
Teacher education at  the  University  of 
Guyana 

If one talks  of educating a  teacher  to become a 
'reflective practitioner', one  needs  to consider 
that the  process may not  be  all that easy if the 
teacher trainee has  come from a  system of edu-
cation that  has not  emphasised reflective  think-
ing, if  the teacher educators are  themselves 
used to  a fairly authoritarian  mode  of  teaching 
and are  weak  in  the  knowledge and  under-
standing of  the subjects they have to  teach, if 
the resources of the institution (books,  aids) are 
inadequate and  if  the contacts with  the  schools 
are not  well  established. Changes on all  these 
fronts are  obviously difficult and  costly,  espe-
cially if the teaching conditions  are  such that 
capable students will  not consider  entering 
training because  of what awaits  them  at  the 
end of  the road. 

(Initial Teacher Training : Sout h Asia n Approaches , 
1993, Commonwealt h Secretaria t p . 6l ) 

Background 
The onl y institution i n Guyana whic h ha s bee n 
training teachers t o graduate leve l i s the 
Faculty o f Education, Universit y o f Guyana . 
Within the first eight year s o f it s establishmen t 
(1967-74), 20 0 teachers graduated wit h th e 
Diploma i n Education . 

Programmes 
The Certificat e i n Education programm e wa s 
introduced i n 1972 . In more recen t times , the 
Faculty has also been offerin g th e Bachelor o f 
Education fo r teacher s a t the nursery , primar y 
and secondar y levels . Teachers ma y now spe-
cialise in the traditiona l schoo l subject s a s well 
as in administration an d teaching , the teachin g 
of reading, allie d arts , business education , an d 
measurement an d evaluation . The postgraduat e 
Diploma i n Education offere d b y the Faculty of 
Education i s of two years ' duration , wit h 
classes held o n Saturday s only , an d with a  on e 

week teachin g clinic . The Bachelor o f 
Education programm e i s of five years' duratio n 
for person s wh o hol d norma l universit y 
entrance requirements , bu t wh o ar e not traine d 
teachers. Trained teacher s ma y complet e th e 
programme i n fou r years , since the y ar e 
exempt fro m th e first year. To graduate with B. 
Ed. a  student mus t acquir e a  minimum o f 12 0 
credits. Roughly two-third s o f thi s number i s 
made u p o f conten t courses , while the remain -
der comprise s professiona l courses . Generally , 
students hav e t o do a n averag e o f 1 4 hours of 
class per week . Scienc e students usuall y hav e 
to d o a  higher numbe r largel y because o f labo-
ratory work . Supervise d teachin g practic e 
experiences ar e worth te n credits . The Post -
graduate Diplom a i n Education ma y b e 
acquired afte r obtainin g 3 0 credits fro m profes -
sional courses , includin g teaching practice . All 
of the programme s ar e part-time. Student s nor -
mally carry out thei r teachin g responsibilitie s i n 
school whe n the y ar e no t a t classes . The 
Ministry o f Education grant s officia l releas e fo r 
teachers t o attend classes . 

The goals o f the Faculty' s teache r educatio n 
programme are , i n summary, t o expos e teach -
ers to an advance d leve l o f conten t appropri -
ate for thei r are a o f specialisation, t o provid e 
them with experience s whic h wil l enhanc e 
their professiona l growth , an d t o increas e thei r 
ability to evaluate thei r ow n performanc e s o a s 
to give direction an d qualit y t o thei r profes -
sional interactio n wit h learners . Much emphasi s 
is placed o n th e developmen t o f research skill s 
and o n curriculu m plannin g an d evaluatio n 
within the contex t o f the area o f specialisation . 
The programme fo r schoo l administrator s 
devotes much attentio n t o developin g students ' 
skills, knowledge, an d attitude s regarding clini -
cal supervision, staf f development , an d leader -
ship. 

Students o f Administration als o have to d o 
teaching practic e i n a  selected subjec t area . 
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Formerly, student-assessmen t wa s based o n 
a combinatio n o f course-work , whic h wa s 
usually worth 40-50 per cent , an d a  final  exam-
ination worth 50-6 0 per cent . However , fro m 
1993, the Facult y began t o follow th e semeste r 
system. As a result , muc h mor e emphasi s i s 
placed no w o n a  system o f continuou s assess -
ment, wit h assignment s o f various kind s -
quiz, book report , project , interview , in-clas s 
test, clas s presentation , researc h pape r -
spread ou t acros s th e semester . There i s gener-
ally no longe r the heav y weighting o n th e final 
assignment. 

