
Overview of initial teacher 
education in  the  Eastern 
Caribbean and  Guyana 

Insufficient use  has been made of  a regional approach to  the development 
of methodologies and programmes for teacher  education. This  represents 
loss of an opportunity  to  draw on  excellent  areas in  various  programmes 
across the region which  have  proven successful. 

(The futur e o f educatio n i n the Caribbean , CARICO M Secretariat , 1993 ) 

Future directions: 
(i) How  to establish and maintain  a  core of competent and highly  moti-

vated educators,  marked  by  the  appropriate  mix  of  skills,  abilities, 
attitudes and  cultural  sensitivities  needed  for the  preparation of  a 
citizenry that  must  cope  with  the  challenges  of  the  twenty-first 
century? 

(it) What  are  the  appropriate  recruitment  and  selection  strategies that 
would promote the  objective implied in  (i)  above? 

(iii) How  to  develop environments and  institutional  cultures  in  schools 
and other  educational  establishments  that  will  nurture  the  skills, 
abilities, attitudes and  cultural  sensitivities  referred to in (i)  above? 

(The futur e o f educatio n i n the Caribbean , CARICO M Secretariat , 1993 ) 

Background 
In 1957 , at the firs t regiona l conferenc e o n teacher education hel d i n Trinidad 
it was reveale d tha t non e o f the Caribbea n territorie s ha d a s many a s hal f o f 
its primary schoo l teacher s trained . The actua l stat e o f affair s i s presented i n 
Figure 5. 

The conference agree d tha t the governments o f the region should be urge d 
to adop t th e polic y tha t al l childre n shoul d b e taugh t b y teacher s wh o wer e 
fully trained . I n the 1960 s several government s adopte d th e polic y a s on e o f 
their goal s fo r nationa l educatio n an d teache r trainin g college s wer e estab -
lished o r expande d an d thei r roll s increased . 

Prior to 1957 , many facilitie s fo r teache r trainin g did not exis t in the regio n 
as a  whole. However , tw o importan t fact s mus t be borne i n mind. Firstly , th e 
region has a relatively long history of teacher training. Miller (1993) states, 'the 
training of primary school teachers began i n the Commonwealth Caribbea n i n 
1830 and wa s institutionalise d b y 1850' . Secondly, smal l number s o f teacher s 
from countrie s without training institutions were sent for training elsewhere in 
the region . I n fact , eve n today , Anguill a an d Montserra t (an d unti l quit e 
recently th e Britis h Virgin Islands ) hav e no trainin g college . 

In the 1980s , Trinidad and Tobago became the first country in the region to 
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CARIBBEAN ISSUE S Figur e 5  Proportio n o f trained primar y school teachers : 195 7 

Country Pe r cent of teachers trained 

Antigua 4 0 
Barbados 2 5 
Dominica 9 
Grenada 8 
Guyana 1 7 
Jamaica 4 4 
Montserrat 2 1 
St Kitts and Nevis 2 0 
St Lucia 6 
St Vincent 6 
Trinidad and Tobago 4 5 

Source: Walter s (1960 ) cite d i n Mille r (1993) . 

achieve the goal of a fully traine d primary school teaching force and promptl y 
responded b y closing one o f it s colleges in 1983 . Barbados similarly achieve d 
its targe t i n th e lat e 1980 s bu t wisel y decide d t o kee p it s lon e colleg e ope n 
and redefin e it s role. The situation a s shown i n Figure 6  has, a s late as 1990 , 
not bee n a  particularl y happ y on e i n som e o f th e othe r territorie s i n th e 
region. 

In the early history of teacher training, individua l institution s and late r min-
istries of education, through their boards of teacher training, offered thei r own 
credentials. Graduall y th e recognitio n dawne d that , 'th e entir e teache r train -
ing proces s neede d t o be monitore d o n a n ongoin g basi s an d researc h an d 
development activitie s ha d t o b e linke d t o th e monitor y mechanism ' (Mille r 
1993, 14) . Furthermore , th e financia l an d huma n resourc e implication s fo r 
each individua l territor y le d t o th e conclusio n tha t th e bes t wa y forwar d la y 
in th e poolin g o f resource s i n th e interes t o f quality , regiona l standards , cos t 
sharing an d effectiveness . 

