
Guyana 

Background 
Teacher educatio n i n Guyan a i s full y institu -
tionalised. Som e 11 4 year s ag o a n Ac t t o estab -
lish an d regulat e a n institutio n fo r th e trainin g 
of teacher s fo r primar y school s mad e i t la w 
'that a  colleg e shal l b e establishe d a t whic h 
both mal e an d femal e person s ma y b e prop -
erly traine d t o becom e efficien t teacher s fo r 
primary schools' . Th e establishmen t o f suc h a n 
institution di d not , however , follo w promptl y 
this Ac t o f 1877 . 

Records revea l tha t fo r almos t hal f a  centur y 
teacher educatio n an d th e establishmen t o f a 
local trainin g institutio n wer e characterise d b y 
a serie s o f 'tria l an d error ' procedures . 
However, i n 192 8 a n institutio n know n a s th e 
Teachers' Trainin g Centr e CTTC ) was estab -
lished. Fourtee n year s later , i n 1942 , th e 
institution wa s name d Governmen t Trainin g 
College (GTC) . Som e 3 4 year s later , i n 1976 , 
the Colleg e wa s rename d th e Cyri l Potte r 
College o f Educatio n (CPCE) . 

The mai n thrus t fo r teache r educatio n wa s 
the initia l trainin g o f teacher s t o servic e th e 
school syste m mainl y a t th e primar y level . 
Beginning i n 192 8 with a n intak e o f 3 0 stu -
dents biennially , th e the n TT C progressivel y 
grew. B y 197 8 th e CPC E intak e wa s 30 0 stu -
dents annually . I n 1994 , th e intak e i s 900 stu -
dents. Now , a n integrate d CPC E fulfil s a  mor e 
progressive an d demandin g mandate , tha t o f 
training teacher s t o servic e th e schoo l syste m 
at nursery , primar y an d secondar y levels . 

teachers t o adequatel y servic e th e schoo l 
system a t th e secondar y level . Subsequentl y 
came th e nationa l polic y fo r th e trainin g o f 
teachers t o servic e th e newl y institutionalise d 
nursery programme . I n respons e cam e th e fol -
lowing teache r educatio n institution s an d pro -
grammes unde r th e aegi s o f th e Ministr y o f 
Education. 

1 In-Service  Teacher  Training  Programme 
(ITTP) 

In 196 3 th e ITT P wa s institute d mainl y t o trai n 
the larg e backlo g o f qualifie d and , i n man y 
cases, matur e teacher s servin g th e schoo l 
system. Severa l ITT P centre s wer e establishe d 
across Guyana . Today , onl y tw o ITT P centre s 
remain i n operatio n -  th e Linde n an d Ne w 
Amsterdam Centres . 

2 The  Lilian  Dewar  College  of  Education 
(LDCE) 

In 196 8 thi s first  secondar y trainin g programm e 
was established . It s mandat e wa s t o provid e 
undergraduate trainin g fo r teacher s t o mak e 
them capabl e o f teachin g th e first  thre e form s 
of junio r secondary , multilatera l an d commu -
nity hig h school s a s wel l a s th e uppe r leve l o f 
primary school s wit h secondar y departments . 

3 The  Nursery In-Service  Teacher  Training 
Programme (NITTP) 

With th e democratisatio n o f educatio n i n 197 6 
through th e nationa l polic y o f fre e educatio n 
for al l fro m nurser y t o universit y cam e th e 
institutionalisation o f th e Nurser y Educatio n 
Programme. I n 198 0 cam e th e in-servic e train -
ing o f teacher s t o servic e th e schoo l syste m a t 
the nurser y level . 

