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Values education 

Introduction 
Values and thei r transmissio n throug h educatio n coul d certainl y be classifie d 
as an issue , and one which i s world-wide. Most societies see the need to have 
a value system i n order t o give meaning to peoples' lives, and to ensure some 
measure o f stability and predictabilit y i n their relationship with othe r person s 
and th e environment . A  problem, however , i s tha t value s an d thei r transmis -
sion hav e ofte n bee n use d b y thos e i n authority such a s governments, head s 
of industr y an d commerce , o r religiou s leader s a s a  means o f controllin g th e 
lives o f others . 

It migh t b e bette r t o conside r th e subjec t o f value s an d thei r transmissio n 
through education , a s encompassin g a  serie s o f dilemmas , whic h i f no t 
checked migh t sow th e seeds fo r futur e conflict . A  contemporary dilemm a i n 
many developin g countrie s i s the perceptio n tha t traditionally-held value s ar e 
being erode d a s a  resul t o f rapi d modernisation . Anothe r dilemm a i s fea r o f 
losing one s nationa l an d cultura l identity , an d wit h i t one' s valu e system , 
which i s often th e case i n pluralistic societies . In some countrie s the dilemm a 
tends t o centr e aroun d th e question : wha t role , i f any, should schoo l hav e i n 
the transmissio n o f value s an d i f so shoul d i t be mor e cover t tha n overt ? As 
countries joi n int o economi c an d politica l union , change s i n o r eve n erosio n 
of previously hel d cultura l value s coul d als o emerg e a s a  serious issu e i f not 
a dilemma . I t migh t be pointe d out , however , tha t dilemma s should no t onl y 
be see n i n a  negativ e ligh t a s the y ma y generat e actio n t o promot e positiv e 
outcomes som e o f which wil l be mentione d late r i n the paper . 

The proximity of values with culture and the commonality which both have 
with educatio n a s an agen t o f transmission  provide s a  valid basi s fo r consid -
ering value s educatio n i n the presen t conference . I t might be usefu l t o thin k 
of value s educatio n a s par t o f a  large r proces s o f intercultura l transmission , 
and tha t formal schoolin g and the ways teachers are trained have a  necessary 
but no t sufficien t rol e t o pla y i n th e persona l developmen t o f bot h learner s 
and teachers . 

As a working statement, value s may be considered t o be centrally held set s 
of endurin g pre-disposition s whic h ca n determin e bot h dee p seate d an d 
peripheral attitude s whic h hav e th e propensit y t o motivat e a  person' s behav -
iour. However, ther e ar e othe r notion s o f the meanin g o f values which cros s 
philosophical, cultural , religiou s an d othe r boundaries . Thes e wil l b e briefl y 
discussed below . 
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CARIBBEAN ISSUES Values,  values  education  and  interculturalism 
AND DEVELOPMENT S 

1 Wha t are values? 
In addressing the case for values education an d the question abou t the nature 
of the subject, a s far as the school curriculum is concerned, i t is worth remind-
ing ourselves tha t i n the firs t plac e there are different approache s t o the study 
of human values . Secondly, ther e are difference s i n approach t o the place of 
human value s i n th e educationa l process . Ther e i s considerabl e variatio n i n 
the way differen t author s interpre t wha t the y mea n b y values . 

To social psychologists, the nature of values is a central cor e of generalised 
attitudes whic h hav e a  salien t rol e i n motivatin g an d thereb y directin g a 
person's behaviour . Periphera l t o centrall y hel d value s woul d b e one' s spe -
cific attitude s t o more contemporar y an d les s enduring event s and situations . 
Human value s ca n b e perceive d a t a  series o f levels . At the highes t leve l w e 
have valu e orientation s whic h guid e behaviour , (Kluckho m an d Strodtbeck , 
1961). At the next level we have the construct o f attitude, a s an expressio n of 
our value systems an d sometime s calle d attitudina l syndromes , (Yang , 1986) . 
At the thir d level , we hav e th e exten t t o which a n individua l perceive s h e i s 
able t o contro l hi s environment , believin g eithe r h e ca n b e mainl y responsi -
ble (internality) , o r that factor s suc h a s luck an d peopl e powe r ar e the deter -
minants (externality) . Thi s leve l psychologist s cal l locu s o f contro l (Rotter , 
1966). 

