
A-The Cas e Metho d 

SECTION 1 

WHAT IT IS 

001. Batty,J.(1966) . Management Accountancy . 2n d Ed . 
MacDonald &  Evans , London , England. 

....the written procedures followe d or problems bein g 
encountered withi n a business. 

002. Bligh,D.A.(1971) . What's the Use of Lectures. 
D.A.and B.Bligh, Bria r House, Clyst Honiton , Exeter , 
Devon, England . 

Case discussion - real or simulated complex problems are 
analysed i n detail fo r students to sugges t thei r ow n 
solutions or decisions. 

003. Easton, G.( 1982). Learning fro m Cas e Studies. 
Prentice-Hall International , Inc. , London, England . 

A case, short fo r case history, i s a description of a 
situation. 

004. Ellington,H.I . & Harris,D.(1986). Dictionary of 
Instructional Technology. Kogan Page, London, England. 

Case study: a n in-depth examination of a real life or 
simulated situatio n carrie d ou t i n order t o illustrat e 
particular characteristic s -  either characteristic s 
specific t o th e cas e bein g studie d o r mor e genera l 
characteristics of the wider set to which it belongs. 
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005. Encyclopaedi a Britannica.(1979) . Encyclopaedi a 
Bri tannica Inc . Benton , Chicago , I l l i n o i s , U.S.A . 

Case study , metho d o f studyin g socia l phenomen a throug h 
the a n a l y s i s o f a  par t i cu la r s e t o f c ircumstances . Th e 
case ma y invo lv e a n ind iv idua l , group , i n s t i t u t i o n , 
p r o c e s s o r community , o r an y o t h e r s o c i a l u n i t . 
Everything relevan t t o th e cas e i s studie d i n a n attemp t 
to mak e a n intensiv e an d detaile d analysis . Cas e studie s 
are wide l y use d i n teachin g law , bus ines s an d publ i c 
a d m i n i s t r a t i o n . The y ar e a l s o use d i n s c i e n t i f i c 
research, thoug h the y hav e bee n c a l l e d u n s c i e n t i f i c 
because the y d o no t develo p t e s t a b l e g e n e r a l i z a t i o n s . 
Case s t u d i e s , however , ma y prov id e p r e l i m i n a r y 
c a t e g o r i e s an d v a r i a b l e s t h a t ca n the n b e t e s t e d 
s t a t i s t i c a l l y . Generalization s fro m s t a t i s t i c a l analyse s 
may als o b e examine d i n deta i l throug h individua l cases . 

006. Gordon , P. &Lawton,D.( 1984). A  Guid e t o E n g l i s h 
Educational Terms . Batsfor d Academi c an d Educational , 
London, England . 

Case study : a  metho d o f teachin g i n whic h a  s i t u a t i on i s 
presented t o student s b y mean s o f fil m o r documen t a s a 
basis fo r discussion . 

007. Kletz,T,A.(1970) . Putt in g Knowledg e t o Use . In , 
Education i n Chemistry , 7  (6 ) p.229 . 

E s s e n t i a l l y t h e c a s e s tud y metho d c o n s i s t s o f a 
particular exampl e (wha t i t i s a n exampl e o f depend s o n 
the s u b j e c t ) . I t u s u a l l y i n v o l v e s cons iderat io n o f a n 
actual exampl e requirin g th e synthesi s o f a  larg e amoun t 
of d i f f e r e n t kind s o f information , an d th e makin g o f 
recommendations o r decisions . I t i s applicabl e i n law , 
medicine, education , busines s studies , p o l i t i c s , Englis h 
or an y subjec t tha t s t u d i e s th e makin g o f d e c i s i o n s . 
Because i t i s appropriat e fo r th e stud y o f comple x 
interact ions o f principles , i t coul d b e use d b y teacher s 
i n almos t an y subjec t . I t i s use fu l fo r demonstratin g 
t h e a p p l i c a t i o n o f p r i n c i p l e s fo r p r a c t i s i n g th e 
analysis o f comple x s i tuat ions . 
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008. Page,G.T . &Thomas, J.B.(1977). Internationa l 
Dictionary o f Education . Kogan Page , London , England. 

Case stud y -  1 
2 Used particularly in management education 

and training . Th e presentation , sometime s involvin g 
role-playing, o f a  true o r synthesize d situatio n t o 
develop the judgement of students who evolve and propose 
possible solutions, eithe r individually or in groups. 

009. Reynolds,J.I.(1980) . Case Method i n Managemen t 
Development. Internationa l Labou r Office, 
Geneva, Switzerland . 