Diversity in teacher programmes 
While CPC E provide d initia l trainin g o f teach -
ers t o servic e th e primar y level , man y othe r 
demands wer e made . Ther e wa s th e deman d 
to trai n th e larg e backlo g o f qualifie d bu t 
untrained teacher s servin g th e schoo l system . 
There wa s th e deman d fo r initia l trainin g o f 
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New CPCE and LDCE buildings 
There was a  need fo r appropriat e accommoda -
tion fo r teache r training . Through th e govern -
ment's developmenta l thrus t cam e th e 
construction o f the CPC E block o f buildings i n 
the early 1970s . Thus i n January 1974 , GTC 
moved fro m it s Georgetown building s int o th e 
new imposin g building s o f the Turkeye n 
Campus. By 198 3 the Lilia n Dewar Colleg e of 
Education was house d i n it s new building als o 
on th e Turkeyen Campus . Consequently , al l 
teacher educatio n activitie s unde r th e aegi s of 
the Ministry of Educatio n emanate d fro m th e 
Turkeyen Campus . The out-lyin g centre s o f th e 
ITTP continued t o operat e i n Linden, Ne w 
Amsterdam an d Ann a Regina . 

Problems and approaches 
During the earl y 1970 s i t was observe d tha t 
teacher educatio n wa s bedevilled b y numerou s 
problems whic h affecte d th e qualit y o f experi -
ence offered t o the teacher trainee . There wer e 
problems relatin g t o the academic competenc e 
of teacher trainees , th e lengt h o f trainin g an d 
the continuous proble m o f identifyin g suitabl y 
equipped personne l t o function effectivel y a s 
teacher educator s committe d t o natio n 
building. 

The Mon Repos Conference 
A conference o f teache r educator s hel d i n 197 2 
at the Guyan a Schoo l o f Agriculture, Mon 
Repos, Guyana , gav e muc h directio n t o teache r 
education. Opportunit y wa s afforde d fo r pro -
fessionals, researc h fellows , teache r educators , 
teachers an d Centra l Ministry o f Education per -
sonnel t o critically examin e an d analys e th e 
state o f teache r education , i n terms o f prob-
lems and relevance . 

It was note d that , excep t o n a n informa l 
basis, ther e ha d bee n fe w attempt s i n the pre -
ceding years to bring togethe r al l teacher edu -
cators a s a  group t o discus s th e philosoph y 
and objective s o f teache r educatio n i n Guyana . 
The conferenc e wa s pertinen t t o the articula -
tion o f new direction s i n teacher education . 

The conferenc e them e was 't o rethin k 
teacher educatio n programme s alon g nationa l 
perspectives an d t o establis h direction s fo r 
teacher educatio n an d th e organisatio n o f such 
programmes withi n th e framewor k o f educa -
tional policy' . 

Pooling of resources 
Participants poole d thei r experience s an d 
wisdom i n the field  in which the y wer e 
engaged an d wer e supported b y the convictio n 
that onl y through suc h a  joint effor t coul d a 
total reconstructio n o f programmes b e 
proposed. 

Then th e institution s engage d i n the trainin g 
of teacher s fo r th e school syste m o f Guyan a 
met the CPCE, ITTP, LDCE and th e Universit y 
of Guyan a (UG) . The University o f Guyana , 
through it s Faculty o f Education , traine d uni -
versity graduates leadin g t o the Diploma i n 
Education institute d i n 196 7 and 197 2 and 
mounted a  Certificat e i n Education programm e 
for experience d traine d non-graduat e teachers . 
Arising fro m tha t conferenc e wer e tw o 
volumes with direction s an d suppor t fo r 
teacher education . 