Milton Rokeach (1960, 1967) whose seminal work o n the nature and under -
standing o f huma n value s ha s provide d a  classificatio n whic h distinguishe s 
between termina l values such as love of freedom an d instrumenta l value s like 
trust an d obedience . Fo r a  more detaile d accoun t o f th e natur e o f values th e 
reader i s referred t o the work o f author s cite d abov e an d t o Thomas (1994) . 
The developmenta l approac h t o the study o f values by Dewey (1963) , Piaget 
(1932) and Kohlberg (1976), suggests that our understanding of values and the 
decisions w e tak e whic h involv e judgement s abou t values , g o throug h a 
sequence o f phase s fro m childhoo d t o adulthood . 

A more philosophical approach to the study of values and values education 
is that of McPhail (1972 , 1982 ) who focuses o n mora l value s i n the context of 
others and ho w they interac t with one another . McPhai l sees mora l educatio n 
solely i n terms of consideration fo r others . The essence of mora l behaviou r i s 
consideration, car e and mutual respect. McPhail works on the assumption tha t 
moral behaviou r i s a direc t consequenc e o f wha t w e tak e fro m ou r environ -
ment an d th e people tha t make up thi s environment . 

The work o f Wilson (1967 , 1977) also provides an interesting philosophica l 
framework fo r introducin g mora l values into school. Rather than usin g indoc-
trination to teach a  particular set o f values o r moral code , he uses a  problem-
solving approach t o the inculcatio n o f values. For Wilson ther e ar e four basi c 
components t o moral education: consideration o f others i n the light of valued 
moral principles ; awarenes s o f people' s emotion s a s wel l a s one' s own ; 
knowledge o f facts relevant to moral education ; an d a n abilit y to make mora l 
decisions an d ac t upon them . 

2 Wh y values education? 
There hav e bee n man y attempt s t o introduc e value s int o th e forma l educa -
tional proces s i n mos t countrie s an d i n th e main , th e result s hav e no t bee n 

[ 12 0 ] 



very successful . Mora l values hav e been th e mos t targete d values , du e t o the SELECTE D ISSUE S 
fact tha t moral values are sometimes identifie d wit h nationa l goal s and wher e 
applicable t o the aim s and objective s o f an establishe d nationa l religio n a s in 
the United Kingdom . 

This become s reinforce d especiall y wher e nationa l goal s ar e closel y asso -
ciated wit h a  religio n o r nationa l philosoph y tha t predominate s i n a  particu -
lar country. For example, Islam in Malaysia and Pakistan, Christianit y i n many 
western countries , Pancasil a i n Indonesia , Buddhis m i n Thailan d an d 
Myanmar and Confucianis m fo r oversea s ethni c Chinese , a s in Singapore an d 
Taiwan, ar e al l instance s wher e nationa l government s hav e identifie d th e 
school curriculu m a s the plac e fo r th e learnin g and inculcatio n o f values. 

In man y countries , th e schoo l curriculu m embrace s no t jus t mora l value s 
but a  whole spectrum of secular values, for example , thrift, obedienc e and the 
hard wor k ethi c which ar e systematicall y taught , no t onl y fo r th e purpos e o f 
inculcation, bu t t o reinforce nationa l aim s and a  national identity . In the cas e 
of multi-cultural an d multi-religiou s societies , the introduction o f programme s 
of value s educatio n o r value s learnin g hav e ofte n bee n planne d wit h th e 
aim o f promotin g nationa l cohesion . Thes e programme s mak e a  selectio n 
from differen t cultura l value s an d belie f system s represente d i n a  population , 
this selectio n the n become s par t o f a  mora l educatio n o r value s educatio n 
curriculum. 

An exampl e o f a  particula r respons e b y governmen t t o th e awarenes s o f 
values erosion an d what role education migh t play, i s exemplified b y the case 
of Singapore . Th e Singapor e Governmen t introduce d Confucia n Ethic s int o 
Moral Educatio n fo r ethni c Chines e student s i n th e secondary school s o f th e 
Republic i n th e mi d 1980 s (Tu , 1984) . This i s a n exampl e o f a n injectio n o f 
traditional value s int o th e schoo l curriculum . Th e Confucia n approac h t o 
values recognise s that , thoug h cognitiv e structures shape th e kin d o f feeling s 
an individua l has , the factors tha t eventually determine moral conduct are fun -
damentally affectiv e no t cognitive . Confucia n moralit y i s not jus t abou t senti -
ments bu t abou t carryin g ou t lif e i n term s o f goo d conduct . T o promot e 
Confucian values , the role of education i s seen a s providing an atmosphere of 
learning through example and providing ample opportunities fo r teachers an d 
pupils t o reflec t upon . 

