, p.16 

Comment 

This is from a correspondence cours e for officers in co-operatives. Th e 
heading o f the section i s in the form o f a question . Thi s alert s the 
reader to the theme of the section. 

EXAMPLE 13 : Fro m 'Discove r th e Livin g Body' , Maur i t iu s Colleg e o f th e 
Air , Moka , M a u r i t i u s , 1982 , Stud y no te s programme s 4 -6 , p . 6 

Comment 

This text, part of a secondary-level Huma n Biology course, has questions 
interwoven with explanations and examples» Th e reader is not expected to 
write answers. Th e questions are meant to start him thinking. 

69 



EXAMPLE 14 : Fro m 'Ke y Concepts: An Arts Foundation Cours e Unit 21', 
The Open University, Milton Keynes, UK, 1978, pp.33-4 

Comment 

Here the question is set apart from the text. It requires careful thought. 
You could lin k this difference t o the difference i n level; Example 1 4 is 
much more advance d tha n Examples 1 2 and 13 . Notice , however, that eve n 
though a specime n answer i s given, the exercise onl y asks the student to 
think. Th e questio n direct s you r respons e t o readin g th e extract s 
mentioned, an d make s yo u develo p you r ideas , which ar e the n develope d 
further in the specimen answer. 
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How importan t ar e question s o f thi s nature ? I f they are important, why 
not make the m more formal , and tel l students t o write an answer? Suc h 
questions help hold students 9 interes t and reinforce their understanding, 
without making too many demands. Peopl e can get impatient if they have to 
stop and write too often. 

Such question s als o help student s t o generate thei r ow n ideas. The y can 
help the m relat e thei r learnin g t o persona l experience . A  questio n ca n 
ask you to think of examples from your personal experience. I n a text for 
people with limited educational background, this kind of question is very 
important, as writing may b e quit e difficult fo r them . Question s in the 
text can be used to stimulate discussion as well as thinking. 

4. Self-assessmen t question s 

Exercises which require written answers are usually called self-assessmen t 
questions (SAQ s fo r short) . Thi s i s because th e student normally checks 
the answe r an d thu s assesse s hi s ow n performance . A s distan t student s 
seldom have access to a tutor, they need frequent questions and answers to 
keep track of their progress. Thi s shift from teacher assessment to self-
assessment i s a  ke y featur e o f distanc e education . Ever y write r mus t 
learn to construct good SAQs. 

Most SAQs will have clear right and wrong answers. Thi s is a requirement 
which man y writer s use d t o lecturin g o r clas s teachin g fin d difficult . 
They cannot easily see different ways of presenting questions and answers. 
You will need to show them plenty of examples. 

EXERCISE 3 

Read carefull y Exampl e 1 5 abou t landmark s i n a  baby' s development . 
Imagine tha t th e write r ha s aske d yo u fo r idea s fo r a n exercis e o n 
this material. Writ e a n exercis e whic h will hel p student s remembe r 
the important facts. 

(30 minutes) 

Comment 

Here ar e sample s o f severa l differen t kind s o f exercises , based o n th e 
table above. I  have written these to give you some ideas and demonstrate 
different ways of asking questions, about the same material. I n practice, 
only one of these seven options would be used. Th e answers are given, but 
underlined. 

A. Questio n and answer 

a. A t what age can a child sit up without support? 9-1 0 months 

b. Ca n a  chil d sa y an y word s a t 6  months? No , jus t 2-syllabl e 
sounds 

Three or four more questions must follow, to cover each stage. Thi s kind 
of exercis e ca n hel p student s t o selec t an d remembe r importan t points . 
Questions ma y als o b e frame d t o b e more demandin g -  se e th e sectio n o n 
multiple-choice questions below. 
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EXAMPLE 15 : Fro m 'Huma n Biolog y 'O ' level , Nationa l Extensio n 
College, Cambridge, UK, 1981, Volume 1, p.39 
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B. Fil l in the gaps: forced choice 

Here are descriptions of several children. Yo u are given their ages. Pu t 
the right age in each description. 

baby 6-mth-ol d 1-yr-ol d 2-yr-ol d 

'Nurse was exhausted at the end of the clinic. 
2-yr-old Jimm y played with the bricks while he was waiting his turn. 
Mary, a 1-yr-old , kept staggerin g acros s th e room and knockin g ove r 
Jimmy's towers of bricks. Jimm y would then run to his mother and try 
to pus h th e bab y Jan e of f he r lap . Jan e would cr y and add t o the 
constant chattering of 6-mth-old William kicking in his pram. ' 

C. Fil l in the gaps: free choice 

We could us e th e sam e story , but this time without a  given list of ages. 
Students would have to work these out for themselves. 