Growth and development in teacher 
education 
There have been man y growth point s i n 
teacher educatio n sinc e the Mon Repos confer -
ence. Among these were th e following : 
• orientatio n an d trainin g o f prospectiv e 

teacher educator s 
• recruitmen t o f teacher educator s t o satisf y 

staff need s withi n th e the n teache r educa -
tion an d trainin g institution s an d th e Ministry 
of Educatio n 

• th e institutionalisatio n o f a  meeting o f head s 
and deputie s o f the teacher trainin g 
institutions 

• collaboratio n amon g the training institution s 
• us e o f tutoria l skill s across teache r trainin g 

institutions 
• experimentatio n wit h differen t modalitie s fo r 

teaching practic e 
• revisio n o f curricula r material s use d i n 

teacher trainin g institution s 
• involvemen t o f teacher educator s fo r th e 

teacher's colleg e i n curriculum developmen t 
activities 

• us e o f curriculum workers , ministr y official s 
and universit y personne l i n the final  assess-
ment o f teaching practic e 

• staf f developmen t programme s fo r colleg e 
staff 

• focu s o n bot h pre-servic e an d in-servic e 
strategies fo r forma l teache r educatio n an d 
training 

• involvemen t o f college staf f i n the develop -
ment o f syllabuses fo r th e newly establishe d 
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Caribbean Examination s Counci l 
• involvemen t o f college staff i n marking CXC 

scripts. 

It was quit e eviden t the n tha t four discret e 
teacher training institution s under th e aegis of 
the Ministry of Education were mandated an d 
involved i n training teachers fo r th e schoo l 
system. 

Rationalisation of teacher education 
New issues came to the fore . Ho w cos t effec -
tive was i t to finance fou r discret e institution s 
involved i n similar activities? . How cos t effec -
tive was i t still to mount th e secondary pro -
gramme when numbers were decreasing ? I t 
was time for rationalisatio n o f teacher educa -
tion. This was quit e easy since al l forma l 
teacher education an d trainin g activities wer e 
executed fro m th e Turkeyen Campus . 

In 198 5 complete integratio n o f the four dis -
crete programmes was effected . Al l forma l 
teacher educatio n an d trainin g programme s 
including those a t the outlying centres , Linden 
and New Amsterdam, came unde r on e cen -
tralised administrativ e body, with one principa l 
being the chie f administrativ e officer . Th e 
name Cyri l Potter Colleg e of Education ha s 
been retained . 

Programmes 
Cyril Potter College of Education operate s bot h 
pre-service an d in-servic e modes o f teache r 
education. Programme s offere d a t th e 
Georgetown Campu s are pre-service based . 
Those a t the outlying centres are in-servic e 
based. (Th e teachers teac h i n classrooms an d 
attend evenin g lecture sessions.) This on-the-
job training affords th e teachers opportunit y t o 
transfer theor y from th e lecture sessions int o 
their classrooms almos t immediately . Colleg e 
tutors visit to supervise teachers ' classroo m 
behaviours. 

Programme offerings include : 
• Pr e and in-servic e nursery programmes o f 

two year duration fo r nurser y teacher s 
• Pr e and in-servic e primary programmes o f 

two year duration fo r primar y teacher s 
• In-servic e secondary (academic ) programm e 

for teacher s who specialise i n one o r tw o 
academic subjects which they will teach i n 
Forms 1- 3 o f the secondary schoo l 

• Pre-servic e secondary (pre-vocational ) pro -
gramme for teacher s who specialis e i n pre-

vocational subject s i n Forms 1- 3 o f the sec-
ondary schools . From it s inception i n 196 8 
until 198 8 the secondary course s were o f a 
three year duration . From 198 8 to 199 3 the 
secondary programm e wa s o f two year s 
duration. However , from the 199 4 intake the 
programme ha s reverted t o it s three year 
duration 

• A  foundation programm e o f one year dura -
tion, designe d t o upgrade th e knowledg e 
and skill s o f under-qualified an d untraine d 
teachers t o make the m eligibl e for forma l 
teacher trainin g 

• A  hinterland an d dee p riverai n foundatio n 
programme via distance education . This pro-
gramme basically serves the same purpos e 
as that mentioned above , but i s especially 
offered t o hinterland an d dee p riverain 
teachers who would no t normall y gain 
access to teache r education . 