Moral education programme s that therefore mak e pupils and teachers think 
and talk about issue s of right and wrong, and are concerned with how peopl e 
behave i n rea l situations , i s wha t th e Confucia n Value s Programm e i n 
Singapore attempted t o deliver. I t tried to provide an answer to the erosion of 
traditional value s by putting educatio n i n th e forefron t t o reinforce a n ethni c 
Chinese value system whic h wa s perceive d t o be unde r threa t by th e secula r 
and intensely materialisti c effects o f modernisation. The jury is still out on th e 
matter. However , th e exampl e fro m Singapor e doe s sho w tha t attempt s ar e 
being made to emphasise how education coul d play its part as a broker i n the 
transmission o f values , especiall y value s tha t ar e hel d t o be par t o f a  greate r 
cultural identit y an d which ar e i n dange r o f being eroded . 

It i s clea r fro m th e variou s approache s t o th e stud y o f value s discusse d 
above, tha t a  distinction i s made between a  general valu e system an d moral -
ity. This i s because values ten d t o be a n individual' s preference fro m a  spec-
trum o f huma n goal s an d describe d a s secular , whil e moralit y relate s mostl y 
to an a  priori huma n vie w an d i s in many case s strongly linke d t o a  religio n 
like Christianity , Isla m or a  humanistic philosophy lik e Buddhism . 
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3 Value s educatio n an d interculturalis m 
The value s dichotom y discusse d abov e shoul d b e see n t o b e par t o f a 
dynamic intercultura l matrix , o f which language , religion , custom s an d tradi -
tions ar e als o a  part . On e ma y nee d t o ad d t o thi s matrix , culture s o f entre -
preneurship, economi c success , empowermen t an d greenin g (environmenta l 
awareness). Educatio n ha s a n importan t rol e i n intercultura l transmissio n o f 
values, i n no t onl y maintainin g a  balance betwee n th e retentio n o f desirabl e 
traditional values , but promotin g condition s fo r acceptanc e o f new an d alter -
native ones . Th e tas k o f embeddin g value s educatio n int o a n intercultura l 
system whic h allow s fo r a  straddling o f differen t cultural , linguisti c an d reli -
gious influences wil l not be an easy one. A totally new way of thinking abou t 
values education wil l be required by the architects o f this approach an d by its 
users. This applies especially to those responsible fo r implementin g an y inter -
cultural value s programmes . Recen t attentio n give n t o the proces s o f teache r 
development an d researc h o n teachin g a s a  cultur e o r constellatio n o f cul -
tures, point to ways in which both balance and transmissio n o f values may be 
achieved. Thi s i s discussed below . 

Values education and  cultures of teaching 
A discussio n abou t value s educatio n i s reall y abou t cultura l transmission , 
which i s closely related t o th e ac t o f teaching , Teaching i s increasingly bein g 
perceived a s a  cultur e o r se t o f subculture s i n whic h value s transmissio n i s 
part an d parce l o f a  wide r pedagogica l cultura l process . Teachin g doe s no t 
only involv e teacher s an d thei r pupil s i n a  on e wa y process , transmissio n 
invariably involve s interactio n betwee n teachers , betwee n pupils , teacher s 
and administrator s an d frequentl y betwee n teacher s an d parent s an d othe r 
members o f th e community . T o date , ther e ha s bee n littl e researc h whic h 
focuses o n al l thes e intercultura l relationships . I t is , however , necessar y t o 
bear in mind that any policy concerned with improving values education mus t 
take int o consideratio n th e comple x matri x o f intercultura l link s describe d 
above. 

It i s interestin g t o not e tha t i n th e thir d an d mos t recen t editio n o f th e 
American Educational  Research  Association  Handbook  on  Research  on 
Teaching (Wittrock , 1986 ) space wa s give n t o th e cultur e o f teaching . Sinc e 
then, althoug h no t necessaril y relate d t o thi s event , interes t ha s intensified i n 
the subjec t an d ther e ha s bee n a  considerabl e amoun t o f researc h generate d 
on teachin g a s a  culture o r se t o f subcultures . 