....a short description , i n word s an d numbers , o f a n 
actual management situation . 
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THE CASE METHOD - SECTION 2 

TYPES OF CASES 

There has been a tendency for the case study method of 
training or teaching or learning to be regarded as a tool 
for training in the business field - indeed, at one time 
there was a supposed attempt in a book to claim the case 
method as a product of the Harvard Business School and 
that the right to market such cases was the exclusive 
right of that institution. 

As can be seen from the definitions quoted though, this is 
a ver y restrictiv e view , an d i t ca n be considered as 
a metho d fo r practisin g proble m solvin g whic h i s 
applicable in any subject which has problems - the answer 
may be a single one, a variety of possible options, or 
there may be no answer at all. 

We shall, though, in this booklet be looking at the use of 
the cas e metho d predominantl y withi n th e are a o f 
management development - that is, keeping to the more 
traditional area for the use of the case study - but the 
reference sections are subdivided into 

references on the case method itself 
references o n training , includin g th e 

case method 
references on public administration 
references on the position of women in society. 

This last-named section is included as being of current 
interest and concern to the Commonwealth Secretariat. 

There are several major skill areas which it is claimed 
that the case method can help to develop; Easton suggests 
they can all be described a s contributing t o creative 
problem-solving. These are considered in the next section, 
'Why Use Cases?' 

Attempts have also been made to categorize cases into 
particular types, though Culliton has suggested that 

"...there is no such thing as the case method. The 
term has many different meanings - at least as 
many as there are people using it, and probably 
more." 
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Two contrasting examples which have been suggested are 
those of Simmons, who classifies by type of case, and of 
Tixier and Berridge, who subdivide them by reference to 
the purposes they are intended to fill; their groupings 
are given in Table 1. 

Simmons 

exercise cases 
situation cases 
complex cases 
decision cases 
in-tray cases 
critical incident cases 
sequential cases 
role-play cases 

Tixier and Berridge 

learning need method 
concept illustration method 
consultancy method 
research material method 
the interesting or oddball 

situation 

T a b l e 1 : tw o example s o f t h e c l a s s i f i c a t i o n o f c a s e s . 

Simmons e x p a n d s h i s c l a s s i f i c a t i o n s a s f o l l o w s : 

The EXERCIS E ca se . 
w h e r e t he a p p l i c a t i on an d p r a c t i c e o f p a r t i c u l a r 
t e c h n i q u e s i s n e e d e d , p a r t i c u l a r l y q u a n t i t a t i v e 
techniques. Suggests this type develops technical 

and analytical capabilities. 

The SITUATIO N cas e 
describes ( f a i r l y c lear ) i ssue s i n event s whic h ar e 
e i t h e r s u c c e s s e s o r f a i l u r e s , b u t t h e i s s u e s a r e 
often no t thos e s t a t e d b y the characters i n th e case , 
s o t h a t s u c h s t a t e m e n t s nee d t o b e l o o k e d a t 
c r i t i c a l l y i n th e l i g h t o f othe r evidence . 

The COMPLE X cas e 
a s i t u a t i o n cas e wher e t h e problem i s t o d iagnos e 
t h e u n d e r l y i n g i s s u e s , wh ic h a r e d i f f i c u l t t o 
d i s t ingu ish a s the y a r e mixe d wit h a  numbe r o f othe r 
i n t e r d e p e n d e n t b u t s u p e r f i c i al i s s u e s i n a  mas s of 
i r r e l e v a n t data . 

The DECISIO N cas e 
requi res th e learne r t o analys e a  s i tua t ion , exercis e 
judgement an d make s u g g e s t i o n s a s to wha t t o d o in 
the circumstance s described . Essent ia l ly , a  decisio n 
has t o be mad e i n th e l i g h t o f uncertainty . Thi s a l s o 
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requires the formulation of an action plan. 

The IN-TRAY case 
a variation of the decision case consisting of 
documents which an administrator might find in the 
in-tray. Some background information is provided and 
the learner is allowed a limited - though usually 
inadequate - amount of time in which to determine and 
record action to be taken on each of the documents. 
This is intended to develop administrative and 
managerial skills. 

The CRITICAL INCIDENT case 
I an item of information is provided about a situation, j 
If the learner then asks the right questions, more 
J data is supplied, in a variety of possible forms, and 
the case situation can be understood, perhaps leading 
I to suggestions for action. I 

The SEQUENTIAL case 
The action is stopped at a critical point in the I 
story and the learner is required to predict outcomes 
or suggest courses of action. The story is then 
continued and the reasons for any differences between 
the forecasts and what actually happened are analysed. 

The ROLE PLAY case 
is in effect a 'live' case study. A player receives 
an outline of the role that has been agreed will be 
assumed, and the characterisation of the role is then 
developed a s th e playe r see s fit . Onc e th e 
characterisation of the role is developed, it 
cannot be changed while the game or role is in 
progress. 

