
Assessment i n Primar y Schoo l Science 

Assessment and learnin g 

WORKSHOP LEADER'S NOTES 

Aims 
The activitie s i n thi s modul e ai m t o provide a n opportunit y fo r discussio n o f the rol e of 
assessment a s part o f teaching , an d o f how planning an d th e identificatio n o f criteria assis t 
in using assessmen t t o help teaching . The involvemen t o f children i n thei r ow n assessmen t 
is also discussed . 

Objectives 
1. Understanding th e valu e o f assessment a t par t o f teaching . 
2. Recognition tha t i t i s necessary t o plan ho w t o assess ongoing work just a s much a s i t i s 

necessary t o plan learnin g activities . 
3. Awarenes s tha t havin g criteri a i n min d fo r assessmen t enable s informatio n t o b e 

gathered an d use d mor e efficientl y i n assessment . 
4. Knowledge o f ways of involving children i n th e assessmen t o f their work . 

Task B 1 

This tas k illustrate s th e importanc e o f ongoing assessmen t t o reveal a  child's thinkin g an d 
guide teaching . 

Organisation: Participant s i n pairs . 

Materials needed : Tas k B l 

Time: Allo w a t leas t 2 0 minutes fo r th e task . After 1 0 minutes encourag e pair s 

to mov e o n t o par t (ii ) an d 2 0 minute s fo r plenary feedbac k 

Instructions: G o throug h th e tas k an d tel l th e participant s : 
After readin g th e episode , imagin e tha t th e assessmen t ha d ende d 
when th e answers were marked an d compar e tha t wit h wha t 
happened. 
In par t (ii ) identif y precisel y how th e extr a informatio n gaine d b y 
questioning th e chil d coul d b e used i n teaching . 
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Task B1 

First rea d thi s episod e 

An 8-year-ol d chil d wa s given thre e containers , A , B , and C , a s shown an d a  measurin g 
jug. The chil d wa s asked t o labe l the m 1 , 2 and 3  according t o the amoun t o f water i n 
them, givin g 1  to th e one containing th e mos t an d 3  t o tha t containin g th e least . 

A B C Measurin g ju g 

The child' s answe r was : A =  1 , B =  2, C =  3. 
The teache r marke d A  =  1  as correct bu t th e othe r answer s as wrong. 

The teache r wa s puzzled tha t onl y th e firs t answe r was correct . 

She aske d th e child : "Wh y d o you thin k al l you r answers ar e correct? " 
The chil d replied : "Becaus e I  did th e sam e for al l o f them, I  looked a t th e heigh t o f 

the wate r leve l i n each on e an d numbere d them. " 

(i) Suppos e th e teache r ha d no t questione d th e chil d t o find ou t wh y onl y on e answe r 
was correct , wha t coul d hav e bee n th e consequence s fo r th e child' s immediat e 
learning? 

(ii) I f you were th e teache r i n thi s situatio n ho w woul d yo u reac t t o th e child ? Wor k 
with a  partner an d tak e turn s t o role-pla y th e chil d an d th e teacher . Writ e dow n 
what yo u thin k i s the bes t way of reacting t o th e child . 

Plenary discussio n 
Begin plenar y feedbac k b y asking one pai r what the y sa w as the mai n 'moral ' fro m thi s tale . 
Collect response s from others i f they have differen t point s t o make . 

For sub-task (ii ) as k another pai r t o report . Insis t o n a  statement o f what th e teache r woul d 
actually d o o r say rather tha n a  general indication . Collec t alternative s fro m othe r pairs . 
(Note: ther e i s more abou t using assessment informatio n t o help learnin g i n Module D) . 