After muc h discussio n an d negotiatio n betwee n th e government s an d th e 
University of the West Indies (UWI) it was agreed tha t ministrie s of educatio n 
would devolv e to the UWI their quality control an d developmen t function s i n 

Figure 6  Proportio n o f primary schoo l teacher s trained : 1984-199 0 

Country 198 4 199 0 

Antigua and Barbuda 
British Virgin Islands 
Dominica 
Grenada 
Montserrat 
St Kitts and Nevis 
St Lucia 
St Vincent and Grenadines 

80 
40 
44 
47 
48 
72 
53 
36 

74 
59 
43 
39 
64 
64 
61 
28 

Source: Miller (1991) . 
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teacher education. The UWI would be responsible fo r syllabuses, the conduct GENERA L AN D 
of examination s an d th e awardin g o f credentials . Th e government s als o CARIBBEA N 
agreed t o provide th e necessary resources fo r the UWI to undertake th e rele- OVERVIE W 
vant researc h an d developmen t activitie s necessar y fo r supportin g an d 
strengthening teache r educatio n an d trainin g i n the region . 

The Institut e o f Educatio n wa s establishe d i n 196 3 fo r thi s purpose . I t 
assumed responsibilit y fo r th e wor k o f th e teachers ' college s whic h a t tha t 
time wer e primaril y concerne d wit h th e trainin g o f primar y schoo l teacher s 
but als o di d som e trainin g fo r teacher s i n th e lowe r form s o f th e secondar y 
school. Th e Institute , focusin g o n primar y training , the n joine d th e 
Department o f Education , whic h ha d fo r a  lon g tim e bee n trainin g graduat e 
teachers fo r th e secondar y system , t o becom e th e School/Facult y o f 
Education. Al l th e countrie s i n th e regio n implemente d an d stil l operat e th e 
full agreemen t with the exception o f Guyana and Trinidad and Tobago. These 
countries retaine d thei r boards o f teacher trainin g within th e ministry o f edu -
cation an d offe r thei r ow n credentials . The UWI certifies teacher s i n all othe r 
countries. 

Current situation 
This survey o f teache r trainin g activitie s was carrie d ou t i n th e followin g te n 
West Indian/Caribbea n countrie s namel y Antigu a an d Barbuda , Barbados , 
British Virgin Islands, Dominica, Grenada, Guyana, St Kitts and Nevis, St Lucia, 
St Vincent an d th e Grenadines , an d Trinida d an d Tobago ; al l countrie s wit h 
teachers' colleges. Figure 7 shows how long there has been a  teachers' college 
in each country . 

The existenc e o f teache r trainin g college s i n mos t o f th e regio n postdate s 
the regiona l conferenc e o f 195 7 mentioned earlier . Prio r t o this , of the coun -
tries unde r discussio n onl y Barbados , Guyan a an d Trinida d an d Tobag o ha d 
institutions fo r teache r training . It must be pointed ou t that the Rawle Teacher 
Training Institute , whic h wa s th e firs t trainin g institutio n i n Barbados , wa s 
opened i n 191 2 and operate d unti l 1945 . It must als o be note d tha t althoug h 
the modern Valsayn Teachers' College in Trinidad and Tobago is only 15 years 
old, teachers ' college s ha d bee n i n existence ther e long before this . It i s also 
interesting to note tha t the Corinth Teachers' College , closed a  few years ago, 
has just been reopene d a t the star t o f the 1994-9 5 academic year. No statistics 
on i t are include d here . 

Figure 7 Ag e of teachers ' college s i n the region : 199 4 

Country Year s of existence 

Antigua and Barbuda 3 6 
Barbados 4 6 
British Virgin Island s 1 
Dominica 2 1 
Grenada 3 1 
Guyana 6 6 
St Kitts and Nevis 2 5 
St Lucia 1 5 
St Vincent 3 0 
Trinidad an d Tobago 1 5 
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Staffing an d student enrolmen t 
An examination o f the staffing i n the colleges reveal s a  number o f interestin g 
features. No t surprisingly, give n th e trend i n the Caribbean toda y fo r women 
to out-perform an d to outnumber men in many areas , women make up 60 per 
cent of the staff in the colleges. As would be expected in teacher training insti-
tutions, virtually al l staff, 18 2 (98 per cent), are professionally trained . Excep t 
for Guyan a wher e 4 7 of the 56 tutors (83. 9 per cent ) an d St Kitts and Nevis 
where onl y 1  out o f 9  d o no t hav e universit y degrees , al l the college s ar e 
staffed b y tutors with a t least a  first degree. Although these 48 non-graduates 
represent a  full on e quarter of the total staff i n the colleges of the region, they 
constitute a  specifi c proble m fo r Guyana . Postgraduat e degree s ar e held by 
some 85 people (49 per cent) and again women (59 per cent) are in the major-
ity. These figures  are given i n Figure 8. It is fair t o say that on the whole the 
colleges i n the region hav e a  solid cor e o f qualified staff . 

