
D-The Effectiv e Us e o f Case s 
SECTION 1. 

SKILLS I N PRESENTATIO N 

Prepar ing y o u r s e l f 

T h e m a i n t e s t f o r y o u r n e w c a s e w i l l c o m e w h e n 
p a r t i c i p a n t s w o r k t h r o u g h i t a n d d i s c u s s i t a m o n g s t 
t h e m s e l v e s an d w i t h you . Th e mos t i m p o r t a n t q u e s t i o n whic h 
m u s t b e a n s w e r e d i s w h e t h e r y o u r c a s e a c h i e v e d t h e v a r i o u s 
o b j e c t i v e s yo u ha d f o r i t . 

The a n s w e r t o t h i s w i l l d e p e n d a s muc h o n t h e wa y i n w h i c h 
you r u n t h e c a s e , an d t h e wa y p a r t i c i p a n t s a p p r o a c h i t , a s 
on t h e i n t r i n s i c v i r t u e s ( o r l a c k o f t hem ) t h a t y o u r c a s e 
h a s . Som e g r o u p s a r e i n e v i t a b l y b e t t e r t h a n o t h e r s ; t h e y 
may r e l a t e b e t t e r t o t h e m a t e r i a l , o r t o y o u a s t h e 
f a c i l i t a t o r , o r t o t h e u s e o f c a s e s a s a  m o r e ' o p e n ' 
t r a i n i n g m e t h o d . U s i n g c a s e s t u d i e s i s c e r t a i n l y n o t a n 
e a s y o p t i o n , b u t t h e i r u s e f u l n e s s t o p a r t i c i p a n t s i s suc h 
a s t o mak e the m a n i n v a l u a b l e t r a i n i n g o r t e a c h i n g method . 

B e c a u s e c a s e s t u d i e s ca n b e i n s o man y d i f f e r e n t fo rm s i n 
a d d i t i o n t o t h e ( s o f a r ) m o s t commo n o n e o f p r i n t e d 
m a t e r i a l s , t h e r e i s n o p a r t i c u l a r ' b e s t ' wa y o f p r e p a r i n g 
f o r a n d u s i n g c a s e s . Som e s u g g e s t i o n s a s t o f a c t o r s yo u 
s h o u l d c o n s i d e r a r e : 

(1) Kno w y o u r c a s e ! Whil e yo u a r e i n t h e p r o c e s s o f I 
w r i t i n g i t , yo u w i l l b e f a m i l i a r w i t h i t , b u t t h a t 
In t imate knowledg e ma y fad e a  l i t t l e betwee n wr i t in g an d 
p r e s e n t a t i o n , an d mor e p a r t i c u l a r l y betwee n s u c c e s s i v e 
p r e s e n t a t i o n s . Allo w s u f f i c i e n t t i m e fo r an y s p e c i a l 
preparat ions whic h ma y nee d t o b e done . 

(2) Chec k t h e teachin g not e yo u hav e p r e p a r e d , s o t h a t 
you ar e c l ea r wha t you r objec t ive s are , an d ho w yo u hop e 
t o ach iev e them . Thi s ca n i n c l u d e ho w s t r u c t u r e d o r 
u n s t r u c t u r e d t h e t r a i n i n g s e s s i o n i s goin g t o b e -  yo u 
would p r o b a b l y b e a d v i s e d t o k e e p i t f a i r l y w e l l 
s t r u c t u r e d f o r y o u r f i r s t c a s e , a n d t h e n r e l a x t h e 
s t ruc tu re a s yo u an d you r t r a i n e e s becom e mor e accustome d 
t o th e techniqu e -  an d ho w d i r e c t i v e yo u ar e goin g t o be . 
Again, yo u w i l l p robab l y f e e l mor e s e c u r e i f yo u a r e i n 
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control o f th e proceedings , bu t excessiv e contro l i s ofte n 
counterproductive. Onc e everyon e i s use d t o cases , th e 
groups ca n probabl y becom e almos t self-directin g an d self -
controlling, minimizin g thei r dependenc e o n you . 

Usually on e o f tw o method s i s used . Th e Harvar d cas e 
method use s a n ope n c l a s s discussion ; a n a l t e r n a t i v e 
approach i s t o ge t individua l trainee s o r group s o f the m 
t o mak e verba l presenta t ion s o f t h e i r analyse s an d 
conclusions, possibl y followe d b y a  plenar y discussion . 