Points to emphasis e 
It i s not enoug h fo r th e assessmen t t o be concerned wit h th e produc t o f work, thi s will 
not necessaril y revea l th e child' s thinking . 
The teache r i s in a  much bette r positio n t o help children' s learnin g whe n appropriat e 
formative assessmen t i s used. (Refe r t o background informatio n fo r Modul e A  t o 
reinforce th e meanin g o f formative assessment. ) 
Asking childre n t o explain thei r reasonin g orall y i s as much assessmen t a s i s asking fo r 
written answers . 
This kin d o f assessment does not com e a t th e en d o f teaching, jus t t o check o n wha t ha s 
been learned , bu t guide s the teachin g an d i s part o f it . 
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Task B 2 | 

This tas k draw s attention t o th e valu e o f having som e criteri a i n min d expresse d i n term s of 
what childre n wil l b e doing whe n the y ar e usin g variou s proces s skills or displayin g 
attitudes o r ideas . I t ask s participants t o consider, befor e referrn g t o example s o f criteria , 
what coul d b e assessed i n certain situation s an d the n t o do the sam e with criteri a i n mind . 
Thus i t i s important tha t th e criteri a (Resourc e 5 ) ar e no t distribute d befor e par t (i ) ha s 
been completed . 

Organisation: Participant s i n groups of four t o six . 

Materials needed : Task B l an d Resourc e 4 . Resource 5  to be distributed afte r completio n 
of part (i) . Sheets o f flip char t pape r and felt-ti p pens . 

Time: A t leas t 7 5 minutes i n all . Allow abou t 2 0 minutes fo r par t (i ) o f th e 
task, 1 0 minutes for readin g Resourc e 5 , then anothe r 2 5 minute s fo r 
part (ii) , with 2 0 minutes fo r plenar y feedback . 

Instructions: Introduc e th e tas k an d tel l th e participants : 
For par t (i) , read th e fou r episode s i n Resource 4  and brainstor m th e 
information tha t th e teache r coul d obtai n b y assessing i n th e way s 
indicated. Complet e th e tabl e indicate d o n a  large shee t o f paper . Pu t 
this on display befor e startin g par t (ii) . 
Then (  and onl y then ) rea d Resourc e 5 . 
Use th e criteri a t o lis t th e proces s skills , idea s and attitude s tha t migh t 
be assessed i n each episode . Use th e referenc e number s i n Resourc e 5 
for th e proces s skills and attitudes . Presen t finding s i n th e for m o f a 
large chart . 

Task B 2 

(i) Fo r each episod e i n Resourc e 4 , write down wha t th e teache r woul d b e abl e t o assess 
using th e informatio n (s)h e coul d collec t i n thes e situations . Brainstor m th e idea s i n 
your group ont o a  chart lik e this : 

Situation 
A 
B 

C 
D 

Information obtainabl e 1 

(ii) No w conside r th e example s of criteria fo r assessin g skills , attitudes an d concept s of 
primary childre n i n Resourc e 5 . List th e criteri a tha t migh t b e used fo r assessin g i n thes e 
situations. Complet e a  chart o f this kind : 

A 
B 
C 
D 

Process skill s Ideas Attitudes 

Plenary discussio n 

Display th e chart s an d allo w a  few minute s fo r reading . Loo k acros s th e displaye d answer s 
to par t (i) . Where i t i s not obvious , ask th e grou p t o explain ho w certai n informatio n coul d 
be obtained . 
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Do the sam e fo r answer s t o par t (ii) . Compare response s t o th e tw o parts. I t i s likely tha t 
there i s more detai l i n answer s t o par t (ii) . Ask participant s wh y the y thin k thi s is . 

Points to emphasis e 
In all fou r situation s ther e i s a great rang e o f information t o be gathered , especiall y abou t 
skills and attitudes . 
Each situatio n provide s opportunitie s fo r onl y a  few idea s t o be assessed , bu t the y al l 
provide a n opportunit y fo r a  number o f skills and attitude s t o be assessed . 
Teachers ca n us e many way s of collecting th e information . (Detail s o f these ar e take n u p 
in Modul e C) . 
Reading th e criteri a help s i n recognisin g th e rang e o f information tha t coul d b e 
collected. 
The valu e o f having criteri a i n mind i s felt befor e makin g a n assessment , no t jus t 
afterwards i n makin g judgements . 
In practice , t o be useful , criteri a hav e t o be carried o n th e head , no t writte n dow n a s a 
list on paper . There ar e other practica l matter s relatin g t o thi s ongoin g assessment tha t 
have t o be considered . Thi s link s t o Task B3. 