The staf f i n the training institution s are , on the whole, experience d teach -
ers, wit h te n o r mor e year s o f teaching . Onl y a n insignifican t numbe r hav e 
less than five years experience . 

Figure 9 gives student enrolment s by sex and type of training and shows a 
preponderance o f women amon g both groups. In the initial training group, in 
every case except tha t of Barbados where the course being offered i s a special 
one yea r technica l teache r trainin g course , wome n outnumbe r th e men , in 
most cases by more than three to one and in St Lucia by more than six to one. 
These figures may be noteworthy agains t the general concer n abou t th e mar-
ginalisation o f the male and the absence o f male models fo r school ag e boys. 

Figure 8 Staf f distributio n i n teachers' college s by country, qualificatio n an d 
gender 

Country Professiona l N o first Postgraduat e 
qualification degre e degre e Tota l 

M F M F M F M F AL L 

Antigua and Barbuda 

Barbados 

British Virgin Islands 

Dominica 

Grenada 

Guyana 

St Kitts and Nevis 

St Lucia 

St Vincent 

Trinidad and Tobago 

Separate M/F totals 

Grand totals (M/F) 

Per cent of total staff 
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Figure 9  Studen t enrolment , 199 4 GENERA L AN D 

CARIBBEAN 
OVERVIEW 

Country 

Antigua 

Barbados 

British Virgin 

Dominica 

Grenada 

Guyana 

Islands 

St Kitts and Nevis 

St Lucia 

St Vincent 

Trinidad and 

Total 

Tobago 

Initial training 

Male 

11 

9 

12 

21 

21 

210 

21 

26 

39 

Female 

39 

2 

56 

34 

68 

690 

44 

171 

111 

No breakdown 

370 1215 

Total 

50 

11 

68 

55 

89 

900 

65 

197 

150 

660 

2245 

Further 

Male 

-

35 

-

-

-

-

-

1 

-

-

36 

training 

Female 

-

101 

-

-

-

-

-

31 

-

-

132 

Total 

-

136 

-

-

-

-

-

32 

-

-

168 

Programmes i n the college s 
The trainin g institution s i n Barbado s an d S t Luci a hav e move d beyon d initia l 
training programmes . The y hav e bot h develope d thei r ow n advance d pro -
grammes fo r th e continue d educatio n o f teacher s an d hav e als o embarke d o n 
the teachin g o f programme s traditionall y don e b y th e Universit y o f th e Wes t 
Indies. I n Barbados , whe n th e primar y teachin g forc e ha d becom e a  mor e o r 
less full y traine d one , Erdisto n Colleg e too k th e initiativ e t o develo p pro -
grammes t o mee t th e perceive d need s o f teacher s i n th e system . I n addition , 
in 1993 , th e governmen t o f Barbado s decide d t o switc h th e fundin g fo r tw o 
programmes whic h i t ha d provide d fo r man y years , fro m th e UW I t o Erdisto n 
College. Erdisto n therefor e starte d th e Diplom a i n Educatio n cours e fo r th e 
training o f graduat e teacher s i n secondar y schools , an d th e Certificat e i n 
Educational Managemen t an d Supervision , i n Augus t 1994 . 

In S t Lucia, i n additio n t o it s own advance d Hom e Economic s Diploma , th e 
College ha s bee n teachin g th e Bachelo r o f Educatio n programm e i n educa -
tional administratio n fo r th e pas t thre e o r fou r years . 

With th e exceptio n o f Trinida d an d Tobag o whic h offer s it s ow n Diplom a 
in Teachin g an d Guyan a whic h offer s it s Traine d Teachers ' Certificate , 
Nursery, Primar y o r Secondary , trainin g institution s awar d th e UW I endorse d 
certificate. Course s ar e tw o year s excep t fo r th e Secondar y Certificat e i n 
Guyana whic h i s thre e years . Th e minimu m entr y requiremen t i s normall y 
four subjects , includin g English , a t th e Genera l Proficienc y leve l o f th e 
Caribbean Examination s Counci l (CXC ) o r equivalent . Trinida d require s five 
subjects a t CX C leve l an d specifie s English , mathematics , a  natura l scienc e 
subject, a  socia l scienc e subjec t an d on e other . Guyan a doe s no t indicat e a 
required subjec t an d accept s th e Colleg e o f Preceptor' s Certificat e 
Examination Foundatio n Cours e a s a n alternativ e t o th e fou r CXCs . 

