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An expressed need is for those  skills and attitudes that will enable teachers to 
be creative; to be self-motivated; to develop perspectives which view the 
environment more as a resource than a constraint; and to deal effectively 
with student problems that are sometimes manifested as aggression, violence 
and withdrawal. The need for such an orientation is even more critical in 
the face of  decreasing levels of financial support from governments. This  fall 
in the level of support demands that teachers draw on all available resources 
to facilitate teaching/learning activities. 

(The futur e o f educatio n i n th e Caribbean , CARICO M Secretariat , 1993 ) 



Preface 

This publicatio n i s a n outpu t fro m a  Caribbea n regiona l teache r educatio n 
seminar which too k plac e i n Trinidad an d Tobago i n 1995 . The Secretaria t i s 
engaged i n teache r educatio n activitie s i n respons e t o a  mandat e fro m 
Commonwealth Educatio n Minister s t o assis t countrie s i n th e provisio n o f 
quality basic education. I n carrying out it s mandate, the Secretaria t i s mindfu l 
of th e critica l rol e o f th e teache r i n providin g qualit y basi c education . Thus , 
the work o f th e Secretaria t i s targeted t o teache r educator s an d include s th e 
conduct of seminars and workshops to improve teacher training activities and 
the preparation o f resource material s for us e in teacher education institution s 
and by teachers . 

In implementin g th e semina r i n th e Caribbea n region , th e Secretaria t i s 
grateful t o th e Ministr y o f Education , Trinida d an d Tobago , fo r hostin g th e 
seminar and to the Caribbean Community (CARICOM) Secretariat for it s assis-
tance in organising the event . Thanks also to the participants : representative s 
of teache r educatio n institution s an d Ministrie s o f Education , representative s 
of th e Caribbea n Examination s Council , th e Universit y o f Guyana , th e 
University o f th e Wes t Indies , th e Britis h Developmen t Divisio n -  Caribbea n 
(BDDC) an d th e Ope n Universit y U K fo r contributin g t o th e succes s o f th e 
seminar. 

The Commonwealt h o f Learnin g als o collaborate d wit h th e Secretaria t i n 
this activit y an d th e assistanc e o f D r Denni s Irvin e (COL ) an d D r Elwy n 
Thomas (Institute o f Education, Universit y o f London) i s much appreciated . 

Professor Stephe n A  Matlin 
Director 

Human Resourc e Development Divisio n 
Commonwealth Secretaria t 
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Teacher education seminar 

Through collaboration between the Commonwealth Secretariat , the CARICOM 
Secretariat an d th e Ministr y o f Educatio n o f Trinida d an d Tobago , a  teache r 
education seminar was convened from 1 6 to 18 January 1995 at the Valley Vue 
Hotel i n Por t o f Spain , Trinidad an d Tobago . 

The objectiv e o f th e semina r wa s t o examin e teache r educatio n develop -
ments i n the Caribbea n regio n an d i n othe r part s o f th e Commonwealt h an d 
to determine prioritie s an d project s fo r developin g an d strengthening teache r 
education i n the Caribbean . 

The expecte d outcome s o f the seminar wer e a s follows : 
• national , regiona l an d pan-Commonwealt h project s fo r improvin g 

teacher educatio n 
• resourc e material s i n selected area s fo r us e by teache r educator s 
• mechanism s fo r networkin g amon g teache r educator s i n the Caribbean . 

The participants were principals and senior teacher educators from institution s 
across the Caribbean region ; senior official s fro m ministrie s of education; rep-
resentatives o f th e Commonwealt h Secretariat , th e CARICO M Secretariat , th e 
University o f th e Wes t Indie s an d regiona l an d internationa l institution s an d 
organisations. 

The openin g ceremon y wa s chaire d b y D r Claudi a Harvey , Permanen t 
Secretary i n th e Ministr y o f Education , Trinida d an d Tobago . Sh e welcome d 
participants and note d tha t the seminar was timely, given the current thrus t in 
Trinidad an d Tobag o t o provid e innovativ e teache r trainin g fo r th e achieve -
ment o f quality education . Sh e thanked th e Commonwealt h Secretaria t fo r it s 
assistance i n convenin g th e seminar . 

Carole Bishop , Programm e Manage r a t th e CARICO M Secretaria t informe d 
participants o f th e recommendation s mad e b y th e CARICO M Advisor y Tas k 
Force o n Educatio n fo r th e developmen t an d implementatio n o f innovativ e 
teacher trainin g an d close r link s betwee n teache r educatio n institution s an d 
the schools. 

Dr Luc y Steward , representin g th e Commonwealt h Secretariat , note d tha t 
work bein g don e i n teache r educatio n a t th e Commonwealt h leve l i s i n 
response t o mandate s receive d fro m Minister s o f Educatio n a t thei r 
Conference i n Barbados in 1990 when they discussed ways of improving basic 
education fo r all . Sh e als o note d tha t th e issue s fo r discussio n wer e o f rele -
vance no t onl y t o th e Caribbea n region , bu t als o t o othe r Commonwealt h 
countries. Therefore , th e Commonwealt h Secretaria t hope d t o us e th e out -
comes o f the seminar t o the benefi t o f other membe r countries . 

The Ho n Augustu s Ramrekersingh , Ministe r o f Educatio n fo r Trinidad  an d 
Tobago, delivered the feature address . He welcomed participants and said that 
Trinidad and Tobago was indeed pleased t o host the seminar. He stressed th e 
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CARIBBEAN ISSUE S importanc e o f teache r educatio n an d note d a  direc t relationship between th e 
AND DEVELOPMENT S qualit y o f teaching an d th e learning which take s place . 

He challenge d participant s t o conside r teache r educatio n i n th e rapidl y 
changing contex t i n whic h educatio n i s takin g place . Fo r example , teache r 
education shoul d tak e int o accoun t th e rol e o f technolog y an d th e develop -
ments i n informatio n technology . Teache r educator s nee d t o harnes s thes e 
resources no w availabl e i n order t o provide relevan t teache r education . 

He referre d t o th e wor k o f th e Educatio n Tas k Forc e i n Trinida d an d 
Tobago an d informe d th e meetin g o f recommendation s fo r pre-service , in -
service institutiona l an d on-sit e training . H e observe d tha t th e recommenda -
tions ar e base d o n th e premis e tha t teache r trainin g mus t b e a  continuou s 
process o r els e i t become s fossilise d an d ignore s th e dept h an d pac e o f 
change i n the world . 

The Ministe r als o expresse d th e nee d fo r carefu l selectio n o f teachers . I n 
this regard , h e informe d participant s o f th e pla n i n Trinidad an d Tobag o fo r 
the orientatio n o f teacher s an d pre-servic e trainin g fo r primar y schoo l 
teachers. 

At th e secondar y schoo l leve l h e calle d fo r strategie s t o bridg e th e ga p 
between graduatio n fro m universit y an d entr y to the teachin g profession . H e 
asked tha t th e university give serious consideratio n t o combined degrees , fo r 
example, B.A . or B.Sc . with Education . 

The Ministe r thanke d al l participant s fo r attendin g th e semina r an d th e 
Commonwealth Secretaria t for convening the seminar in Trinidad and Tobago. 
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Introduction 

The Caribbean region  as  a  whole  still  has  some  ground  to  cover in  its 
effort to provide students  with  a  fully trained  teaching  body.  As the  drive 
in this  direction  continues,  teacher  educators,  educational  leaders, 
planners and  all  interested  in  the  promotion of  quality  education  must 
seek to review the curriculum offerings,  content and  methodologies  in the 
colleges to ensure that  they  are updated to  conform to  the rapidly chang-
ing condition in  the  social, moral,  economic  and  physical environment. 

(E. Newton, 1995) 

The Commonwealt h Caribbea n Semina r o n Teache r Educatio n wa s no t onl y 
timely fo r th e region , i t als o happene d whe n man y ke y facet s o f teache r 
education an d trainin g wer e bein g debate d an d challenge d worldwide . Th e 
seminar was hel d wit h th e intentio n o f makin g the educatio n an d trainin g of 
teachers mor e innovativ e an d mor e challengin g wit h th e ultimat e ai m o f 
improving the quality of teaching and learning. It is clear from the papers that 
were presente d a t the seminar an d th e subsequen t discussio n tha t emanate d 
from them , tha t th e Caribbea n regio n provide s thos e wh o stud y th e field  o f 
international educatio n wit h ver y clea r insight s int o a  numbe r o f contempo -
rary issues concerne d wit h achievin g better teache r quality . 

Five principal issue s emerged from th e seminar, consideration o f which will 
hopefully mak e th e tas k o f prioritisin g particula r teache r educatio n project s 
for th e region easier . 

1 Futur e modes of delivery of teacher education 
A constant threa d runnin g throug h th e meetin g wa s ho w teache r educatio n 
could b e delivere d mor e efficientl y t o unqualifie d teacher s alread y teaching , 
and t o newl y recruite d trainee s i n college s an d facultie s o f education . I t i s 
evident tha t change s nee d t o b e mad e i n s o calle d conventiona l trainin g a s 
past trend s indicat e tha t to o muc h tim e i s bein g spen t i n colleg e an d no t 
enough 'o n th e job' , t o th e detrimen t o f teachin g an d learnin g i n schools . 
Developments i n countrie s lik e Britain , Australi a an d Ne w Zealan d indicat e 
that greate r emphasi s shoul d b e place d o n th e rol e o f schoo l i n trainin g 
teachers, matchin g th e demand s fo r relevanc e an d greate r professiona l com -
petency i n the job o f teaching . 

The rol e o f distanc e educatio n i n th e deliver y o f teache r educatio n wa s 
crucial t o th e discussio n o f thi s issu e durin g th e seminar . I t i s clear fro m th e 
increasingly successfu l experienc e o f usin g distanc e educatio n i n man y 
countries o f th e Commonwealth , tha t no t onl y woul d thi s for m o f deliver y 
appear t o be mor e cos t effective , bu t als o tha t i t has a  salient rol e i n improv -
ing th e qualit y o f pedagog y i n general . I t wa s argue d strongl y durin g th e 
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CARIBBEAN ISSUE S plenar y an d grou p session s o f th e semina r tha t ther e shoul d b e a  prope r 
AND DEVELOPMENT S debat e abou t th e place o f distance educatio n i n the overal l strategy that gov-

ernments hav e toward s chang e an d refor m o f teache r education . N o longe r 
should distance education be considered a s an alternative to the form o f train-
ing that ha s held swa y fo r so long. Instead , th e worldwide succes s registere d 
by deliverin g effectiv e teache r educatio n throug h distanc e educatio n shoul d 
be analyse d an d applie d a s par t o f a n holisti c polic y fo r improve d practic e 
in teache r preparatio n and , i n th e longe r term , a s par t o f lifelon g teache r 
education. 

2 Th e teacher education curriculum 
It wa s clea r fro m th e plenar y session s an d a  perusa l o f th e countr y cas e 
studies tha t th e curriculu m o f teache r educatio n mus t b e see n no t a s a  static 
entity but a s a dynamic issue which affect s conten t a s well a s process. A con-
siderable numbe r o f presenter s emphasise d th e nee d t o giv e al l trainee s a 
sound basi c training i n the content o f their teaching subjects . This was partic-
ularly pertinent a t the primary school level . It was fel t tha t while the method s 
of teachin g stil l neede d t o b e one s whic h mad e learner s thin k abou t an d 
understand wha t i s being taught , academi c conten t wa s equall y important . 

Assessment o f teachers , whethe r i n trainin g o r i n service , als o emerge d a s 
part of the curriculum issue . It is mostly the case that examination an d assess-
ment o f teachers i n training dominate wha t i s included i n the curriculum an d 
how i t i s presented . Ne w attitude s toward s th e rol e o f monitorin g an d 
appraisal whic h emphasis e buildin g profile s o f teache r progres s an d 
performance shoul d b e introduce d int o existin g modes o f assessment . 

It emerged tha t the teacher educatio n curriculu m needs to be seen i n terms 
of a lifelong concept , i n which durin g the early training years students woul d 
be expose d t o area s suc h a s value s education , environmenta l an d healt h 
issues, aesthetics , th e enhancemen t o f creativit y an d basi c researc h methods . 
It would be the responsibility of those organising in-service training to see that 
these and indee d othe r contemporar y issue s be followe d u p i n mor e depth . 

However, o f concer n t o man y i n th e semina r wa s th e nee d t o includ e 
within the training programme th e more immediate problems o f how to teach 
a secon d language , o f ho w t o cop e wit h multi-grad e teaching , caree r coun -
selling, th e impac t o f compute r technolog y i n th e classroo m an d ho w t o 
provide bette r pupi l assessmen t procedures . 

The practicu m elemen t i n th e curriculu m wa s als o discusse d durin g th e 
seminar. Almos t al l paper s devote d spac e t o eithe r describin g existin g proce-
dures, or outlining new plans for making this crucial element o f training more 
effective an d relevant . The session o n school-based teache r preparatio n gav e 
some ideas of what new strategies might be adopted i n organising a practicum 
model tha t i s par t o f a  mainl y school-base d mode l o f teache r preparation . 
However, assessmen t an d profilin g receive d onl y a  cursor y mentio n durin g 
the deliberations. It is clear that more time needs to be devoted to this subject, 
perhaps warranting a  regional workshop . 

3 Producin g bette r teache r educator s 

The quality of teaching was a constant theme throughout th e seminar and th e 
role o f educatio n an d trainin g eithe r wer e a t th e forefron t o f man y discus -
sions, o r forme d a  backdro p i n th e for m o f participants ' question s t o issue s 
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such a s multi-grad e teaching . Ther e wa s a  clea r concer n tha t th e educatio n INTRODUCTIO N 
and trainin g whic h teache r educator s receive d ma y b e a t bes t minima l an d 
parochial an d a t wors t non-existent . Th e concep t o f th e teache r educato r a s 
someone who i s only employed i n a teacher training college or faculty o f edu-
cation excludes th e fac t tha t senio r teachers , headteacher s an d inspector s ar e 
also i n effec t teache r educator s an d shoul d b e see n a s a  par t o f th e tota l 
process o f training . I f school-based trainin g i s to have a  highe r profil e i n th e 
future an d i f different mode s o f delivery are to be adopte d fo r teache r prepa -
ration, i t seems logical that better training programmes for the trainers of train-
ers o r teache r educator s ar e essential . I t was emphasise d durin g th e semina r 
that teache r educator s nee d t o updat e thei r academi c knowledge , thei r 
supervisory skill s an d eithe r improv e thei r competencie s fo r carryin g ou t 
classroom researc h o r receiv e initia l trainin g i n researc h an d evaluatio n 
techniques. 

There is an urgent need fo r regional co-operation here in organising 'hand s 
on' trainin g for al l teacher educator s i n the areas mentioned abov e an d othe r 
priority fields . 

4 Improvin g opportunities for teacher development 
This i s part o f a  greater nee d t o improv e teache r qualit y i n the lon g term . I t 
emerged tha t whil e teacher s i n som e countrie s ar e give n th e opportunit y t o 
study in countries such a s USA, Britain and Canada , i t is not feasible o r desir -
able t o improv e teache r qualification s b y havin g larg e number s i n oversea s 
locations. While there should alway s be the possibility of overseas training fo r 
middle to senior educationa l personnel , th e bulk o f teachers wil l need t o us e 
locally base d educatio n an d trainin g facilitie s fo r thei r professiona l improve -
ment. Indee d i t woul d see m tha t man y relevan t trainin g programme s ar e 
already i n existence fo r upgradin g teacher s i n colleges an d universit y centre s 
in the West Indies. Strengthening thes e opportunities thoug h conference s an d 
workshops organise d b y the Commonwealth Secretariat , CARICO M and othe r 
agencies provides a much needed boost to teacher development i n the region. 

It seems , however , tha t 'spreadin g th e message ' b y teacher s wh o atten d 
such programmes and workshops to those who are unable to attend i s a weak 
link i n th e overal l chain . Mor e wor k need s t o b e don e t o se t u p bette r net -
working amongs t teachers , teache r educator s an d ministr y personnel . 
Updating and upgrading o f teachers should be a  priority for al l ministry direc-
tives which addres s the improvemen t o f teacher quality . It i s not sufficien t t o 
regard th e jo b o f teache r educatio n a s complet e afte r a  traine e ha s bee n 
through a  successful perio d o f training a t a  college o r faculty . 

5 Increasin g and improving research capacity in teacher 
education 
The group session o n researc h an d evaluatio n revealed , firstly , tha t there i s a 
substantive interes t o n the par t o f many teacher educator s i n improving , an d 
in some cases extending, thei r expertise i n carrying out relevant research int o 
teaching and learning. Secondly, that all teachers need to be given some basic 
training i n research technique s an d tha t thi s should begi n durin g thei r initia l 
training an d continu e durin g in-service . Training should embrac e both quan -
titative as well as qualitative research procedures. But perhaps for teachers the 
ability to identify problem s i n the classroom and carr y out simple methods of 
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CARIBBEAN ISSUE S enquir y in an attempt to solve their problems shoul d be th e basis from whic h 
AND DEVELOPMENT S trainin g programme s ar e planned . 

It emerge d to o tha t mor e effectiv e an d efficien t mean s o f communicatio n 
should b e availabl e amongs t teacher s an d teache r educators , abou t wha t 
research i s being carrie d ou t i n differen t part s o f th e region . Whil e acces s t o 
learned journal s provide s on e wa y o f informin g th e teachin g communit y o f 
recent development s i n educationa l research , mor e informa l mean s suc h a s 
'action research ' newsletters , interschoo l networkin g an d subjec t associatio n 
journals, should hav e a  higher profile . 

In this book 
This documen t i s a  compilatio n o f paper s presente d an d th e discussion s 
which too k plac e a t the seminar o n teache r education . 

Part 1  consists o f two papers , on e being a n overvie w o f teache r educatio n 
throughout th e Commonwealt h an d othe r countries , th e othe r presentin g a n 
overview o f teache r educatio n development s i n th e Easter n Caribbea n an d 
Guyana. These tw o paper s outlin e issue s i n teacher educatio n an d ho w the y 
are being addressed . 

Specific development s i n teacher education ar e given i n the country paper s 
in Part 2. Teacher education a t the University o f Guyana an d the University of 
the Wes t Indies , togethe r wit h in-servic e activitie s undertake n b y th e 
Caribbean Examination s Council , ar e als o describe d i n this section . 

Part 3  i s on distanc e education . Thi s sectio n provide s informatio n o n dis -
tance educatio n activitie s a t bot h universitie s an d thos e initiate d b y th e 
Commonwealth o f Learning . I t als o highlight s som e o f th e issue s tha t mus t 
be addresse d i n th e developmen t o f distanc e educatio n programme s fo r 
teachers. 

Part 4 reports on the deliberations o n topics that were identified a s relevant 
to th e Commonwealt h countrie s o f th e Caribbean . Th e topic s selecte d wer e 
values education , multi-grad e teaching , school-base d trainin g an d researc h 
and evaluation . Thi s documen t conclude s wit h a  summar y o f grou p discus -
sions, a n evaluatio n o f th e seminar an d propose d follow-u p activities . 
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Part 1 

General and  Caribbean 
overview 

Issues and development s i n teacher educatio n i n Commonwealth 7 
and othe r countrie s 
Elwyn Thomas 

Overview o f initia l teacher educatio n i n Eastern Caribbea n an d 2 5 
Guyana 
Earl Newton 



Issues and developments  in 
teacher education in 

Commonwealth and  other 
countries 

A major concern which  affects  the performance of  teachers has to do with 
the relevance of  teacher  training  programmes to  the reality  of  the  class-
room situation. 

(The futur e o f educatio n i n the Caribbean , CARICO M Secretariat, 1993 ) 

Introduction 
All the key issue s discusse d i n this paper ar e likely to arise i n most countrie s 
whether the y b e membe r state s o f th e Commonwealt h o r not . However , a s 
this i s a  pape r whic h specificall y focuse s o n teache r educatio n an d teache r 
development i n th e Commonwealth , mos t o f th e example s cite d i n th e dis -
cussion wil l aris e fro m membe r state s located i n Africa , Asia , Australasia an d 
the northern hemispher e a s well as the Caribbean. At times, reference wil l b e 
made to countries outside the Commonwealth where developments in teacher 
education hav e influence d som e aspect s o f teache r trainin g i n th e 
Commonwealth. Ne w style s o f teaching , ne w concept s abou t th e rol e o f 
teachers, challengin g ne w concept s o f teachin g cultures , an d school-base d 
teacher trainin g ar e amon g th e area s whic h researc h an d innovatio n i n 
America, Europ e an d som e Lati n American countrie s hav e produced . 