(3) Followin g o n fro m 2 , th e s i z e o f th e roo m you ar e 
going t o use , an d the typ e an d layout o f th e furnitur e i n 
that roo m ca n b e significant . A s in mos t situation s wher e 
discussion i s goin g t o for m a  majo r par t o f th e process , a 
horseshoe-type formatio n w i l l probabl y b e th e optimu m 
arrangement. 

(4) Th e amoun t o f t im e yo u hav e avai labl e t o you , an d 
how t h a t t im e i s s p l i t u p w i l l hav e influence d you r 
overa l l planning , an d th e balanc e betwee n th e amoun t o f 
group wor k an d o f individua l preparatio n an d analysi s tha t 
can b e done . Tim e ca n a f f e c t whethe r t h e cas e i s 
d i s t r i bu t ed fo r pa r t i c i pan t s t o rea d an d t o d o som e 
preparat ion befor e th e f i r s t forma l session , o r whethe r 
they f i r s t encounte r i t i n a  forma l session ; whethe r a l l 
t h e cas e i s p r e s e n t e d a t once , o r i n p a r t s ove r a 
succession o f sessions ; th e distributio n o f tim e betwee n 
presenta t ions , grou p discussions , plenar y sess ions ; 
whether yo u mak e an y input , an d i f s o when ; etc . 

(5) Th e number o f p a r t i c i p a n t s yo u have i n th e group ; th e 
minimum numbe r i s probabl y mor e s ign i f i can t tha n th e 
maximum, i n term s o f th e individua l experience s an d 
in s igh t s the y ca n bring , an d th e amoun t o f i n t e r ac t i o n 
t h a t w i l l tak e place . Yo u w i l l normall y subdivid e the m 
into smalle r group s of , say , 3- 6 persons , an d wit h severa l 
groups yo u w i l l probabl y fin d th e optimu m numbe r i s 
between twent y an d th i r ty . 

There ar e n o majo r d i f f i c u l t i e s wit h group s abov e t h i s 
s i ze , o the r tha n organizat ion , an d the cos t o f providin g 
a l l wit h copie s o f th e materials , bu t i f th e to ta l numbe r 
i s hal f a  doze n o r l e s s , the y w i l l probabl y nee d t o 
o p e r a t e i n d i v i d u a l l y . Thi s w i l l impos e g r e a t e r 
r e s p o n s i b i l i t i e s o n you t o ensur e t h a t the y a l l ge t th e 
maximum benef i t fro m th e cas e (o r som e a l t e r n a t i v e 
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technique ma y nee d t o b e used) , an d th e rang e o f 
experience an d insight s tha t numbe r wil l brin g t o a 
particular cas e wil l b e limited . 

As wa s s a i d e a r l i e r , t h e r e i s n o on e ' b e s t ' w a y o f 
operat ing th e cas e stud y method ; a  va r i e t y o f way s ca n b e 
e f f e c t i v e i n a  v a r i e t y o f s i t u a t i o n s provide d t h e mai n 
purpose i s born e i n min d -  t o he l p th e p a r t i c i p a n t s t o 
learn throug h in t e r ac t i o n an d pa r t i c i pa t i on . 

Preparing you r participant s 

The advantage s t o p a r t i c i p a n t s o f us in g cas e s t u d i e s i n 
t e r m s o f t h e s k i l l s t h e y d e v e l o p hav e a l r e a d y bee n 
mentioned 
analytical skills applicatio n skills 
creative skills communicatio n skill s 
social skills self-analysi s skills 
though it is important in this regard to understand als o 
what cas e teachin g canno t accomplish . I t i s no t a 
universal panacea . 

To develop thes e skill s t o the best advantage , though , 
demands certai n commitment s fro m participants . I t i s a s 
well t o mak e clea r righ t fro m th e star t wha t you r 
expectations ar e o f them , an d also , an d equall y 
importantly, what they can expect of you. 

The principal requirements of each participant are to: 

(a) PREPARE . Unles s a participant read s the case 
and associate d materials , analyses it, and 
then prepare s som e proposal s as to one or a 
range o f possible action s an d solutions , 
any discussion s wil l hav e little relevance. 

(b) ATTEND , for the entire session. Eac h of th e 
participants need s to be present for the full 
length of eac h sessio n s o a s to be abl e t o 
contribute what has been prepared,to receive 
comments o n it ; an d t o b e abl e t o lear n 
of others ' thought s an d insight s an d t o 
comment on those. I I 
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(c) PARTICIPATE . The entire process is dependent 
upon eac h participan t givin g to, as well as 
taking from , each session. Without full and 
regular participatio n -  which i s a s muc h 
about listenin g t o other s a s abou t makin g 
oral input s -  the developmen t o f knowledg e 
and skill s by participant s wil l no t b e as 
great as might otherwise be the case. 