The likelihoo d o f producin g sound , effectiv e teacher s i n a  system tha t com -
bines wha t ma y b e regarde d a s relativel y lo w entr y requirement s an d a  tw o 
year programm e tha t overload s th e curriculu m an d consequentl y th e student , 
is no w bein g questioned . Bu t a s Loui s (1994 ) point s out , eve n findin g candi -
dates wit h thes e qualification s wh o wis h t o becom e teacher s i s a  bi g proble m 
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CARIBBEAN ISSUE S i n some countries in the region. To extend the duration of the programme will 
AND DEVELOPMENT S hav e seriou s implication s fo r government s willin g t o provid e qualit y educa -

tion bu t alread y experiencin g financia l difficulties . Thi s issu e ha s t o b e 
addressed i n innovative an d creativ e ways. 

The genera l goal s o f teache r educatio n programme s hav e tende d t o focu s 
almost entirel y on th e cognitiv e an d th e practical , expresse d s o a s to: 

• provid e basic teaching skill s 
• provid e effectiv e an d efficien t teacher s 
• provid e skill s and conten t necessar y fo r teachin g a t the primary leve l 
• develo p understandin g o f and practis e thos e skill s which mak e fo r 

effective teachin g 
• promot e knowledg e an d experienc e i n organising teachin g an d 

evaluation t o upgrade conten t o f teacher s i n core curriculu m 
• develo p skill s and knowledg e o f classroo m skills . 

Consideration o f th e effectiv e interpersona l skill s an d environmenta l issue s 
was les s evident . Tw o statement s o n thes e issue s were : 't o develo p skills , 
knowledge, attitude s an d value s necessar y fo r effectiv e teaching ' an d mor e 
precisely 't o encourag e teacher s t o perceiv e themselve s a s rol e model s fo r 
pupils an d t o hel p the m develo p th e self-confidenc e an d othe r professiona l 
skills required t o perfor m i n such a  capacity' . I t would clearl y b e impruden t 
to conclud e simpl y fro m thi s lac k o f prominenc e tha t thes e area s ar e 
neglected i n th e trainin g o f teachers . I t i s necessary , however , t o stres s thei r 
significance i n th e contex t o f today' s Caribbean , face d a s i t i s with countles s 
complex social, moral and environmental issues , and to suggest that they must 
be explicitl y stated an d treate d i n the trainin g an d retrainin g o f teachers . 

Examination o f the component s o f th e trainin g programme s i n the institu -
tions reveal s som e commo n ground . Ther e ar e thre e 'models' : th e Guyan a 
model; the Trinidad model ; and th e common mode l use d b y countrie s which 
are linked t o the UWI (Cave Hill) . These ar e given i n Figure 10 . 

To the exten t tha t i t can be assume d tha t commo n nomenclatur e i s indica-
tive o f commo n curricula r conten t an d practices , th e commo n groun d ca n 
easily be seen. On the other hand, social studies, which i s required i n Guyana 
and th e othe r countries , i s absen t fro m th e Trinida d an d Tobag o context . 
Nevertheless, i t is featured i n the curriculum of Trinidad an d Tobago's colleg e 
but appear s onl y a s separate option s i n th e UW I model , an d doe s no t see m 
to figure a t all in the Guyana model . There i s no obvious indication tha t moral 
education, value s and valuing, environmental educatio n an d health educatio n 
issues ar e given consideration . Currently , urgen t question s nee d t o b e aske d 
about the status of the creative arts to which so much lip service is paid across 
the regio n an d abou t th e colleges ' response , an d indee d th e university's , t o 
the impac t o f computer s an d computerisatio n i n th e region . Thes e ar e vita l 
issues globally an d regionally . 