Task B 3 | 

At firs t i t seems quite impossibl e t o collec t informatio n a t th e leve l o f detail suggeste d fo r 
all pupils i n a  class. This tas k i s concerned wit h matter s relatin g t o th e practicalitie s o f 
assessing during teaching . 

Finding solution s t o thes e problem s require s a  further loo k a t wha t i s being assessed . A ke y 
points i s that i n an activ e scienc e programme , proces s skill s will  be used frequently an d 
there wil l be severa l opportunitie s fo r thei r assessment . O n th e othe r hand , concept s ar e 
tied t o th e particula r subjec t matte r i n each activit y an d hav e t o assesse d whe n thi s i s being 
considered. 

Organisation: Participant s i n groups of four t o six . 

Materials needed : Task B3. 

Time: Allo w a t leas t 3 0 minute s i n tota l fo r th e thre e part s of task . 

Instructions: Tel l participants to : 
Work ou t specifi c question s fo r par t (i) . 
In part s (ii ) an d (iii ) sugges t one o r two alternatives , indicatin g 
whether o r not th e idea s are based o n practice . 

Task B3 

First rea d thi s episod e 
One wee k befor e a  test , 7-year-ol d childre n ar e asked t o observe a  living spider closel y 
and tol d tha t th e tes t wil l be such tha t the y ca n answe r i t wel l i f they have observe d th e 
spider well . The childre n wil l answer orall y o r on pape r (a s a  picture o r using words) . 

Working a s a group: 
(i) Writ e fiv e question s t o assess how wel l th e childre n hav e observe d th e spider . 
(ii) Imagin e yo u are the teacher . Ho w wil l you arrange fo r th e assessmen t t o tak e place ? 

How will  yo u plan th e sessio n whe n th e childre n ar e giving thei r answer s so tha t 
each on e ca n b e assessed ? 

(iii) Suppos e th e teache r want s t o assess children whils t the y ar e investigatin g som e 
materials. Ho w coul d (s)h e d o thi s with a t leas t eigh t group s of children ? 
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Plenary discussio n 
For reporting sub-tas k (i) , proceed a s follows: 

- preten d yo u are th e chil d an d as k one group t o ask you the fiv e question s the y hav e 
prepared 

- answe r th e question s a s well a s you can , noticin g whethe r th e answe r reall y depende d 
on havin g observe d a  spider o r no t 

- afte r respondin g t o al l th e questions , discuss any questions tha t yo u though t di d no t 
depend o n observatio n 

- as k other group s t o review thei r question s i n the ligh t o f the point s made . 

For part (ii ) collec t response s from tw o groups and the n as k for an y additiona l point s o r 
comments o n wha t ha s been said . Remembering tha t th e childre n ar e aged 7 , i t i s likely 
that a  child's drawings need s t o be discussed with him o r her. A  possibl e approach i s to ask 
all th e childre n t o make drawings a t th e same tim e an d then , a t a  later time , to discus s 
each drawing wit h th e chil d an d t o ask probing questions . Older childre n migh t help i n a n 
assessment o f this kin d (se e Task B4) . 

For par t (iii ) collec t response s from tw o different group s and as k fo r comment s fro m others . 
Assumptions hav e t o be made abou t th e situation ; some suggestions migh t b e feasible i n 
certain circumstance s an d no t i n others . Keep the discussion t o genera l strategies . 
Particular difficultie s hav e t o be accommodated i n applyin g th e strategies . 