Teaching and tutorial component s 
The college curriculum comprise s fou r majo r 
components: 

• Curriculu m and enrichmen t studie s 
• Educationa l an d professiona l studie s 
• Teachin g practic e 
• Communit y servic e 

The components ar e furthe r sub-divide d int o 
the instructional , supervisory an d evaluativ e 
activities offered b y the variou s 
departments/programmes viz . education , 
enrichment studies , language , mathematics , 
science, social  studies, nursery , secondar y an d 
pre-vocational programmes , teachin g practic e 
and examinations . 

Organisation and administration of the 
institution 
The chief administrativ e office r i s the principa l 
who i s supported b y three vice principals , 
sixteen senior lecturers , each managin g a 
department, a n administrator , wh o i s responsi-
ble for th e support service s and ancillar y staff , 
a senior account s clerk , a  registry supervisor, a 
matron, residen t tutor s and librarian . The day -
to-day administrative activitie s are generally 
managed b y the vice principal (administration) . 

The academic an d professiona l activitie s ar e 
organised throug h th e operation s o f teachin g 
and tutoria l component s manage d b y the vice 
principal (curriculu m an d instruction) . The vice 
principal (development ) supervise s th e outly -
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ing centres, Linden an d Ne w Amsterdam , 
whose day-to-da y activitie s are manage d b y 
the heads o f centre . This vice principal als o 
co-ordinates th e activitie s o f the regiona l 
foundation programmes . 

Issues and concerns 
Over th e pas t thre e years enrolmen t ha s 
increased astronomically : 58 8 in 1992-1993 ; 750 
in 1993-1994 , and 90 0 in 1994-1995 . What ha s 
attracted thes e increase s an d mor e so, th e 
much bette r qualifie d entrants ? I s this a  ne w 
trend? Will i t be sustained ? During the pas t te n 
years many majo r concern s hav e been raise d 
about trends , practice s an d suppor t system s i n 
teacher education . Thes e includ e th e following : 
• lo w intak e fo r a  number o f years fo r al l th e 

programmes 
• entr y level s o f recruit s int o the Colleg e 
• lo w leve l o f conten t acquire d b y teacher s 
• Colleg e having t o mount upgrading/founda -

tion course s i n an effor t t o recrui t th e larg e 
numbers fo r trainin g 

• th e duratio n o f the trainin g perio d fo r al l 
students, especiall y sinc e th e entr y level s 
had t o be lowere d i n orde r t o recrui t rea -
sonably larg e number s int o the Colleg e 

• appropriatenes s o f teaching practic e model s 
employed t o supervise th e secondar y 
teacher trainee s adequatel y 

• deploymen t o f tutor s t o supervise bloc k 
periods o f primar y teachin g practic e 

• appropriatenes s an d adequac y o f training of 
teacher trainee s i n industria l art s educatio n 

• adequat e supervisio n o f industria l art s 
teacher trainee s 

• shortag e o f staff fo r industria l art s 
programme 

• seriou s staf f shortage s t o man al l 
programmes mounte d b y th e Colleg e 

• condition s o f service fo r colleg e staf f 
• lucrativ e remuneration o f college staff t o 

attract th e bes t personne l i n teacher trainin g 
• conflic t o f interest s experience d b y colleg e 

staff wh o see k othe r employmen t becaus e 
of pressing economi c demand s o n thei r 
families 

• hig h an d heav y dependenc y upo n part-tim e 
staff t o service the professiona l programm e 

• conflic t o f interest s resultin g from constan t 
requests fo r colleg e staf f t o serve o n othe r 
Ministry o f Education programme s 

• dwindlin g number s o f recruit s fo r th e 
nursery a s well a s the secondar y 
programmes 

• th e cost-effectivenes s o f the secondary pro -
gramme i f i t continues unde r th e colleg e 
administration 

• absenc e o f structured follow-u p supervisio n 
of recent graduate s fro m th e Colleg e 

• lac k o f structured networkin g between th e 
College, the Nationa l Centr e fo r Educationa l 
Resource Development (NCERD) , the 
Central Ministry , th e Universit y o f Guyan a 
and th e regiona l educatio n syste m 