D. Multipl e choice 

There is only one correct answer, which the student must select by ticking 
the box. 

1. A  six-month-old child usually weighs: 

a. th e same as at birth 

b. si x times his birth weight 

c. thre e times his birth weight 

d. twic e his birth weight 

2. Mar y can walk but not run, call the dog by name, and put a hat on her 
head. Whic h is she most likely to be? 

a. 9-1 0 months 

b. 1  year 

c. 1½  year s 

d. 2  years 

Notice tha t I  have mad e sur e tha t a different bo x needs tickin g i n each 
case. On e difficulty with multiple-choice question s i s peopl e can guess 
the answers and get them right quite often. Bu t you may have noticed that 
the two questions above are at different levels . Th e first just requires 
careful reading of the text to get the answer. Th e second introduces new 
information. I  have use d th e fac t tha t a 1½-year-ol d know s a few words 
and i s fairl y co-ordinate d (ca n pil e u p 3  bricks ) t o describ e Mary' s 
behaviour. Th e reader must think about the information and transfer it to 
a new situation. Ther e is still only one correct answer, but the question 
is mor e demanding . Multiple-choic e question s ca n b e constructe d a t 
different levels of difficulty. 
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E. True-fals e 

Tick the box for a correct statement. Pu t a cross for a wrong statement . 

1. A  6-month-old child can sit without support. 

2. A  2-year-old ca n run. 

And s o on . Anothe r wa y o f usin g th e sam e ide a i s t o giv e pair s o f 
statements, one righ t an d on e wrong . Lik e th e multiple-choic e format , 
these questions can be easy or difficult. 

F. Puttin g items in order 

Here are some things young children learn to do at different stages. Pu t 
them in the order children usually learn them. 

sit without support 2 

kick 1 

run 4 

walk 3 

This particula r exercis e i s to o easy , bu t th e typ e o f exercis e ca n b e 
useful. 

G. Matchin g 

The firs t si x exercises ar e ones 1  wrote as examples. Thi s last on e is 
what the course author provided. 

Now look a t thi s lis t o f further infan t activitie s which are in a jumbled order . Try and guess which 
stage they refe r to in a small girl's development. (Development i s similar in both sexes at thi s stage.) 

a) Sh e enjoys sittin g u p an d watchin g what goe s on . Sh e i s beginning t o get control ove r neck 
muscles. 

b) Sh e is becoming an explorer. This is a time of temper tantrums and jealousy. 
c) Ver y unhappy i f separated fro m mothe r —  she is just beginning to move around th e world o n 

her own. 
d) Awar e of family members , and has increasing mobility . 
e) Spend s most o f her time asleep and stares a lot when awake. 
f) Begin s to eat solids and gurgles begin to sound more like words. 

a) This  is between 3  and 6 months. 
b) The  classic 2 year old. 

) A  bout one  year old. 
d) 6  to 9  months. 
e) A  new  born baby. 
f) 9  months. 
Remember these  are  averages. Babies  have their own proper rates of development  which  vary  from 
child to child. 
If you found  this  SAQ difficult  it  is  probably because  you don't  know  any  small children person-
ally. 

The studen t ha s t o matc h th e description s t o th e ag e range s i n th e 
explanation. Als o notice how the writer has managed t o make the exercise 
quite demanding. Helpfu l comments are given along with the answers. 
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These 7  examples show that there is no need fo r Self-Assessment Questions 
to be monotonous. The y must always , however, be structured s o that th e 
student can judge whether his answer is a good one or not. 

Now loo k bac k a t th e exercis e yo u wrot e an d evaluat e i t • Mak e an y 
alterations yo u want . D o yo u thin k an y o f thes e exercis e style s ar e 
better than others? 