The present paper will be confined t o the education and training of primary 
and secondar y schoo l teachers . Referenc e t o development s i n distanc e edu -
cation will be made in passing as these are dealt with by specialists elsewher e 
in this volume. 

The underlying thesis of this chapter i s that to improve the quality of teach-
ing and learning in schools, i t is necessary to have an holistic approach t o the 
education an d training of teachers. This approach ha s to take into account th e 
nature and organisatio n o f teacher education , th e long-term prospect s fo r th e 
professional developmen t o f teacher s an d thei r rol e a s innovator s an d class -
room researchers . 

Recent researc h originatin g fro m bot h quantitativ e an d qualitativ e studies , 
together with case study and secondary data sources, will form the main basis 
for ideas put forward i n this paper. Many of these sources were researched b y 
the author and some of his research students who have had direc t experienc e 
in developing countrie s i n the Commonwealt h an d elsewhere . 

Teaching wil l b e viewe d a s a  proces s whic h involve s bot h learne r an d 
teacher i n an interactiv e and often continuou s proces s resulting in changes i n 
cognition and socialisation. Teacher education wil l be deñne d a s a process of 
life-long trainin g an d persona l development , durin g whic h teacher s an d 
teacher educator s ar e expose d t o ne w idea s an d practice s wit h th e ultimat e 
aim of improvin g thei r self-esteem an d professionalism . 
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CARIBBEAN ISSUE S Th e paper wil l seek t o answer thre e ke y questions : 
AND DEVELOPMENT S •  Wha t i s the background t o the emergenc e o f key issues i n teache r 

education? 
• Wha t ar e the key issue s that nee d t o be identifie d whic h ar e likely to 

influence th e qualit y o f teacher educatio n int o the nex t millenniu m an d 
how ar e they to be tackled ? 

• Wha t rol e do internationa l comparison s hav e i n improving teache r 
education? 

The emergence of  issues 
It i s importan t a t th e star t o f a  pape r tha t i s concerne d principall y wit h th e 
subject o f issues , and on e which i s about a s complex an d dynami c a  field as 
international teacher education, to establish as far a s possible the main factor s 
that allo w on e se t o f issue s t o emerg e ove r another . I t i s als o 
important to ask who i t is that decides that a  particular issue needs to be con -
sidered an d fo r wha t reasons . There ar e four mai n factor s tha t ma y influenc e 
the way issue s surface no t onl y i n teacher educatio n bu t i n education pe r se, 
namely: th e proces s o f change ; innovatio n an d technologica l advances ; 
globalisation an d mas s communication ; an d huma n needs . 

1 Th e proces s o f chang e 

This process originate s fro m severa l sources : 
• Socio-politica l change s ca n easil y be overlooke d b y educationist s i n 

their zea l fo r improvin g th e qualit y o f teaching an d learning . 
• Economi c factor s for m a n importan t sourc e o f change . These includ e a t 

least tw o scenarios . Firstly , there ar e countrie s which lac k sufficien t 
funds t o finance  th e mos t basic needs fo r th e training o f teachers . 
Secondly, ther e ar e countries whos e economie s ar e vibran t an d 
growing but which hav e difficulty i n making decision s abou t wha t the y 
can affor d an d ar e no t certai n th e change s ar e relevant . 

• Cultura l factor s ar e anothe r sourc e o f change; on e which i s slower i n 
its impact when compare d t o political an d economi c changes . The rat e 
of cultura l chang e i s determined principall y b y the amoun t o f resis-
tance o r acceptance displaye d b y a  particula r group . 

• Change s i n the conten t an d processe s o f education hav e been bot h 
massive an d challengin g ove r the las t twenty years . These change s 
have presented educationa l policy-maker s wit h difficul t decisions . Their 
task has no t been mad e an y easie r by the presen t driv e to provide no t 
only better acces s to schooling, bu t als o t o improv e th e qualit y o f tha t 
schooling significantly . Issue s emerging fro m thi s source includ e 
making decision s abou t th e us e o f compute r technolog y i n school , 
individualised learning , ne w mode s o f pupi l an d teache r assessmen t 
and th e changin g natur e o f knowledge an d skill s for th e future . 

2 Innovatio n and technological advances 
The changes these technologies bring are beginning to have a decisive impact 
on th e wa y pupil s learn , teacher s teac h an d educationa l manager s manag e 
and organise their day to day activities. While the majority o f Caribbean coun -
tries ar e ye t t o fee l thi s impact , ther e i s a  growin g numbe r o f state s i n Asia 
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and a  few i n Africa an d the Caribbean tha t ar e beginning to acquire this tech-
nology i n thei r schools . Issue s whic h hav e emerge d a s a  resul t includ e th e 
need fo r appropriate trainin g of teachers i n handling the technology, an d als o 
for carefu l plannin g t o fit  softwar e appropriatel y int o meaningfu l classroo m 
learning. 

Innovation doe s no t onl y refe r t o educationa l technolog y bu t include s th e 
use o f alternativ e system s o f teache r trainin g whic h migh t involv e distanc e 
education, mobil e training , maste r teache r model s an d ne w style s o f schoo l 
management an d administration . 

3 Globalisatio n and mass communication 
The impac t whic h radi o an d televisio n has , o r ha s no t had , o n educatio n i s 
well documented an d wil l not be discusse d a t any length here. However, i t is 
necessary to poin t ou t tha t both radi o and televisio n have added significantl y 
to th e proces s o f globalisation . Thes e media , togethe r wit h th e increasin g 
availability of the written word in many developing countries , have influence d 
education, b e i t throug h forma l schoolin g o r i n it s informa l an d non-forma l 
modes. The more recent forms of rapid communication acros s the globe, such 
as th e fa x machine , E-mai l (electroni c mail ) an d th e increasingl y intricat e 
developments arisin g fro m fibre  optics , an d th e informatio n highways , wil l 
have both positiv e a s well a s negative outcomes . 

4 Huma n need s 

Perhaps on e o f th e mos t crucia l o f huma n need s a s fa r a s teache r educatio n 
is concerne d i s th e nee d t o improv e th e qualit y o f teachers . Th e nee d t o 
improve teache r qualit y i s at th e hear t o f the proces s o f teacher professional-
isation. Th e issu e o f professionalisatio n i s alread y a  majo r polic y issu e i n 
countries suc h a s Canada , Ne w Zealand , Australi a an d Britain . 

The increasin g rol e o f INSE T i n th e for m o f school-base d activitie s ha s 
become a  pivotal par t o f man y countries ' long-term polic y o n teache r educa -
tion an d training . I n countrie s suc h a s India , Sr i Lanka , Malaysi a an d 
Singapore, wher e th e teache r stoc k i s reasonably sufficient , especially  a t th e 
secondary schoo l stage , improvin g teacher qualification s an d exposin g teach -
ers throug h in-servic e course s t o ne w idea s ma y soon b e buil t int o teachers ' 
conditions o f service . 

Improvement an d upgradin g o f teache r educator s i s anothe r face t i n th e 
process o f improvin g teache r quality . This i s already a  serious issu e i n man y 
Commonwealth countrie s an d i s particularly acut e a t primary schoo l level . 

Key issues  influencing quality  of  teacher 
education 
The preceding section discussed how issues emerge in different situation s and 
in differen t countries . Wha t ar e issue s i n on e countr y ma y no t b e s o i n 
another. Fo r instance , languag e polic y i n Banglades h i s a  relativel y straight -
forward affai r whe n compare d t o th e situatio n i n Malaysi a o r Sr i Lanka . 
Providing adequately traine d an d experienced teache r educator s i s not such a 
burning issu e i n th e Unite d Kingdo m an d Australi a a s i t i s i n th e Caribbea n 
and Eas t African countrie s such a s Kenya an d Uganda . 

As the issue s ar e closel y linke d i n thi s section o f the pape r t o the concep t 
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CARIBBEAN ISSUE S o f quality , i t i s necessary t o emphasis e tha t lik e poverty , qualit y i s a  relativ e 
AND DEVELOPMENT S stat e an d shoul d alway s therefore b e perceive d i n context . Qualit y i n educa -

tion ma y be see n a s a  meld betwee n th e bes t obtainabl e a t a  particula r tim e 
and th e highes t aspiratio n i n th e future . Qualit y shoul d neve r b e see n a s a n 
absolute. I t i s a  goa l whic h i s likely t o chang e wit h tim e an d withi n specifi c 
contexts, and , i n th e cas e o f education , wit h th e advantag e o f planne d an d 
often unplanne d experiences . 

From curren t informatio n availabl e i n report s an d othe r publications , an d 
from recent research data collected by the author, i t is possible to identify five 
kinds o f issues , namely : 

• philosophica l an d conceptua l 
• organisationa l an d plannin g 
• curricula r 
• professiona l 
• researc h an d evaluation . 

1 Philosophica l and conceptual issues 
There ha s been a  serious debat e durin g th e las t decad e o r s o abou t th e out -
comes o f teache r education , especially  i n Australia , Ne w Zealan d an d th e 
United Kingdom . I n th e latter , som e woul d sa y th e debat e wa s als o a  ver y 
bitter an d acrimoniou s one . The cru x o f th e proble m i s financial an d profes -
sional accountability . Ar e teachers bein g traine d sufficientl y well  t o mee t th e 
changing demand s o f th e world o f work? I t was perceive d b y som e govern -
ments tha t mos t parents , man y employer s an d a  larg e bod y o f th e teachin g 
profession fel t that teacher educatio n an d trainin g in the 1960 s and 1970 s had 
not delivere d th e basic s tha t childre n nee d t o hav e t o functio n i n a n eve r 
changing moder n society . 

The basics tha t seeme d t o be poorl y catere d fo r include d reading , writin g 
and numeracy . I n additio n i t seeme d tha t th e aim s an d genera l philosoph y 
underlying many educational systems had either fallen by the wayside or were 
too poorl y define d t o give a  framework fo r th e persona l developmen t o f th e 
teacher. W e began t o hea r abou t non-effectiv e school s an d effectiv e school s 
(Rutter, 1979 , Mortimore an d Sammons , 1987) . The preoccupatio n i n certai n 
countries during the 1980 s with consumer led change and market forces over -
spilled int o educatio n an d mor e recentl y int o teache r education . Th e 
Competency Base d Teache r Educatio n (CBTE ) movemen t tha t originate d i n 
America i n the mi d 1970s , began t o emerg e afte r a  period o f col d storag e i n 
most part s o f th e Commonwealth . Th e linkin g o f behavioura l objective s t o 
outcomes, already a growing feature i n many school curriculu m subjects , ha d 
now finall y reache d th e leve l a t which teacher s were trained . 

It was th e wor k o f Zeichne r o n teache r educatio n paradigm s i n th e earl y 
1980s which drew attention to the different polaritie s that exist in teacher edu-
cation. Th e problematic-certai n dimensio n illustrate s tha t teachin g need s t o 
solve problem s a s well  a s presen t facts . Th e received-reflectiv e dimensio n 
emphasises th e nee d fo r teache r educator s t o trai n thei r student s t o thin k 
through thei r teachin g o n a  regula r basis , rathe r tha n t o accep t thei r task s a s 
part o f th e jo b o f teaching ; th e 'thinkin g through ' bein g a n essentia l proces s 
in improvin g practic e nex t tim e around . Figur e 1  belo w show s th e fou r 
dimensions o r paradigms (Zeichner , 1983) . 

Zeichner's received-behaviouristi c paradig m include s th e CBT E mod e 1 
mentioned above . Personalisti c teache r educatio n i s exemplifie d i n 
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Figure 1  A  summary o f fou r paradigm s o f teache r educatio n GENERA L AN D 

(from Zeichner , 1983 ) 

phenomenological epistemolog y an d th e principle s o f ope n education . 
Traditional-craft teache r educatio n i s based o n learnin g throug h apprentice -
ship an d th e wisdo m o f experience d teacher s (Flode n an d Lanier , 1979) . 
Inquiry-oriented teache r education emphasise s a  reflective approac h to teach-
ing an d als o amon g teacher s abou t thei r wor k (Dewey , 1933 ; Cruickshank , 
1987; Schon , 1983) . 

When examinin g variou s teache r educatio n programme s fro m differen t 
Commonwealth countrie s al l four o f Zeichner's paradigms were apparen t an d 
many mor e besides . There i s a  discernibl e tren d i n th e majorit y o f countrie s 
for a  skill-based teache r educatio n philosophy . Thi s i s understandable whe n 
there ar e undoubte d pressure s bein g exerte d b y parent s an d th e worl d o f 
work t o equi p schoo l leaver s with th e skill s an d knowledg e require d fo r th e 
work place. The danger is that skill-based training of teachers is not being bal-
anced sufficiently, o r at all in some instances, with the reflection advocate d by 
those who suppor t th e inquiry-oriente d approac h t o teacher education . 

It i s very importan t t o establis h a  soun d an d clea r philosophica l rational e 
about wh y an d ho w w e trai n an d educat e teachers . To date , i t would see m 
that more effor t ha s been expende d o n training . However justifiable thi s may 
be, merel y trainin g teacher s t o carr y ou t technica l an d mechanica l skill s 
without thinkin g abou t th e raison  d'être  o f educatin g childre n wil l increas -
ingly impoverish th e professiona l standin g of teachers. To widen an d empha -
sise this rationale, teacher education shoul d pay attention not only to the fou r 
paradigms pu t forwar d b y Zeichne r bu t als o t o a t leas t tw o more . Figur e 2 
below shows an extension by the author of the Zeichner model int o a six par-
adigm structure , i n which polarisatio n betwee n paradigm s i s not a  feature a s 
all paradigms ca n pla y a n importan t rol e i n any teacher training programme . 

These includ e cultura l an d academi c contexts . The forme r enable s teache r 
educators to pay particular regard to how the cultural context affects teachin g 
and learning; the latter extends and reinforces th e value and appeal o f appro-
priate subject knowledge, thereby substantially assisting in the personal devel -
opment o f teachers . I n thi s context , persona l developmen t mean s a  teache r 
having a n education (a s oppose d t o having a  training) which enable s hi m o r 
her t o function intellectuall y abov e th e level o f the classroom . 
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CARIBBEAN ISSUE S 

AND DEVELOPMENT S 

Figure 2 Si x paradigmatic approache s to teacher educatio n 

(from Thomas, 1995 ) 

What i s needed i s the development o f strategies whic h embrac e appropri -
ate elements from eac h of the four paradigms , and which als o include certai n 
culture-related pedagogies characteristic of different Commonwealt h countrie s 
and the different group s within them . 

2 Organisationa l and planning issues 
Quantitative and qualitative reasons hav e been behin d man y o f the pas t and 
present policie s put forward by Commonwealth government s i n the organisa-
tion of teacher education . 

After th e Secon d Worl d War , countrie s suc h a s th e Unite d Kingdom , 
Canada, New Zealand and Australia, had to meet a severe teacher shortage as 
a resul t o f a shar p increas e i n population. I n the United Kingdom , variou s 
emergency scheme s suc h a s six month o r one year cras h trainin g schemes , 
were put into operation t o meet the demand. The situation worsened a s large 
numbers o f children reache d th e age for primary schoo l entr y b y the early 
1950s. 

At a  late r date , an d for rathe r differen t reasons , th e newly independen t 
countries o f the Commonwealt h face d simila r problems , a s schoolin g was 
regarded not only as a human righ t but as a necessity for the future develop -
ment of the countries . 

The organisatio n o f teacher educatio n i n the older Commonwealt h coun -
tries tende d t o follow a  conventional patter n o f mainly colleg e or university-
based trainin g lastin g fro m on e t o thre e years . I n th e emergen t 
Commonwealth countrie s suc h a s Ghana, India , Pakistan , Keny a an d coun-
tries of the Caribbean , the numbers of children enrollin g for entry first to the 
primary stag e and then the secondary wer e so great tha t alternativ e pattern s 
of teacher trainin g had to be developed t o cope wit h the demand. 

This mean t tha t thos e involve d wit h the organisation o f teacher educatio n 
looked at various models of training, which could be used unde r different cir -
cumstances an d in variou s countries . Thes e variou s organisationa l model s 
included: 
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• sandwic h scheme s i n Nigeria an d Malaw i 
• cascad e training i n Bangladesh an d Malaysi a 
• maste r teache r programme s i n Pakistan an d Keny a 
• pee r teachin g i n West Africa . 

Mobile trainin g an d distanc e educatio n hav e als o bee n use d i n teache r edu -
cation i n Uganda an d Zimbabw e an d severa l Caribbea n countries . 

Parameters suc h a s th e rapi d increas e i n th e schoo l population , teache r 
preparation tim e an d scarc e facilitie s fo r trainin g wer e majo r reason s fo r 
setting up alternative s t o conventional teache r education . I t seemed tha t con -
traction o r modification o f the teacher preparation stag e (the time parameter ) 
was a key criterion fo r deciding which alternative would be the most suitable . 

When examining the way teacher education ha s been organise d to improv e 
teacher quality , i t i s apparen t tha t man y idea s whic h wer e develope d t o 
improve the quantity of teachers have been retained eithe r in a modified for m 
or withou t an y chang e a t all . Th e maste r teache r ide a i s bein g use d i n 
Australia a t th e Universit y o f Macquari e a s par t o f teache r preparatio n pro -
grammes. Distanc e educatio n package s fo r trainin g teacher s i n th e Unite d 
Kingdom through the Ope n Universit y are not such a  far cry from th e Zimte c 
scheme operated i n Zimbabwe. Mobile teacher training coupled with distanc e 
education package s are not only being used in East Africa fo r training unqual-
ified primar y schoo l teachers , bu t ar e als o contemplate d fo r upgradin g th e 
quality o f thos e teacher s who hav e been i n service fo r man y years. 

Teachers' centres 

The origina l ide a behin d th e settin g u p o f teachers ' centre s wa s t o improv e 
the quality o f teachers by setting up a  local base where teacher s who were in 
paid servic e coul d atten d course s arrange d b y th e loca l educatio n authority . 
The centres also provided a  resource service in the form o f a small library and 
some teachin g equipmen t an d materials . 

From an organisationa l poin t o f view, teachers ' centres coul d ac t as a  mid-
point between th e schools' needs and the desire of employers for professiona l 
improvement durin g a  teacher' s service . The centre s als o gaine d muc h pro -
fessional suppor t from various teachers' associations. This concept was started 
in the United Kingdo m but soon sprea d t o many parts of the Commonwealt h 
and becam e a  mean s o f no t onl y providin g in-servic e education , bu t als o 
support fo r teache r preparatio n a s i n Keny a an d Uganda . Teachers ' centres , 
sometimes called teacher resource centres or teacher advisory centres, fell int o 
disuse during the 1980s , mainly because of insufficient financia l backing, inad-
equate professiona l suppor t an d poo r physica l upkeep . However , i n th e 
Gambia, Uganda , Keny a an d mor e recentl y i n th e Cameroons , teache r 
resource centre s ar e makin g a  comeback . Man y o f th e origina l building s ar e 
still standing and , with the assistance of donor agencies , the centres are being 
refurbished an d ar e being linked mor e effectively int o national plans for bot h 
teacher preparation an d in-servic e training . 

GENERAL AN D 

CARIBBEAN 

OVERVIEW 

From th e above , i t i s clea r tha t th e wa y teache r educatio n i s planne d an d 
organised ha s a  ver y crucia l rol e t o pla y i n th e overal l attainmen t o f qualit y 
teaching. It has become increasingly the case that the organisational strategie s 
formulated t o increas e th e numbe r o f teacher s (th e quantitativ e problem ) 
contain feature s tha t ca n assis t i n solvin g qualitativ e problems . Fo r instance , 
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CARIBBEAN ISSUE S distanc e educatio n material s fo r increasin g th e capacit y fo r primar y schoo l 
AND DEVELOPMENT S teache r preparatio n i n Uganda, hav e proved t o be mor e substantia l an d rele -

vant tha n material s an d method s use d i n th e conventiona l college-base d 
teacher trainin g (Thomas , 1993) . 

It is worth mentioning here that the school as an organisational uni t is being 
used mor e an d mor e a s a  venue fo r bot h teache r preparatio n an d in-servic e 
training. School-based PRESE T and INSET are becoming the norm rather tha n 
the exception in several Commonwealth countries . In small island states in the 
Caribbean and the Pacific, and in the Maldives, school buildings have over the 
years acte d a s trainin g centre s fo r teacher s i n servic e (Lake , 1994) . They ar e 
usually th e secondar y school s a s the y ar e generall y large r an d ofte n bette r 
equipped. Thi s us e o f school s i s als o apparen t i n variou s programme s t o 
upgrade teache r education , suc h a s i n Anguill a (Lake , 1994) , Montserra t 
(Fergus, 1994 ) and Vanuatu (Collingwood , 1991) . In Australia an d th e Unite d 
Kingdom, school-base d teache r trainin g ha s increase d fro m betwee n 1 4 pe r 
cent t o 20 per cen t o f the tota l training period i n the earl y 1980s , to betwee n 
40 pe r cen t t o 5 0 per cen t i n Australia an d a s muc h a s 8 0 pe r cen t i n som e 
cases i n the Unite d Kingdo m by th e 1990s . Several issue s aris e ou t o f this: 

• D o the headteacher s an d teacher s hav e th e appropriat e trainin g 
expertise? 