Points to emphasise 
When questionin g children , it' s importan t t o have i n min d wha t yo u want t o assess and 
to make sur e tha t th e question s d o require the m t o use or have use d th e particula r skil l 
or idea . 
The ke y t o solving th e practica l problem s i s planning wha t t o assess at th e same tim e as 
planning th e lesson . 
It's useful t o thin k i n term s of priorities for th e limite d amoun t o f 'on th e spot ' assessmen t 
that a  teacher ca n d o with a  large class . Observation o f practical skill s has to be done i n 
this way, but fortunatel y no t fo r al l th e children a t once . There shoul d b e severa l 
opportunities fo r thi s i f the childre n ar e often involve d i n practica l investigations . Thu s 
the assessmen t ca n b e spread ove r severa l lessons , with focu s o n on e grou p a t a  time, as 
suggested i n th e backgroun d information . 
For assessing ideas , i t i s usually possible t o use a combination o f questioning durin g 
discussion o f thei r wor k an d settin g som e written task s tha t ar e designed t o reveal thei r 
ideas and whic h ca n b e answered b y writing o r drawing. (Ther e i s more abou t thi s i n 
Module C. ) 
The childre n ca n ofte n help . This brin g us to th e nex t task . 

Task B4 

Involving childre n i n assessing thei r ow n work ha s many advantage s fo r thei r learning . To 
obtain th e benefits , however , th e involvemen t ha s t o go beyond havin g childre n mar k thei r 
own o r each other' s answer s righ t o r wrong. Taking part i n assessmen t ca n b e a  means of 
positive an d helpfu l feedbac k t o th e children , enablin g the m t o understand th e learnin g 
objectives. Al l o f this require s planning an d take s time. This tas k helps teacher s t o decid e 
the benefit s o f spending tim e i n thi s way. 

Organisation: Participant s i n groups of four t o six . 

Materials needed : Task B 4 (als o B3 i f not alread y available ) fli p char t pape r an d pens . 

Time: Allo w a t leas t 3 0 minutes i n tota l fo r th e thre e part s o f the task . 
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Instructions: Introduc e th e tas k b y telling participant s : 
For part (i ) conside r wha t i s desirable an d no t jus t wha t i s current 
practice. 
Part (ii ) will  mea n thinkin g abou t rea l situations . 
For part (iii ) conside r th e circumstance s wher e ther e ar e advantage s 
and disadvantages . 
In part (iv ) gathe r idea s are based o n practice . 

Task B4 

(i) I n th e episod e i n B 3 i n wha t way s might th e childre n tak e par t i n assessing thei r 
own work and/o r eac h other' s work ? How migh t you r answer diffe r i f the childre n 
were 1 0 years old instea d o f 7? 

(ii) Ho w woul d practic e hav e t o be modified i n ver y larg e classes ? 
(iii) Wha t advantage s an d disadvantage s d o you see i n children takin g par t i n 

assessment? 
(iv) Wha t example s o f children takin g a  role i n thei r assessmen t ca n yo u give? 

Plenary discussion 
Ask on e group t o give responses t o (i ) an d lis t these o n a  flip chart . As k othe r group s t o 
give idea s which ad d t o th e list . Fo r (ii ) lis t advantages an d disadvantage s o n a  flip chart , 
taking point s fro m eac h group . For (iii ) th e example s should b e take n fro m practice ; avoi d 
going over possibilitie s gathered i n (i) . 

Points to emphasis e 
Involving pupil s i n assessment provide s the m wit h feedbac k o n thei r achievements , 
but th e mor e importan t ai m i s to enabl e the m t o understand th e objective s o f thei r 
learning. Unless thi s happens, th e proces s becomes mechanica l an d wil l not hel p t o 
motivate learning . 
Avoid childre n bein g involve d i n givin g themselve s mark s an d comparin g the m 
with others . 
Pupil self-assessmen t i s helped b y teacher s explaining wha t sort s of things the y ar e 
looking fo r i n children' s wo k an d discussin g the assessmen t o f i t i n thes e terms . 
Children shoul d b e given a n opportunit y t o comment o n thei r work , tha t is , to say wha t 
they lik e and don' t lik e abou t i t and ho w the y migh t improv e it . 
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Background information 