• close r collaboratio n betwee n CPCE , the 
agent fo r forma l trainin g o f teachers , an d 
NCERD, agent fo r th e developmen t o f cur -
ricula material s fo r school s an d als o non -
formal in-servic e educatio n fo r larg e 
numbers o f teachers, trained , an d untraine d 
across Guyan a 

• nee d fo r a  more structured approac h t o 
teacher educatio n an d trainin g to embrac e 
pre-service - inductio n -  in-servic e 
continuum 

• nee d t o use distanc e teachin g t o upgrad e 
the teaching skill s of untrained teacher s i n 
remote, riverai n an d hinterlan d region s 

• nee d t o use distanc e teaching t o trai n 
teachers i n the hinterlan d an d dee p riverai n 
regions 

• nee d t o continue trainin g an d upgradin g o f 
college staf f 

• nee d t o expand th e in-servic e teache r train -
ing programmes t o cate r fo r th e on-the-jo b 
training o f large number s o f qualifie d teach -
ers resident i n the fa r flun g coasta l region s 

• nee d t o forge greate r link s between forma l 
and non-forma l educatio n 

• nee d t o open u p teache r educatio n t o cate r 
for th e non-formal educatio n system . 

Concerns have been voice d abou t th e qualit y 
of the product s o f the College . The Colleg e has 
raised a n alar m abou t th e low leve l o f qualifi -
cations o f new recruits . Solutions ar e sough t t o 
these problems an d concerns . An examinatio n 
of the literature o n teache r educatio n woul d 
reveal th e constan t nee d fo r teache r educators , 
professionals, universit y personnel , ministr y 
officials an d schoo l personne l t o meet , identif y 
and analys e problem s an d outlin e new direc -
tions fo r teache r education . 

Hall (1985 ) noted tha t th e national concer n 
for th e qualificatio n an d trainin g o f teacher s 
had been consistentl y expresse d b y th e stat e 
and federa l polic y makers , practitioner s an d 
media. He stressed, ' a series o f specia l com -
missions an d tas k force s hav e implie d th e wa y 
teachers ar e trained i s inadequate an d hav e 

[ 5 5 ] 



CARIBBEAN ISSUE S AN D DEVELOPMENT S 

proposed a n arra y o f remedies' . Another critic , 
Hunt (1986) , posited tha t i t was quit e eas y t o 
criticise teache r education . H e said eve n thos e 
who kne w abou t teache r educatio n coul d 
identify weaknesse s an d propos e change , bu t 
he declared , 'ther e i s a major differenc e 
between criticisin g present practic e an d actin g 
to improv e futur e practice . By moving beyon d 
reflective analysis , we ca n use thi s unprece -
dented windo w o f opportunit y t o improv e 
teacher educatio n acros s the professiona l con -
tinuum, and , therefore , enhanc e teaching. ' 

Another observer , Lashle y (1985) , com -
mented o n th e following area s i n relation t o 
teacher education , viz . collaboration, curricu -
lum, modelling enquiry , inductio n an d field 
experience. H e issue d th e followin g recom -
mendations an d warnings : 
• Professiona l collaboratio n mus t become a 

more dominan t mode l fo r professiona l 
practice. 

• A  more coheren t curriculu m structur e need s 
to be create d fo r teache r education . 

• Teache r educator s mus t be capabl e o f mod -
elling the skill s requisite fo r professiona l 
practice. To effect th e modelling , man y 
teacher educator s wil l hav e t o revis e 
courses, re-examine thei r ow n teachin g 
behaviours, an d reasses s th e efficienc y o f 
instructional practice . 

• Mor e systematic inquir y i s needed regardin g 
the power o f professiona l practice . Researc h 
by the teacher educatio n researc h an d 
development centre s wil l hel p bu t ma y no t 
be sufficient . 

• Institution s mus t create , alon g with schoo l 
districts, a  better bridg e betwee n preparatio n 
and practice . 