The numbe r o f teachers wh o graduate d 
from th e Faculty of Education , 1982-1994 , i s 
shown i n Appendix 10 . An analysis o f th e 
numbers sho w tha t o f th e 70 9 who graduate d 
between 198 2 and 1994 , 431, or approximatel y 
60.7 per cent , wer e femal e whil e 27 8 (39.2 pe r 
cent) were male . The tendenc y i n recen t year s 
has been fo r mor e female s t o seek entr y fo r 
training. During thi s period 39 6 (55.9 pe r cent ) 
graduated wit h th e B.Ed . degre e while 21 6 
(30.5 per cent ) graduated wit h th e postgradu -
ate Diploma i n Education. The evidenc e 
reveals tha t i n both case s females outnum -
bered males , more so a t th e B.Ed . level . The 
only programmes offere d a t the Certificat e i n 
Education leve l durin g thi s period wer e th e 
Certificate i n Technical Educatio n an d th e 
Certificate i n Specia l Education . The Maste r of 
Education programm e wa s reintroduced i n 
1991, with th e first graduates appearin g i n 
1992 and, a s can be seen , her e to o female s 
outnumber male s almos t tw o to one overall . 
The Certificat e i n Education fo r al l subjec t 
areas was introduce d i n 1993 . The first gradu-
ates fro m thi s programme ar e expecte d i n 
1995. The programme i s of two years ' duratio n 
for person s who were alread y non-graduat e 
trained teachers , an d thre e years ' duratio n fo r 
untrained teachers . Dividing the B.Ed , int o two 
parts, with a  Part I  being th e Cert.Ed. , wa s a n 
attempt t o attrac t mor e student s an d t o offe r a n 
incentive t o persons wh o migh t conside r fou r 
years too long t o have to wait fo r a  universit y 
professional qualification . 

Apart fro m lo w number s generally , som e 
observations whic h ar e rathe r striking fo r th e 
period 199O-199 4 includ e the following : 
• n o mal e studen t graduate d wit h the B.Ed , i n 

English 
• n o male student graduate d i n home eco -

nomics educatio n 
• onl y one studen t graduate d i n Moder n 

Languages Educatio n 

• mathematic s an d science educatio n onl y ha d 
eight graduates eac h 

• ther e were n o femal e student s fo r technica l 
education 

• fo r 199 3 and 1994 , there were n o graduate s 
in agricultur e 

• hom e economics , socia l studies , an d 
educational administration , i n that order , 
were the option s which produce d mos t o f 
the graduates . 

The situation i s generally ver y worrying, bu t 
perhaps mor e so with respec t t o moder n lan -
guages. Over the las t fe w year s i t has becom e 
very difficul t t o attract persons int o thi s option . 
It appears tha t modern languag e teacher s wh o 
graduate fro m th e Cyri l Potter Colleg e of 
Education op t t o enter the Facult y of Arts 
where the y do a  straight conten t degre e (wit h 
no professiona l courses) . But the B . Ed., as can 
be see n fro m th e Facult y regulations , consti -
tutes a  reasonably balanced combinatio n o f 
content course s and professiona l courses . 

With respec t t o the Diploma i n Educatio n 
for th e perio d 1990-1994 , the majorit y o f stu-
dents (29 ) specialised i n educational adminis -
tration with femal e student s outnumberin g 
male students almos t tw o t o one . The nex t 
highest grou p o f graduates durin g the perio d 
was science (12) , again with female s outnum -
bering male s tw o to one . 