Assessment as an integral par t of teaching and learnin g 

There ar e thre e importan t points : 
Opportunities fo r childre n t o develop an d us e thei r idea s and skill s and fo r positiv e 
attitudes t o b e fostered shoul d aris e frequently i n children' s activities . Thus thes e sam e 
activities provid e opportunitie s fo r assessmen t o f th e ideas , skills and attitudes . 
Teachers nee d t o know wher e childre n ar e i n thei r developmen t i n orde r t o provid e 
activities whic h ar e t o help thei r progres s and no t b e to o fa r ou t o f thei r reach , no r to o 
easy and s o boring . 
It i s important t o keep i n mind tha t th e purpos e o f ongoing assessmen t i s to gathe r 
information whic h ca n b e used t o help learnin g at  the  time, an d whic h ca n contribut e t o 
a recor d o f performance whic h wil l infor m longe r ter m planning . Gatherin g informatio n 
to be used i n teachin g i s the ai m t o emphasise, since i f it i s carried ou t thoroughly , th e 
creation o f a record i s a straightforward matte r (se e Module E) . However, th e revers e i s 
not true : the collectio n o f information fo r a  record doe s not necessaril y mea n tha t i t 
helps teachin g an d learning . 

Seen i n thi s way , good teachin g requires  assessmen t t o be part o f it , an d no t adde d o n a s an 
after thought . Thu s planning fo r assessmen t become s par t o f planning fo r teaching . 

Planning assessment as part of teaching 
Gathering informatio n whe n th e appropriat e opportunit y i s there -  an d thu s avoidin g 
having t o se t up specia l task s - mean s planning th e assessmen t a s part o f the lesso n 
planning. The pla n should tak e accoun t o f the frequenc y o f opportunities fo r assessin g 
different aspect s an d th e potentia l fo r usin g the information . 

Opportunities (should ) aris e frequently fo r childre n t o use process skills . Most scienc e 
activities shoul d involv e childre n i n thinkin g an d doin g an d thu s provid e th e teache r wit h 
opportunities t o assess the children' s proces s skills . All activitie s shoul d involv e childre n i n 
thinking an d usin g most o f the process skills . I f this i s so then i t means tha t i t i s no t 
necessary t o asses s all childre n a t a  particular time . I t i s better t o observ e a  small number o f 
children thoroughl y throughou t a n activit y s o as to achiev e a  detailed pictur e o f their skill s 
than t o attemp t t o cover a  larger number mor e superficially . 

It may  tak e tw o or three month s t o complete th e observatio n o f al l th e childre n i n th e 
class, and i t wil l mea n tha t differen t childre n ar e assessed whe n carryin g ou t differen t 
activities. This i s not a  problem i n th e contex t o f ongoing assessmen t fo r tw o main reasons . 

Since n o compariso n i s being mad e betwee n childre n then , providin g th e activitie s 
give a n opportunit y fo r th e skill s to be used , on e activit y contex t i s as good a s 
another. (I f the purpos e were t o assign a  grade o r labe l t o th e childre n the n th e 
variation i n conten t o f the activitie s woul d b e a  source o f error i n th e results , bu t 
when observation s ca n b e repeated an d th e purpos e i s to help th e children' s learning , 
it i s not a  problem. ) 
The skill s we are concerned wit h ar e ones whic h ar e assume d t o b e generall y 
applicable an d so , again, i t i s the cas e tha t on e contex t i s as valid a s another, give n 
that the y provid e simila r opportunit y fo r skill s to be used . This i s not t o deny th e 
context-dependence o f the us e of skills, however, an d wit h thi s i n mind i t should b e 
emphasised tha t n o on e activit y alon e i s sufficient t o give a  reliable assessment . 
Observations shoul d b e made durin g variou s activitie s ove r a  period o f time . 