N.B. An al ternative descriptio n o f th e 'live ' cas e metho d 
i s t h a t i t i s a  repor t o f event s t ha t hav e j u s t 
happened o r ar e s t i l l i n process . Thi s shoul d b e 
compared wit h th e so-calle d tru e l iv e cas e metho d 
(as describe d late r i n thi s section) . 

These shoul d b e c o n t r a s t e d w i t h T i x i e r an d B e r r i d g e ' s 
c l a s s i f i c a t i o n fo r t h e i d e n t i f i c a t i o n an d g e n e r a t i o n o f 
case ma te r i a l : 
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(a)The LEARNING NEED method 

centred on the requirement to develop material which 
will allow students to acquire or increase a skill. 

(b)TheCONCEPT ILLUSTRATION method 

in whic h th e cas e teache r fulfil s a  need to 
illustrate,operationalise (perhap s to simplify , 
perfiaps t o deepen ) a concept, so that students can 
apply an abstraction to concrete instances. 

(c)The CONSULTANCY method 

in whic h ver y realisti c and topical material can 
be presente d t o student s a s a  mean s o f sim -
ulating "sharp-end " situation s an d inculcatir g 
suitable attitude s an d beliefs , ofte n o f a 
deterministic nature . 

(d)The RESEARCH MATERIAL method 
in which research data are presentedto students 
in the hope of developing insight s through joint 
teacher-student analysis. 

(e)The INTERESTING or ODDBALL situation 

which may have proved insoluble in practice, and 
which i s writte n u p a s a  cas e whic h provides a 
challenge to students. It does no t merit the label 
of a  "method" . 

"The e x t e n t t o whic h a  p a r t i c u l a r metho d o f c a s e 
g e n e r a t i o n i s u se d w i l l r e f l e c t v a r i a t i o n i n t h e 
de f in i t i ons o f s tudents ' needs , a s show n i n Tabl e 2  over -
leaf . 

There a r e a  v a r i e t y o f way s i n whic h c a s e s ca n b e 
c l a s s i f i e d ; t hos e g ive n abov e a r e merel y examples , no t 
d e f i n i t i v e c a t e g o r i s a t i o n s . Fu r the r c a s e s an d type s o f 
c a s e s a r e c o n t i n u a l l y be in g developed . Leender s an d 
Erskine s t a t e t h a t , 

"New cases ar e a s essentia l t o th e cas e metho d a s 
new blood t o a  dono r clinic . Ther e ar e man y reason s 
for th e continuin g developmen t o f ne w cases . Case s 
become obsolete. Studen t an d facult y in teres t ca n 
be maintaine d primaril y wit h curren t material . Ne w 
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Type 
of case 

a 

b 

c 

d 

e 

Definition of 

students' needs 

Pragmatic, practical 
problem solving 

Abstract, conceptual, 
analytical 

Pragmatic, practical 
problem solving 

Abstract, conceptual, 
analytical 

Difficult to 
categorise 

Most commonly 
used in 

Vocational training 

Higher education 

Aggressive business 
cultures 

Higher education 

Vocational education 
(but may be 
unteachable) 

Table 2 : Area s o f us e o f case s i n Tixie r an d Berridge' s 
classification. 

problem areas , ne w theorie s an d ne w subjec t 
approaches nee d t o b e exposed . Al l case s ar e dated . 
The environmen t withi n whic h th e organizatio n 
exists change s afte r th e cas e ha s bee n written" . 

An exampl e i s t h e t r u e l i v e cas e method , dev i se d i n p a r t 
t o comba t th e lac k o f p r a c t i c a l ef fec t th e correc tnes s o r 
o t h e r w i s e o f a  d e c i s i o n migh t have . A  l i v e cas e ( i n 
business an d management ) i s usual l y a  presen t an d futur e 
o r i e n t e d c a s e , p r e s e n t e d j o i n t l y b y p e o p l e fro m a n 
o r g a n i z a t i o n an d t h e t r a i n e r , an d whic h focusse s o n 
p r e s e n t - d a y problem s whic h hav e emerge d i n a  r e a l l i f e 
o r g a n i z a t i o n an d o n whic h d e c i s i o n s nee d t o b e made . I t 
encourages a  g r e a t e r sens e o f r e s p o n s i b i l i t y i n t h a t th e 
t r a i n e e s ' proposal s ma y b e o f su f f i c i en t valu e t o th e fir m 
for the m t o b e implemented . 

SUMMARY 

Classification of cases into types may constrain you; it 
is better to decide what your objectives ar e for your 
participants, what you hope they will gain from the use of 
a case, and only after that might you see whether any 
particular type neets your needs. 
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THE CASE METHOD - SECTION 3 

WHY USE CASES? 