• Wha t tim e can the y devote t o the task o f training ? 
• D o th e school s hav e th e equipmen t t o undertake th e costl y rol e of 

training? 

These ar e some o f the unresolve d question s o n whic h ther e i s at presen t n o 
substantive data . 

In an y discussio n o n th e organisatio n an d plannin g o f teache r education , 
mention should be made of teachers' pay and condition s o f service. Problems 
arise when teacher s are encouraged to improve their qualifications an d enric h 
their experienc e throug h attendanc e a t in-servic e course s onl y t o fin d tha t 
there i s littl e o r nothin g i n th e wa y o f financia l incentives . Unles s ther e ar e 
clearly planned caree r pathway s i n place , linke d t o a  system o f fai r rewards , 
there wil l b e littl e motivatio n fo r teacher s t o improv e themselves . I n 
Singapore, ther e i s an interestin g syste m o f incentive s fo r al l teachers . Thes e 
are based o n performance objective s assesse d mainl y by the head s o f institu -
tions and senior departmenta l staf f a s well a s by staff self-appraisal . Ther e ar e 
also clear career pathways, the promotional journey along which i s dependent 
upon successfu l an d effectiv e service . This i s linked t o a  system o f monetar y 
rewards an d othe r professiona l compensations , suc h a s pai d leav e fo r 
improved qualifications . 

3 Curricula r issues 
It may be worth keepin g i n mind when discussin g the teache r educatio n cur -
riculum, tha t ther e shoul d b e thre e fundamenta l aim s i n it s organisation an d 
planning. 
(i) Th e curriculum for teacher trainees should offe r professiona l preparatio n 

that not only provides all the competencies necessary for operating in the 
classroom o f today , bu t als o th e innovatio n an d visio n tha t shoul d b e a 
hallmark o f the future , 

(ii) Th e curriculum for the training years should be targeted towards the per-
sonal an d futur e caree r developmen t o f the trainee . 
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(iii) Teache r educatio n shoul d b e planne d withi n a n holisti c philosophy , s o 
that al l teachers, afte r thei r period o f forma l training , ca n engag e i n life-
long teacher education . 

All three aims are closely linked. Neglect of the first aim is very likely to result 
in th e inabilit y o f th e teache r t o fulfi l hi s o r he r rol e a s a  competen t instruc -
tor and facilitator. Ignorin g the second aim may result in teachers who are too 
task-oriented and who are likely to develop a narrow view of their role as pro-
fessionals. Lac k o f visio n concernin g th e thir d ai m i s a  sur e recip e fo r th e 
development o f a mundane, mediocre, unimaginative and non-reflective prac -
titioner. The discussio n tha t follow s wil l b e structure d aroun d th e thre e aim s 
outlined above . 

GENERAL AN D 

CARIBBEAN 

OVERVIEW 

Training for curricular  competency,  present  and  future needs 

In examinin g th e numerou s curricul a fo r pre-servic e trainin g o f primar y an d 
secondary schoo l teacher s i n severa l Commonwealt h countries , i t ha s bee n 
found tha t th e tim e devote d t o trainin g fo r th e humanities , mathematic s an d 
science subjects invariabl y outweigh s the time given to other educationa l dis -
ciplines and subjects lik e physical educatio n (PE) , civics and values educatio n 
(Thomas, 1955b) . The weightin g o f teachin g subject s i s alway s goin g t o b e 
greater tha n th e supportin g an d optiona l area s o f study . However , ther e i s a 
need i n al l countrie s fo r a  carefu l situationa l tas k analysi s o f al l th e subject s 
taught i n th e schoo l curriculu m a t bot h primar y an d secondar y schoo l level . 
This tas k analysi s wil l nee d t o com e t o term s wit h curren t an d futur e prob -
lems. 

Current problem s include : 
• multi-grad e teachin g 
• th e challenge o f values an d mora l educatio n 
• environmenta l healt h an d welfar e issue s 
• improvin g basi c skill s education . 

Future problems , fo r som e countrie s a t least , wil l includ e comin g t o term s 
with the latest technology, such as personal computers at home and in school, 
and th e lates t innovation s o f multi-medi a products . 

Multi-grade teaching 

Turning t o th e curren t issues , th e problem s involve d i n trainin g teacher s fo r 
multi-grade situation s ar e share d b y man y Commonwealt h countries . Multi -
grade school s ar e school s whic h combin e student s o f differen t age s an d 
different abilitie s i n on e classroom . I n thei r investigatio n o f th e subject , 
Thomas and Shaw (1992) summarised a  few key issues. These include making 
policy decisions about providing multi-grade schools as a cost-effective mean s 
of delivering schooling , developin g a n implementatio n strategy , an d identify -
ing building block s whic h wil l assis t th e implementatio n process . I t i s clea r 
from thei r analysis , tha t teache r suppor t system s nee d considerabl e strength -
ening i f multi-grade teachin g programme s ar e t o b e successful . Thoma s an d 
Shaw also provide interestin g arguments i n support o f multi-grade technique s 
being use d i n single-grade classrooms . There i s much sens e i n this position , 
but t o implemen t i t teache r educatio n programme s wil l hav e t o b e mor e 
adaptive an d innovativ e i n both th e conten t an d methodologica l part s o f th e 
curriculum. 
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Values education 

An issu e which ha s emerge d ove r th e las t te n t o fiftee n year s an d show s n o 
sign o f abating , i s th e nee d fo r a  meaningful , relevan t an d effectiv e value s 
education programm e fo r primary and secondary schools . Where values edu -
cation has received considerabl e attentio n a s part o f curriculum reform, plan -
ning an d implementation , a s i n Nort h an d Sout h Asia , ther e ar e stil l ver y 
substantive problem s tha t remai n unsolve d (Thomas , 1992a , 1995) . Amongst 
the mos t crucia l o f thes e ar e definin g th e nature , scop e an d classroo m etho s 
for value s education , especially  i n multicultura l societies . A  closely-relate d 
problem i s th e wa y teacher s ar e traine d t o dea l wit h th e sensitivitie s o f th e 
subject o f values education . 

Role of personal computers 

Turning t o a  more futuristi c issue , althoug h fo r som e countrie s i t i s a curren t 
one, th e role of personal computer s i n teaching an d learnin g wil l nee d t o b e 
faced urgently . Learners are now faced no t only with readily accessible ency-
clopedic knowledge , bu t als o with th e multi-moda l possibilitie s tha t CD-Ro m 
and othe r compute r innovation s ar e likel y t o bring . Alon g wit h thes e devel -
opments, there is the much wider access of children to personal computer s in 
school an d a t home. It is likely that by the end o f the millennium wit h minia -
turisation aidin g portability , an d cheape r hardware , persona l computer s wil l 
be a s common a s a  textbook o r a  calculator . 

In preparation fo r this , the teacher wil l need t o be trained increasingl y a s a 
facilitator, guid e and advisor , as well a s an instructor . Pedagogica l training will 
need to select out knowledge, prioritise skills transfer, an d analyse knowledg e 
and skill s int o cor e principle s an d concepts . Som e cor e concept s ma y b e 
common acros s certai n discipline s an d other s ma y b e mor e subjec t specific . 
The teachers wil l need t o be goo d a t selecting knowledg e an d explainin g it s 
significance withi n a  schem e o f stud y guidance . Thi s ma y b e planne d fo r a 
particular course of study which the learner accesses through a  personal com -
puter, an d whic h ma y be use d a t home a s well a s i n school . 

To those countries which ma y perceive these problems a s being some way 
off, i t i s wort h pointin g ou t tha t te n year s ago , i t woul d hav e bee n incon -
ceivable that ministries o f education i n countries such a s Sri Lanka, India an d 
Bangladesh woul d no w be usin g quit e sophisticated compute r technolog y t o 
solve some of their problems with teacher supply and demand, distributio n of 
salaries and monitorin g condition s o f service. 

The changing nature of the world of work, an d the need fo r differen t skill s 
and attitudes , requir e tha t curriculu m desig n an d developmen t shoul d b e 
based o n th e outcome s o f a  rigorou s an d on-goin g situationa l tas k analysis . 
This shoul d b e aime d a t makin g wha t i s taugh t i n school s mor e relevan t t o 
the needs o f a  rapidly changin g society . 

Commonwealth countrie s tha t have not caugh t up with th e impact o f some 
of the ne w technologie s hav e i n many ways the advantage , fo r the y ar e i n a 
position to learn from th e mistakes made by those countries who already have 
these innovations . Othe r point s als o need t o be clarifie d concernin g th e us e 
of modern technologie s i n the classroom . 

(0 I t i s highly unlikel y tha t th e professio n o f teachin g wil l wan e o r disap -
pear. I n fact fro m wha t ha s been discusse d above , th e need fo r teacher s 
seems t o be eve n greater . However , th e ne w technolog y doe s requir e a 
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reorientation o f a  teacher' s rol e fro m bein g mainl y instructo r t o bein g GENERA L AN D 
guide and adviso r also . CARIBBEA N 

(ii) Usin g technology satisfie s th e need t o learn, understand, develo p critica l OVERVIE W 
and creativ e thinking , especiall y wit h th e hel p o f the teacher . 

(iii) N o amoun t o f moder n technolog y ca n replac e th e vita l rol e tha t teach -
ers hav e i n promotin g value s educatio n an d th e nee d fo r teacher s t o 
empathise wit h an d counse l thei r pupils . 

(iv) I n societie s tha t hav e stron g cultura l traditions , pursuin g educationa l 
quality by makin g spac e onl y fo r moder n idea s ma y spel l succes s fro m 
a technologica l standpoin t bu t impoverishmen t fro m a  cultura l one . 

Training for personal  development 

The tren d t o devotin g mor e tim e durin g initia l teache r trainin g t o th e 
practicum an d less to the main subject study , and i n some cases , even les s on 
educational disciplines , raises serious issues about the 'personal development ' 
of a teacher i n training. While the extent of this trend varies from on e countr y 
to another, i t is discernible i n the increased attention given to pragmatism an d 
craft, an d th e decreasin g focu s o n a n academi c an d pedagogicall y scientifi c 
approach, whic h wa s a  feature o f teacher educatio n i n the 1960 s and 1970s . 

Much o f th e proble m i s linked t o th e nee d t o develo p meanin g an d rele -
vance betwee n theor y an d practice . Th e approac h o f Turne y (1983 ) an d 
others in Australia on the practicum curriculum, which used micro and macro-
teaching methodologie s t o bridg e th e gul f betwee n educationa l theor y an d 
practice, i s an exampl e o f this . The so-called practicu m curriculu m was soo n 
taken u p b y severa l teache r trainin g facultie s an d institute s insid e Australi a 
and i n Singapore an d Malaysi a (se e Figure 3) . 

While i t is necessary t o try to achieve meaningful link s between theor y an d 
practice wherever appropriate , th e liberals arts tradition, so much a  feature o f 
conventional teache r education , doe s ensur e tha t teacher s i n trainin g ar e 
given dept h an d a  critica l insigh t int o the subjec t whic h the y teach , an d als o 
a thoughtfu l approac h t o pedagogy . 

This is not to say that training in school curriculum subjects and educationa l 
disciplines i n th e recen t pas t wa s no t i n nee d o f a  substantia l overhaul . I t 
clearly was . The proble m reall y lie s i n th e ver y difficul t tas k o f linkin g edu -
cational theor y t o classroo m practice , an d th e inabilit y o f man y teache r edu -
cators an d educationa l researcher s t o recognise this . 

It is necessary t o start developing a  series o f strategies which provid e alter -
natives fo r teacher s o f al l subject s an d o f al l ages . The practicu m curriculu m 
was really an attemp t t o d o jus t this. 

However, th e over-emphasi s o n classroo m teachin g skill s an d th e neglec t 
of man y vita l theoretica l referenc e points , especiall y i n th e philosoph y an d 
sociology o f education , deprive d th e practicu m curriculu m o f tha t necessar y 
depth. Thi s was als o foun d t o b e th e cas e fo r som e subjec t discipline s suc h 
as science and aesthetics . Another facto r whic h mus t be taken int o account i s 
that a  very special trainin g i s required fo r teache r educator s who wish t o us e 
the practicu m curriculum . The y mus t b e competen t i n thei r ow n subjec t a s 
well a s in a t least on e educationa l discipline . 

More importan t however , i s developin g th e appropriat e attitude s fo r 
wanting t o integrat e subjec t matte r with educatio n theorie s when an d wher e 
necessary. 

Any new strategie s develope d fo r th e purpose o f developin g teacher s int o 
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educators should includ e the ideas and practice s of the work o f Schon on th e 
teacher a s reflectiv e practitioner . Reflectio n couple d wit h soun d trainin g i n 
content an d pedagogica l scienc e (methodology ) is , it seems, a n essentia l par t 
of any plan fo r teache r preparation . 

This shoul d b e couple d wit h a  wide r choic e o f curriculu m option s 
for trainees , i n suc h area s a s environmenta l conservation , famil y welfare , 

Figure 3  Practicu m curriculum,  Turne y (1983 ) (a s adapted* i n Singapore ) 

Key: PEP(E ) Principle s and practice of education 
PEP(C) Practic e of educational principles 
E Educatio n 
C Curriculu m 

• This is a simplified version of the Singapore model for the purposes of clarity. 
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counselling, basic health concerns and global responsibilities for pollution and GENERA L AN D 
population control . A wider curriculu m would hopefull y ensur e tha t not onl y CARIBBEA N 
educators will be produced, bu t persons who are equipped t o guide and assist OVERVIE W 
young peopl e int o the nex t millennium . 

A notional teache r preparatio n curriculu m i s give n i n Appendi x 3 , com -
prising the following : th e component s o f liberal education ; curriculu m theor y 
and practice ; pedagogica l science ; technologica l awarenes s i n education ; 
practicum; reflectiv e methodologies ; lif e issues ; and persona l development . 

Such a  curriculu m woul d achiev e a  muc h neede d goa l fo r al l societies , 
namely a  lifelon g concep t o f education , whic h woul d no t onl y benefi t th e 
teachers bu t thos e the y teac h an d advise . I t i s t o thi s concep t tha t w e wil l 
briefly tur n a s a  conclusion t o the presen t section o n curricula r issues . 

Educating teachers  and  teacher  educators  for  life 

For an y syste m o f teache r educatio n t o provid e long-ter m qualitativ e out -
comes, i t should be planned i n such a way that the four phases in the process, 
namely, pre-training , preparatio n (o r initia l training) , induction an d in-servic e 
education nee d to be seen as a totality, as shown i n Figure 4 (Thomas 1993a) . 

If this plan i s accomplished, eve n i f financial constraints ar e impose d fro m 
time to time a s i s often th e case , a t leas t th e continuity o f professional devel -
opment ha s som e framework . Th e continuou s natur e o f a  teacher' s caree r 
development a s fa r a s the curriculu m i s concerned wil l focu s o n a t leas t tw o 
areas. The first area concern s both the content an d process o f classroom sub-
jects tha t ar e alread y bein g taugh t b y th e teacher ; th e secon d are a concern s 
new fields  of knowledge . 

There ar e tw o approache s t o thi s for m o f continuou s teache r education . 
The firs t i s really updating ; th e second i s upgrading, a n altogethe r mor e sub-
stantive process , leadin g t o a  highe r degre e o r diploma . Fo r th e purpos e o f 
professionally updatin g changin g knowledge and skills the need i s to provide 
training fo r th e newl y traine d teache r i n hi s o r he r subjects . Thi s ca n tak e 
place withi n tw o t o fiv e year s afte r a  teacher' s initia l training . However , i n 
many developin g countrie s o f th e Commonwealth , th e ga p ma y b e te n o r 
fifteen years an d i n som e instance s n o updatin g ma y tak e plac e a t all . Th e 
updating shoul d affec t al l schoo l curriculu m subject s an d s o al l teacher s 
should be involved . This updating approac h t o continuous teache r educatio n 
is not onl y importan t fo r th e teache r bu t essentia l fo r pupils . 

The secon d approac h t o continuou s teache r educatio n o f upgradin g i s a 
longer an d mor e intensiv e stud y o f th e teacher' s subjec t specialisation , 
perhaps involving original research int o a field of interest in the specialisation. 

Figure 4 Th e teache r educatio n continuu m 

Phase A 

Pre-teaching 
preparation 
experience 

Phase B 

Initial 
teacher 
training 

Phase C 

Teacher 
induction 

Phase D 

In-service 
training 
and education 

Career Direction 
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CARIBBEAN ISSUE S Upgradin g o f thi s nature usuall y mean s th e teachers attendin g universitie s o r 
AND DEVELOPMENT S researc h institutions , an d takin g a  number o f taugh t courses . The duration o f 

study ma y b e thre e year s o r more . Th e benefit s t o pupil s an d eve n t o th e 
teachers o f engaging i n this type o f continuous educatio n ma y be mor e diffi -
cult t o measure , especially  fo r teacher s wh o retur n t o schoo l teaching . Fo r 
those teachers who ente r higher education a s lecturers and teacher educators , 
the advantage s ar e mor e apparen t a s the y wil l no t onl y hav e mor e subjec t 
depth but also much needed research skills. The experience of being a learner 
again, althoug h a t a n adul t level , als o assist s teacher s an d teache r educator s 
in being mor e perceptive an d learne r sensitiv e a s a  cadr e o f professionals . 

Frequently, som e schoo l an d colleg e staf f engag e i n th e stud y o f a  ne w 
field of interest . Fo r instance , a  science teache r ma y wis h t o tak e u p educa -
tional psychology or philosophy to improve his or her competence as an edu-
cator. I n som e cases , teacher s o f histor y o r language s ma y wan t t o pursu e 
science subjects , i n orde r t o giv e the m a  mor e al l roun d education . Anothe r 
instance would b e a  need fel t b y teacher s t o study environmenta l healt h an d 
welfare concerns . They may perceiv e thi s a s enhancing thei r socia l an d soci -
etal role a s teachers. We can agai n appl y th e tw o approache s t o thi s for m o f 
continuous teache r education , dependin g o n whethe r th e teache r o r teache r 
educator wishes to update o r upgrade. Whateve r th e choice an d whethe r th e 
field o f interes t i s new o r old , th e continuou s teache r educatio n whic h pro -
vides suc h opportunitie s i s more tha n likel y t o benefi t no t onl y th e teacher s 
who pursu e thei r professiona l improvemen t bu t als o their students . 

4 Teache r contro l an d professiona l developmen t 

Ever since the seminal work o f Etzioni (1969) on professional s an d semi-pro -
fessionals, an d the insightfu l analysi s o f the subject o f professionalism i n rela-
tion t o teacher s b y Hoyl e (1980) , and , mor e recently , Gordo n (1983) , th e 
debate abou t whethe r teachin g constitute s a  professio n i n th e sam e vei n a s 
doctors and lawyers still continues. However, i f a professional i s a person wh o 
has bee n admitte d t o a  group tha t ha s define d fo r itsel f a  syste m o f creden -
tials and cod e o f conduct , afte r receivin g a  period o f trainin g i n which profi -
ciency i n specialise d knowledg e linke d t o practic e enable s tha t perso n t o 
carry out duties for the good of society, then a teacher would certainly qualify . 

The principa l issu e i n mos t countries , especially  th e newl y emergin g 
members o f the Commonwealth , i s about th e nature o f contro l an d participa -
tion in decisions of vital interest to a teacher's conditions of service and caree r 
prospects. 

Although teaching , whether a t primary, secondar y o r college level , has th e 
defining feature s o f a  professio n outline d abov e ther e i s littl e acceptanc e o f 
the fact that , unlike the medical and legal professions, teacher s are given little 
control an d sa y i n thei r condition s o f servic e an d jo b prospects . I n man y 
countries the y ma y no t eve n b e consulte d abou t change s an d refor m o f th e 
school o r colleg e curricula . Similarly , teache r selectio n criteria , accreditatio n 
as wel l a s salar y scale s linke d t o qualification , jo b performanc e throug h 
appraisal an d assessment , ar e usually decide d exclusivel y by government . 