5. Mor e self-assessment questions and their answers 

Earlier in this unit I stressed the concept of reinforcement. I  suggested 
that writers shoul d b e encouraged t o introduce int o thei r units numerou s 
exercises wit h correc t answer s given , so tha t student s ca n chec k thei r 
progress regularly. But the more open-ended kind of SAQ also has important 
functions. On e is t o encourage student s t o think more independently, to 
develop their own responses and ideas. Anothe r is to help them to relate 
what the y are learning t o their persona l experience. Bu t with question s 
of thi s nature, the student s may fee l unsure about th e quality of their 
reply. Th e next exercis e examines how we ca n deal with this difficulty. 
First, read Exampl e 16 , from a Britis h Open University foundatio n cours e 
introducing students to study of the arts and humanities. 

EXERCISE 4 

Distance education is often criticised fo r being impersonal. I t need 
not b e so , and on e way o f increasin g th e relevanc e o f a  tex t t o an 
individual learne r i s t o encourag e hi m o r he r t o conside r persona l 
experience. Here , the writer asks students to observe what is around 
them. I  a m sur e yo u notice d straigh t awa y th e strikin g differenc e 
between th e lengt h o f th e questio n an d th e lengt h o f th e specime n 
answer an d discussion. Befor e you read an y further, think carefull y 
about the two questions below. 

1. The write r give s hi s ow n answe r t o th e questio n a s a  specime n 
answer. Ho w will this help the student? 

2. Are there any points in the specimen answer which could not be made 
from general knowledge? 

(10 minutes) 

Comment 

For question s abou t persona l experience, a suggeste d answe r fro m someon e 
else's persona l experienc e i s useful, as i t suggest s t o the student th e 
kind o f thing s h e o r sh e might hav e written down . N o answer at all is 
unhelpful, and any attempt at a complete list of all the things a student 
might have mentioned i s unlikely to be truly inclusive. A  comprehensiv e 
list woul d als o remov e th e poin t o f suc h a n exercis e b y restorin g 
impersonality. 

On the second question , most o f us would not be able to put together all 
this information s o coherently, even if we could thin k of the individual 
points. Th e autho r use s th e answer t o develop ideas, and th e paragrap h 
headed 'Discussion ' take s thi s eve n further . Answer s teach , as well as 
questions. A n answer to an open-ended question has to be long, because it 
must cover different possibilities. 
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EXAMPLE 16 : From 'Key Concepts: An Arts Foundation Course Unit 2 V , 
The Open University, Milton Keynes, UK, 1978, pp.8-9 
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6. Presentin g the answers 

I always advis e th e writer t o write th e answer immediatel y after writing 
the question . Thi s i s soun d advic e fo r al l exercises ; sometime s th e 
supposed answe r t o a  questio n i s no t a s simpl e a s on e thinks . I  would 
also advise the writer to give a lengthy answer, to help students who have 
made a mistake, and to exploit the teaching potential of the answers. 

In these unit s eac h exercis e i s followe d b y a comment. M y comment s are 
the answers t o the exercises. Ho w do the y relat e t o what yo u have jus t 
read abou t answers ? I n some cases , you will find a definite answer to a 
question, usually with some elaboration. I n other cases, my comments are 
suggestions, to set yo u thinking. The y may contai n new information, and 
link one part of the unit to the next. Yo u might like to compare this way 
of presentin g answer s wit h th e mor e commo n on e o f numbere d list s o f 
answers i n th e bac k o f th e book . Bot h ar e acceptabl e way s o f givin g 
answers. Whe n might each be appropriate? 

7. Assignment s 

You ma y hav e notice d tha t I  offe r n o comment s o n you r assignments . 
Instead, I suggest that you discuss your work with colleagues. 

In most distanc e teaching , an assignment i s marked b y a tutor . I n your 
case, yo u ar e aske d t o discus s you r assignment s wit h colleagues . Th e 
ordinary distant studen t i s more isolate d tha n you and from time to time 
will nee d th e hel p o f a  tutor . Most  often , tutoria l hel p wil l b e b y 
correspondence, althoug h som e institution s us e th e telephon e fo r 
tutorials, and others can arrange face-to-face tutorials. 