Learning can be regarded as the process of preparing t o 
deal wit h new situations . It may occur consciously, o r 
often unconsciously , usuall y fro m experiencin g real-lif e 
situations, althoug h simulated or imagined situation s ca n 
also induc e learning . 

Thus, ne w situation s an d ne w context s ma y hel p i n 
increasing both learning and knowledge. The use of cases 
allows th e introductio n o f ne w context s whic h ma y 
correspond t o real-life situations . Consequently, man y 
complex interrelationships may be better understood and 
much knowledge may be gained because issues are dealt with 
in their context and environment. Learning becomes more 
useful an d effective, i n that it consists of much mor e 
than just the translation by the learner of an input into 
an output . Essentially , case s ar e assume d t o favou r 
integrative and systemic thinking, corresponding to the 
higher-order cognitive skills of Bloom's Taxonomy. 

Hofer an d Schende l mentio n tha t differen t type s o f 
business require different strategies; getting exposure to 
different industries and to different situations within 
important tim e limit s helps , the y suggest , t o give a n 
appreciation of the limits imposed by incompleteness of 
information, ambiguity of many situations and lack of time 
available .  This i s wh y th e cas e metho d ha s becom e a 
popular metho d fo r learnin g busines s an d managemen t 
skills; it has been used to attempt to  develop skills and 
knowledge throug h th e analysi s o f a n actua l situatio n 
needing a  solution . Case s ar e presume d t o allo w fo r 
realism, includin g feelings , values , discussion s an d 
critical judgement s -  all characteristic s whic h hel p th e 
development of managerial competence. 

It ha s bee n suggeste d tha t i f i t i s believe d tha t th e 
students shoul d experienc e fo r themselve s th e intricacy , 
excitement an d perplexit y o f acquirin g an d practisin g 
knowledge, the n th e us e o f th e cas e studie s mus t b e 
considered. Teacher s an d trainers wh o regard the learnin g 
of their students a s being importan t will , i t has been 
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argued, favou r th e use of the case study approach because 
of its presumed benefits. 

There are also a number of perceived weaknesse s i n the 
case method, though the challenge is sometimes as much for 
the content of the cases as for the method itself. Argyris 
believes that it "may act paradoxically i n that though it 
is a method of instruction designed to enhance individua l 
and throug h tha t organisationa l doubl e loo p learning , i t 
may inhibi t bot h b y reducin g doubl e loo p learnin g . " 
(Doubleloop learning =  detection and correctionof erro r 
plus change s i n underlyin g policies , assumption s an d 
goals, as opposed to single loop learning which assume s 
error correction but no accompanying change) . 

There is an approach suggested to solve cases, which might 
seem too  rigid and which reduces the 'inspirational' phase 
of the solution produced. I t can be argued that sometime s 
cases are no better than a good problem -  probably mostly 
when case s ar e no t discusse d thoroughly . Ther e ar e 
undoubtedly some concepts which are learned more easily 
through problem s an d examples, or by other methods, than 
through case s ;  the use of cases as the sole method o f 
teaching is certainly not to be recommended -  it is but 
one techniqu e amon g man y -  but fo r certai n type s o f 
learning it is regarded as invaluable. Whatever the type 
of learnin g situation , cases could be used; however, they 
might not correspond to the best method available. 

It has been suggested that the emphasis placed on results 
in cases makes them les s oriented towards ethics, but the 
various aspect s an d informatio n include d i n cases leave s 
room fo r flexibility . I t is the trainer' s approac h an d 
priorities rather than just the actual content of cases 
that should be seen as significant. 

The evaluation of the performance of the case method as 
compared wit h othe r teachin g method s i s important . 
Understanding bette r whe n th e cas e metho d i s appropriat e 
and how well it aids learning would be of value. So far, 
though, to a large extent a positive answer with regard to 
benefits has been taken for granted by the users of the 
case method . 

If w e conside r th e instructiona l function s a s classifie d 
by Klingsberg, th e appropriatenes s o f case studie s fo r 
each of these can be suggested: 
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MOTIVATION AN D PREPARATIO N f o r t h e ne w t o p i c b y e .g . 
s h o w i n g t h e r e l a t i o n s b e t w e e n t h e o l d an d t h e ne w 
knowledge an d e x p l a i n i n g t h e impor tanc e o f t h e ne w t o p i c . 

A motivational cas e shoul d brea k fals e i l lusion s an d a 
wrong relianc e o n one' s (insufficient ) knowledge . 

ORIENTATION t o t h e s t r u c t u r e o f t h e t o p i c an d o b j e c t i v e s 
of l e a r n i n g . T h i s i n c l u d e s t h e b a s i c p r i n c i p l e s , ke y 
concep ts an d t h e l o g i c a l mode l o f t h e t o p i c i n a  n u t s h e l l . 