Concern mus t b e expresse d agai n abou t th e 
very low response receive d fro m moder n lan -
guage teachers . The subject doe s no t seem t o 
be popula r a t school . This i s noticeable i n th e 
low number o f students wh o tak e th e 
Caribbean Examinations  Counci l (CXC ) exami-
nation i n foreign languages . In view o f such a n 
undesirable situation , th e Faculty o f Educatio n 
has introduce d a  Year I  programme fo r stu -
dents who migh t wish t o enter th e Cert.Ed . 
programme directl y from school , tha t is , 
without first completing a  programme a t th e 
CPCE. In addition , th e Faculty ha s propose d t o 
the Ministry of Education a  projec t throug h 
which person s who ar e not teachin g Spanish , 
but who ar e qualified t o ente r th e university , 
may be recruite d t o a  special intensiv e pro -
gramme i n the foreig n languag e countr y fo r a 
three-month perio d an d a t the Institut e of 
Adult an d Continuin g Educatio n (IACE) . Such 
courses would expos e th e prospective teacher s 
to the professional aspect s o f teacher-training . 

The Master o f Education programm e was re-
introduced i n 199 1 as a  specific attemp t t o 
meet th e identifie d need s o f th e educatio n 

[ 5 9 1 



CARIBBEAN ISSUE S AN D DEVELOPMENT S 

system. S o far, course s hav e been offere d i n 
curriculum development , languag e education , 
management an d supervisio n and , mor e 
recently, i n measurement an d evaluation , an d 
guidance. I t i s normally a  two-year pro-
gramme. Apart fro m th e fac t tha t the numbe r 
of graduates i s low, i t is of note tha t female s 
again out-numbe r male s almos t tw o t o on e 
and tha t graduates fro m th e languag e educa -
tion optio n ar e al l females . 

While the Faculty certainl y hopes an d 
expects tha t man y mor e students wil l com e 
forward fo r trainin g a s teachers , i t i s recog-
nised tha t there will be a  much greate r nee d 
for teacher-educator s t o cope with th e supervi -
sion o f teaching practic e o r th e practicum . 

The Faculty has had som e difficulty ensurin g 
adequate supervisio n o f teacher s durin g teach -
ing practice. The presen t mode l o f supervisio n 
at the Faculty of Education involves , mainly , a 
supervisor goin g t o the school , observin g th e 
lesson(s), making comments , an d suggestin g 
improvements. I n addition , he/sh e ask s fo r a 
log book o r a  journal a t the en d o f the perio d 
of supervision, an d a  sample o f notes of 
lessons. On th e basis o f this information , a 
grade i s given. However , fo r a  variety of 
reasons relatin g both t o the schools ' activitie s 
and t o the supervisor's othe r commitments , 
timetables an d responsibilities , th e superviso r 
rarely eve r sees  th e student a s often a s 
required. I t is often difficul t fo r th e superviso r 
to relate the lesson fairl y t o the ongoin g 
context i n which th e teacher finds  himsel f o r 
herself. It i s also a  problem t o make clearl y 
defined allowance s fo r th e disadvantages o r 
advantages a  teacher ha s a t one schoo l a s 
compared t o a  pee r a t anothe r school ; th e 
supervisor ma y also have n o system fo r care -
fully monitorin g th e developmen t o f th e 
teacher o n a  continuous basis ; and, th e 
student-teacher i s rarely guided towar d devel -
oping a  method t o monitor hi s o r he r ow n 
performance. 

The Faculty of Education recognise s tha t 
supervision shoul d b e geare d toward s monitor -
ing and improvin g th e performanc e o f teacher s 
during thei r educationa l an d professiona l inter -
action with students . For the teacher , th e 
expected outcom e i s increased acceptanc e o f 
teacher accountability , recognitio n o f the nee d 
for professiona l growt h an d teache r effective -
ness, an d a n awarenes s o f how t o asses s 
teaching performance . Clearly , th e process ca n 
be significantly enhance d b y strategies an d b y 
technology which allo w the supervisee t o 

develop a  reliable metho d o f self-evaluation , 
and t o contribut e withou t reserv e t o the devel -
opment o f a  personal teachin g styl e which i s 
both pedagogicall y soun d an d professionall y 
acceptable. 