It appear s tha t teachin g i s a  suspensio n o f subculture s havin g a  commo n 
matrix o f pervasiv e feature s lik e individualism , a  nee d t o hav e pedagogica l 
space an d th e developmen t o f collaboratio n wit h peer s t o mee t th e need s o f 
collegiality. Thi s profil e o f teachin g coul d b e see n a s par t o f a  proces s o f 
intercultural transmission , whic h i s characterise d b y th e existenc e o f activ e 
interfaces. Value s whic h mak e u p s o muc h o f peoples ' cultura l identit y 
become th e obviou s interface s durin g intercultura l transmission . Teaching , 
and fo r tha t matter learning which usuall y accompanies it , are essentially par t 
of an intercultura l process . Values education alongsid e the various cultures of 
teaching enables a  rich cultural exchange to take place between teacher s an d 
learners. This i s likely t o resul t i n individual s bein g expose d t o ne w values , 
the reinforcemen t o f traditiona l value s whic h the y ma y wish t o preserv e bu t 
also their replacement. This, however, inevitably leads to a series of dilemmas, 
some o f which wil l be outline d below . 
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Issues in values education  SELECTE D ISSUE S 

The literatur e worldwide in th e field  o f values an d mora l educatio n ove r th e 
last te n year s indicate s a number of issues exis t fo r educator s whe n govern -
ments draw up a  blueprint fo r a  values education policy . Four principal issue s 
are identified belo w taking examples from a  number o f programmes of values 
education. 

1 Value s ol d an d ne w 

In Singapore, Confucian Ethic s was introduced int o the secondary school cur -
riculum. Th e introductio n o f such a  value syste m i s part o f a numbe r of 
attempts by the Singapor e Governmen t sinc e independence , t o provide its 
pupils wit h a  programm e o f values educatio n (Eng , 1989) . Th e economi c 
success o f the country , whil e enabling it to flourish  and achiev e ful l employ -
ment and an improved standard o f living for it s citizens, was perceived by the 
government t o have attendan t detrimenta l effect s whic h coul d lea d t o th e 
erosion o f family values , les s filiality  an d lac k o f consideration fo r others. 
Programmes o f values education entitle d Bein g and Becoming and The Goo d 
Citizen wer e meant t o counterac t th e more undesirable effect s o f modernisa -
tion fo r al l ethni c an d religiou s group s in the Republic . They als o pre-date d 
the introductio n o f Confucian Ethics . 

For th e Singapor e Government , values , b e they ol d o r new, wester n or 
eastern, shoul d hav e a  place i n the schoo l curriculum . Th e mov e toward s 
including Confucia n Ethic s an d th e introductio n o f the religiou s teachin g o f 
Christianity, Isla m an d Hinduis m aime d specificall y a t targeting cultura l an d 
religious diversity in a way which Being and Becoming and The Good Citize n 
did no t an d were no t mean t t o do . 

2 Value s public and private 
An issue that doe s no t emerg e very ofte n i n the rhetori c an d prin t associate d 
with programme s o f values education , i s that o f one's ow n persona l value s 
and ho w the y relat e to a public syste m of values whic h ar e reflecte d i n the 
curriculum of the schoo l o r college. On e usuall y come s acros s thi s issu e in 
discussion wit h teacher s an d pupils , fo r the y ar e at the interfac e o f a values 
education programme . There are a number o f problems which ar e associate d 
with this issue. One problem i s that teachers and pupils may agree with much 
of wha t a  programme o f values educatio n i s trying to achieve, bu t find the 
subject difficul t an d it s presentation boring . Thi s wa s certainl y th e cas e for 
most o f the Singapore programmes . The teaching of , an d the teacher trainin g 
for mos t programme s wer e inadequat e an d unimaginative . 