When i t comes t o assessin g children' s ideas , th e opportunitie s ar e fa r les s frequent. Idea s ar e 
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linked t o the subjec t matte r an d particula r idea s wil l ten d t o be expressed i n activitie s 
relating t o the appropriat e subjec t matter . Thu s th e opportunitie s t o assess ideas have t o be 
taken whe n the y occur . This mean s assessing a s many pupil s a s are working on tha t subjec t 
matter a t any on e time . Fortunately i t i s far mor e feasibl e t o use the product s o f children' s 
work fo r assessin g idea s than i t i s for assessing process skills . Children's reports , other writin g 
and drawin g and othe r product s can be collected an d studie d afte r th e event . This i s not t o 
deny the importanc e o f the context , whic h shoul d b e noted , an d th e adde d valu e tha t come s 
if the wor k ca n b e discussed wit h th e pupils . 
Note: The stud y o f specific method s o f assessing skills and idea s is the subjec t o f Module C 
and i s not pursue d furthe r here . 

Involving children i n assessing their wor k 
Involving childre n i n thei r assessmen t mean s tha t the y mus t kno w wha t ar e th e aim s of 
their learning . Communicating thes e aim s for scienc e i s not easy , but th e reward s of 
successfully attemptin g i t are quite considerable , no t onl y fo r help i n assessment , bu t th e 
potential fo r self-directio n i n learning . Direc t communicatio n o f complex learnin g 
objectives an d criteri a o f achievement i s unlikely t o be successful . Fo r example , childre n 
may not b e able t o define  what i t means t o draw a  conclusion fro m evidence , but a t th e 
same tim e the y wil l b e able t o do it , t o dra w conclusion s fro m evidenc e i n th e cours e o f 
their activities . Such thing s ar e understoo d b y children throug h experienc e an d examples . 

Ability i n self-assessmen t ha s to be developed slowl y an d i n a n accepting an d supportiv e 
atmosphere. I t take s tim e t o work throug h severa l stage s befor e childre n ar e able t o appl y 
to thei r wor k anythin g lik e th e criteri a whic h thei r teache r woul d apply . Teacher s 
communicate wha t i s valued an d expecte d i n thei r comment s o n children' s work . Childre n 
pick thes e u p and us e the m implicitl y i n judging an d makin g comments o n thei r ow n work . 
This being so , i t i s important t o ensure tha t suc h comment s reflec t wha t i s of real value t o 
children's learning . 

There ar e two mai n strategie s which ca n b e used i n combinatio n t o work toward s mor e 
explicit discussion o f criteria for judging wor k an d usin g th e result s to improv e achievement . 
They bot h tak e u p some class time an d thi s has t o be justified i n term s of the benefits . 

1 Startin g from the children's judgement o f their wor k 
The proces s can begi n usefull y i f children from  abou t th e ag e of eight ar e encouraged t o 
select thei r 'best ' wor k an d t o put thi s i n a  folder o r bag. Par t o f the tim e for 'bagging ' 
should b e set aside fo r th e teache r t o tal k t o each chil d abou t wh y certain piece s of wor k 
were selected . The criteri a whic h th e childre n ar e using wil l become clear . These shoul d 
be accepted an d the y ma y have message s for th e teacher . Fo r example i f work seem s t o b e 
selected onl y on th e basi s of being 'tidy ' and no t i n term s o f content, the n perhap s thi s 
aspect i s being over-emphasise d b y the teacher . 

At firs t th e discussion shoul d onl y b e t o clarif y th e criteri a th e childre n use . 'Tell m e wha t 
you particularly like d abou t thi s piece o f work?' Gradually i t wil l be possible t o sugges t 
criteria withou t dictatin g wha t th e childre n shoul d b e selecting . This ca n b e done throug h 
comments o n th e work . 'Tha t wa s a very goo d way o f showing your results , I  could se e a t a 
glance how quickly eac h plan t grew' , 'I' m gla d you thin k tha t wa s your bes t investigatio n 
because althoug h yo u didn' t ge t th e resul t yo u expected , yo u did i t very carefull y an d mad e 
sure tha t th e resul t wa s fair. ' 

Through suc h a n approac h a s this childre n may  begin t o shar e an understandin g o f th e 
objectives o f thei r work , an d wil l be abl e t o comment usefull y o n what the y hav e achieved . 
It the n become s easie r t o be explici t abou t furthe r target s an d fo r th e childre n t o recognis e 
when the y hav e achieve d them . This the n turn s int o th e secon d strategy . 