Some participants will need more effort on your part to 
motivate the m t o prepare , t o atten d promptl y an d 
regularly, an d to participate. Those who fai l i n thes e 
responsibilities can, if you do not guard against it, have 
a disruptive effect on the session and on the learnin g of 
the mor e conscientiou s attenders . I t i s u p t o yo u t o 
maximise the motivation and minimise the disruption. 

Mettes & Gerritsma 
(1986) 

Orientation 

Planning 

Transformation 

Control 
Determine solution 
and evaluate it 

Interpretation 

Reynolds 
(1980) 

Analyse present 
situation 

Predict future 
situation 

Choose objectives 

Easton 
(1982) 

Understand situation 

Diagnose problem areas 

Define the problem Generat e alternatives 
Generate alternatives Predict outcomes 
Predict outcomes 

Evaluate alternatives Evaluate alternatives 
Choose alternatives Roundin g out analysis 

Implement decision Communicate results 

Table 6 : compariso n o f som e suggeste d problem-solvin g 
formats for participants in case method. 

Equally, you may need to exercise some control over those 
who contribute too much and tend to dominate a session. 
Often th e grou p itsel f wil l provid e som e pee r grou p 
control, but you may need to back this up by, for example, 
the allotment of time for discussion, the encouragemen t 
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and even calling on shy members to give their opinions, or 
not allowing anyone a second contribution until all who 
wish to do so have made a first comment or suggestion. 

If participants ar e coming to cases for the first time, 
they will need to be provided with guidance on how to deal 
with them.Several authors have suggested a problem-solving 
format for students, and three of these are compared in 
Table 6 on the previous page. 

Reynolds emphasises the implementation of the solution; 
Easton is concerned with the presentation of the solution 
to an audience; while Mettes and Gerritsma emphasise the 
progress revie w aspect s (contro l phase ) an d a  fina l 
reflection o n th e problem-solvin g strateg y o r on the 
learning effects (integration-phase). 

Whichever method or combination of methods is to be used, 
your trainees will probably need some preparation and 
guidance on factors such as 

a. dealing wit h a  considerable amoun t o f 
(possibly conflicting ) information; 

b. deciding what the problems are, and which 
is the main one and which are subsidiary; 

c. understandin g how the problems arose - the 
what, when, where, who, how and why of 
the case; 

d. devisin g and refining an answer or sets of 
alternative solutions to the problem, probably 
in groups; 

e. predicting the possible effects of each 
of the proposed alternatives ; 

f. communicatin g the conclusions to others; 
g. defendin g those conclusions; 
h. listenin g to others' alternative conclusions; 
j. reviewing the alternatives to feed back 

to and modify own conclusion s if necessary; 
k. makin g a final decision; 
1. implementin g that decision; 
m. reflectin g o n the strategie s take n t o 

reach that decision; 
n. considerin g the learning effects. 
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Avoiding problems 

If the case method i s introduced withou t preparing th e 
participants fo r it, there are liable to be a number of 
problems com e up . Th e type s wil l var y wit h differen t 
groups, but some of the more common ones are 

1. the amount of time that is needed for individual 
preparation fo r th e cas e stud y discussio n -  workin g 
through the basic material, sorting out the essentials, 
etc. This will diminish with practice, but the positive 
effect o f learnin g ho w t o structur e comple x problem s 
creatively should be emphasised. 

2. tha t th e plenar y session s ar e dominate d b y a 
small number of participants, while the remainder fee l 
shut out. This can be controlled and corrected by you, but 
a reminder that making a contribution can be a competitive 
process in all walks of life might be useful. Suggest that 
no-one ca n make a  second contributio n unti l al l who wis h 
have made their first contribution; put a time limit on 
the length of an individual's single or total amount of 
contributions; if a group's work is being given, suggest 
that different part s are given by different member s of 
that group. 

3. th e cas e leade r doesn' t contro l an d guide th e 
discussion sufficient y strongly , an d doesn' t give th e 
answer t o th e problem . Promotio n o f th e ide a tha t th e 
discussion is meant to be the central focus, that there is 
not necessarily a 'correct' recipe, and that a monologue 
from you is not the purpose of the discussion, may help. A 
directive facilitato r may pos e question s to  be answered , 
specify methods , control discussion , delegate tasks t o 
participants, whil e a non-directive facilitato r will tend 
to as k open-ende d questions , an d an y contro l wil l b e 
concerned wit h the process rather than the content. 