A case stud y ma y not b e appropriat e fo r t h i s . 

TRANSMISSION O F NE W INFORMATIO N an d i t s p r o c e s s i n g i n 
o r d e r t o a c q u i r e a  f u l l unders tand in g o f t h e t o p i c . 

Cases certainl y depen d o n th e processin g o f ne w informatio n a s a 
basic function , bu t ther e i s no t necessar i l y an y consequen t 
understanding o f th e underlyin g principle s tha t th e cas e i s mean t 
to i l l u s t r a t e . 

REVIEW AN D REINFORCEMEN T o f t h e ke y p o i n t s o f t h e t o p i c . 

Can be achieve d b y us e o f a  well-designe d successio n o f cases . 

SYSTEMATIZATION, i . e . r e f l e c t i o n , e m p h a s i s o n t h e 
i m p o r t a n t p o i n t s an d i n t e g r a t i o n o f t h e m a t e r i a l i n t o a 
coheren t schem e o f concep t s . 

This ma y b e achieve d b y som e o f th e pa r t i c ipan t s b y 
themselves, bu t depend s mainl y o n th e qualit y o f th e 
discussions whic h accompan y an d conclud e th e case . 

EXERCISE AN D PRACTIS E mean s developmen t o f s k i l l , s o t h a t 
newly l e a r n e d c o g n i t i v e mode l s a r e t r a n s f e r r e d i n t o 
o p e r a t i o n s . 

A cas e stud y i s su i t ab l e fo r t h i s , an d shoul d b e 
designed s o tha t th e theoretica l concept s an d logica l 
structure o f th e topi c ca n b e discovered . 

APPLICATION -  u s e o f t h e l e a r n e d knowledg e an d s k i l l 
i ndependen t ly i n ne w s i t u a t i o n s an d problem s o u t s i d e t h e 
t e a c h i n g / t r a i n i n g con tex t . 
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Cases can be used, preferably taken from the learner's 
environmentand in real conditions rather than in the 
classroom. 

CONTROL -  t h e c r i t i c a l e v a l u a t i o n o f t h e a c q u i r e d 
knowledge an d s t r u c t u r e , i t s c o m p r e h e n s i v e n e s s an d 
usefulness; an d c r i t i c a l evaluat io n o f th e learning . 

Tests, examinations, c r i t i cal assessments, self-evaluation , 
practical application , etc . 

The cas e ca n b e cons ide re d a s a  t e a c h i n g - l e a r n i n g o r a 
t r a i n i n g - l e a r n i n g s i t u a t i o n whic h ha s a  sequenc e o f 
involvement, i n tha t ther e i s 

a. a  particular problem 

b. to be solved by the group 

c. usin g facilities such as information 
given in the case description an d 
to be found in the library, etc., 

d. an d wit h learning guidance , to  the group 
from th e trainer , who will ensure 
that achievement coincides 

e. wit h objectives, with the trainees 

f. being assessed t o check tha t objectives 
have been achieved . 

This representation of the situation is rather a static 
model; i t indicates only the constituent elements . The 
training-learning proces s is , though, ver y dynamic , wit h 
learning occurring by interaction between a, b, c and d (e 
and f are generally fairl y fixed). When organising these 
four elements, attention must be paid to the process of 
learning and to the process of problem-solving. 

On the basis of learning theories and of suggestions i n 
the literature, together with observations of the behavior 
of teachers and students while running cases , van Woerden 
has developed a provisional case format for teachers, to 
be used fo r the desig n o f a  course, base d o n th e cas e 
method of teaching. The first two phases, dealing with the 
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1. Feasibility study 
a. What are the course objectives,and how do they relate 

to the overall programme objectives? 
b. Is the case method the most appropriate teaching 

method for attaining these objectives? 

2.Design 
c. Wha t previous knowledg e an d sk i l l s mus t the studen t 

and th e teache r have ? 
d. Whic h specifi c objective s mus t b e achieve d b y th e 

case? Wha t typ e o f cas e i s bes t suite d t o achiev e 
these objectives ? 

e. Wha t ar e th e (external ) constraint s an d (internal ) 
starting point s t o b e considere d whe n using th e case ? 

f. Ho w are th e followin g task s t o b e structure d 
-motivating student s (t o th e problem-solvin g tasks ) 
-aligning wit h th e i n i t i a l leve l (o f knowledg e an d 
skills) 

-providing insigh t int o th e objective s 
-orienting th e studen t i n th e problem-solvin g task s 
(to mak e the student' s knowledg e operational ) 

-giving opportunitie s t o p r a c t i s e th e d i f fe ren t 
problem-solving task s 

-providing feedbac k 
-assessing results ? 

g. Wha t (approximately ) ar e th e conten t an d presentatio n 
of th e case ? 