In Ghana , Sierr a Leon e an d Nigeri a an d t o a  lesse r exten t Zambi a an d 
Kenya, teacher subject association s such as a Science Teachers' Association o r 
Teachers o f English Associatio n hav e i n the pas t ha d som e sa y i n aspect s o f 
curriculum planning. In Malawi, there are strong subject panel s which actively 
promote in-servic e education withi n particula r subjec t area s like mathematic s 
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or geography. However, i n planning conditions of service and matter s regard- GENERA L AN D 
ing salary , thes e bodie s an d thei r mor e powerfu l counterparts , th e unions , CARIBBEA N 
have little control . OVERVIE W 

On th e othe r hand , teachers ' union s o n th e India n sub-continen t hav e 
always ha d a  powerfu l politica l base . I n India , Pakista n an d Bangladesh , 
teachers' unions have usually played a strong role in salary negotiations, ofte n 
disrupting teachin g fo r man y month s a t a  time . However , i n compariso n t o 
their Africa n counterpart s discusse d above , teacher s o n th e India n sub -
continent hav e had les s impac t o n curriculu m reform . 

A similar tren d ca n b e discerne d i n Singapor e an d Malaysia , wher e gov -
ernments have attempte d t o take teache r professionalisatio n seriously , seein g 
it has a crucial part to play in fostering teache r quality . In these two countries , 
regular seminar s an d workshop s ar e hel d t o examin e variou s aspect s o f 
teacher involvemen t i n curriculu m an d pedagogy . Thes e ar e sometime s ten -
tatively linke d t o refor m an d innovation . I n Singapor e th e ver y successfu l 
Educational Researc h Associatio n (ERA ) invite s al l teacher s wh o ma y b e 
actively intereste d i n classroo m researc h t o joi n it s ranks . I n bot h countrie s 
too, ther e ar e example s o f newsletter s t o teacher s informin g the m o f recen t 
developments i n research an d innovativ e classroo m practice . 

However, none of the above examples go further tha n teacher consultation . 
For teacher s t o b e full y involve d i n tota l professiona l development , i t i s no t 
sufficient tha t they be given opportunities to provide advice and assistance fo r 
solely classroom matters. There must be consultative structures in place which 
provide professional , organisationa l an d administrativ e opportunitie s fo r th e 
teaching professio n t o participat e an d shar e i n decision s tha t coun t toward s 
the presen t an d futur e statu s o f teachers . Excep t fo r a  fe w embryoni c 
instances i n Canada , Australia , Ne w Zealan d an d th e Unite d Kingdom , th e 
concept o f a  balanced , responsibl e an d share d decision-makin g process , 
between the policy and the plan, and those who implement both, i s some way 
off. 

5 Trainin g teacher s i n researc h an d evaluatio n 

This paper has referred befor e t o the need fo r a n holistic approach to teache r 
education, whic h specificall y mention s th e place o f research i n the educativ e 
process. I t i s necessary , however , t o clarif y wha t i s mean t b y researc h an d 
how i t differs fro m evaluation . As far as teacher education an d training is con-
cerned, includin g researc h int o eithe r teache r preparatio n an d in-servic e pro-
grammes in most cases really means initiating teachers into the basic skills and 
attitudes necessar y t o carry ou t classroom-base d research . 

Research i s basically a  'findin g out ' proces s whic h ca n b e followe d u p b y 
applying a  scientifi c approac h t o a  particula r problem . I t i s hope d tha t thi s 
leads t o th e proble m bein g solved . Thi s approac h ca n b e use d whethe r th e 
researcher i s using quantitativ e o r qualitativ e method s (o r a  mi x o f both ) t o 
solve the problem . 

Evaluation i s closel y linke d t o researc h i n tha t bot h method s an d tech -
niques use d i n researc h ca n almos t alway s b e use d i n evaluation . However , 
the similaritie s begi n an d en d there . I f wha t i s bein g evaluate d consist s o f 
macro element s suc h a s evaluatin g a  new curriculu m project , differen t type s 
of researc h instrument s ma y b e use d a t differen t time s an d o n differen t 
sections of the project. Evaluation is principally about measuring outcomes. In 
other word s evaluatio n i s assessmen t 'wri t large ' an d usuall y include s 
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CARIBBEAN ISSUE S assessmen t o f institutiona l programmes , internationa l an d nationa l project s 
AND DEVELOPMENT S an d course s o f study . 

In discussin g researc h an d evaluatio n i n th e contex t o f teache r education , 
it is important to ask what are the aims and objectives o f including these areas 
in a teacher education programm e an d whether the focus should be on initia l 
or in-servic e training . While i t has been pointe d ou t abov e tha t researc h an d 
evaluation ar e t o som e exten t closel y linked , ultimatel y the y bot h serv e dif -
ferent functions . Therefore,  eac h are a wil l be discusse d separately . 

Training teachers and  teacher  educators  as  researchers 

There i s a  stron g argumen t fo r introducin g som e basi c researc h skill s t o 
teacher trainee s durin g thei r initia l training . Newl y traine d teacher s ar e the n 
likely t o be mor e observan t abou t noticin g actua l an d potentia l problem s i n 
their classroo m teaching . Furthermore , a  goo d basi c trainin g i n observation , 
recording, dat a analysi s an d proble m identification , followe d u p b y remedia l 
action, set s u p a  favourabl e etho s fo r inquir y an d remediation . Anothe r 
outcome in the longer term is that the teacher may develop the interest to find 
out mor e abou t th e problem s an d achievement s o f thei r pupils . The teache r 
may be motivate d t o becom e bette r traine d a s a  researche r b y attendin g in -
service course s i n researc h o r eve n readin g fo r a  highe r degree , i n whic h 
research trainin g i s a par t o f the programme . 

For both teacher s an d teache r educators , researc h trainin g tha t stem s fro m 
practical educationa l issue s originatin g i n th e class , schoo l o r ou t o f schoo l 
environment, set s a  contextua l an d pragmati c raison  d'être  fo r wantin g t o 
become a  teacher researcher . I n the Unite d Kingdom , Australi a an d th e USA, 
it i s fairly commo n fo r teacher s t o develo p researc h interest s i n thei r da y t o 
day work . I t has t o b e said , however , tha t recen t bureaucrati c pressures , th e 
greater learning problems o f pupils , the extra demand s involve d i n managing 
ever mor e difficul t classes , and teache r performanc e bein g judge d mainl y o n 
examination results , hav e al l mean t tha t ther e i s les s actio n researc h bein g 
carried out . 

A proble m whic h i s frequentl y encountere d whe n tryin g t o includ e a 
research elemen t int o initia l trainin g i s the lac k o f time and spac e i n the cur -
riculum. In some training institutions in Malaysia and Singapore , opportunitie s 
have been buil t int o the practicum whic h enabl e students t o use some o f the 
research skill s the y hav e acquire d durin g thei r tim e a t th e facult y o r college . 
In som e cases , thes e smal l investigator y project s ar e followe d u p i n mor e 
depth i n subsequen t practicums . Fo r example , student s migh t observ e clas s 
management problem s an d experimen t wit h ne w method s o f copin g wit h 
them, o r compar e th e teachin g o f language s usin g mor e informa l an d direc t 
methods with thos e being currentl y used i n the school . 

Perhaps the most difficul t proble m a s far a s research trainin g i s concerned , 
is the issue of research capacity . Research capacity involves human an d mate-
rial resources . Bot h ar e problemati c i n man y o f th e poore r Commonwealt h 
countries. Ther e i s a  cryin g nee d fo r mor e in-dept h trainin g i n researc h 
methods tha t ca n b e applie d t o educationa l problems , especiall y fo r teache r 
educators an d ke y ministr y personnel . Th e trainin g shoul d provid e a  broa d 
spectrum o f skill s an d knowledg e s o a s to enabl e th e personne l t o carr y ou t 
both school-based qualitativ e research, an d als o be par t o f a  team tha t woul d 
be responsible fo r macro-level quantitative research projects often finance d b y 
donor agencies . Appendix 4  provides a n outlin e schem e o f researc h trainin g 
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for educationist s an d researcher s wit h specia l interes t i n teaching-learning , GENERA L AN D 
training an d researchin g i n education . CARIBBEA N 

The materia l resourc e par t o f researc h capacit y i s also important . T o carr y OVERVIE W 
out educationa l researc h i s not as costly as it is in physics, electronics or med-
icine wher e capita l cost s fo r equipmen t ar e high . However , an y polic y fo r 
improving researc h capacit y should conside r th e administratio n an d manage -
ment o f both physica l an d huma n resources , so tha t facilitie s suc h a s schools 
and college s ar e availabl e a s site s fo r research , an d s o tha t staf f ca n b e 
released t o engage i n the researc h process . 

Teacher education and  evaluation 

The lac k o f well-conducte d macro-leve l evaluation s o f teache r educatio n i s 
patently clea r whe n readin g throug h th e smal l amoun t o f literatur e o n th e 
subject. There are several instances where alternative systems of teacher train-
ing such as distance versus conventiona l hav e been compared , i n which eval -
uation technique s ar e incorporated (Mahlc k an d Temu, 1989 ; Perraton, 1993) . 
However, fo r th e mos t par t evaluatio n o f teache r educatio n i s confine d t o 
studies whic h examin e a n aspec t o f teache r educatio n suc h a s th e natur e o f 
the practicu m i n th e Caribbean , (Glasgow , 1993) ; teache r selectio n i n 
Singapore, (Ho , 1994) ; the probationar y year ; sections o f the colleg e curricu -
lum, suc h a s th e teachin g o f mathematic s (Nunes , 1994) ; and cos t effective -
ness studie s (Nielse n an d Tatto , 1991) . While micro-leve l studie s ar e clearl y 
necessary an d desirable , the y ca n onl y give a  snapshot o f the whole picture . 
Inevitably, thi s results i n measures bein g taken t o improve teacher educatio n 
in a  somewhat piecemea l fashion . 

There i s a need fo r large-scale evaluations of teacher education i n all coun-
tries, a s th e driv e t o improv e teache r qualit y gain s momentum . Th e nee d i s 
made eve n mor e urgen t whe n government s embar k o n majo r reform s o f 
teacher training without havin g the necessary data to substantiate change . For 
instance, ther e was i n the lat e 1980 s and earl y 1990 s a far-reaching refor m o f 
initial teache r trainin g i n part s o f th e Unite d Kingdo m whic h wa s base d o n 
little or no large-scal e researc h findings . 

In orde r fo r successfu l smal l o r large-scal e evaluation s t o tak e place , i t i s 
necessary tha t th e researc h capacit y embracin g bot h huma n an d materia l 
resources discusse d earlie r i s develope d t o th e full . A  sound star t woul d b e 
the preparation o f teachers i n basic research trainin g followed b y further sub -
stantive programme s late r i n th e career s o f teacher s an d teache r educators . 
This is likely to pay dividends i f and when large changes i n teacher educatio n 
are ultimatel y evaluated . 

The role of  international  comparisons 
One i s reminded o f Shakespeare' s warning : 'neithe r a  borrower , o r a  lende r 
be' whe n thinkin g abou t th e us e o f internationa l comparison s i n education . 
This is particularly the case when examining the adoption of educational idea s 
and practic e an d thei r impac t o n futur e educationa l policy . The warning ha d 
particular impor t during the era of colonialism, where there was a transfer no t 
only of ideas, but of a whole system of education from on e society to another . 
However, educationa l comparison s ca n ofte n hav e a  positiv e side , provide d 
that the y ar e take n a t fac e value . Internationa l comparison s ma y o r ma y 
not b e a  relevan t sourc e o f information . I f th e comparison s ar e wort h 
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CARIBBEAN ISSUE S considering , th e nex t ste p fo r th e potentia l recipien t i s to wor k ou t a  soun d 
AND DEVELOPMENT S rational e fo r usin g idea s which ar e integra l t o a  particula r comparison . 

As fa r a s teache r educatio n i s concerned , ther e ha s bee n considerabl e 
exchange an d transfe r o f ideas . I n Caribbea n countrie s i t woul d see m tha t 
much o f th e originall y Britis h philosoph y o f teache r educatio n ha s bee n 
superseded b y American competency-based models . In the adoption o f alter-
native teacher education structures to increase the capacity o f qualified teach -
ers, extensive comparisons hav e been mad e within th e African continent . For 
instance, sandwic h scheme s fo r initia l teache r trainin g i n Nigeri a introduce d 
in th e lat e 1970 s benefite d fro m lookin g a t simila r experience s i n Malaw i 
(Hawes an d Ozigi , 1975) . 

In som e cases , however , th e comparison s hav e no t bee n a s thoroughl y 
researched a s the y migh t hav e been . Th e introductio n o f th e Universit y o f 
Sydney Practicum Curriculum fo r the initia l training of teachers first into some 
training institution s i n Malaysi a an d the n i n th e Singapor e Institut e o f 
Education wa s no t altogethe r successful . I n bot h instance s i t seeme d tha t 
policy decisions , organisationa l structure s an d certainl y teache r educato r atti -
tudes were no t conduciv e to making theory an d practic e coalesc e i n the way 
originally envisage d i n Australia . 

There ar e man y instance s fro m al l ove r th e Commonwealt h wher e com -
parisons hav e bee n explore d an d actio n taken . Thes e includ e area s suc h a s 
teacher professionalisation , teache r assessment , teache r selection , researc h 
training, th e us e o f curriculu m design s an d materials,  an d th e settin g u p o f 
institutional structures , such as teacher professional centre s and research insti -
tutes. In many instance s the outcomes migh t hav e been mor e effectiv e ha d a 
thorough situationa l analysi s bee n undertake n befor e th e idea s ha d bee n 
accepted an d implemented . Th e substantia l literatur e o n educationa l innova -
tion acceptance and rejection show s th e extent o f the problem, wit h so many 
well-intentioned idea s failing t o come to fruition . 

Commonwealth countrie s shoul d mak e greate r us e o f thei r existin g net -
works, t o develo p strategies  tha t enabl e educationist s t o examin e ne w idea s 
in education, and put in place action procedures concerned with assessing the 
prospects o f acceptance o r rejection o f thes e ideas . 

There i s a  very importan t rol e fo r internationa l comparison s i n education . 
They ar e ofte n a  muc h neede d sourc e o f ne w idea s an d practices . The y 
enable th e ke y issue s outline d i n th e presen t pape r t o b e examine d fro m 
several different perspectives . They provide benchmarks from which improve-
ments can be considered. Finally, international comparisons of issues make all 
of u s re-examin e ou r ow n problem s i n teache r educatio n an d ar e a  guar d 
against complacency . Th e proble m lie s i n settin g u p effectiv e structure s an d 
developing the expertise capable of assessing th e worth o r otherwise of these 
comparisons, from whic h might arise ideas and practices tha t would benefi t a 
particular country . 
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Overview of initial teacher 
education in  the  Eastern 
Caribbean and  Guyana 

Insufficient use  has been made of  a regional approach to  the development 
of methodologies and programmes for teacher  education. This  represents 
loss of an opportunity  to  draw on  excellent  areas in  various  programmes 
across the region which  have  proven successful. 

(The futur e o f educatio n i n the Caribbean , CARICO M Secretariat , 1993 ) 

Future directions: 
(i) How  to establish and maintain  a  core of competent and highly  moti-

vated educators,  marked  by  the  appropriate  mix  of  skills,  abilities, 
attitudes and  cultural  sensitivities  needed  for the  preparation of  a 
citizenry that  must  cope  with  the  challenges  of  the  twenty-first 
century? 

(it) What  are  the  appropriate  recruitment  and  selection  strategies that 
would promote the  objective implied in  (i)  above? 

(iii) How  to  develop environments and  institutional  cultures  in  schools 
and other  educational  establishments  that  will  nurture  the  skills, 
abilities, attitudes and  cultural  sensitivities  referred to in (i)  above? 

(The futur e o f educatio n i n the Caribbean , CARICO M Secretariat , 1993 ) 

Background 
In 1957 , at the firs t regiona l conferenc e o n teacher education hel d i n Trinidad 
it was reveale d tha t non e o f the Caribbea n territorie s ha d a s many a s hal f o f 
its primary schoo l teacher s trained . The actua l stat e o f affair s i s presented i n 
Figure 5. 

The conference agree d tha t the governments o f the region should be urge d 
to adop t th e polic y tha t al l childre n shoul d b e taugh t b y teacher s wh o wer e 
fully trained . I n the 1960 s several government s adopte d th e polic y a s on e o f 
their goal s fo r nationa l educatio n an d teache r trainin g college s wer e estab -
lished o r expande d an d thei r roll s increased . 

Prior to 1957 , many facilitie s fo r teache r trainin g did not exis t in the regio n 
as a  whole. However , tw o importan t fact s mus t be borne i n mind. Firstly , th e 
region has a relatively long history of teacher training. Miller (1993) states, 'the 
training of primary school teachers began i n the Commonwealth Caribbea n i n 
1830 and wa s institutionalise d b y 1850' . Secondly, smal l number s o f teacher s 
from countrie s without training institutions were sent for training elsewhere in 
the region . I n fact , eve n today , Anguill a an d Montserra t (an d unti l quit e 
recently th e Britis h Virgin Islands ) hav e no trainin g college . 

In the 1980s , Trinidad and Tobago became the first country in the region to 
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CARIBBEAN ISSUE S Figur e 5  Proportio n o f trained primar y school teachers : 195 7 

Country Pe r cent of teachers trained 

Antigua 4 0 
Barbados 2 5 
Dominica 9 
Grenada 8 
Guyana 1 7 
Jamaica 4 4 
Montserrat 2 1 
St Kitts and Nevis 2 0 
St Lucia 6 
St Vincent 6 
Trinidad and Tobago 4 5 

Source: Walter s (1960 ) cite d i n Mille r (1993) . 

achieve the goal of a fully traine d primary school teaching force and promptl y 
responded b y closing one o f it s colleges in 1983 . Barbados similarly achieve d 
its targe t i n th e lat e 1980 s bu t wisel y decide d t o kee p it s lon e colleg e ope n 
and redefin e it s role. The situation a s shown i n Figure 6  has, a s late as 1990 , 
not bee n a  particularl y happ y on e i n som e o f th e othe r territorie s i n th e 
region. 

In the early history of teacher training, individua l institution s and late r min-
istries of education, through their boards of teacher training, offered thei r own 
credentials. Graduall y th e recognitio n dawne d that , 'th e entir e teache r train -
ing proces s neede d t o be monitore d o n a n ongoin g basi s an d researc h an d 
development activitie s ha d t o b e linke d t o th e monitor y mechanism ' (Mille r 
1993, 14) . Furthermore , th e financia l an d huma n resourc e implication s fo r 
each individua l territor y le d t o th e conclusio n tha t th e bes t wa y forwar d la y 
in th e poolin g o f resource s i n th e interes t o f quality , regiona l standards , cos t 
sharing an d effectiveness . 

After muc h discussio n an d negotiatio n betwee n th e government s an d th e 
University of the West Indies (UWI) it was agreed tha t ministrie s of educatio n 
would devolv e to the UWI their quality control an d developmen t function s i n 

Figure 6  Proportio n o f primary schoo l teacher s trained : 1984-199 0 

Country 198 4 199 0 

Antigua and Barbuda 
British Virgin Islands 
Dominica 
Grenada 
Montserrat 
St Kitts and Nevis 
St Lucia 
St Vincent and Grenadines 

80 
40 
44 
47 
48 
72 
53 
36 

74 
59 
43 
39 
64 
64 
61 
28 

Source: Miller (1991) . 
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teacher education. The UWI would be responsible fo r syllabuses, the conduct GENERA L AN D 
of examination s an d th e awardin g o f credentials . Th e government s als o CARIBBEA N 
agreed t o provide th e necessary resources fo r the UWI to undertake th e rele- OVERVIE W 
vant researc h an d developmen t activitie s necessar y fo r supportin g an d 
strengthening teache r educatio n an d trainin g i n the region . 

The Institut e o f Educatio n wa s establishe d i n 196 3 fo r thi s purpose . I t 
assumed responsibilit y fo r th e wor k o f th e teachers ' college s whic h a t tha t 
time wer e primaril y concerne d wit h th e trainin g o f primar y schoo l teacher s 
but als o di d som e trainin g fo r teacher s i n th e lowe r form s o f th e secondar y 
school. Th e Institute , focusin g o n primar y training , the n joine d th e 
Department o f Education , whic h ha d fo r a  lon g tim e bee n trainin g graduat e 
teachers fo r th e secondar y system , t o becom e th e School/Facult y o f 
Education. Al l th e countrie s i n th e regio n implemente d an d stil l operat e th e 
full agreemen t with the exception o f Guyana and Trinidad and Tobago. These 
countries retaine d thei r boards o f teacher trainin g within th e ministry o f edu -
cation an d offe r thei r ow n credentials . The UWI certifies teacher s i n all othe r 
countries. 