However, a more disturbin g scenario i s one where a values education pro -
gramme contains political motives dressed u p as moral values. This causes an 
inner conflic t withi n th e perso n betwee n th e officia l lin e and th e individual' s 
private beliefs . Observation s b y a number of educators fro m th e Republi c o f 
China hav e commente d o n how value s educatio n i n schools an d colleges , 
since 1977 , still have strong politica l overtones . The message, i t seems, i s that 
values education i n China i n the 1990 s is really for th e benefit o f the govern -
ment. Unti l thi s situation i s changed, bot h teacher s an d pupil s wil l have con -
siderable problem s o f cognitive dissonanc e reconcilin g thei r privat e value s 
with those dictated by government . 
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3 Consensu s and diversity 
The introductio n o f the Integrated Curriculu m fo r Secondar y Schoo l (ICSS ) in 
1989 in Malaysia reflects the issue of consensus and diversity . Malaysia has its 
National Philosoph y whic h i s furthe r elaborate d a s a  statemen t o f Nationa l 
Education Philosophy . O f th e seve n principle s o f ICSS , tw o specificall y 
mention th e wor d 'values ' an d on e th e wor d 'spiritual' . On e referenc e t o 
values i s t o th e wor d 'inculcation' , an d anothe r referenc e i s linke d t o th e 
phrase 'emphasi s through incorporation' . The word 'integration ' i s linked with 
the word 'spiritual' . I t i s clear afte r readin g th e ICS S that ther e i s a  concerte d 
effort t o produc e a  consensus , no t onl y i n th e for m o f a  programm e whic h 
specifically deal s with values, but a s values incorporatio n int o the teaching of 
other subject s i n the curriculu m lik e science an d languages . 

The issu e o f consensu s an d diversit y i s no t onl y abou t values , i t i s als o 
about identit y an d identit y doe s no t necessaril y mea n nationa l identity . 
Identity can also refer t o one's ethnicity , t o one's religion , one' s heritage , cul-
tural root s an d language . The issu e o f consensu s an d diversit y i s also abou t 
empowerment o f one group by another. The inability of societies to tackle sat-
isfactorily thi s issue is probably the single most influentia l facto r i n the failur e 
of man y programme s o f value s education . Educatio n i f i t ha s a n answe r t o 
these problems only has a partial one, for there are many other factors a t play, 
for example , politica l an d religiou s factors . 

4 Dream s and realities 
In readin g throug h th e numerou s statement s o n wha t value s shoul d b e 
included i n a  programme o f values education , on e i s struck b y th e lon g list s 
that hav e bee n compile d an d th e meticulou s wa y tha t th e value s hav e bee n 
categorised. Som e categorie s relat e value s t o nationa l goals , som e includ e 
values tha t ar e thought t o be universal , othe r value s may be mor e culture - or 
religion- specific . On e get s th e impressio n tha t educator s genuinel y wan t t o 
play a  usefu l rol e i n makin g value s educatio n par t o f a  student' s persona l 
development. Th e results , however , afte r mor e tha n a  quarte r o f a  century , 
have bee n generall y disappointing . Perhap s th e mos t imponderabl e facto r 
which i s relate d t o thi s disappointment , i s tha t educator s wh o hav e spen t 
much tim e designing an d teachin g values education hav e neve r been sur e of 
the outcomes o f thei r efforts . 

Another facto r i s that listing , identifying , selectin g an d classifyin g value s i s 
the easy part . When i t comes to values teachin g no t onl y i s this the mos t dif-
ficult par t bu t i t i s ofte n th e mos t controversial . Thi s i s especiall y th e cas e 
when mora l value s (ofte n linke d t o a  religion ) ar e emphasise d a s par t o f a 
values education programme. These difficulties becom e especially acute when 
it comes t o training teachers . The curricul a fo r mos t teache r preparatio n pro -
grammes giv e littl e o r n o plac e fo r trainin g i n value s education , an d wher e 
training i s given, th e subjec t i s presented an d taugh t wit h a  strong emphasi s 
on inculcatio n whic h invariabl y mean s large doses o f didacticism . 

The issue s identifie d abov e hav e no t gon e unnoticed . Recently , represen -
tatives from ove r 40 countries in Asia examined alternative s to programmes in 
values education alread y i n existence i n their own an d othe r countries , unde r 
the auspice s o f UNESCO . I t was clea r fro m th e collaboratio n betwee n thes e 
countries tha t a n alternativ e i n th e for m o f affectiv e developmen t educatio n 
might be an answer . In producing a  Guidebook  on Programmes and  Practices 
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for Affective  Development  Education  (UNESCO , 1992) , an attemp t wa s mad e SELECTE D ISSUE S 
to make a  dream com e true . Reference t o th e guidebook , whic h i s the resul t 
of a  workshop o n affectiv e developmen t hel d i n Japan i n 1989 , shows wha t 
a difficul t tas k i t i s t o develo p a  viabl e programm e o f value s educatio n an d 
how muc h mor e difficul t t o provid e a n alternative . Apar t fro m findin g grea t 
difficulty i n arrivin g a t a  meaningfu l definitio n o f affectiv e development , th e 
authors o f th e guideboo k sketc h ou t a  conceptua l ma p whic h include s 
domains such as intellectual, aesthetic and social. The social domain i s furthe r 
divided int o seven sub-domain s includin g family , schoo l an d th e individual . 