With the abov e i n mind , th e Facult y of 
Education i s planning t o implemen t th e follow -
ing measures : 
• conduc t a  survey to determine area s i n 

which teacher-trainee s nee d hel p an d guid -
ance, especiall y sinc e mos t ar e alread y 
trained, an d man y would hav e been teach -
ing for a  number o f year s 

• mak e pee r teachin g a  required par t o f th e 
methodology courses , an d us e th e experi -
ence t o hel p student s develo p a  positive 
attitude t o practice teaching , an d a  support -
ive attitude towards on e another , a s well a s 
take feedbac k o n performanc e i n goo d 
spirit. Suc h sessions coul d b e grade d b y th e 
group alone , o r by th e group an d th e tuto r 

• requir e tha t teacher-trainee s complet e an d 
submit weekly , fo r a  specified numbe r o f 
weeks, a  form o r a  documen t whic h 
describes thei r activitie s durin g th e previou s 
week, unde r heading s such as : assessmen t 
of performance durin g tha t wee k (stron g 
and wea k area s o f performance) ; plan s t o 
modify o r improv e teachin g i n the ligh t of 
the assessmen t o f performance ; an d tim e 
spent o n various teaching-relate d activities . 

Such a  strategy allow s th e teacher t o monito r 
his o r her ow n performance , keep s th e colleg e 
tutor informe d o n a  continuous basi s withou t 
having t o be actuall y observin g al l the lesson s 
and ensure s feedbac k i n case s where , fo r on e 
reason o r another , th e tuto r coul d no t reac h 
the school . Communicatio n i s always main -
tained, a  record i s kept an d th e Faculty know s 
sooner which teacher s nee d mos t attention , 
which method s discusse d i n clas s ar e bein g 
used, an d with wha t success . The teacher s als o 
have th e opportunit y t o develop a  mode l o f 
assessing themselves . This strategy doe s no t 
rule out note s o f lessons , o r visits from th e 
faculty tuto r an d work s bes t i f there i s 
someone a t th e schoo l leve l wh o wil l initia l o r 
sign the for m t o indicat e that th e informatio n 
was noted . The Facult y believe s tha t th e strat -
egy described abov e coul d becom e th e basi s 
for a n organised , structured , syste m o f pee r 
supervision, wit h teacher s servin g both a s facil -
itators an d a s observers o f teacher-trainees . 
Data gathered coul d als o be use d fo r researc h 
into ways o f makin g th e teaching practic e 
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experience mor e effectiv e an d mor e acceptabl e 
to the teachers . 

The assessmen t o f the practicu m experienc e 
might als o include assignment s suc h a s a 
report o n a n intervie w relatin g t o teachin g 
method, preferabl y wit h an experience d 
teacher i n the field;  findings fro m discussion s 
with th e head o f departmen t o n th e manage -
ment o f a  department ; ho w behavioura l prob -
lems ar e deal t with ; a  staff developmen t 
session, peer-teachin g an d lesson s th e teacher -
trainee observed . Som e of these activitie s ar e 
clearly more meaningfu l i f the student teache r 
is placed i n an unfamilia r environment . 

Bearing i n mind tha t school s vary i n thei r 
hospitality, thei r climate , and thei r facilities , 
among othe r things , i t is perhaps preferabl e 
that, i n the interes t o f fairness , th e practicu m 
should no t be give n a  letter grade , bu t shoul d 
be assesse d satisfactor y o r unsatisfactory . A 
student shoul d b e abl e t o accumulate addi -
tional credit s dependin g o n th e numbe r o f 
hours beyond th e minimu m h e o r she i s 
willing t o work. The assessmen t instrumen t 
would b e on e whic h i s appropriately focused , 
and whic h allow s fo r modificatio n i n accor -
dance wit h th e need s o f the particula r student . 
It has alread y become th e norm fo r staf f 
members t o observe lesson s an d offe r assis -
tance i n a  wider rang e o f area s outsid e thei r 
particular specialisation . Som e degree o f stan-
dardisation an d communicatio n amon g staf f 
has o f cours e bee n necessar y i n order t o mak e 
comparisons acros s subject options . The Facult y 
is planning a  handbook o n th e practicu m whic h 
will give guidance an d informatio n t o staff , 
student-teachers, an d school s which co-operat e 
in the teaching practic e exercise . 