4. th e material provided is insufficient fo r making 
a judgement on the case. Case studies reflect reality in 
reduced form: in practice, information is often incomplete 
and decisions must be made despite that. Alternatively, 
the information gaps may give participants an incentiveto 
try to fill them e.g. by work in a library. 

5. th e case material is too long and too complex. 
This i s within you r control, and you should be able to 
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ensure a  g radua l b u i l d - u p o f complex i ty . Th e problem s i n 
t h e r e a l worl d a r e no t l i k e l y alway s t o b e s imp le , bu t yo u 
should g iv e p a r t i c i p a n t s a  chanc e t o ge t use d t o th e 
method, an d t o bui l d u p t h e i r exper t i s e i n s tages . 

6. t ha t analys i s an d synthesi s ar e s k i l l s o f qui t e a 
h igh o r d e r , an d c a s e s t u d i e s ma y no t a lway s b e a n 
appropriate technique . Alway s kee p i n min d th e l e v e l o f 
the p a r t i c i p a n t s , an d you r overa l l objec t ive s wit h them ; 
c a s e s ca n u s u a l l y b e use d a t man y l e v e l s , bu t the y a r e 
only on e o f a  wid e rang e o f method s yo u coul d use . 

SOURCE REFERENCE S 

Those wit h referenc e number s marke d wit h a n a s t e r i sk , e.g . 
041*, hav e abs t r ac t s give n i n th e "Abstracts ' pa r t o f t h i s 
booklet . 
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I n s t i t u t e o f Managemen t Workin g Pape r No . 579 . India n 
I n s t i t u t e o f Management , Ahmedabad , India . 

003* Easton,G.(1982) . Learnin g fro m Cas e Studies . Prent ic e Hal l 
I n t e rna t i ona l , Inc. , London , England . 

025* Rogers,J.(1971) . Adult s Learning . Pengui n Books , London . 
England. 

042* Roebuck,K. ( 1986). Note s o n a  p r a c t i c a l approac h t o th e 
o b j e c t i v e s an d s t r a t e g i e s o f teachin g b y th e cas e stud y 
method, i n p a r t i c u l a r fo r teacher s o f managemen t i n 
c o l l e g e s o f furthe r an d highe r education . In , Se lec t e d 
Notes o n th e Cas e Metho d o f Teaching . Cas e Clearin g Hous e 
of Grea t Br i t a i n an d I re land , Cranfield , England . 

043* Shapiro,B.P.(1985) . A n Introduct io n t o th e Cas e Method . I n 
S h a p i r o , B.P. , D o l a n , R . J . &  Q u e l c h , J . A . M a r k e t i n g 
Management: P r inc ip le s , Analysi s an d Applicat ions . Irwin , 
Homewood, I l l i n o i s, U.S.A . 
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THE EFFECTIVE USE OF CASES - SECTION 2 

USING TECHNOLOGICAL AIDS 

As has already been mentioned several times, cases need 
not necessarily b e just paper an d print based : yo u ca n 
have a variety of audio, audiovisual and computer-base d 
materials which may contribute to your case anything fro m 
a small addition to almost the entire case. You may also 
have used similar techniques in preparing thecase: your 
participants may use them in working through the case, and 
possibly i n proposin g thei r solutions . 

In the section on writing the case it was suggested that 
audio or video recordings of interviews, (or of meetings or 
any event which might be of assistance in providing you 
with a good record of the information you need),might be 
useful i n backin g up , o r i n additio n to , o r a s a 
substitute fo r your own written notes and your memory . 
These extr a aid s hav e th e advantag e tha t the y ca n b e 
played ove r an d ove r again , an d th e materia l o n the m 
checked an d rechecked , wherea s fo r exampl e wit h a n 
unrecorded intervie w yo u have only your notes and you r 
memory, and no real chance to check on these without re-
interviewing . 

Recordings ca n no t onl y ac t a s aids , the y ca n als o b e 
included in the case materials, in part as additions to or 
complete a s th e mai n par t o f th e case . Fo r example , 
"Harvard Busines s School' s videotape s supplemen t 
particular cases....Thes e videotapes , whic h ar e mostl y i n 
colour, recor d actua l meeting s o r othe r activitie s o f 
managers engaged in work described in the cases. They also 
depict the conversations of top-level managers with the 
students i n HB S classrooms . Use d i n conjunctio n wit h 
particular case s o r cours e modules......th e videotape s ad d 
a dimensio n t o th e classroo m experienc e tha t the printe d 
word canno t convey." 