If affectiv e developmen t wer e t o replac e existin g programme s o f value s 
education i n these countries , the strongly eclectic nature of affective develop -
ment, couple d wit h th e proble m o f trainin g an d educatin g teacher s t o teac h 
it, would b e a  more formidabl e tas k tha n a t present . 

The way forward  for  values  education  in  the 
Caribbean 
The issu e o f values educatio n wa s discusse d b y fou r group s whose delibera -
tions range d ove r mos t o f th e groun d covere d i n th e lea d discussio n paper . 
However, ther e were othe r issue s raised a s well an d thes e ar e covered i n th e 
following distillatio n o f the discussion s whic h too k plac e i n the fou r groups . 
Two mai n issue s emerge d i n th e cours e o f th e discussio n abou t value s edu -
cation an d thes e ar e examine d below . 

1 Th e nee d t o explor e th e natur e an d meanin g o f values fo r th e 
Caribbean schoo l contex t 

All the discussio n group s spen t som e tim e attempting t o define th e nature o f 
values in terms of the Caribbean, an d generally the feeling wa s tha t while th e 
various notion s pu t forwar d i n th e lea d pape r provide d a  usefu l framewor k 
which coul d ac t as a basis, more time needs to be spent by teachers and othe r 
educators t o explor e th e exten t t o which specifi c value s systems exis t withi n 
Caribbean culture . 

The discussion s showe d tha t ther e wa s a  considerabl e degre e o f commo n 
agreement tha t a  values educatio n programm e shoul d includ e religious , civi c 
values a s well a s so called termina l value s such a s freedom an d world peace . 
As expected, mos t participant s wer e kee n t o pu t forwar d thei r lis t o f values , 
for example , bein g hones t an d har d working . I n som e instance s grou p par -
ticipants pu t forwar d variou s classification s an d categorie s o f values . A  well 
thought ou t classification , i t was thought, would enabl e the study of values to 
be par t o f curriculu m plannin g an d provid e appropriat e design s fo r value s 
teaching. One classification pu t forward th e possibility of examining values in 
terms o f moral , ethical , and socia l categories . 

It was clea r fro m th e discussio n tha t th e whol e subjec t o f what constitute s 
values and values education neede d t o be though t ou t mor e thoroughly tha n 
had hithert o been th e case . There was clearly a  need fo r greate r consultatio n 
between government s an d th e educationa l community , includin g parents , t o 
be involve d with thi s issue . 
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CARIBBEAN ISSUE S 2  Approachin g values educatio n i n school s an d college s 
AND DEVELOPMENT S 

While muc h tim e wa s spen t o n discussin g th e natur e o f value s from a  uni -
versal an d specifi c cultura l viewpoint , a  substantial amoun t o f the discussio n 
centred aroun d ho w value s could be taught . The general consensu s was tha t 
Values ar e caugh t rathe r tha n taught ' an d thi s threa d wov e it s way throug h 
most o f th e discussions . I t wa s accepte d b y mos t participant s tha t value s 
would hav e to be located somewhere i n the curriculum an d tha t subject s lik e 
social studies , mora l educatio n o r citizenshi p migh t b e usefu l repositories . 
There was a lot of support fo r values education to be presented eithe r overtly 
or i n som e hidde n fashio n acros s th e curriculum . Thi s means , presumably , 
that values would appea r i n several subject s o f the curriculum, no t only those 
mentioned above . The teaching of values was hotly debated i n all four groups 
but n o consensu s wa s arrive d a t a s t o ho w teachin g wa s t o b e carrie d out . 
However, i t was suggested that the role of INSET and, to some extent, PRESET 
should be exploited i n this area. It was argued by some that values educatio n 
should either be a subject i n its own right or part of philosophy i n any teacher 
education curriculum . Some group members thought tha t values could also fit 
well int o a  sociolog y course . However , whateve r an d whereve r value s edu -
cation migh t finall y en d u p ther e was a  strong feelin g b y al l participants tha t 
values educatio n shoul d b e take n seriously a s a  school curriculu m issu e an d 
that trainin g teacher s i n presentin g value s i n a s informa l an d meaningfu l a 
way a s possibl e woul d b e essentia l fo r th e succes s o f an y value s educatio n 
programme. 
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