EXERCISE 5 

I would like you now to look quickly through this volume and find all 
the assignments . What  ar e th e mai n difference s betwee n th e 
assignments and the exercises? Jo t down one or two points below. 

(10 minutes) 

Comment 

The assignment s ar e more substantia l piece s o f work tha n th e exercises. 
They as k yo u t o appl y what  yo u hav e studie d i n th e uni t t o you r ow n 
circumstances. Eac h o f yo u wil l produc e a  uniqu e stud y fo r you r 
assignments, and a  printe d mode l answe r woul d b e of limited us e to you. 
At the same time, you will put time and effort into your assignments, and 
will want some reactions to your work. 

In most programme s o f study , ther e ar e stage s wher e self-assessmen t i s 
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inadequate. I n distance-teaching programmes, these are the stages where 
tutorial suppor t i s provided . Th e mos t importan t functio n o f a n 
assignment is to give students feedback on the kind of work they cannot 
mark for themselves. 

Here are some examples of assignment work, taken at random from courses: 

1. A n essa y o f 75 0 words abou t problem s facin g th e Britis h National 
Health Service (introductory social sciences course) 

2. Describ e how to test a particular food (chosen from a given list) for 
protein, fat and carbohydrate (human biology course) 

3. Conduc t a n experimen t o n frictio n an d describ e th e result s (a n 
introductory science course) 

4. A n essay on important developments in trade in the sixteenth century 
(economic history course) 

You can see from these examples that assignment work often takes the form 
of essays, and generally requires students to analyse and use information 
and concept s studie d durin g the unit. Sometime s students are asked to 
develop a n individua l project . Fo r wor k o f thi s nature , a tutor' s 
assessment is necessary. 

EXERCISE 6 

We hav e jus t see n tha t assignment s allo w th e tuto r t o assess the 
quality of the student's work. Ca n you think of any other functions 
of tutor-marking in distance education? 

(5 minutes) 

Comment 

First, the tutor can identify and help with any particular difficulties 
the studen t i s having . A shor t test , for example , of multiple-choic e 
questions can tell the tutor which concepts need further explanation. Th e 
questions will b e no differen t i n kind fro m self-assessment questions . 
The tuto r get s a n opportunit y t o chec k tha t th e studen t i s makin g 
progress, and students learn which are their strong and weak points and 
get advice from the tutor. 

Contact with the tutor also has an entirely non-academic function. I t 
provides the student with some human contact. Regula r assignments help 
students to sustain the motivation to complete their courses. 
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You will hav e t o advis e writer s o n ho w t o distribut e exercise s betwee n 
SAQs an d assignments . Writer s ofte n hav e difficult y i n perceivin g th e 
function o f assignments . Som e writer s wil l attemp t t o mak e material s 
entirely self-instructional, and forget to consider assignments or include 
them a s a n afterthought  only . Othe r writer s wan t t o hav e everythin g 
marked by a tutor. 

EXERCISE 7 

What point s woul d yo u mak e t o a  write r wh o wante d ever y studen t 
exercise marked by a tutor? Not e below any points you can think of. 

(10 minutes) 

Comment 

I woul d poin t ou t tha t i t would b e very expensive , as th e tutor' s tim e 
would cost money. I t would also be inconvenient to the students who would 
have a  whole serie s o f delay s t o thei r studie s a s the y waite d fo r th e 
tutor's reply through th e post, or travelled t o tutorials, or waited for 
telephone calls. Finally , it is unnecessary. Peopl e are quite capable of 
managing thei r ow n learnin g providin g the y are give n enoug h guidanc e o n 
how to do so. Eve n small children can mark their own tests. Adult s need 
to become confiden t independen t learners . Thi s las t poin t carrie s th e 
greatest weight. 

Ideally, assignments are distributed s o that students complete them every 
three or four weeks. I f communications are good and money plentiful, they 
can be more frequent . Student s ar e more likel y t o complet e course s i f 
they have regular , frequent feedbac k fro m tutors . A n assignmen t shoul d 
usually include demanding work which requires the tutor's comment and some 
work t o chec k progress . Th e Britis h Ope n University regularl y has tw o 
kinds o f assignment , tutor-marke d an d computer-marked , th e compute r 
monitoring progress while the tutor gives the individualised comments. 