3.Planning 

4.Writing 

5 Use (includin g evaluation ) 

Table 3 : va n Woerden' s cas e forma t cours e design . 

core o f th e teaching- learn in g process , ar e give n i n Tabl e 
3 above . 

Though thes e format s ar e designe d o n th e bas i s o f theor ie s 
of l e a r n i n g p r o c e s s e s an d o f p r o b l e m - s o l v i n g p r o c e s s e s , 
t h e r e i s a  p l a c e fo r expe r i enc e t o b e i n c o r p o r a t e d i n t o 
both fo rma t s . Eve n so , som e a p p l i c a t i o n s o f l e a r n i n g 
t h e o r y ca n b e o f h e l p t o yo u a s a  t r a i n e r . I t ha s bee n 
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suggested tha t differen t trainer s can use an identica l 
technique and claim to be involved in the same process and 
yet see m t o provide quite different experience s fo r an 
individual learner ; an individual trainer can appear to 
give quit e differen t learnin g experiences t o differen t 
learners in the same group. 

These factors are a function of different learning styles, 
and it can be useful to determine the learning styles of 
your trainees , o r a t leas t t o tak e int o accoun t th e 
different style s whic h hav e bee n identified . Kolb' s 
Learning Styl e Inventor y Tes t (LSI ) is ofte n used , i n 
which Kolb conceives learning as a 4-stage cyclic process, 
and for learning to be effective a learner: 

a) mus t be involved in new concrete experiences (CE); 
b) mus t be able to observe and reflect on these 

experiences from many perspectives (RO); 
c) shoul d be able to create abstract concepts (AC) that 

integrate observations into logically sound theories; 
and d ) shoul d be able to apply ideas by active experimentation 

(AE). 

All four abilities are considered essential, with no one 
in principl e mor e desirabl e o r mor e usefu l tha n th e 
others. Hi s 'labels ' for abilitie s an d fo r identifyin g 
them hav e bee n regarde d a s to o academic , an d i t i s 
difficult t o differentiat e betwee n A E an d C E -  CE i s 
liable t o sho w considerabl e inconsistencies , an d manual , 
physical an d motor skills do not appear in the vocabulary 
of Kolb's model - so you may find that the variant devised 
by Juch is of more use to you. 

Juch's Learning Profile Exercise (LPE ) is an attempt t o 
clarify an d make mor e appropriat e th e terms fo r the four 
abilities and, more particularly, th e determination o f 
them; he uses the words 
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and h e p u t s forwar d t h e sugges t i o n t h a t t h a t t h e fou r 
q u a d r a n t s o f t h i s l e a r n i n g cyc l e cor respon d i n man y 
r e s p e c t wi t h educa t io n ( sens in g an d t h i n k i n g ) ; t e a c h i n g 
( t h i n k i n g an d p l ann ing ) ; t r a i n i n g (p lannin g an d doing) ; 
and i n s t r u c t i o n (doin g an d obse rv ing ) . 

These h e defines : 
EDUCATION - (i n i t s organized , inst i tut ionalize d 

and contrive d forms , i t generall y means)th e up-
bringing o f youn g persons : 

TEACHING- (mostl y means ) presentin g usefu l principle s 
and generalization s t o pupils , explaining th e basi c 
laws an d rules tha t ar e vali d an d usefu l i n th e concret e 
world o f thing s an d people : 

TRAINING - (fo r th e trainer ) i t mean s arrangin g 
opportunities an d resource s i n suc h a  way that physica l 
and operational skill s ca n b e acquire d o r improved . 

INSTRUCTION- to improv e behavioura l operationa l skill s 
through tellin g an d showin g how-to-do-it . 

He s u g g e s t s t h a t eac h o f t h e s e mode s i s p o t e n t i a l l y o f 
e q u a l l y g r e a t va lue , bu t t h a t educa t io n an d t e a c h i n g pu t 
an emphasi s o n t h i n k i n g , whi l e t r a i n i n g an d i n s t r u c t i o n 
s t r e s s doing . Non e o f thes e giv e a s muc h a t t en t i o n t o th e 
observing/sensing o r th e plannin g aspects , an d h e propose s 
t h a t t h e r e s h o u l d b e muc h mor e e x p l i c i t e d u c a t i o n , 
t e a c h i n g , t r a i n i n g o r i n s t r u c t i o n don e wi t h r e s p e c t t o 
s k i l l s a t thes e s tages . 