Current situation 
This survey o f teache r trainin g activitie s was carrie d ou t i n th e followin g te n 
West Indian/Caribbea n countrie s namel y Antigu a an d Barbuda , Barbados , 
British Virgin Islands, Dominica, Grenada, Guyana, St Kitts and Nevis, St Lucia, 
St Vincent an d th e Grenadines , an d Trinida d an d Tobago ; al l countrie s wit h 
teachers' colleges. Figure 7 shows how long there has been a  teachers' college 
in each country . 

The existenc e o f teache r trainin g college s i n mos t o f th e regio n postdate s 
the regiona l conferenc e o f 195 7 mentioned earlier . Prio r t o this , of the coun -
tries unde r discussio n onl y Barbados , Guyan a an d Trinida d an d Tobag o ha d 
institutions fo r teache r training . It must be pointed ou t that the Rawle Teacher 
Training Institute , whic h wa s th e firs t trainin g institutio n i n Barbados , wa s 
opened i n 191 2 and operate d unti l 1945 . It must als o be note d tha t althoug h 
the modern Valsayn Teachers' College in Trinidad and Tobago is only 15 years 
old, teachers ' college s ha d bee n i n existence ther e long before this . It i s also 
interesting to note tha t the Corinth Teachers' College , closed a  few years ago, 
has just been reopene d a t the star t o f the 1994-9 5 academic year. No statistics 
on i t are include d here . 

Figure 7 Ag e of teachers ' college s i n the region : 199 4 

Country Year s of existence 

Antigua and Barbuda 3 6 
Barbados 4 6 
British Virgin Island s 1 
Dominica 2 1 
Grenada 3 1 
Guyana 6 6 
St Kitts and Nevis 2 5 
St Lucia 1 5 
St Vincent 3 0 
Trinidad an d Tobago 1 5 
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Staffing an d student enrolmen t 
An examination o f the staffing i n the colleges reveal s a  number o f interestin g 
features. No t surprisingly, give n th e trend i n the Caribbean toda y fo r women 
to out-perform an d to outnumber men in many areas , women make up 60 per 
cent of the staff in the colleges. As would be expected in teacher training insti-
tutions, virtually al l staff, 18 2 (98 per cent), are professionally trained . Excep t 
for Guyan a wher e 4 7 of the 56 tutors (83. 9 per cent ) an d St Kitts and Nevis 
where onl y 1  out o f 9  d o no t hav e universit y degrees , al l the college s ar e 
staffed b y tutors with a t least a  first degree. Although these 48 non-graduates 
represent a  full on e quarter of the total staff i n the colleges of the region, they 
constitute a  specifi c proble m fo r Guyana . Postgraduat e degree s ar e held by 
some 85 people (49 per cent) and again women (59 per cent) are in the major-
ity. These figures  are given i n Figure 8. It is fair t o say that on the whole the 
colleges i n the region hav e a  solid cor e o f qualified staff . 

The staf f i n the training institution s are , on the whole, experience d teach -
ers, wit h te n o r mor e year s o f teaching . Onl y a n insignifican t numbe r hav e 
less than five years experience . 

Figure 9 gives student enrolment s by sex and type of training and shows a 
preponderance o f women amon g both groups. In the initial training group, in 
every case except tha t of Barbados where the course being offered i s a special 
one yea r technica l teache r trainin g course , wome n outnumbe r th e men , in 
most cases by more than three to one and in St Lucia by more than six to one. 
These figures may be noteworthy agains t the general concer n abou t th e mar-
ginalisation o f the male and the absence o f male models fo r school ag e boys. 

Figure 8 Staf f distributio n i n teachers' college s by country, qualificatio n an d 
gender 

Country Professiona l N o first Postgraduat e 
qualification degre e degre e Tota l 

M F M F M F M F AL L 

Antigua and Barbuda 

Barbados 

British Virgin Islands 

Dominica 

Grenada 

Guyana 

St Kitts and Nevis 

St Lucia 

St Vincent 

Trinidad and Tobago 

Separate M/F totals 

Grand totals (M/F) 

Per cent of total staff 
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3 
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17 

73 

5 

5 

5 

8 

4 

35 

6 

14 

6 

21 

109 

182 

97.8 

17 

1 

18 

30 

30 

48 

25.8 

4 

3 

1 

2 

8 

2 

3 

3 

9 

35 

1 

3 

6 

2 

1 

12 

2 

7 

3 

13 

50 

85 

45.7 

3 

6 

3 

1 

6 

21 

3 

8 

6 

17 

74 

39.8 

6 

5 

7 

8 

4 

35 

6 

14 

6 

21 

112 

60.2 

9 

11 

10 

9 

10 

56 

9 

22 

12 

38 

186 

100 



Figure 9  Studen t enrolment , 199 4 GENERA L AN D 

CARIBBEAN 
OVERVIEW 

Country 

Antigua 

Barbados 

British Virgin 

Dominica 

Grenada 

Guyana 

Islands 

St Kitts and Nevis 

St Lucia 

St Vincent 

Trinidad and 

Total 

Tobago 

Initial training 

Male 

11 

9 

12 

21 

21 

210 

21 

26 

39 

Female 

39 

2 

56 

34 

68 

690 

44 

171 

111 

No breakdown 

370 1215 

Total 

50 

11 

68 

55 

89 

900 

65 

197 

150 

660 

2245 

Further 

Male 

-

35 

-

-

-

-

-

1 

-

-

36 

training 

Female 

-

101 

-

-

-

-

-

31 

-

-

132 

Total 

-

136 

-

-

-

-

-

32 

-

-

168 

Programmes i n the college s 
The trainin g institution s i n Barbado s an d S t Luci a hav e move d beyon d initia l 
training programmes . The y hav e bot h develope d thei r ow n advance d pro -
grammes fo r th e continue d educatio n o f teacher s an d hav e als o embarke d o n 
the teachin g o f programme s traditionall y don e b y th e Universit y o f th e Wes t 
Indies. I n Barbados , whe n th e primar y teachin g forc e ha d becom e a  mor e o r 
less full y traine d one , Erdisto n Colleg e too k th e initiativ e t o develo p pro -
grammes t o mee t th e perceive d need s o f teacher s i n th e system . I n addition , 
in 1993 , th e governmen t o f Barbado s decide d t o switc h th e fundin g fo r tw o 
programmes whic h i t ha d provide d fo r man y years , fro m th e UW I t o Erdisto n 
College. Erdisto n therefor e starte d th e Diplom a i n Educatio n cours e fo r th e 
training o f graduat e teacher s i n secondar y schools , an d th e Certificat e i n 
Educational Managemen t an d Supervision , i n Augus t 1994 . 

In S t Lucia, i n additio n t o it s own advance d Hom e Economic s Diploma , th e 
College ha s bee n teachin g th e Bachelo r o f Educatio n programm e i n educa -
tional administratio n fo r th e pas t thre e o r fou r years . 

With th e exceptio n o f Trinida d an d Tobag o whic h offer s it s ow n Diplom a 
in Teachin g an d Guyan a whic h offer s it s Traine d Teachers ' Certificate , 
Nursery, Primar y o r Secondary , trainin g institution s awar d th e UW I endorse d 
certificate. Course s ar e tw o year s excep t fo r th e Secondar y Certificat e i n 
Guyana whic h i s thre e years . Th e minimu m entr y requiremen t i s normall y 
four subjects , includin g English , a t th e Genera l Proficienc y leve l o f th e 
Caribbean Examination s Counci l (CXC ) o r equivalent . Trinida d require s five 
subjects a t CX C leve l an d specifie s English , mathematics , a  natura l scienc e 
subject, a  socia l scienc e subjec t an d on e other . Guyan a doe s no t indicat e a 
required subjec t an d accept s th e Colleg e o f Preceptor' s Certificat e 
Examination Foundatio n Cours e a s a n alternativ e t o th e fou r CXCs . 

The likelihoo d o f producin g sound , effectiv e teacher s i n a  system tha t com -
bines wha t ma y b e regarde d a s relativel y lo w entr y requirement s an d a  tw o 
year programm e tha t overload s th e curriculu m an d consequentl y th e student , 
is no w bein g questioned . Bu t a s Loui s (1994 ) point s out , eve n findin g candi -
dates wit h thes e qualification s wh o wis h t o becom e teacher s i s a  bi g proble m 
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CARIBBEAN ISSUE S i n some countries in the region. To extend the duration of the programme will 
AND DEVELOPMENT S hav e seriou s implication s fo r government s willin g t o provid e qualit y educa -

tion bu t alread y experiencin g financia l difficulties . Thi s issu e ha s t o b e 
addressed i n innovative an d creativ e ways. 

The genera l goal s o f teache r educatio n programme s hav e tende d t o focu s 
almost entirel y on th e cognitiv e an d th e practical , expresse d s o a s to: 

• provid e basic teaching skill s 
• provid e effectiv e an d efficien t teacher s 
• provid e skill s and conten t necessar y fo r teachin g a t the primary leve l 
• develo p understandin g o f and practis e thos e skill s which mak e fo r 

effective teachin g 
• promot e knowledg e an d experienc e i n organising teachin g an d 

evaluation t o upgrade conten t o f teacher s i n core curriculu m 
• develo p skill s and knowledg e o f classroo m skills . 

Consideration o f th e effectiv e interpersona l skill s an d environmenta l issue s 
was les s evident . Tw o statement s o n thes e issue s were : 't o develo p skills , 
knowledge, attitude s an d value s necessar y fo r effectiv e teaching ' an d mor e 
precisely 't o encourag e teacher s t o perceiv e themselve s a s rol e model s fo r 
pupils an d t o hel p the m develo p th e self-confidenc e an d othe r professiona l 
skills required t o perfor m i n such a  capacity' . I t would clearl y b e impruden t 
to conclud e simpl y fro m thi s lac k o f prominenc e tha t thes e area s ar e 
neglected i n th e trainin g o f teachers . I t i s necessary , however , t o stres s thei r 
significance i n th e contex t o f today' s Caribbean , face d a s i t i s with countles s 
complex social, moral and environmental issues , and to suggest that they must 
be explicitl y stated an d treate d i n the trainin g an d retrainin g o f teachers . 

Examination o f the component s o f th e trainin g programme s i n the institu -
tions reveal s som e commo n ground . Ther e ar e thre e 'models' : th e Guyan a 
model; the Trinidad model ; and th e common mode l use d b y countrie s which 
are linked t o the UWI (Cave Hill) . These ar e given i n Figure 10 . 

To the exten t tha t i t can be assume d tha t commo n nomenclatur e i s indica-
tive o f commo n curricula r conten t an d practices , th e commo n groun d ca n 
easily be seen. On the other hand, social studies, which i s required i n Guyana 
and th e othe r countries , i s absen t fro m th e Trinida d an d Tobag o context . 
Nevertheless, i t is featured i n the curriculum of Trinidad an d Tobago's colleg e 
but appear s onl y a s separate option s i n th e UW I model , an d doe s no t see m 
to figure a t all in the Guyana model . There i s no obvious indication tha t moral 
education, value s and valuing, environmental educatio n an d health educatio n 
issues ar e given consideration . Currently , urgen t question s nee d t o b e aske d 
about the status of the creative arts to which so much lip service is paid across 
the regio n an d abou t th e colleges ' response , an d indee d th e university's , t o 
the impac t o f computer s an d computerisatio n i n th e region . Thes e ar e vita l 
issues globally an d regionally . 

There would appea r t o be compellin g reason s why educator s shoul d see k 
to share and understand mor e of what i s going on in the field of teacher train-
ing and education in their respective areas. The need for agreed standards and 
quality i n teache r training , withou t seekin g t o achiev e absolut e conformit y 
and uniformity , appear s greate r a s the movemen t o f professional s acros s th e 
region continue s t o increase . Suc h sharin g an d discussio n woul d als o b e 
helpful i n challengin g educator s t o criticall y revie w th e curriculum , wit h a 
view t o ensurin g tha t i t reflect s an d cater s t o th e changin g educationa l an d 
national need s an d aspiration s o f the region . 
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Figure 10 Th e three curriculum models GENERA L AN D 

Education Educatio n -  principle s an d practice , Educatio n theor y 
sociology/psychology 

English Languag e studie s - reading , literature Englis h languag e 

Mathematics Mathematic s Mathematic s 

Science Scienc e Scienc e 

Social studies Socia l studie s 

Creative art s - music , dance/dram a 
physical education , art/craf t 

Individual stud y 
(research methods ) 

Teaching practic e Practicu m teaching practic e Teachin g practic e 

Plus one optiona l 
subject from subjects 
listed unde r 
(a) academic an d 
(b) practica l 

Teaching practic e 

The vita l importanc e o f teachin g practic e i n th e trainin g o f th e teache r wa s 
emphasised b y al l th e colleges . I t was stressed tha t n o studen t teache r coul d 
be certifie d withou t successfull y completin g thi s componen t o f th e pro -
gramme. Student s wh o passe d th e othe r part s o f th e cours e bu t faile d th e 
teaching practic e wer e give n th e opportunit y t o repea t i t afte r review s an d 
additional guidance . The norma l duratio n o f teachin g practic e wa s betwee n 
ten an d twelv e weeks, arrange d i n three sessions o f abou t fou r week s i n th e 
first yea r an d tw o session s i n th e secon d yea r o f thre e t o fou r week s each . 
The tw o earl y session s ar e concerne d mor e wit h practic e an d developmen t 
while evaluation/assessment is the focus of the final session. Students are nor-
mally supervised b y th e colleg e tutor s bu t teacher s assis t with thi s role bot h 
formally an d informally . The staff o f the Faculty of Education a t Cave Hill are 
involved as examiners in the final assessment of teaching practice in those col-
leges whose certificates hav e th e UWI endorsement. 

Classroom observation and micro-teaching have been cited as two prepara-
tory activities for teachin g practice . It appears, however, tha t neither i s wide-
spread no r generall y wel l organised . Th e us e o f micro-teachin g wa s no t 
mentioned b y fiv e o f th e te n college s under consideration . Where i t i s used , 
it is done for short periods, in normal classroom settings and except for a  few 
cases, seems to be don e i n an ad  hoc  manner rathe r than a s a structured an d 
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CARIBBEAN ISSUE S organise d activity . Classroo m observatio n i s more i n evidence , bu t her e to o 
AND DEVELOPMENT S littl e time is devoted to it. In some colleges i t seems to be planned an d super -

vised wit h prope r guideline s provide d an d clas s discussio n o n th e visits . I n 
others ther e ar e no guideline s an d n o follow-up . 

Concluding statement 
This survey of initia l teacher training activity in the region shows the progres s 
that has been mad e i n the field an d indicate s some o f the issues tha t must b e 
dealt with i n the future. The region a s a whole still has some ground t o cover 
in its effort t o provide students with a fully trained teaching body. As the drive 
in thi s directio n continues , teache r educators , educationa l leaders , planner s 
and al l intereste d i n the promotio n o f qualit y educatio n mus t see k t o revie w 
curriculum, conten t an d methodologies i n the colleges to ensure tha t they are 
updated t o confor m t o th e rapidl y changin g social , moral , economi c an d 
physical environment . Question s mus t be aske d abou t th e valu e o f differen t 
subjects o n th e curriculu m i n relatio n t o subject s no t no w don e o r don e a s 
options give n today' s change d circumstance . W e must conside r th e implica -
tions of the four CXC entry requirement fo r the curriculum of the colleges and 
the duration of the programme in relation to what end product we are seeking 
to produc e t o mee t th e challenge s o f today . Effort s mus t b e mad e t o mod -
ernise the approaches t o the delivery of teacher training and education i n the 
region s o tha t ne w model s ca n b e devise d t o dea l wit h ou r particula r cir -
cumstances withou t compromisin g quality . Indee d ou r thrus t shoul d b e fo r 
improved qualit y s o tha t w e produc e teacher s wh o ar e full y equippe d an d 
confident t o meet th e complex challenge s o f modern society . 
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Background 
Since its inception i n 1948 , Erdiston Colleg e has 
mainly provided initia l training to primar y 
school teacher s in Barbados . The institutio n 
reached it s zenith i n the 1970 s and earl y 1980s . 
During this period ther e was a  marked increas e 
in the amount an d type s o f teacher trainin g 
conducted. B y 1985, however, i t became clea r 
that Erdiston Colleg e was rapidly approachin g 
the realisation o f its original mandat e whic h 
was to provide a  fully traine d teaching force fo r 
the nation . Measures were therefor e institute d 
to embark o n continuin g professiona l educatio n 
programmes. Programmes were introduced i n 
areas in which ther e was a  critica l need fo r spe -
cialist teachers - earl y childhood education , 
physical education , remedia l educatio n an d 
research an d measurement . Initia l trainin g was 
nevertheless stil l being continued . I n 1991 , it 
became obviou s tha t the continuin g educatio n 
programmes which wer e the n being offered o n 
a full-tim e basis , were to o costly , especially in 
an environment o f global economi c recession . 
Furthermore, eve n thoug h initia l training was 
still being continue d o n a  reduced basis , i t was 
clear that new thinkin g was needed o n th e 
function an d raiso n d'êtr e o f the College . The 
crucial period spanned 199 1 to early 1993 . By 
the beginning o f 199 3 the government wa s 
faced with three options . These were: 
• closur e o f th e College ; 
• amalgamatio n o f the College with anothe r 

tertiary leve l institution ; o r 
• th e continuatio n o f the College , but wit h a 

new mandate . 

In May 1993 therefore, th e Cabine t o f Barbado s 
made th e decision tha t Erdiston Colleg e would 
have a  new mandate . Specificall y th e Cabine t 
decision states : 

Barbados 

• Erdisto n Colleg e should b e restructure d an d 
mandated t o delive r pre-service , in-servic e 
and continuin g educatio n programme s fo r 
the professiona l developmen t o f teacher s 
and fo r othe r person s intereste d i n educa -
tion an d training; 

• th e in-service programme currentl y offere d 
by the in-servic e sectio n o f the Faculty of 
Education o f the University o f the West 
Indies, Cav e Hill , would be provide d by th e 
College with effec t fro m Augus t 1 , 1994. 

It is  also necessary to note tha t during the same 
period, the Government o f Barbados was 
involved in discussions with th e Internationa l 
Bank for Reconstruction an d Developmen t 
(IBRD) on a  loan t o help finance  huma n 
resources development . The IBRD was espe-
cially concerned wit h th e rationalisation o f 
Erdiston Colleg e an d negotiation s too k plac e on 
this issue. 

This new mandate constitute s a  departur e 
from th e primary focus o f training and require s 
the institution t o cater to a  much wider clien -
tele. This clientele includes educational adminis -
trators, graduate teachers , specia l educatio n 
teachers, adul t educators an d eve n parents . 
Moreover, i t is clear that there has been a  shif t 
in the level of programming to include univer -
sity level programmes. The new mandat e als o 
places greater emphasi s on retrainin g an d 
upgrading t o meet emergin g system need s an d 
economic developmen t goals . 

In the context o f its new mission, Erdiston 
College is seeking to function a s the premier 
teacher training institution i n Barbados provid -
ing high qualit y pedagogical training , researc h 
and outreac h service s to teachers, schools an d 
other institutions , local an d regional , which ar e 
concerned with education an d training a t all 
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levels. The Colleg e aims to perform thes e func -
tions through a  strong focus o n th e new an d 
emerging needs o f Barbados a s a developin g 
nation, which, while seeking t o develop th e 
economic well-being an d genera l leve l o f edu -
cation o f its people, mus t also concentrate o n 
the promotion o f a  sound value system espe -
cially among young people . This mission will 
be carrie d ou t i n close collaboration wit h al l 
education stakeholder s an d throug h th e applica -
tion of state of the art technology acros s all 
areas of the curriculum . 

Programmes 
Erdiston Colleg e is  currently offerin g thre e main 
categories o f training programmes . These are : 
• initia l teacher trainin g 
• an d continuin g professiona l educatio n 
• traine r o f trainer s programmes (Appendi x 5 ) 

An outline o f the programmes offered is  given 
below. 
(i) Diplom a i n Education cours e which i s at 

the post-degree leve l for untraine d sec -
ondary school graduat e teachers . It com-
prises courses in methods and educationa l 
foundation. Th e course is accredited by 
the University o f the West Indies. 

(ii) In-Servic e Teachers ' Certificat e cours e fo r 
untrained primar y and secondary non -
graduate teachers . The cours e comprise s 
educational foundations , method s an d a 
research project . 

(iii) In-servic e training programme i n adul t 
education fo r technical-vocational teachers . 
This programme comprise s course s in 
areas such a s programme design ; develop -
ment and evaluation ; training methodolo -
gies; evaluation techniques ; resourc e 
material production ; us e o f English; psy-
chology o f adul t education ; informatics ; 
technology and society; and health an d 
safety. 

(iv) Teachers ' Advanced Professiona l Certificat e 
for traine d primary and secondary teachers . 
The programme comprise s courses in edu -
cational foundatio n an d specialist areas . 