There would appea r t o be compellin g reason s why educator s shoul d see k 
to share and understand mor e of what i s going on in the field of teacher train-
ing and education in their respective areas. The need for agreed standards and 
quality i n teache r training , withou t seekin g t o achiev e absolut e conformit y 
and uniformity , appear s greate r a s the movemen t o f professional s acros s th e 
region continue s t o increase . Suc h sharin g an d discussio n woul d als o b e 
helpful i n challengin g educator s t o criticall y revie w th e curriculum , wit h a 
view t o ensurin g tha t i t reflect s an d cater s t o th e changin g educationa l an d 
national need s an d aspiration s o f the region . 
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Figure 10 Th e three curriculum models GENERA L AN D 

Education Educatio n -  principle s an d practice , Educatio n theor y 
sociology/psychology 

English Languag e studie s - reading , literature Englis h languag e 

Mathematics Mathematic s Mathematic s 

Science Scienc e Scienc e 

Social studies Socia l studie s 

Creative art s - music , dance/dram a 
physical education , art/craf t 

Individual stud y 
(research methods ) 

Teaching practic e Practicu m teaching practic e Teachin g practic e 

Plus one optiona l 
subject from subjects 
listed unde r 
(a) academic an d 
(b) practica l 

Teaching practic e 

The vita l importanc e o f teachin g practic e i n th e trainin g o f th e teache r wa s 
emphasised b y al l th e colleges . I t was stressed tha t n o studen t teache r coul d 
be certifie d withou t successfull y completin g thi s componen t o f th e pro -
gramme. Student s wh o passe d th e othe r part s o f th e cours e bu t faile d th e 
teaching practic e wer e give n th e opportunit y t o repea t i t afte r review s an d 
additional guidance . The norma l duratio n o f teachin g practic e wa s betwee n 
ten an d twelv e weeks, arrange d i n three sessions o f abou t fou r week s i n th e 
first yea r an d tw o session s i n th e secon d yea r o f thre e t o fou r week s each . 
The tw o earl y session s ar e concerne d mor e wit h practic e an d developmen t 
while evaluation/assessment is the focus of the final session. Students are nor-
mally supervised b y th e colleg e tutor s bu t teacher s assis t with thi s role bot h 
formally an d informally . The staff o f the Faculty of Education a t Cave Hill are 
involved as examiners in the final assessment of teaching practice in those col-
leges whose certificates hav e th e UWI endorsement. 

Classroom observation and micro-teaching have been cited as two prepara-
tory activities for teachin g practice . It appears, however, tha t neither i s wide-
spread no r generall y wel l organised . Th e us e o f micro-teachin g wa s no t 
mentioned b y fiv e o f th e te n college s under consideration . Where i t i s used , 
it is done for short periods, in normal classroom settings and except for a  few 
cases, seems to be don e i n an ad  hoc  manner rathe r than a s a structured an d 
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CARIBBEAN ISSUE S organise d activity . Classroo m observatio n i s more i n evidence , bu t her e to o 
AND DEVELOPMENT S littl e time is devoted to it. In some colleges i t seems to be planned an d super -

vised wit h prope r guideline s provide d an d clas s discussio n o n th e visits . I n 
others ther e ar e no guideline s an d n o follow-up . 

Concluding statement 
This survey of initia l teacher training activity in the region shows the progres s 
that has been mad e i n the field an d indicate s some o f the issues tha t must b e 
dealt with i n the future. The region a s a whole still has some ground t o cover 
in its effort t o provide students with a fully trained teaching body. As the drive 
in thi s directio n continues , teache r educators , educationa l leaders , planner s 
and al l intereste d i n the promotio n o f qualit y educatio n mus t see k t o revie w 
curriculum, conten t an d methodologies i n the colleges to ensure tha t they are 
updated t o confor m t o th e rapidl y changin g social , moral , economi c an d 
physical environment . Question s mus t be aske d abou t th e valu e o f differen t 
subjects o n th e curriculu m i n relatio n t o subject s no t no w don e o r don e a s 
options give n today' s change d circumstance . W e must conside r th e implica -
tions of the four CXC entry requirement fo r the curriculum of the colleges and 
the duration of the programme in relation to what end product we are seeking 
to produc e t o mee t th e challenge s o f today . Effort s mus t b e mad e t o mod -
ernise the approaches t o the delivery of teacher training and education i n the 
region s o tha t ne w model s ca n b e devise d t o dea l wit h ou r particula r cir -
cumstances withou t compromisin g quality . Indee d ou r thrus t shoul d b e fo r 
improved qualit y s o tha t w e produc e teacher s wh o ar e full y equippe d an d 
confident t o meet th e complex challenge s o f modern society . 
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