The cas e metho d doe s requ i r e p a r t i c i p a n t s t o b e ac t iv e i n 
a l l fou r s tage s o f th e propose d learnin g cycl e o f 

sens ing o r observin g (studying , findin g f ac t s , 
evaluat ing, reviewing) ; 

th inking abou t thes e th ing s ( r e f l ec t ing , analysing , 
c rea t ing ideas) ; throug h 

planning (discussing , workin g ou t ideas , proposing) ; 
t o doin g ( t e s t i n g outan d app ly in g i d e a s , p r a c t i c a l 

exper ience) . 

However, you r cas e stud y p a r t i c i p a n t s ma y no t b e prepare d 
for t h e s e a c t i v i t i e s , an d t h i s a spec t i s cons ide re d 
fur ther i n th e sec t io n o n runnin g cases . 

Other method s o f t e ach ing / t r a in ing / l ea rn in g coul d a ls o b e 
said t o dea l wit h th e s tage s o f th e learnin g cycle , s o ar e 
t h e r e an y o t h e r f a c t o r s whic h ca n he l p u s t o dec id e o n th e 
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appropriateness o r otherwis e o f th e cas e metho d fo r 
particular teaching/learning situations. How are you to 
decide wha t i s appropriate ? Ar e ther e an y helpfu l 
guidelines, comparisons, or evaluations of the case method 
with other methods? 

Dooley an d Skinne r differentiat e th e us e o f th e cas e 
method along three broad dimensions: 

a. th e educationa l objective ; 
b. th e pedagogi c philosoph y an d 

convictions o f th e instructor , 
including 

c. views regardin g th e instructors 1 

and students ' classroo m roles . 

They state that the case method is 'poor' for developing 
concepts, bu t 'excellent ' for acquirin g skil l i n analysi s 
for business problems. They don't elaborate why the case 
method is good for one and poor for the other. 

Reference t o learnin g taxonomies , o f whic h Bloom' s i s 
perhaps the best known, may be of value in that the case 

ANALYSIS O F TH E SYSTE M establishe s th e forma l organizationa l 
relationships and the informal relationships between 
people concerned with the problem. 

ANALYSIS OF THE OPERATIONScarried ou t such as production or 
information processing needs detailed flow-charting , 
preliminary estimatio n o f productio n rates , 
identification of bottlenecks, etc. 

ANALYSIS OF THE FACTORS IN THE ENVIRONMENT whic h may affect the 
system need s basi c knowledg e o f politica l systems , 
competitive features, labour markets and customers. 

BASIC STATISTICAL SKILL S neede d to make a preliminary analysis of 
the available information - tabulating data,graphing, 
doing simpl e statistica l tests . 

COMMUNICATION SKILL S are needed to present proposals, including 
giving oral presentations, writing reports, and 
interpreting clients' knowledge and motivation. 

KNOWLEDGE OF BEHAVIOURAL ASPECTS of organizations is needed in 
preparing proposals for implementation of change. 

Table 5: skills needed for operational research cases. 
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method ca n b e equate d wit h th e variou s l eve l s o f knowledg e 
or s k i l l s i n th e taxonom y tha t i t ough t t o develop . 

Luck an d Walsha m de f in e t h e s k i l l s whic h nee d t o b e 
p rac t i s ed whe n dealin g wit h case s o n opera t iona l researc h 
as show n i n Tabl e 5 . 

Reynolds s t a t e s t h a t t h e r i g o r o u s a n a l y s i s r e q u i r e d , 
e s p e c i a l l y i n th e longe r an d comple x c a s e s , i s s a i d t o 
develop t h e s k i l l s o f l o g i c a l t h i n k i n g , o f s ea r ch in g fo r 
r e l e v a n t i n f o r m a t i o n , o f ana ly s in g an d e v a l u a t i n g f a c t s 
and o f d r a w i n g c o n c l u s i o n s neede d f o r m a n a g e r i a l 
dec is ions . H e a ls o claim s t h a t th e experienc e i t give s i n 
a rgu ing a  v iewpoin t befor e one ' s p e e r s develop s th e 
a b i l i t y t o communicat e c l ea r ly , t o conside r th e view s o f 
o t h e r s an d t o a r r i v e a t s o l u t i o n s t h a t woul d g a i n 
c o l l e c t i v e suppor t . Unfo r tuna t e ly , i t doe s no t appea r t o 
have bee n show n a t a l l conclusivel y t h a t th e s k i l l s neede d 
and s a i d t o b e develope d a r e developed , o r t h a t t h e cas e 
method d e v e l o p s the m b e t t e r o r f a s t e r t h a n o t h e r 
techniques . 

A c r i t i c a l vie w ha s bee n pu t b y A r g y r i s , wh o foun d t h a t 
t h e cas e method , a s use d b y o t h e r s whe n h e wa s observ in g 
i t s u se , i nc lude d o t h e r method s -  l e c t u r e s , r o l e - p l a y , 
s i m u l a t i o n s , f i l m s -  an d pose d th e q u e s t i o n t h a t i f th e 
case metho d include s them , ho w i s i t d i f f e ren t fro m them ? 