(v) Certificat e i n Educationa l Managemen t an d 
Administration fo r prospective principals , 
deputy principals and senior teachers . This 
course is  accredited by the UWI. Courses 

are in the sociology o f Caribbean educa -
tion; social psychology ; researc h an d eval -
uation; and administratio n an d supervision . 

Issues and concerns 

1 Retur n o n investmen t 

Training programmes i n most areas , not onl y in 
teacher education , automaticall y assum e tha t 
there wil l be application o f the skil l once th e 
programme ha s been delivered . I t is well 
known tha t there i s no automati c guarantee tha t 
such applicatio n wil l take place . This is a prior-
ity area which mus t be accorde d ful l considera -
tion in the futur e plannin g an d deliver y of 
teacher education . The necessary follow-u p 
systems must be pu t i n plac e by the Ministry of 
Education an d th e Colleg e i n ful l partnershi p t o 
ensure that : 
• teacher s who hav e bee n th e beneficiaries o f 

training ar e assisted an d supporte d i n imple-
menting th e relevan t strategie s i n thei r ow n 
classrooms; 

• teacher s expose d t o training seek t o engag e 
in staff developmen t activitie s a t leas t a t th e 
school leve l i n order t o share ne w knowl -
edge an d skill s with thei r counterpart s i n a 
training cascad e context ; 

• schoo l principal s conside r i t to be on e o f 
their supervisory roles  to ensur e tha t th e 
necessary collaboration , dialogu e an d 
support i s provided t o teacher s r e imple -
mentation o f ne w strategies . Training pro-
grammes designe d t o hel p principal s us e 
strategies fo r empowerin g teacher s an d fo r 
facilitating chang e wil l be necessar y i n this 
respect. 

2 Unnecessar y duplicatio n o f effort s 

Apart from th e Facult y o f Education o f the 
University of the West Indies, Erdiston Colleg e 
is currently the onl y institution i n Barbado s 
which ha s a  clear and undispute d mandat e fo r 
the delivery of teacher education . In the last 
five t o seven year s other providers , with n o tra-
dition i n teache r education , hav e been attempt -
ing to addres s thi s mandate outsid e th e 
stipulations o f the agree d 196 3 accreditation/ 
licensing arrangements fo r teacher certificatio n 
for the Easter n Caribbean . Suc h a  situation 
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among other things , leads to the duplication o f 
efforts an d resources , fo r example , library 
resources an d human resource s such a s curricu-
lum specialists . Furthermore, these institution s 
or agencies fai l t o accord appropriat e attentio n 
and importance t o accreditation arrangement s 
which ar e in place . This is likely to have a  neg-
ative influence o n qualit y and t o contribute t o a 
decline in standards . 

3 Recruitmen t o f appropriatel y 
qualified an d experienced teache r 
educators 
Traditionally, teache r educatio n ha s selected 
tutorial staf f fro m withi n th e ranks of the educa -
tional system. At times, however , th e person s 
recruited, whil e possessin g specialis t skill s an d 
expertise i n a  specialis t area , ma y have had n o 
previous exposure t o the teachin g o f adult s o r 
programme plannin g an d deliver y a t the teache r 
training level . Furthermore, very few ar e multi-
skilled an d henc e ma y not be a s fully utilise d a s 
they could be. Many lack adequat e manageria l 
skills. More systematic attentio n ha s to be 
accorded t o the preparation o f teacher educa -
tors in the region an d to the developmen t o f a 
cadre o f teachers possessin g such skill s and 
expertise i n specialist areas . 

4 Qualit y contro l 

In higher educatio n institutions , qualit y contro l 
is mainly addressed throug h credentialisin g an d 
accreditation procedures . Seriou s consideratio n 
has to be give n t o procedure fo r credentials , 
especially in the two-year in-service programm e 
where a  teacher wh o i s awarded a  grade 'D' 
can effectivel y b e considere d t o have success-
fully complete d th e teaching practicum . On e of 
the mai n objective s o f teache r education ough t 
to be t o help mak e th e system mor e profes -
sional an d to contribute t o improved qualit y in 
the educationa l system . I t is doubtful a s to 
whether teacher s who perfor m poorly , espe -
cially during the practicum , ca n consistentl y 
contribute t o the tw o outcomes jus t mentioned . 

5 Staf f upgrading an d retrainin g 

A good teache r educatio n programm e als o aims 
to bolster the educationa l syste m by effectivel y 

responding t o system needs and , wher e 
possible, to some o f the career aspiration s of 
teachers through th e delivery o f appropriat e 
programmes. Of course , teacher educatio n 
should als o attempt t o keep teacher s o n th e 
cutting edge o f new development s i n learnin g 
and instruction . Suc h objective s ca n onl y be 
effectively realise d i f upgrading an d retrainin g 
of tutorial staff ar e accorded hig h priorit y and 
are full y an d appropriatel y supported i n th e 
context o f a  wide variety o f training option s 
and mechanisms . 

6 Availabilit y of resources to suppor t 
programme deliver y 
One recurren t proble m i n teacher educatio n is 
that educator s i n thi s field often fai l t o emplo y 
delivery strategies which correspon d to the 
ones which teacher s ar e exhorted t o use . There 
tends t o be too much emphasi s o n lectures . The 
new focu s o n continuin g professiona l educatio n 
has helped Erdisto n Colleg e to shift fro m th e 
lectures and t o focus mor e on workshop type , 
'hands-on' practica l activitie s as a  regular deliv -
ery strategy. However , th e necessary material s 
and resource s ar e not alway s readily availabl e 
to support suc h a  change. Time is needed t o 
prepare resource s especiall y thos e based o n 
new technologies . 

7 Difficult y i n attractin g highl y 
qualified recruit s 

When compare d wit h othe r professions , teach -
ing is accorded lo w priority and a s a conse-
quence doe s not attrac t highly qualified recruits . 
Such a  situation exert s a  negative influenc e o n 
teacher education . Training time tha t coul d 
valuably be spen t o n exposur e t o the skill s of 
the craf t ha s to be spen t o n remedia l pro -
grammes especially in mathematics an d English . 
In addition , th e qualit y o f the outpu t o f many 
teachers i s not commensurat e wit h th e leve l of 
resources invested a t the colleg e level . 

8 Hig h star t u p an d maintenanc e cost s 
in ne w developmenta l area s 
Information technolog y i n education i s perhaps 
the best exampl e o f a  programme t o illustrate 
this point. In the firs t instance , a  strong 
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information technolog y thrus t mus t occu r 
throughout th e region i f governments ar e t o 
capture a  share of growth i n this lucrative 
market in area s such a s data processing an d 
programming. Furthermore , there i s the adde d 
imperative tha t al l citizens be compute r literate . 
In this respect teache r educatio n ha s a  signifi -
cant challenge t o which i t must quickl y 
respond. College s in the region mus t seek to : 
• develo p th e skills o f teachers i n the produc -

tion o f origina l indigenou s softwar e fo r CAI 
(Computer Aided Instruction ) teachin g i n 
areas earmarked fo r developmen t suc h a s 
remedial education , th e educatio n o f gifte d 
children, compute r graphic s an d computer -
aided desig n an d creativ e writing; 

• prepar e a  select cadre o f teachers possessin g 
programming skill s who ca n i n turn hel p 
their pupils develo p thes e skills; 

• facilitat e th e sharing o f resource s an d skill s 
among schools ; 

• generall y pionee r th e informatio n technol -
ogy thrust i n schools; 

• develo p the competencie s o f teachers r e th e 
use o f CAI/CAL (Computer Aide d Learning ) 
packages i n a  range o f curriculum areas ; 

• promot e th e compute r a s an administrativ e 
tool i n school decision-makin g an d fo r man -
agement purposes . 

However, acquisitio n o f the relevan t equipmen t 
is costly. Moreover, because o f the rapid rat e at 
which innovation s ar e taking place in technol -
ogy, the equipment become s obsolet e i n a  rela-
tively short period o f time. Problems are then 
experienced whil e using i t to run some o f the 
newer software programme s o n th e market . In 
addition, onc e the equipment ha s been i n us e 
for some time maintenance cost s must con-
stantly be addressed . These services are highly 
specialised an d consequentl y expensive . 

Future directions 
1 Delivery  of  a Bachelor in  Education 
programme in  collaboration  with  the 
University of  the West  Indies 

The majority o f the Barbadia n teachin g force is 
trained and relativel y young. I t is imperative 
that al l efforts b e mad e to address the con -
cerns/aspirations o f teachers a t the same time 
that quality issues are being addressed . The 

Ministry of Education ha s already signalled its 
desire t o the University fo r discussion s to take 
place, on a  collaborative Bachelo r in Educatio n 
programme betwee n Erdisto n Colleg e and th e 
University of the West Indies. 

2 Focus  of values education 

Throughout Barbadia n societ y generally , ther e 
has been a  marked declin e in socia l values. 
During the next two years the College will be 
offering a  combination o f certificat e course s an d 
short workshops designe d t o enhance th e 
competencies o f teachers in the are a o f values 
education. Principals , secondary an d primar y 
teachers will be targeted , a s well a s those 
currently pursuin g trainin g programmes . 

3 Greater  emphasis  on  programmes to  help 
teachers promote social  and  emotional 
development and  creativity 

The performing art s have traditionally bee n 
sidelined i n the local educationa l system . As a 
result, ther e ar e gaps in terms of the ful l devel -
opment o f such skill s in children . I t is also 
obvious tha t the deliberat e enhancemen t o f aes-
thetic appreciation an d artisti c talent ca n hel p t o 
reduce various form s o f antisocia l an d aggres -
sive behaviour i n children . I n addition , th e 
College wil l seek t o help teacher s effec t a  better 
balance between emotional , socia l an d cogni -
tive development o f pupils by addressing train-
ing in othe r area s such a s social learning , 
learning styles , integration acros s the curriculu m 
and counsellin g techniques . 

4 Greater  use  of school-based training 
delivery modes 

This has already started. However i t will b e 
expanded t o allow teachers who hav e benefit -
ted from retrainin g an d upgradin g programme s 
to mount staf f developmen t programme s i n 
their schools for thei r colleagues . The Colleg e 
will provide training in clinica l supervision an d 
it will establish mechanism s to provide th e nec-
essary support a t school level . 

5 Conduct  of  action-based research 

Very little action researc h take s place in loca l 
schools despit e the fac t tha t annually a  number 
of school an d teacher-initiate d project s ar e 
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implemented whic h would len d themselves t o 
such research . The Colleg e will seek to encour -
age such activitie s by providing technica l advic e 
and support . 

6 Establishment  of  a resource  centre 

Plans are currently underway t o establish a 
resource centr e fo r teacher s a t Erdiston College . 
The centr e will provide both outreac h an d train -
ing services. More significantly th e centr e will 
seek t o cater to the professiona l need s of 
teachers through activitie s such as : 

• workshop s 
• productio n o f teaching material s - written , 

audio-visual an d manipulativ e - fo r pilotin g 
and fo r classroo m us e 

• demonstratio n lesson s 
• th e loan o f a  range o f commercially an d 

non-commercially produce d resourc e 
materials 

• provisio n o f support fo r teacher s while o n 
teaching practic e 

• curriculu m material s developmen t 
• reproductio n o f teaching materials . 
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Belize 

Background 
Management of schools 
The establishmen t o f the first school marke d 
the introductio n o f the presen t syste m of gov-
ernance o f schools i n Belize . The Hondura s 
Free School was supported b y voluntary sub -
scriptions fro m th e inhabitant s an d subsidise d 
by publi c funds . I t was manage d b y a  commit -
tee consisting o f His Majesty's Superintenden t 
(the office r administerin g th e government) , 
seven magistrates , and al l subscribers o f £10 o r 
more annually . The greater share o f runnin g 
the school fel l o n th e government i n thos e 
early years. By 1850 , the Board o f Educatio n 
was set up an d t o i t was entruste d th e contro l 
and managemen t o f al l government an d gov -
ernment assiste d schools . In 1896 , the Board o f 
Education wa s abolishe d an d it s powers trans -
ferred t o the Executive Counci l o f th e colony . 
Throughout th e years tha t followed , th e ques -
tion o f the managemen t o f schools wa s ofte n a 
topic for discussio n wit h suppor t fo r both side s 
of the argument . This partnership i n educatio n 
continued nonetheless . Today, th e governmen t 
contributes 10 0 per cen t o f the salaries of 
primary schoo l teachers , a  supplementary gran t 
at a  fixed rate pe r pupil , 7 0 per cen t o f capita l 
costs and 5 0 per cen t o f the cos t o f mainte -
nance. Churche s ar e involve d i n the manage -
ment o f schools an d th e provision o f th e 
remaining capita l an d operationa l costs . 

At the secondary leve l governmen t con -
tributes 7 0 per cen t o f the salaries o f teacher s 
in al l government aide d schools . The govern -
ment als o contribute s 5 0 per cen t o f th e capita l 
costs for which approva l was received . 

The development o f teacher educatio n 
in Belize 
The pupil teacher  system 

While th e schoo l syste m remaine d smal l ther e 
was n o nee d t o establis h an y kin d o f forma l 
teacher trainin g programme , bu t b y the en d o f 
the centur y th e nee d fo r a  greate r suppl y o f 
local teacher s wa s fel t an d thi s need calle d fo r 
some kin d o f preparation fo r recruit s int o 
teaching. I n 1894 , the Boar d o f Educatio n 
Rules introduce d th e pupi l teache r syste m of 
recruiting an d trainin g o f primary schoo l 
teachers. 

In it s established for m th e pupi l teache r 
system was operate d a s follows : a  pupi l 
teacher i n conjunction  wit h hi s parents o r 
guardian, entere d int o a  fou r yea r engagemen t 
with th e manage r o r th e hea d teache r o f th e 
school, fre e o f charg e fro m th e dat e o f th e 
engagement. A t least fou r hour s o f persona l 
instruction fro m th e headteache r o r some qual -
ified teache r o n th e staf f wa s give n durin g 
regular schoo l hour s eac h week . The pupi l 
teacher wa s als o allowe d a t leas t on e hou r o f 
study eac h day . Durin g hi s engagement a  pupi l 
teacher ha d t o take two examinations : the Firs t 
and Secon d Pupi l Teache r examinations . If 
these were successfull y completed , th e pupi l 
teacher wen t o n t o si t th e Secon d Clas s an d 
First Clas s Teacher's Certificat e examinations . 

This was no t a  satisfactory procedur e fo r th e 
professional preparatio n o f primary schoo l 
teachers. A few year s afte r i t was introduced , 
the system was criticise d o n th e grounds tha t 
(a) the method o f instructio n wa s inadequate ; 
(b) pupi l teacher s wer e require d t o teach a s 
regular teacher s an d (c ) the privat e study of 
pupil teacher s was no t properl y supervised . 
Nevertheless, th e pupi l teache r syste m becam e 
the accepte d rout e by which teacher s move d 
through th e ranks i n teaching . 

The pupi l teache r syste m was late r replace d 
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by the uncertified teache r system . Under thi s 
system, th e Firs t Pupi l Teacher an d Secon d 
Pupil Teacher examination s wer e abolishe d 
and th e Firs t Teacher's examinatio n wa s intro -
duced. Teachers the n move d o n t o d o th e 
Second Clas s and Firs t Clas s examinations. In 
1951, the probatione r syste m was introduce d 
in an effor t t o recrui t secondar y schoo l leaver s 
into teaching . Under thi s scheme, candidate s 
holding GC E qualifications o r the equivalen t 
were no t require d t o become pupi l teacher s 
but were eligibl e fo r engagemen t a s Grade 1 
probationers. Suc h teacher s were the n require d 
to take Firs t Clas s Certificate examinations . A 
secondary schoo l leave r wh o di d no t posses s 
the GCEs but wh o successfull y complete d hig h 
school wa s classifie d a s a  Grade I I probationer . 
Such a  candidate wa s allowe d t o si t th e 
Second Clas s examination , afte r which , i f suc-
cessful, h e o r she was allowe d t o si t fo r th e 
First Class examinations . Preparatio n fo r thes e 
examinations wa s don e o n Saturda y mornings . 
Classes were conducte d b y educatio n officer s 
and othe r selected lecturer s an d hel d mainl y i n 
the distric t tow n an d i n Belize City . Attendance 
at these classe s was no t compulsory . 

This scheme continue s bu t ha s me t wit h 
only limited success becaus e man y rura l 
teachers ar e unable t o atten d classes . 

In 1962 , the Intermediat e Training Centr e 
was inaugurate d fo r th e purpos e o f providin g 
a twent y week in-servic e cours e fo r candidate s 
preparing fo r th e teachers ' examination s (out -
lined above) , a s well a s providing basi c teach -
ing skills to young teache r recruit s who ha d 
just complete d thei r secondary schooling . Th e 
Intermediate Trainin g Centr e was late r merge d 
with th e Belize Teachers' Colleg e (establishe d 
in 1965) . In 197 2 'INTERIM' was eventuall y 
phased out . 

In 1964 , the Roman Catholi c managemen t 
instituted a  correspondence cours e which wa s 
open t o al l teachers regardles s o f the denomi -
nation o f th e school the y wer e teachin g in . 
When th e Belize Teachers' Colleg e was inau -
gurated i n 1965 , the correspondenc e cours e 
was transferre d t o tha t institution . The schem e 
was eventually phase d ou t becaus e i t was con -
sidered t o be a n unwarrante d burde n o n th e 
already strained resource s an d manpowe r o f 
the Belize Teachers' College . 

Full-time trainin g o f teacher s i n Beliz e 
The West India Roya l Commission , appointe d 
in 193 8 to investigat e th e socia l an d economi c 

conditions o f the country , recommende d tha t 
the pupi l teache r syste m be replace d b y a 
more systematic method o f training teachers . 
The Moyne Commission followe d shortl y wit h 
a recommendation tha t teacher s b e traine d i n 
Jamaica. I n 1941 , the scheme was introduce d 
and th e firs t se t o f teacher s lef t t o take u p 
studies i n Jamaican teachers ' colleges . In 1947 , 
the Evans Commission recommende d th e 
establishment o f a  local trainin g college . In 
1954, two teachers ' college s were opene d -
one a  government trainin g colleg e an d th e 
other a  training colleg e run by th e Roma n 
Catholics. The two college s offere d th e Tw o 
Plus One Certificat e Programm e (tw o years of 
studies o n campus , followe d b y on e year o f 
internship i n schools acros s the country) . The 
UNESCO Commission o f 196 4 recommende d 
the merge r o f these tw o institution s an d th e 
stepping u p o f the teache r educatio n pro -
gramme to increas e th e outpu t o f traine d 
teachers int o the primar y schools . 

In 1965 , the teachers ' colleges were merge d 
to form wha t i s now th e Belize Teachers' 
College (BTTC) . In tha t same year , th e 
Governments o f Belize , Bahamas and Jamaica 
entered int o an agreemen t an d forme d th e 
Joint Boar d o f Teacher Educatio n (JBTE ) with 
offices a t th e Mona Campu s o f the Universit y 
of the West Indies. The main responsibilitie s o f 
this board wer e t o establis h standards , t o 
monitor th e trainin g programme s i n the territo -
ries and t o provide certificatio n fo r teacher s 
who pursue d course s a t th e teache r trainin g 
institutions i n these territories . The Board con -
tinues to operat e toda y an d Beliz e Teachers ' 
College continues t o be a  member . Beside s 
acting a s the accreditin g body , th e Board als o 
provides suppor t throug h variou s staf f devel -
opment efforts . 

The colleg e continue d t o offe r th e Two Plu s 
One Certificat e Programm e excep t betwee n 
1966 and 196 9 when a  one yea r cours e wa s 
offered fo r mor e mature student s an d a  cours e 
for teacher s a t junior secondary schoo l level . 
Both these course s were discontinue d i n 1969. 

Recognising th e need t o encourage pre -
service educatio n o f teachers , and t o addres s 
the issu e o f th e percentag e o f traine d teacher s 
in the system, th e governmen t i n 198 8 
approved th e proposa l t o admi t hig h schoo l 
graduates int o BTTC immediately afte r gradua -
tion. Since these student s ar e no t attache d t o 
any management , a  bursary was approve d t o 
help candidate s t o meet th e cos t o f board an d 
lodging. 
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Teacher educatio n i s free. The governmen t 
pays the salarie s o f al l teachers attendin g th e 
full tim e programme an d als o awards a n 
annual boo k allowance . 