Despite th e constraint s an d th e commitment s 
alluded t o above , futur e plan s fo r th e Facult y 
of Education includ e th e forma l establishmen t 
of distance teaching ; expandin g th e range of 
options offere d a t the Masters level ; continuall y 
reviewing th e teaching-practic e assessmen t 
procedures t o includ e a  significant inpu t o f 
school-based assessment ; improvin g th e qualit y 
of the Education Journal s o tha t i t meets inter -
national standards ; upgradin g th e qualification s 
of staff s o a s to be abl e t o offe r a  doctora l 
degree i n the near future ; an d conductin g 
research tha t i s more meaningfu l i n th e 
national an d regiona l context . 

Issues and concerns 
Observers an d analyst s hav e commente d 
repeatedly o n th e genera l stat e o f crisi s in 
which educatio n i n Guyana ha s foun d itsel f i n 
recent times . For many, th e crisi s i s noted i n 
several areas : shortage o f teachers who ar e 
competent i n their subject area s an d profes -
sionally qualified ; poo r physica l condition s of 
school buildings ; a  lack o f adequat e book s an d 
other teachin g materials ; low morale o f teach-
ers; poor examinatio n result s a t externa l exam -
inations i n some areas ; overcrowde d 
classrooms an d inappropriatenes s o f the cur -
riculum fo r som e schools . These seem t o be 
the area s which ar e i n need o f mos t urgen t 
attention. I n 1990 , for example , th e Ministry of 
Education estimate d tha t a n averag e o f 60.5 
per cen t o f th e teacher s i n the system wer e 
untrained. Althoug h trainin g institution s hav e 
been makin g ever y effor t t o increas e th e 
numbers o f person s who com e forwar d fo r 
training, the y hav e no t reall y been abl e t o 
attract th e number s require d t o service th e 
system adequately . Moreover , man y teachers , 
especially a t th e graduat e level , onc e trained , 
migrate to countrie s i n the Caribbea n o r else-
where t o seek bette r salarie s an d working con -
ditions. Others may op t ou t o f teachin g 
completely t o take up mor e lucrative jobs in 
the privat e sector . 

Efforts t o accelerate th e trainin g an d avail -
ability o f teacher s fo r th e loca l educatio n 
system hav e le d t o a n increas e i n short inten -
sive courses ; the modificatio n o f entry require -
ments a t teacher trainin g institutions ; th e 
provision o f upgrading programme s especiall y 
for prospectiv e teacher s a t th e non-graduat e 
level; the move to mor e school-based trainin g 
and, particularl y fo r th e purpose o f reachin g 
persons i n outlying an d remot e area s o f th e 
country, th e planning an d preparatio n o f dis-
tance educatio n programme s an d programme s 
which woul d allo w person s t o obtai n highe r 
qualifications throug h externa l studies . The 
Faculty o f Education , fo r example , i s currently 
working toward s th e launching o f it s Certificat e 
of Education by a  combination o f distanc e 
education an d intramura l studie s by 1995 . The 
programme i s aimed initiall y a t teacher s fo r th e 
nursery an d primar y levels. 

Perhaps i t is useful t o recognise a t thi s poin t 
that one concer n expresse d b y the Ministry of 
Education relate s t o ways o f harmonising th e 
training programme s bein g offere d b y th e 
various teache r trainin g institution s suc h a s th e 
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Cyril Potter Colleg e o f Education, th e Nationa l 
Centre fo r Educationa l Resourc e Development , 
the Institute o f Adult and Continuin g 
Education, an d th e Faculty o f Education , 
University o f Guyana . The purposes o f th e 
training which thes e various institution s offe r 
may als o have to be clarified . I t i s the view 
and concer n o f some teacher s tha t the skill , 
knowledge, an d trainin g which the y acquir e 
are a t times no t relevan t t o the classrooms the y 
encounter, particularl y i f the classroom i s one 
which i s dedicated t o covering the syllabu s 
and t o ensuring high passe s a t externa l exami -
nations a s it s priority, n o matte r what th e cos t 
to the studen t a s a  person . A  related concer n 
points to the unwillingness o f classroom teach -
ers to conduc t actio n researc h which woul d 
inform the m abou t event s taking place i n thei r 
classrooms, an d abou t wha t strategie s coul d b e 
used t o cope wit h th e situation . 