On a  p r a c t i c e - o r i e n t e d b a s i s , t h e s o - c a l l e d ' a c t i v e ' 
t e a c h i n g - l e a r n i n g p r o c e s s e s t e n d t o b e r e g a r d e d a s 
t e c h n i q u e s s u i t a b l e fo r p r a c t i s i n g p r o b l e m - s o l v i n g , an d 
casework, roleplayin g an d s imulat io n game s ten d t o b e use d 
a l o t . Roh n ha s p repa re d a  t a b l e (se e Tabl e 4 ) whic h 
compares t h e q u a l i t i e s o f eac h o f t h e s e t h r e e method s i n 
respect o f a  numbe r o f educationa l c h a r a c t e r i s t i c s , s o a s 
t o hel p i n decidin g whic h teach ing/ learn in g metho d coul d 
be th e mos t appropria t e i n a  spec i f i c learnin g s i t ua t ion . 
As thes e c h a r a c t e r i s t i c s ar e o n occasion s complementary , a 
mix o f method s migh t b e t h e mos t s u i t a b l e i n c e r t a i n 
learning s i t u a t i o n s . 

Apart fro m t h e compariso n o f t h e cas e metho d wi t h game s 
and wit h s imula t ions , ver y l i t t l e seem s t o hav e bee n don e 
t o c o n t r a s t i t w i t h t h e o t h e r t e c h n i q u e s whic h a r e 
a v a i l a b l e . Th e onl y on e r e p o r t e d o f an y r i g o u r i s t h a t 
done b y S t u h l e r i n j u x t a p o s i n g t h e cas e metho d wi t h th e 
l ec tu re method : th e p r inc ipa l c h a r a c t e r i s t i c s foun d wer e 
t h a t t h e cas e metho d i n s t i l l e d ver y p o s i t i v e a t t i t u d e s 
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t o w a r d s i t s s u b j e c t m a t t e r , an d c o n s i d e r a b l y mor e 
discussion b y an d amon g s tudents ; th e amoun t o f learnin g 
of th e s tudent s di d no t alway s sho w grea te r amount s wit h 
the cas e method , bu t wa s c e r t a i n l y neve r l e s s wit h i t . 

One o f t h e majo r p r o b l e m s i n t h i s l a s t s t u d y wa s 
accustoming s tudent s wh o normall y wer e taugh t b y lec tur e 
methods t o th e cas e method . Differen t learnin g method s an d 
l e a r n i n g s t y l e s a r e involved , an d yo u ma y f in d t h e sam e 
type o f proble m a r i s in g i f you r cas e p a r t i c i p a n t s ar e no t 
used t o t h e cas e method . Unles s yo u p repa r e the m fo r th e 
change, yo u ma y f in d t h a t us in g t h e cas e metho d doe s no t 
give a s muc h benef i t a s yo u ha d hoped . 

SUMMARY 

Cases a r e c la ime d t o p rov id e r e a l i s m an d i n s o doin g t o 
develop information-f inding , log ica l thinking , analys is , 
e v a l u a t i o n , r each in g c o n c l u s i o n s , communicatio n s k i l l s , 
f e e l i n g s , an d a n a p p r e c i a t i o n o f v a l u e s ; t h e y a r e 
supposedly l e s s goo d fo r deve lopin g concep t s . Case s 
requi re ac t iv e p a r t i c i p a t i o n i n a l l s tage s o f th e learnin g 
c y c l e , bu t v e r i f i c a t i o n t h a t the y develo p th e v a r i o u s 
s k i l l s mentione d b e t t e r tha n o t h e r t e a c h i n g / l e a r n i n g 
methods r e l i e s mor e o n anecdota l tha n empir ica l evidence . 

Problems ma y p a r t i c u l a r l y b e foun d i f p a r t i c i p a n t s a r e 
accustomed t o d i f f e r e n t l e a r n i n g method s an d l e a r n i n g 
s t y l e s tha n t h o s e neede d fo r t h e cas e method . Ther e ma y 
a l s o b e a  tendenc y t o t h i n k throug h onl y a s f a r a s th e 
' s o l u t i o n ( s ) ' w i t h o u t goin g o n t o examin e c r i t i c a l l y th e 
b u s i n e s s , m a n a g e r i a l , c u l t u r a l , e t c . , c r i t e r i a an d 
objec t ives o n whic h t h e c a s e an d t h e p a r t i c i p a n t s ' 
t h i n k i n g i s based . Bot h o f t h e s e tw o problem s ca n b e 
influenced b y th e capab i l i t y o f th e i n s t r u c t o r . 
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