Belize Teachers' College (BTTC) continue s 
to be full y funde d b y the Government o f 
Belize and ha s the training of primary schoo l 
teachers a s it s main responsibility . From th e 
time of it s establishment i n 195 4 up t o 199 2 
the College offere d th e Two Plu s On e 
Certificate Programm e describe d earlier . The 
College currentl y offer s th e Certificat e 
Programme with Schoo l Experience . The 
change cam e with the implementatio n o f th e 
Belize Primary Education Developmen t Project . 
The Primar y Education Developmen t Projec t 
introduced i n 199 2 is a major initiativ e i n 
primary educatio n wit h teache r trainin g a s on e 
of the main component s o f the project . I t is 
hoped tha t with th e recommended change s i n 
policies an d th e programme s bein g developed , 
Belize will be abl e to achieve a n 80 per cen t 
trained primar y teaching forc e b y 1998 . 

For a  brief perio d i n the 1980 s the Colleg e 
also ran a  three year diplom a programm e fo r 
secondary schoo l teachers . Sixth Form gradu -
ates as well a s high schoo l graduate s wer e 
admitted. The length o f the training pro -
gramme was therefor e dependen t o n the entr y 
level. Secondary schoo l graduate s with fou r 
CXCs had thre e years i n which t o complete th e 
programme. Sixt h form graduate s were abl e t o 
complete th e programme i n one o r tw o years, 
depending upo n th e number o f 'A ' levels the y 
held a s well a s the programme they pursued a t 
the sixth form o r enrolment . This was a  direc t 
result o f the establishment o f the Universit y 
College o f Belize (UCB) which bega n offerin g 
an undergraduate degre e programme i n sec-
ondary education . The secondary programm e 
requires two to three years of study fo r th e 
award o f a  degree i n secondary education . I t is 
now generall y understood tha t BTTC is 
responsible fo r primar y teache r trainin g whil e 
UCB is responsible fo r secondar y teache r 
training. 

Programmes 
Some of the curren t programme s being offere d 
are outline d below . 

1 Th e Certificate with School 
Experience 
This i s a full-time programm e offere d a t th e 

Belize Teachers' College fo r untraine d teacher s 
in primary schools . The programm e i s deliv-
ered a t two levels . The first level consist s of 
one year (tw o semesters an d on e summer) of 
academic work. Teachers the n retur n to th e 
classroom fo r on e semeste r o f supervise d 
student teachin g where the y ar e required t o 
teach a  class independently . Teachers remai n 
in the classroo m fo r on e t o tw o years t o obtai n 
some experienc e befor e returnin g t o Level 2 
which i s also on e year o f academic work . 

A local Certificat e i n Teaching Leve l 1  is 
awarded t o teachers who successfull y com -
plete the academic an d th e studen t teache r 
components o f the Leve l 1  programme. A 
Certificate i n Teaching awarde d b y th e Joint 
Board o f Teacher Educatio n Leve l 2  is awarded 
to teachers who successfull y complet e th e aca -
demic and student teache r components . 

2 Certificat e with School Experience 
Level 1 (part-time - distance ) 
This distance programm e i s similar to the full -
time Leve l 1  programme i n it s content . 
Because o f the remoteness o f some areas , an d 
the unavailability o f electricity , th e prin t mod e 
with some audi o i s the main mediu m b y which 
the courses ar e being delivered . Teacher s stud y 
two course s pe r semeste r an d ar e visited twic e 
monthly b y a  supervisor. The supervisor's mai n 
responsibility i s to guide th e teache r i n hi s o r 
her studies , an d t o help th e teache r t o transfe r 
knowledge an d skill s learned t o thei r teaching . 
Teachers ar e also expected t o attend th e fac e 
to face session s whic h ar e held eac h summe r 
for fou r t o six weeks. Onc e pe r month , teach -
ers ar e required t o attend a  workshop. A t the 
workshops supervisor s mak e presentation s o n 
topics o f interes t an d concer n an d demonstrat e 
some o f the strategies outline d i n the modules . 
These sessions ar e also tutoria l sessions . 

The programme i s offered i n three district s 
for untraine d teacher s currentl y servin g in 
primary schools . The programme i s for tw o 
and a  hal f to three years. The conten t o f th e 
programme i s the same a s that fo r th e full-tim e 
programme. The final semester i s considere d 
the practicum. Student s ar e supervised o n a 
weekly basis durin g thi s time. Assessment 
takes place a t the en d o f the semester . A 
Certificate i n Teaching Leve l 1  is awarded t o 
teachers who successfull y complet e th e acade -
mic programme an d the practicu m fo r th e 
Level 1  programme. This i s a local certificate . 
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3 Pre-colleg e upgrading programme 
This programme seek s to address the issue of 
content upgradin g fo r teachers throug h in-
service classes . Attendance a t classes i s volun-
tary. The programme i s in-service and is 
offered i n all districts, to teachers who need 
content upgradin g an d are preparing for 
admission t o BTTC. Teachers take fro m on e to 
three years to cover th e material a t each o f the 
three levels . 

There i s no practicum as such. However , 
candidates takin g the First Class examination s 
are require d t o write six lessons and be 
assessed i n the teaching o f one. 

A certificate i s awarded b y the Ministry of 
Education fo r each leve l tha t i s completed suc -
cessfully. The First Clas s Certificate i s the 
highest awar d an d the First Teachers' the 
lowest. 

4 Degre e i n Secondary Educatio n 
This i s available i n the following areas : 
biology, English , chemistry , mathematic s and 
business education . I t is offered a t the 
University of Belize, Belize Cit y Campus, for 
sixth for m graduate s wit h a n Associate Degree . 
The programm e i s considered t o be the final 
two years of a four yea r degre e programme . 

There i s a practicum o f ten weeks whic h is 
held i n three phases : 

Phase 1 : Tw o weeks. During thi s period , the 
student teache r observe s the co-operating 
teacher an d becomes familia r wit h the routine 
of the co-operating school . 

Phase 2 : Six-seve n weeks . During thi s period , 
the student teache r assist s the co-operating 
teacher with lessons , and should teac h fo r two 
to three days per week. 

Phase 3 : Tw o weeks. During thi s period the 
student teache r i s timetabled fo r 10 to 15 hours 
per week an d takes ful l responsibilit y for 
lessons. 

Issues and concerns 

Primary leve l 
1 Rate  of increase of  the trained teaching 
force and  the quality of  the intake 

Although the rate of output fro m th e College 
has increase d ove r the years, the rate of 

increase of trained primar y teachers has been 
negligible (see Figure 1 1 below). The percent-
age of teachers i n the system has not moved 
beyond a n average of 50 per cent country -
wide. The 1992 surve y shows tha t 47 per cent 
were trained . Numerou s attempt s hav e bee n 
recorded ove r the years to address the percent-
age of trained teachers , includin g the introduc-
tion o f the one year programme fo r mature 
teachers between 196 6 and 1969 which was 
mentioned earlier . 

Figure 11 Percentag e o f trained teacher s in 
the system 1963-199 2 

Year 196 3 196 8 197 1 197 5 198 7 199 0 199 2 

% 1 3 2 0 2 7 3 1 4 4 4 4 4 7 

Several factor s serv e to undermine any effort s 
to increas e the percentage o f trained teacher s 
in the system. Some of these are outlined 
below. 
• Th e salary of primary schoo l teacher s was 

very unattractive unti l recently . With othe r 
government department s usin g the teaching 
qualification a s an entry requiremen t for 
certain jobs , teachers use d the profession a s 
a stepping ston e to these and other highe r 
paid jobs . 

• Th e practice o f admitting unqualifie d 
teachers int o the system continues . Attempt s 
to addres s the problem are like trying to fill 
a bucket wit h a  hole. While the College 
'pours' ou t trained teacher s int o the system, 
church an d government manager s continu e 
to hire untrained teachers . 

• Governmen t continue s t o pay the salaries of 
all teacher s who are in training. I t is to the 
teacher's advantag e (financially ) t o find a job 
before seekin g admissio n t o the College 
since they continu e t o receive thei r salary 
while i n training. The amount i s substantially 
higher than the bursary awarde d t o high 
school recruit s int o the college. 

• Teacher s who fail the programme a t the 
College are allowed to return t o their 
schools to teach. The school regulation s 
seem t o protect thes e teacher s eve n thoug h 
many o f them can be classified a s incompe-
tent teachers . 

It is interesting to note tha t in the development 
of the recently introduce d PE D project , 
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mention wa s mad e o f the paradox o f admittin g 
unqualified person s int o teaching , whil e thes e 
same person s wer e no t qualifie d fo r admissio n 
into BTTC's training programme because the y 
did no t mee t th e entr y requirements . The 
College ha s been blame d fo r ignorin g th e ver y 
people who nee d trainin g and ther e ar e rec-
ommendations fro m som e quarter s tha t 
perhaps th e College ought t o have a  mor e 
open admission s polic y t o accommodat e teach -
ers in service. While the rate o f increas e of 
trained teacher s ha s been slow , an ope n 
admissions policy would no t solve th e 
problem. I n fact , i t could serv e t o undermin e 
any effort s t o improv e th e qualit y o f teaching . 
Teachers should hav e a  good groundin g i n th e 
subject matte r the y teach an d the y mus t b e 
able to use a  range o f methods . They ar e als o 
expected t o acquir e an d develo p socia l skill s 
and attitude s with which t o deepen a n under -
standing o f the communitie s i n which the y will 
serve. If the Colleg e i s to put greate r emphasi s 
on th e developmen t o f pedagogical skill s a s 
the PED project commends , the n teacher s nee d 
to come to the programm e with the appropri -
ate content background. I t must als o be note d 
that th e Ministry of Education control s th e 
employment o f teachers, so correctin g th e 
paradoxical situatio n i s within it s power . 

2 The  role of principals in  the  training of 
teachers 

There i s greater deman d fo r principal s to ac t a s 
instructional leader s i n their schools . Principal s 
tend t o focus mor e o n thei r administrativ e 
responsibilities tha n o n staf f development . Th e 
new trainin g programmes a t the Colleg e ar e 
currently addressin g thi s issu e with th e intro -
duction o f a  course i n educationa l leadershi p 
and administration . 

3 The  training programme and  the  primary 
school curriculum 
There i s not alway s a  desirable matc h betwee n 
the methods taugh t i n the Colleg e and thos e 
encouraged b y principals . Tutors hav e tried t o 
keep abreas t o f developments i n their fields 
and hav e amended thei r course s accordingly . 
This has cause d problem s especially  fo r teach -
ers on studen t teaching . They have complaine d 
that principal s ar e not ofte n dispose d t o tryin g 
out ne w ideas . Principals want trainee s t o stick 
to familia r methods . This has been th e caus e 
of much frustratio n an d sometime s teacher s 
have requested deferra l fro m th e internshi p 

programme o r a  transfer t o anothe r school . 
The Primary Education Project , introduce d i n 
1992, i s addressing th e revisio n o f the curricu -
lum guides a s well a s the teacher trainin g pro-
gramme. A series o f in-servic e workshops i s 
being conducte d countrywid e t o help teacher s 
to understand an d us e the ne w guides . With 
the collaborativ e wor k o f the Educatio n 
Development Centr e (EDC) and th e College , 
teachers shoul d b e better prepare d fo r 
teaching. 

4 Certification  of  teachers 

Certification o f teachers i s a  joint effor t 
between th e JBTE and th e College . While 
some teacher s work diligentl y durin g intern -
ship, principal s complai n tha t mos t teacher s 
relax onc e the y hav e complete d th e trainin g 
programme. What i s needed i s a system of 
continuous re-certificatio n whic h woul d ensur e 
that teacher s tak e the necessary steps t o 
upgrade themselve s afte r the y pas s through th e 
training college . 

5 The  need for a  clear  teacher  policy 

Teachers ar e posted b y respectiv e managers , 
but ther e ar e n o clea r policie s t o regulat e ho w 
this i s done. As a resul t i t i s often difficul t t o 
find teachers t o serve i n remote villages . The 
teachers who ar e willing to d o s o ar e ofte n 
residents o f the communitie s o r untraine d 
teachers fro m th e area . 

6 Training  teachers to  meet  the  demands of 
teaching in  multi-grade schools 

7 The  use of technology in  the  elementary 
classroom 

With the heavy emphasi s o n academi c study , 
time i s not availabl e t o give adequat e treat -
ment t o this area . 

8 Meeting  the  needs of  exceptional children 
in the classroom at  both  ends  of  the 
continuum 

More attentio n i s being given t o th e slow 
learners an d no t enoug h t o gifted children . 

9 The  need for greater  emphasis  to  be  given 
to aesthetics 

The College' s overcrowde d timetabl e doe s no t 
provide tim e for this . 

[ 44  ) 



REGIONAL AN D NATIONA L EDUCATIO N PROGRAMME S 

10 Teachers  need to  have  a  fuller under-
standing of  assessment  and  evaluation 
processes 

11 Addressing  the  need  for training  teachers 
in second  language  techniques 
With the curren t ethni c composition , th e train -
ing programme wil l need t o addres s th e issu e 
of second languag e teaching . 

12 The  need to  train  school  counsellors  is 
increasing with  the  societal  problems  facing 
us. 

Secondary leve l 
1 Increasin g th e number o f trained graduate s 
teaching i n secondary schools . Figures fo r 
1991-92 showed 62 2 teachers i n secondar y 
schools. Of tha t numbe r 4 1 per cen t were uni -
versity graduates an d 3 5 per cen t ha d peda -
gogic training . 

2 Determinin g th e conten t o f the secondar y 
teacher trainin g programm e t o prepar e teach -
ers to face th e challenge s o f a  changin g 
society. 

Future directions 
1 T o meet th e needs o f teachers wh o ar e 
preparing fo r admissio n t o BTTC through th e 
upgrading programme , BTT C has submitted a 
proposal t o the Ministry to offe r thi s pro-
gramme by distanc e learning , using material s 
developed a t the CX C level i n othe r Caribbea n 
territories. 

2 A n INSET programme fo r th e training of 
primary schoo l principal s i s being develope d 
through th e PED project t o prepare the m t o b e 
more effective instructiona l leaders . 

3 I n collaboration wit h th e Universit y Colleg e 
of Belize , BTTC is developing a n undergradu -
ate degree programm e fo r teacher s who hav e 
completed th e programmes currentl y bein g 
offered b y the College . 

4 Th e focu s o f BTTC's programme ha s 
shifted t o a  more child-centre d approach , wit h 
greater emphasi s being give n t o developmen t 
of teachers ' pedagogica l skills . 
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Dominica 

The society depends on  teachers  to mould the 
personalities of  the youths so  that they  can con-
tribute to the spiritual, moral,  social,  cultural 
and economic  progress of the community. 
Teachers are not  only the  key element in  the 
provision of  good quality  education  and  there-
fore critical  to  the success of any strategy  for 
human resource  development, but  they  are the 
chief standard bearers  of the efficacy and  chief 
agents of the effectiveness of the educative 
process. Who  the teacher is and how  the  teacher 
is perceived in  society, are as important as 
what the  teacher does. How the teacher and the 
teaching profession are  perceived is  critical to 
the success of the educational enterprise. 
Recruiting and  retaining  good  teachers  who 
are appropriately educated and  trained  is  vital 
to the provision of  good quality  education  and 
for the  development of  human resources  in the 
sub-region. 

(Foundation fo r th e Future : OEC S Education Refor m 
Strategy, 1991 , p. 86) 

Programmes 
Primary teachers i n Dominica follo w a  two 
year certificat e programm e designe d b y th e 
University o f the West Indies Faculty of 
Education, Cav e Hill , i n collaboration wit h 
Eastern Caribbea n teache r trainin g colleges . 

Dominica face s sever e constraint s i n th e 
financing o f it s educational system . 
Consequently, teache r trainee s spend onl y fou r 
terms i n college, unlike most othe r countrie s 
where trainee s atten d colleg e full-time fo r tw o 
years with eigh t weeks o f teaching practic e 
included. Durin g th e practicum whic h extend s 
over two terms , trainees ar e teaching full-tim e 
in their respective schools . The individua l 
study i s also written durin g this period . 

There ar e advantages an d disadvantage s t o 
this system. On e disadvantag e i s that trainee s 

are confined t o one grade leve l throughou t th e 
practicum. The advantag e i s that trainee s hav e 
the opportunit y t o see the educatio n proces s 
as a  continuum. They ar e abl e to diagnos e an d 
plan, t o develop skill s i n constructing scheme s 
and unit s o f work an d i n lesson planning . At 
the end o f each ter m the y ca n realisticall y eval -
uate students ' progres s an d th e effectivenes s o f 
their instruction . 

At secondary leve l a n USAI D funded pro -
gramme enable d 4 9 secondary teacher s t o 
enrol i n a  two semeste r cours e o f study i n 
Education fo r Teaching a t New Mexico Stat e 
University (NMSU) . Phase 2  of th e programm e 
involves a  six mont h practicu m i n Dominica , 
successful completio n o f which wil l resul t i n 
local certification . Mos t o f th e 4 9 teachers 
selected ha d alread y complete d a  two yea r 
programme a t an 'A ' level institutio n an d ha d 
gained a t leas t on e 'A ' level. All 49 trainee s 
have returne d hom e fro m Ne w Mexico. 
Groups 1  and 2  have started th e practicum . 

Issues and  concerns 

1 Multi-grad e teachin g 
About 4 9 per cen t o f ou r primar y school s 
require multi-grad e teaching . Declinin g rura l 
population du e t o emigration a s well a s to 
rural-urban migratio n ha s signalled a  need fo r 
rationalisation i n the staffing o f schools . Recen t 
recommendations fro m Worl d Bank consultant s 
have indicate d tha t multi-grad e teachin g wil l 
be aroun d fo r a  long while. Consequentl y th e 
College has been aske d t o address thi s nee d 
specifically. Th e contentio n lie s i n determinin g 
whether th e methodology an d skill s addresse d 
in the curren t programm e ar e adequate o r 
whether ther e are additiona l theories , strategie s 
and technique s require d fo r multi-grad e teach -
ing which hav e ye t t o be addressed . Expertis e 
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in the are a o f multi-grade teachin g i s therefor e 
a concern , a s i s the financin g fo r suppor t 
materials which wil l be require d fo r effectivel y 
addressing th e problem . 

2 Th e annual output of trained 
teachers. 
Out o f a  total o f 64 7 teachers i n the primar y 
system approximatel y 35 0 ar e untrained . O n 
average, 2 2 teachers successfull y complet e th e 
training programme eac h year . I t i s imperativ e 
that th e rat e o f training be significantl y 
increased i f we ar e t o improv e th e qualit y o f 
education i n schools . 

In the secondary syste m abou t 18 6 out o f 
251 teachers ar e untrained . Thi s figur e include s 
45 graduates. Even with th e successfu l comple -
tion o f the NMSU programme, ther e wil l b e 
over 10 0 secondary teacher s stil l t o be trained . 

3 Selectio n for college 
There ar e a  number o f particula r concern s 
here: 
• Th e lengt h o f time i n teaching before train -

ing begins. O n averag e trainee s ar e i n th e 
system fo r five to 1 0 years before a  trainin g 
opportunity become s available . 

• Publi c service regulation s whic h insis t tha t 
persons mus t b e permanentl y appointe d 
civil servants i n orde r t o benefi t fro m 
teacher training . 

• A  number o f person s wit h wea k academi c 
backgrounds and/o r poo r attitude s ente r 
college an d ar e unable t o benefi t full y fro m 
training. Trainees who fai l t o mee t th e stan -
dards require d fo r certificatio n remai n i n th e 
teaching service . 

• Entr y requirements : Englis h an d an y thre e 
other subjects . Thi s should b e change d t o 
ensure a  satisfactory academi c backgroun d 
in the core subjects o f mathematics , scienc e 
and socia l studies . 

4 Universit y o f th e Wes t Indie s 
requirements 
Time 

There i s much pressur e exerte d o n tutor s an d 
trainees t o complete th e UW I programme i n 
four terms . 

Content 
The Colleg e has difficult y wit h a  programm e 
requirement whic h compel s trainee s to devot e 
time an d effor t t o writing a n individua l stud y 
when basi c teaching skill s have no t ye t bee n 
perfected. Th e benefits o f research skill s to th e 
teacher ar e unquestionable bu t th e Colleg e 
would wis h t o see thi s aspec t remove d fro m 
the initia l teacher trainin g programm e an d 
incorporated int o a  higher leve l diplom a pro -
gramme which would allo w fo r mor e meaning -
ful research . 

5 Th e legal status of the College 
This problem i s of loca l concer n bu t i s men-
tioned her e onl y i n so fa r a s i t affects th e etho s 
of the College . The absenc e o f a  lega l bas e 
prevents th e Colleg e from enforcin g rule s an d 
regulations apar t fro m thos e o f the Publi c 
Service. Consequently , ther e i s not much lati -
tude fo r cultivatin g th e tone an d atmospher e 
which th e Colleg e deems appropriate . 