Module B B 8 2 5 



Assessment i n Primary School Science 

2 Startin g from the teacher's objectives 
This ca n star t i n a  simple way as when a  teacher migh t say , 'I wil l b e lookin g for.. . 
in you r work today' . Followin g o n from thi s i t may wel l be a good us e of learning tim e t o 
discuss differen t way s of going about a  task t o achieve wha t th e teache r want s an d wha t th e 
children thin k woul d b e the bes t wa y to tackl e somethin g an d why . A clas s of 9-year-old s 
readily cam e u p wit h th e home trut h (abou t a  project o n th e planets ) tha t 'i f we just cop y 
the book , w e don't reall y understand it ' and propose d tha t the y shoul d rea d firs t an d the n 
put dow n wha t the y thought . Th e teache r adde d t o this , 'Yes, then yo u wil l also be mor e 
careful t o understand wha t yo u read i n a  book an d tha t wil l help you wheneve r yo u use 
books t o fin d information' . 

It i s not eas y for anyon e t o stand bac k fro m specifi c learnin g t o examine th e process  of 
learning itsel f an d youn g children ar e no t ofte n abl e t o do this , but a  gentle mov e i n thi s 
direction ca n hel p the m realis e th e poin t o f what the y ar e doing. Teachers o f older pupil s 
can mor e explicitl y shar e with the m th e criteri a the y use both i n assessin g practical skill s 
and markin g writte n work . One scienc e teacher , fo r example , did thi s by writing his own 
account o f a  class investigatio n an d distributin g copie s for th e pupil s t o mark , lookin g fo r 
particular features . I t le d to livel y discussion an d a  keener understandin g o f what wa s 
expected i n thei r ow n accounts . 

Benefits for the children's learnin g 
Self-assessment, whe n childre n ar e judging thei r ow n work, gives them immediat e feedbac k 
on wha t the y hav e achieved . The y do not hav e t o wai t for thei r teache r t o tel l the m o r for 
their wor k t o b e marked . 

The communicatio n o f criteria fo r judging thei r work , by one strateg y o r anothe r enable s 
them t o see  what the y should b e aiming for , i.e . t o realise implicitl y o r explicitly th e 
learning objectives . 

Information o f thi s kin d also helps i n encouragin g childre n t o share responsibilit y fo r thei r 
learning. Fo r thi s the y have t o be aware o f what the y ar e expected t o achieve i n thei r work . 

Sharing responsibilit y fo r learnin g necessaril y mean s tha t th e teache r ha s t o be aware of 
how th e childre n fee l abou t thei r work . Interes t i n children' s feeling s an d view s on thei r 
learning ha s t o b e sincere . Children ar e no t take n i n by the superficia l interes t o f thei r 
teacher, fo r i t wil l b e betrayed b y manner an d ton e o f voice a s well a s by whethe r 
anything happen s a s a result. A  genuin e interes t create s an atmosphere i n which children' s 
own idea s are encourage d an d take n a s a starting point , where effor t i s praised rathe r tha n 
only achievement , wher e valu e i s attached t o each child' s endeavours. I n thi s atmosphere , 
a chil d wh o does no t achiev e a s well as others wil l not b e ridiculed. The rang e o f activitie s 
available make s allowance s fo r differences i n th e abilit y o f the children , an d th e teacher' s 
interest an d approac h result s i n th e involvemen t o f children i n thei r wor k an d thei r 
own learning . 
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