Though the opportunity may not occur very often, ther e is 
sometimes th e possibility o f using a  broadcast programm e 
either as an adjunct to your case or as the main basis for 
the case. The broadcast may have been on public radio or 
television, s o tha t yo u coul d tak e note s fro m i t or , 
preferably, recor d i t off-ai r eithe r fo r analysi s b y 
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yourself or for your trainees to analyse. Care may need to 
be take n wit h regar d t o th e completenes s o f th e 
information - it will undoubtedly have been edited prior 
to transmission - but it can provide a valuable source. 
For this, and for many of the other items mentioned, make 
sure you have copyright clearance, though. 

In composing the case it can be of great assistance to be 
able to make use of a word processor. The extensive use 
of, if not total dedication to, word-processing systems 
for assembling and updating of your case material can save 
time, can ease storage of your materials, and can be used 
to give a  goo d qualit y printou t o f al l th e relevan t 
materials when you want them. Don't forget to make backup 
disks of your stored data files, though. 

On most occasions the printout from a word processor will 
be adequate for participants t o use, but should there be 
a need for a higher quality output, computer typesetting 
can be used. 

The preparation of other audiovisual components for your 
case ca n involv e th e us e o f e.g . photographi c slid e 
making; making overhead projector transparencies by hand, 
by reproduction on a suitable photocopying machine, or by 
(colour) graphic s proces s o n a  computer ; film ; 
videosystems, eithe r just using playback or interactive; 
computer programs; audio disc and video disc systems. 

Cost and availability will often be the two criteria which 
will predominate in using any of these; the cost e.g. of 
mastering a compact audio disc with read-only memory (CD-
ROM) or a similar videodic is at the moment too high to 
make either a viable proposition for putting you own case 
on. Both, though, may provide material on already existing 
ones which can be used by you. Interactive video systems -
a television monitor, a  video replay system, an d some 
means of controlling what that system presents (a keypad; 
a typewriter-like keyboard; a computer; a touch sensitive 
screen) - represent an example of the very powerful types 
of training facility which could soon be in wide use. 

Many cases now includ e som e sort of compute r progra m 
within them. The Harvard Business School case software, 
for example, is of three types: 

- a data matrix. Simply a collection of data, which is 
used to build a model in a typically open-ended case, with 
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no singl e solution . 
- a mode l templat e containin g a n analytica l mode l 

and/or dat a fro m th e case : fo r analyzin g case s tha t 
describe a specific or classical model. 

- case application software where the teaching purpose 
is to illustrate specific concepts. 

Often, a  required condition for entry to a U.S. college is 
the purchase of a personal computer of a specific type. 
Hopefully, this sort of condition wil l not spread: no w 
that computer display s can be projected b y means of a n 
attachment on an overhead projector, rather than having to 
use a  cumbersome an d expensiv e vide o projectio n unit , 
small or large group use of one computer will suffice to 
allow the working through of the computer-based aspects of 
any case. 

The implicatio n is , though , tha t a s th e us e o f newe r 
technologies increases , an d a s ther e i s furthe r 
integration o r consolidatio n o f cas e materia l wit h othe r 
training methodologie s suc h a s distanc e learning , games , 
role-play, yo u wil l nee d continuall y t o upgrad e you r 
skills and become ever more versatile. 

FURTHER READING ON TECHNOLOGICAL AIDS & INFORMATION TECHNOLOGY 

Those with reference numbers marked with an asterisk, e.g. 
044*, have abstracts given in the 'Abstracts' part of this 
booklet. 

[C] indicates that the abstract was taken from CET Information 
Sheet No. 11, A n Introduction t o Information Technolog y i n 
Training and Education. 

044* Barker, P.(1986 ).Information technology , educatio n an d 
training. In , Rushby,N . &  Howe,A . (Eds). Aspect s o f 
Educational Technology  XIX : Educationa l Trainin g an d 
Information Technologie s - Economics an d Other Realities . 
Kogan Page, London, England. 

045* Bayard-White,C.(1985). Interactiv e Vide o Cas e Studie s 
and Directory.National Interactive Video Centre/Counci l 
for Educational Technology , London, England. [C ] 
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Based Training.Koga n Page , London , England . [C ] 

049* Goodall ,A.(1985) . Th e Guid e t o Exper t Systems . Learne d 
I n f o r m a t i o n , Abingdon , England. [C ] 
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Units . He r Majesty' s Sta t ionar y Office , London , England . 

[C] 
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Technology. Koga n Page , London , England . [C ] 

054* P a r s l o e , E . (  E d ). ( 1 9 8 3 ). I n t e r a c t i v e V i d e o . Sigm a 
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