Example 17 is an assignment (her e called a worksheet) from the secondary-
level Histor y cours e w e looke d a t earlier . I t i s a n exampl e o f a n 
assignment adde d t o a course unit a s an afterthought. Th e questions are 
just like exam questions. Rea d it carefully and then do Exercise 8. 
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EXAMPLE 17 : From 'Histor y GCE 'O' level', National Extension College, 
Cambridge, UK, 1965, Volume 1, p.102 

EXERCISE 8 

You wan t th e write r t o improv e thi s assignment . Wha t suggestion s 
would yo u mak e t o her ? Thin k abou t thi s fo r a  fe w minutes befor e 
reading on. 

(5 minutes) 

Comment 

It could b e very difficult t o get throug h to this writer. Sh e obviously 
thinks i n a n exam-oriente d wa y (choic e o f questions , all essays , timed 
answers) an d th e assignmen t certainl y i s offputting . Most  distan t 
students a t thi s early stag e i n their cours e would fin d th e requirements 
too demanding. Thei r confidence would b e sapped. I  would ask the writer 
to replace som e essa y question s with short-answe r question s t o cover th e 
facts. Ther e could b e one or tw o questions on the more difficult topic s 
requiring shor t essays . Th e suggestion s woul d lea d u s t o a  discussio n 
about th e functio n o f th e tutor . Th e writer woul d als o need advic e o n 
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providing th e student s wit h som e guidanc e o n ho w t o se t abou t th e 
assignment; there may be no advice on how to write essays elsewhere in the 
course. Th e real problem is that the writer does not see the assignment 
as par t o f th e fabri c o f th e unit. Tha t i s clear fro m th e brisk and 
impersonal way it is presented. 

Now look at Example 18. Th e contrast is striking. Th e worksheet here is 
at a lower level , junior secondary . Th e questions are manageable, and 
there are spaces to write your answers. Th e number of marks allocated to 
each question is given in brackets, so that students can see the weight 
given to each question. I  have reproduced only the first of three pages. 
The complete assignment has 18 questions, to give the students plenty of 
practice, and the marks add up to 100. 

EXAMPLE 18 : Fro m 'Junior Certificate Geography', Department of Non-
Formal Education, Gaborone, Botswana, 1980, Workbook 4, p.69 
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8. Guidanc e for tutors 

There will often be many different tutor s acting as assignment markers on 
a singl e course . The y will nee d t o work t o th e sam e standard , judgin g 
students' work by similar criteria . Th e course writer must provide them 
with guidance. Thi s will normally be in the form of tutors' notes, which 
should be prepared as the units are written. I t is sometimes difficult to 
persuade the writer to produce such notes. The y should include: 

* a  statement of the purpose of each assignment question 

* a  marking scheme which indicates: 

(a) the proportion of total marks allocated to each answer 

(b) for each answer, the criteria used for allocating marks (e g 
2 for accuracy, 2 for imagination, and so on) 

* answer s or model answers if relevant 

These point s appl y t o eac h assignment . Tutors ' note s may als o includ e 
general guidance on how to tutor by correspondence. 

Summary 

This unit started with questions about learning, leading to an examination 
of the texture of a unit. W e discussed: 

short questions in the text 
self-assessment question s 
answers 
assignment question s 
guidance to tutors 

The treatment has been detailed, and the numerous examples should provid e 
an editor with plent y of ideas/t o presen t to writers. Ther e are two key 
points: 

* a  distance-teachin g tex t shoul d contai n plent y of question s of 
different kinds 

* th e student must get adequate feedback at the right time 

The answers in the text, and the amount and nature of tutorial support are 
just as important as the questions themselves. 

ASSIGNMENT E 

Work wit h you r sampl e uni t again . Identif y al l th e activitie s an d 
mark those you feel are particularly interesting or successful. Mar k 
any tha t yo u thin k nee d rewriting , such a s question s with more tha n 
one correc t answer . Finally , mar k an y point s wher e yo u fee l 
activities could be introduced and , if you can, suggest what form the 
activity might take. 

Spend about an hour working on the unit, and then find a colleague and 
discuss you r work. I f possible , hold you r discussio n with a course 
writer who has experience of writing self-assessment questions. 
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