Bridging th e pre-service - in-servic e ga p 
will necessitate ne w paradigm s an d ne w 
working relationships . 

By creating a  pre-service - inductio n -  in -
service continuum, th e teacher educatio n 
process ca n be viewe d a s ongoing an d evo -
lutionary, no t static and fractionalised . 

Field experience s shoul d b e limite d an d 
specific. 

• Ever y time a  prospective teache r walks int o 
a classroom, he/sh e shoul d be gatherin g 
focused' dat a o n th e teaching process , o r 
working purposefull y wit h th e children . 

A third observation mad e was tha t teaching , 
teacher educatio n an d researc h o n teache r 
education ar e interconnected . Improvin g pre -
service teacher educatio n withou t a  concurren t 

improvement i n the status an d wor k condition s 
of in-servic e teacher s wil l lead t o little chang e 
in teacher qualit y an d quantity . The two ar e 
inseparably connected . 

In th e Guyanes e contex t th e tim e i s ripe  fo r 
change i n teacher education . Bu t thi s chang e 
must be informe d b y nationa l polic y state -
ments. No one o r two groups o f teacher edu -
cators wil l be abl e to chang e teache r 
education; i t i s going t o take al l groups -
CPCE, NCERD, regional educatio n personnel , 
school personalities , researchers , universit y 
personnel an d Ministr y of Education official s 
and community-base d interes t group s -  al l 
pulling togethe r wit h th e same purpose . 

In view o f the concern s an d issue s raise d 
and som e observation s mad e fro m th e litera -
ture o n teache r education , i t seems necessar y 
to examin e th e natur e o f pre-service an d in -
service strategies fo r teache r education . 

The UNESCO/CARNEID volum e o n in -
service teache r educatio n referre d t o pre-
service teache r educatio n a s the initia l forma l 
education o f teacher s before employment . Full -
time teache r educatio n programme s ar e 
excluded fro m th e ter m in-servic e althoug h 
some o f the participant s ma y be o n leav e fro m 
the job i n the teaching service . I n the Guyan a 
context thi s descriptio n o f pre-service teache r 
education i s quite appropriate . Forma l initia l 
teacher educatio n an d trainin g don e b y th e 
Cyril Potter Colleg e o f Education , Turkeye n 
Campus, i s full-time . 

On th e othe r hand , in-servic e teache r educa -
tion a s described b y th e UNESCO/CARNEI D 
volume, i s an instrumen t o r tool , lik e educa -
tion itself . Caribbean state s hav e use d thi s too l 
to serve a  number o f differen t ends . Caribbea n 
experiences woul d see m t o suggest tha t th e in -
service too l i s both flexibl e an d sturd y an d ca n 
be use d t o serve a  multiplicity o f ends . As has 
been th e experienc e i n Guyana , in-servic e 
teacher educatio n ca n b e use d wit h varyin g 
degree o f success to : 
• orien t unqualifie d teacher s t o thei r peda -

gogic task s 
• provid e forma l teache r trainin g leading t o 

certification a s obtains a t the in-servic e 
teacher trainin g programme , Linde n an d 
New Amsterda m 

• upgrad e qualifie d teacher s t o higher leve l 
qualifications, fo r example , i n preparatio n 
for administrativ e role s 

• suppor t changes , innovation s an d planne d 
improvements i n curriculum developmen t 
and implementatio n a s i s done a t th e 
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National Centr e fo r Educatio n Resourc e 
Development (NCERD) . 

Non-formal in-servic e strategies ar e cur -
rently employed i n teacher educatio n i n 
Guyana. These may include , a s described b y 
the UNESCO/CARNEID volume : 

• th e orientatio n o f qualifie d an d traine d per -
sonnel t o service non-formal programme s 

• th e orientatio n o f unqualifie d an d ne w 
teachers t o thei r teachin g responsibilitie s 

• th e introductio n o f teachers t o new curricul a 
as practised b y th e NCERD 

• th e eliminatio n o f weaknesses i n the under -
standing o f specific conten t a s practised b y 
the subjec t committee s monitore d b y 
NCERD in collaboration wit h regiona l educa -
tion officials . 