Problems relatin g t o the environmen t i n al l 
its aspects have als o raised concern s abou t th e 
kinds o f priorities which mus t guid e th e 
teacher educatio n curriculum . Teacher effec -
tiveness could be significantl y hampere d b y 
behavioural an d cultura l pattern s which ar e 
manifested i n the school setting . Balancing th e 
academic, the professional , an d th e interper -
sonal aspect s o f the curriculu m becomes a 
matter o f serious concern . Guidanc e an d coun -
selling, formally introduce d i n the earl y 1970s , 
and eithe r de-emphasise d o r completel y 
removed fro m som e school s by the late 1980s , 
are to be re-introduced . The Faculty of 
Education ha d alway s been awar e o f th e 
importance o f guidance an d counsellin g i n th e 
curriculum o f teacher education . Although , 
mainly because o f staff shortages , i t was force d 
to discontinue studie s i n this option som e 
years ago , the Faculty i s again offerin g a  spe-
cialisation i n guidance a t the Master of 
Education level . The programme i s carefull y 
tailored t o mee t th e needs o f the loca l 
situation. 

Another are a o f concern withi n th e genera l 
education system i s literacy. Concerns i n thi s 
area, which ar e clearly not restricte d t o 
Guyana, have influence d th e Faculty of 
Education t o offe r a  more structured an d elab -
orate programme i n the teaching o f readin g 
and i n special education . These programme s 
have already been prepare d an d studen t teach -
ers can no w specialis e i n these areas . 
Currently, ther e i s a project aime d a t assessin g 
the leve l o f literacy across th e nation . 

Future directions 
The Faculty o f Education recognise s th e nee d 
to prepare teacher s fo r technica l an d voca -
tional education . The Bachelo r o f Educatio n 
programme i n technica l education , an d i n busi-
ness education , ar e steps i n the righ t direction . 
However, ther e i s a need t o organis e an d offe r 
more sophisticated programme s tha t seriousl y 
recognise th e ful l natur e an d exten t o f the us e 
of modem technolog y i n today' s world o f 
work. The Ministry of Education i s sensitive t o 
this issue when i t calls for ne w an d creativ e 
strategies which would addres s concern s o f 
access, partnership arrangement s wit h industr y 
and th e private sector , an d caree r opportuni -
ties. The major question s which teache r educa -
tion wil l have to addres s ar e a s follows : 
• Ho w t o establish an d maintai n a  core of 

competent an d highl y motivated educator s 
possessing th e skills , abilities , attitude s an d 
cultural sensitivitie s needed t o prepar e 
young peopl e t o cop e wit h the immediat e 
challenges, a s well a s with thos e o f the 21s t 
century. 

• Wha t ar e the appropriat e recruitmen t an d 
selection strategie s tha t wil l resul t i n th e 
objective implie d above ? 

• Ho w t o develop appropriat e 
learning/working environment s i n schools . 

Clearly, such consideration s wil l infor m th e 
future direction s an d curriculu m decision s o f 
the Faculty o f Education . Interestingly , man y of 
the strategies which th e Ministr y o f Educatio n 
has proposed fo r achievin g it s major goal s of 
improving th e quantity an d qualit y o f teacher s 
are compatible with th e initiative s which th e 
Faculty o f Education ha s identified . Thes e 
include th e developmen t o f a  relevant curricu -
lum, use o f distance teaching , mounting of 
appropriate intensiv e shor t courses , rationalis -
ing the relationship betwee n th e Facult y of 
Education an d th e Cyri l Potter Colleg e of 
Education, an d movin g toward s a  more school -
based for m o f teacher trainin g and supervision . 
The Ministry of Education als o plans t o imple -
ment a  pupil-teacher trainin g programm e 
immediately, a  move which clearl y underscore s 
the urgency with which traine d teacher s ar e 
needed. 

Although th e general situatio n i n educatio n 
may not see m to o encouragin g a s fa r a s 
meeting th e ful l need s o f the system i s con-
cerned, th e university i s optimistic tha t havin g 
identified th e area s where specia l attentio n i s 
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needed, an d having taken steps to reach many 
more potential teacher s through distance 
teaching methods, an d through alternative 
ways of entering teacher education, Guyana 

will soon be moving much closer to meeting 
its objective o f having at least 80 per cent of 
teachers trained by the year 2000. 
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