In 1985 , Ministry o f Educatio n developed , 
implemented an d conducte d a  hinterlan d 
teacher foundatio n programme . This was 
intended t o upgrade th e conten t an d skill s o f a 
number o f underqualified an d untraine d hin -
terland teacher s serving i n schools i n thos e 
deep riverai n an d remot e hinterlan d areas . 
Subsequently 5 5 teachers entere d th e Cyri l 
Potter Colleg e o f Education t o pursue th e pro -
fessional trainin g cours e leadin g t o a  Trained 
Teacher's Certificate . Th e non-forma l in-servic e 
strategy was successfully employe d t o upgrad e 
the conten t an d skill s o f those hinterlan d 
teachers. 

Currently, a  second foundatio n programm e 
for hinterlan d an d dee p riverai n teacher s i s in 
progress. This time i t i s via distanc e educatio n 
- prin t an d periodi c face-to-fac e contact . 

Future directions 
New approaches an d programme s ar e neces -
sary to satisfy th e man y need s o f the schoo l 
and community . S o too ne w approache s an d 
programmes ar e necessar y t o enhance teache r 
education t o bette r equi p th e teache r trainee s 
to mee t th e demands o f th e school syste m an d 
the community i n which th e teache r functions . 

The followin g need s hav e been identified : 
• A  mechanism fo r close r linkage s an d collab -

oration within an d amon g teache r educatio n 
agencies: Faculty o f Education , Universit y o f 
Guyana; th e Nationa l Centr e fo r Educatio n 

Resource Development ; th e Institut e o f 
Adult and Continuin g Education , regiona l 
education departments . 

• A  clearing hous e fo r ideas , concerns , issue s 
and projection s i n teacher education . 

• Expansio n o f in-servic e teacher educatio n 
programmes t o mee t th e wide-ranging need s 
of teachers , both traine d an d untrained . 

• Alternativ e techniques/approaches t o th e 
delivery o f teacher educatio n fo r teacher s o n 
the coas t a s well a s i n the hinterland an d 
deep riverai n locations . 

• Specia l programme s -  specia l education , 
business education . 

• Follow-u p supervisio n fo r recentl y traine d 
teachers. 

• Expansio n i n training facilitie s fo r technica l 
and vocationa l education . 

Recommendations 
The followin g recommendation s ar e made : 
• Organis e a  conference o n teache r education . 

(The las t was hel d i n 197 6 in Guyana ) 
• Institut e a  Council/Board o f Teache r 

Education whic h operate s i n an advisory/co -
ordinating capacit y fo r in-servic e an d pre -
service teache r educatio n offere d b y Cyri l 
Potter Colleg e o f Education , In-Servic e 
Teacher Trainin g Programme, Facult y of 
Education, Universit y o f Guyana , an d th e 
National Centr e fo r Educatio n Resourc e 
Development. 

• Giv e greater commitmen t t o an d participat e 
in the loca l chapte r o f the Associatio n o f 
Caribbean Tertiar y Institutions (ACTI) . 

• Institut e othe r in-servic e teache r trainin g 
programmes i n the fa r flung  distan t coasta l 
regions. 

• Introduc e a  modular approac h t o teache r 
education fo r greate r flexibility in the deliv -
ery o f teacher education . 

• Produc e distanc e teachin g module s fo r us e 
in teacher educatio n fo r hinterlan d an d dee p 
riverain teachers . 

• Institut e distance educatio n technique s t o 
facilitate deliver y o f teacher educatio n pro -
grammes t o teachers i n the mor e inaccessi -
ble regions . 

• Intensif y compute r assiste d learnin g fo r 
college tutor s an d teache r trainees . 
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