6 Evaluatio n o f th e programm e 
The Colleg e ha s neithe r th e tim e nor th e 
human resource s t o monito r it s graduates. The 
lack o f a  forma l mechanis m o f linkag e 
between colleg e tutors an d educatio n officers , 
who supervis e schools , furthe r impair s effec -
tive evaluation o f the qualit y o f outpu t fro m 
the College . 

7 Trainin g need s ye t t o be addresse d 
The Colleg e has recognise d th e need t o 
expand trainin g opportunitie s t o includ e pro -
grammes for : 
• teacher s o f pre-school s 
• teacher s o f technical/vocationa l subject s i n 

the JSP programm e 
• upgradin g traine d teacher s i n specialist area s 
• th e training o f principal s 
• th e professiona l trainin g o f graduates . 

There ar e 45 untrained graduate s i n secondar y 
schools. I f trained, thes e person s coul d serv e 
as clinica l supervisors i n school-based trainin g 
programmes. Currently , ther e ar e a t leas t thre e 
secondary school s where th e principa l i s the 
only trained graduat e o n th e staff . 

Lack o f finance , physica l facilitie s an d 
trained personne l ar e al l constraint s t o th e ful -
filment of al l these needs . 
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8 Additiona l pressure s o n th e teache r 
training colleg e programm e 
There i s continuous deman d fro m well -
meaning agencie s t o have the teacher trainin g 
programme addres s ne w areas , such as , 
tourism, dru g education , AID S and environ -
mental concerns . Although thes e ar e rea l an d 
serious issues , a t the en d o f the da y the y mus t 
be addresse d withi n th e same fou r terms , with 
the same number o f tutor s an d th e same recur -
rent budget . Thi s i s a source o f muc h concern . 

9 Professionalis m 
Realisation ha s com e forcibl y tha t conten t 
upgrading an d pedagog y ar e necessary bu t no t 
sufficient condition s fo r producin g effectiv e 
teachers. There mus t be willingness , commit -
ment, a  genuine interes t i n children , a  love of 
learning, positiv e self-concep t an d flexibility. 
Are teacher trainin g programme s sufficientl y 
catalytic to develo p thes e qualitie s i n tw o 
years? If so, then th e programmes nee d t o 
show evidenc e tha t issue s o f professionalism , 
social responsibility , value s and attitude s ar e 
being addressed a t the theoretica l an d practica l 
levels. There mus t als o be sufficien t tim e t o 
develop stud y skills , to promote th e concep t o f 
lifelong learnin g an d t o inculcat e social/com -
munication skills . 

At the nationa l leve l ther e i s a need t o pa y 
attention t o the empowermen t o f teachers ; t o 
the development o f a  career structure withi n 
the educatio n secto r which ca n serv e to moti -
vate an d t o reward goo d teachers , to th e 
development o f a  new imag e fo r teacher s 
which allow s them t o enjo y parit y o f estee m 
with othe r professions . 

Also at the nationa l leve l i s the need t o 
ensure tha t entrant s t o the teachin g service ar e 
recruited, no t merely  t o fil l a  gap, but o n th e 
basis o f thei r potentia l t o develop int o effectiv e 
teachers. 

10 Th e trainin g o f teache r educator s 
One direc t implicatio n o f the issu e o f profes -
sionalism i s the necessity t o address th e ques -
tion o f the training an d professiona l 
development o f teacher educators . In a  rapidl y 
changing environment , teache r educator s mus t 
themselves be flexible,  dynamic an d willin g t o 
continue learning . Training programmes fo r 
teacher educator s should includ e the upgrad -
ing of professional skill s and knowledg e an d 

the widening o f work experience . Socia l 
skills and managemen t style s ar e area s fo r 
consideration. 

A moot poin t fo r academi c consideratio n i s 
whether positive , dynami c an d creativ e 
persons shoul d b e recruite d int o teache r 
education o r whether thes e skill s can b e 
acquired throug h training . 

Future directions 

1 Multi-grad e teachin g 
The College intend s t o addres s i n the immedi -
ate future th e proble m o f multi-grad e teaching . 
Research materia l o n th e subjec t i s being col -
lected. I f the literature support s th e nee d fo r 
separate treatment , a  workshop fo r tutor s will 
be required . A  summer worksho p fo r qualifie d 
assistant teacher s a t multi-grade school s i s 
planned fo r summe r 1995 . 

2 Conten t upgradin g programm e 
An upgrading programm e fo r untraine d 
primary schoo l teacher s i s to commenc e i n 
April 1995 . The programm e use s a  distanc e 
education mod e o f delivery an d seek s t o 
upgrade teacher s withou t removin g the m fro m 
the classroom . The module s wer e produce d b y 
the Canadia n Organisatio n fo r Oversea s 
Development throug h it s CTTP project an d ar e 
designed t o prepare person s fo r CX C examina-
tions in fou r cor e subjects -  mathematics , 
science, socia l studie s an d Englis h Language . 
The programm e wil l be manage d b y th e 
School o f Continuing Studie s o f the Universit y 
of the West Indies , Dominica . 

3 Secondar y teacher trainin g 
programme 
This programme i s to be commence d b y th e 
summer o f 1995 . 

4 Addressin g th e trainin g need s 
It has been recognise d tha t th e Colleg e ca n n o 
longer confin e it s training activit y t o teacher s 
who functio n a t the primar y level , when ther e 
is such dir e need fo r trainin g a t al l levels . 
Future activit y mus t no w includ e th e challeng e 
of planning fo r an d implementin g ne w trainin g 
programmes wit h th e limited resource s 
available. 
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Visions 
The Dominica Teachers ' Colleg e has visions of : 

1 A  pre-service teacher  training  programme 

It i s felt tha t thi s mode l wil l allo w latitud e fo r 
ensuring qualit y output . Howeve r thi s pro-
gramme mus t ru n alongsid e a  school-based in -
service programme whic h meet s th e need s o f 
untrained teacher s alread y i n the system . 

2 Teacher  resource centres 

Centres a t three rura l location s wil l be linke d 
with th e College by interactiv e radi o t o 

facilitate in-servic e training . There ar e visions 
also o f a  link-up with th e Universit y o f th e 
West Indies i n orde r t o tap th e expertis e there . 

3 Technical  assistance 

Short-term technica l assistanc e i s needed i n th e 
college fro m experience d person s i n area s 
such a s multi-grade teaching , th e preparatio n 
of self-instructional materials,  th e use o f audio-
visuals i n teaching an d th e inexpensiv e devel -
opment o f audio-visua l aids . I t i s essential tha t 
such person s ar e exper t teacher s rathe r tha n 
'advisors'. 
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Grenada 

Programmes of  teacher education in  the  sub-
region need to  be re-examined with  a view to 
making them  more  centred on  student learning 
needs and on  methodologies  that promote 
student creativity,  imagination,  independent 
judgement, critical  thinking and  imitative. 

(Foundation fo r th e Future : OEC S Education Refor m 
Strategy, 1991 , p. 87 ) 

Programmes 
Pre-service 
The onl y pre-service teache r educatio n pro -
gramme conducte d i n Grenada i s a two wee k 
induction cours e which i s aimed a t orientin g 
persons, mostly recen t secondar y schoo l an d 
college graduates , int o teaching . The pro -
gramme i s held abou t thre e weeks befor e th e 
commencement o f a  new academi c year . The 
minimum entr y qualificatio n fo r th e pro-
gramme i s four subject s includin g Englis h lan -
guage a t CXC or GC E level. 

During the two weeks (4 0 hours), th e 
trainees ar e exposed t o element s o f classroo m 
management, educationa l psychology , record -
keeping an d teachin g methods . The pro -
gramme i s delivered b y educatio n officers , th e 
Department o f Teacher Educatio n an d princi -
pals o f the schools . 

In-service 
Primary 

New recruits int o teaching atten d a  one da y 
per week in-servic e teache r educatio n pro -
gramme which i s conducted i n three centres : 
St George's; Grenville and Carriacou . The mai n 
objectives o f the in-servic e programme are : 
• t o expos e th e new teacher s t o the basics i n 

classroom managemen t an d lesso n prepara -
tion, an d 

• t o help i n the developmen t o f positive atti -
tudes t o teaching . 

The course s ar e delivere d b y the Departmen t 
of Teacher Education , with assistanc e fro m a 
curriculum developmen t officer . 

Workshops an d grou p activitie s are heavil y 
utilised i n the deliver y o f the programme . 
Classroom supervisio n i s given t o the teache r 
trainees by the tutor s o f th e programme . 
During thi s supervision, emphasi s i s placed o n 
lesson preparation , classroo m management , 
classroom climate/environmen t an d conferenc -
ing between superviso r an d supervisee . Th e 
principal o r his/her designat e i s expected t o 
give regular supervision t o trainee s also . 

Successful completio n o f the in-servic e pro -
gramme i s a pre-requisite fo r entr y int o th e 
two year full-tim e teache r educatio n pro -
gramme. Consequently , teacher s a t pre-schoo l 
level who wish t o ente r th e two year full-tim e 
programme als o participate i n the in-servic e 
teacher educatio n programme . 

In-service 
Secondary 

At present approximatel y 3 0 non-graduat e 
teachers ar e participatin g i n an in-servic e pro-
gramme organise d b y EDF/UWI/Offic e o f 
University Studies . 

The modula r programme s i n the variou s 
subject area s are expecte d t o enhance th e per -
formance o f th e teacher s an d prepar e the m t o 
perform successfull y i n the UWI examination s 
for teachers ' college s o f the Easter n Caribbean . 

Short in-service course s 
The Ministry o f Education , i n conjunction wit h 
the Canadia n Organisatio n fo r Oversea s 
Development (OCOD ) offer s tw o wee k 
courses i n a  variety o f subjects t o teachers a t 
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primary and secondar y schools . Certificates ar e 
awarded t o participants wh o successfull y com -
plete the thre e phases o f th e respectiv e cours e 
undertaken. 

Courses i n various area s o f the curriculu m 
are offered t o teachers by th e Ministry of 
Education. The duratio n o f the courses varie s 
between on e da y and thre e weeks . 

Full-time programm e 
The College , i n conjunction wit h th e Faculty of 
Education o f the University o f the West Indies, 
Cave Hill , delivers a  two year teacher educa -
tion programme t o primary schoo l teachers . 
However, becaus e o f the absenc e o f a  similar 
programme fo r pre-primar y teachers , some of 
these teacher s ar e permitted t o enrol . 

The cor e area s o f the curriculu m - educa -
tion theory , mathematics , English , scienc e an d 
social studie s - ar e developed an d assesse d b y 
UWI. The final practice teachin g session an d 
the individua l stud y are also externall y 
assessed. Al l the student s mus t als o pursu e 
studies i n agricultura l scienc e an d healt h an d 
family lif e education alon g with anothe r 
subject selecte d fro m option s offere d b y th e 
College. 

In addition t o participating i n the micro-
teaching sessions , based o n perceive d need s o f 
trainees, and delivere d b y the department , th e 
trainees engag e i n three sessions eac h lastin g 
three weeks o f practice teaching , th e final  one 
of which i s assessed externally . 

Upon successfu l completio n o f the tw o yea r 
programme, trainee s ar e awarded a  Colleg e 
Certificate i n Primary Education and/o r a 
Trained Teachers ' Certificat e fro m th e 
University o f the West Indies, Cav e Hill . Only 
those who were successfu l i n the UWI 
Examinations fo r Teachers ' College s o f th e 
Eastern Caribbea n receiv e th e latter . 

Issues and concerns 
• Th e curriculu m o f the two year programm e 

places to o muc h emphasi s o n examination s 
and to o littl e on th e enhancemen t o f class-
room performance . 

• Th e duratio n an d organisatio n o f practic e 
teaching lean s more toward s teache r perfor -
mance than pupi l learning . 

• Th e students often see m incapable o f handling 
the level of individual study prescribed . 

• Th e duratio n o f initia l teache r trainin g seem s 
inadequate fo r coverin g th e work neede d 

for bette r teache r preparation . 
• Th e two week inductio n course , thoug h 

inadequate, i s usually the only trainin g 
received b y secondary school teacher s unti l 
they ente r universit y i f they eve r d o so . 

• Th e current in-servic e programme cater s fo r 
a limited number o f non-graduate untraine d 
teachers. The quality an d quantit y o f super -
vision i s inadequate becaus e o f severa l 
factors suc h as : the fac t ther e ar e insufficien t 
trained/qualified teacher s i n the secondar y 
system to ac t as teacher partner s o r co-oper -
ating teachers ; the method o f staffin g 
employed b y the Ministry o f Education an d 
the insufficien t tim e allocated fo r tha t 
purpose. 

• Althoug h teacher s i n primary schools ar e 
expected t o teach th e core areas , English , 
mathematics, science and socia l studies , th e 
qualification fo r entr y int o teaching ha s onl y 
recently been unofficiall y upgrade d t o fou r 
GCE/CXC passes includin g English . 

• Teacher s who hav e received initia l teache r 
training ar e no t oblige d t o participate i n 
further training . Participation i n post-initia l 
teacher trainin g i s usually initiate d by th e 
respective teacher . 

• Ther e i s at presen t n o forma l trainin g fo r 
specialists i n special educatio n an d subjec t 
teaching areas . 

• Insufficien t emphasi s i s put o n th e trainin g 
of trainers . 

Future directions 
• Ne w entry requirements ar e necessar y fo r 

teaching a t the primary leve l which woul d 
ensure tha t ne w recruit s hav e the minimu m 
competencies i n the core area s o f th e 
curriculum. 

• Th e Faculty o f Education need s t o conside r 
the developmen t o f a  programme whic h 
would focu s les s on externa l examination s 
and mor e o n enhancin g teache r 
competence. 

• Th e intak e o f trainees mus t be increase d s o 
as to increas e th e percentag e o f traine d 
teachers. 

• Mor e opportunities fo r trainin g o f tutors ar e 
required. 

• Short-ter m an d long-term post-initia l trainin g 
programmes shoul d be developed . 

• Trainin g programme s fo r secondar y teacher s 
and othe r specialis t teacher s includin g teach -
ers o f infant s an d pre-schoo l childre n ar e 
required. 
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Guyana 

Background 
Teacher educatio n i n Guyan a i s full y institu -
tionalised. Som e 11 4 year s ag o a n Ac t t o estab -
lish an d regulat e a n institutio n fo r th e trainin g 
of teacher s fo r primar y school s mad e i t la w 
'that a  colleg e shal l b e establishe d a t whic h 
both mal e an d femal e person s ma y b e prop -
erly traine d t o becom e efficien t teacher s fo r 
primary schools' . Th e establishmen t o f suc h a n 
institution di d not , however , follo w promptl y 
this Ac t o f 1877 . 

Records revea l tha t fo r almos t hal f a  centur y 
teacher educatio n an d th e establishmen t o f a 
local trainin g institutio n wer e characterise d b y 
a serie s o f 'tria l an d error ' procedures . 
However, i n 192 8 a n institutio n know n a s th e 
Teachers' Trainin g Centr e CTTC ) was estab -
lished. Fourtee n year s later , i n 1942 , th e 
institution wa s name d Governmen t Trainin g 
College (GTC) . Som e 3 4 year s later , i n 1976 , 
the Colleg e wa s rename d th e Cyri l Potte r 
College o f Educatio n (CPCE) . 

The mai n thrus t fo r teache r educatio n wa s 
the initia l trainin g o f teacher s t o servic e th e 
school syste m mainl y a t th e primar y level . 
Beginning i n 192 8 with a n intak e o f 3 0 stu -
dents biennially , th e the n TT C progressivel y 
grew. B y 197 8 th e CPC E intak e wa s 30 0 stu -
dents annually . I n 1994 , th e intak e i s 900 stu -
dents. Now , a n integrate d CPC E fulfil s a  mor e 
progressive an d demandin g mandate , tha t o f 
training teacher s t o servic e th e schoo l syste m 
at nursery , primar y an d secondar y levels . 

teachers t o adequatel y servic e th e schoo l 
system a t th e secondar y level . Subsequentl y 
came th e nationa l polic y fo r th e trainin g o f 
teachers t o servic e th e newl y institutionalise d 
nursery programme . I n respons e cam e th e fol -
lowing teache r educatio n institution s an d pro -
grammes unde r th e aegi s o f th e Ministr y o f 
Education. 

1 In-Service  Teacher  Training  Programme 
(ITTP) 

In 196 3 th e ITT P wa s institute d mainl y t o trai n 
the larg e backlo g o f qualifie d and , i n man y 
cases, matur e teacher s servin g th e schoo l 
system. Severa l ITT P centre s wer e establishe d 
across Guyana . Today , onl y tw o ITT P centre s 
remain i n operatio n -  th e Linde n an d Ne w 
Amsterdam Centres . 

2 The  Lilian  Dewar  College  of  Education 
(LDCE) 

In 196 8 thi s first  secondar y trainin g programm e 
was established . It s mandat e wa s t o provid e 
undergraduate trainin g fo r teacher s t o mak e 
them capabl e o f teachin g th e first  thre e form s 
of junio r secondary , multilatera l an d commu -
nity hig h school s a s wel l a s th e uppe r leve l o f 
primary school s wit h secondar y departments . 

3 The  Nursery In-Service  Teacher  Training 
Programme (NITTP) 

With th e democratisatio n o f educatio n i n 197 6 
through th e nationa l polic y o f fre e educatio n 
for al l fro m nurser y t o universit y cam e th e 
institutionalisation o f th e Nurser y Educatio n 
Programme. I n 198 0 cam e th e in-servic e train -
ing o f teacher s t o servic e th e schoo l syste m a t 
the nurser y level . 

Diversity in teacher programmes 
While CPC E provide d initia l trainin g o f teach -
ers t o servic e th e primar y level , man y othe r 
demands wer e made . Ther e wa s th e deman d 
to trai n th e larg e backlo g o f qualifie d bu t 
untrained teacher s servin g th e schoo l system . 
There wa s th e deman d fo r initia l trainin g o f 
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New CPCE and LDCE buildings 
There was a  need fo r appropriat e accommoda -
tion fo r teache r training . Through th e govern -
ment's developmenta l thrus t cam e th e 
construction o f the CPC E block o f buildings i n 
the early 1970s . Thus i n January 1974 , GTC 
moved fro m it s Georgetown building s int o th e 
new imposin g building s o f the Turkeye n 
Campus. By 198 3 the Lilia n Dewar Colleg e of 
Education was house d i n it s new building als o 
on th e Turkeyen Campus . Consequently , al l 
teacher educatio n activitie s unde r th e aegi s of 
the Ministry of Educatio n emanate d fro m th e 
Turkeyen Campus . The out-lyin g centre s o f th e 
ITTP continued t o operat e i n Linden, Ne w 
Amsterdam an d Ann a Regina . 

Problems and approaches 
During the earl y 1970 s i t was observe d tha t 
teacher educatio n wa s bedevilled b y numerou s 
problems whic h affecte d th e qualit y o f experi -
ence offered t o the teacher trainee . There wer e 
problems relatin g t o the academic competenc e 
of teacher trainees , th e lengt h o f trainin g an d 
the continuous proble m o f identifyin g suitabl y 
equipped personne l t o function effectivel y a s 
teacher educator s committe d t o natio n 
building. 

The Mon Repos Conference 
A conference o f teache r educator s hel d i n 197 2 
at the Guyan a Schoo l o f Agriculture, Mon 
Repos, Guyana , gav e muc h directio n t o teache r 
education. Opportunit y wa s afforde d fo r pro -
fessionals, researc h fellows , teache r educators , 
teachers an d Centra l Ministry o f Education per -
sonnel t o critically examin e an d analys e th e 
state o f teache r education , i n terms o f prob-
lems and relevance . 

It was note d that , excep t o n a n informa l 
basis, ther e ha d bee n fe w attempt s i n the pre -
ceding years to bring togethe r al l teacher edu -
cators a s a  group t o discus s th e philosoph y 
and objective s o f teache r educatio n i n Guyana . 
The conferenc e wa s pertinen t t o the articula -
tion o f new direction s i n teacher education . 

The conferenc e them e was 't o rethin k 
teacher educatio n programme s alon g nationa l 
perspectives an d t o establis h direction s fo r 
teacher educatio n an d th e organisatio n o f such 
programmes withi n th e framewor k o f educa -
tional policy' . 

Pooling of resources 
Participants poole d thei r experience s an d 
wisdom i n the field  in which the y wer e 
engaged an d wer e supported b y the convictio n 
that onl y through suc h a  joint effor t coul d a 
total reconstructio n o f programmes b e 
proposed. 

Then th e institution s engage d i n the trainin g 
of teacher s fo r th e school syste m o f Guyan a 
met the CPCE, ITTP, LDCE and th e Universit y 
of Guyan a (UG) . The University o f Guyana , 
through it s Faculty o f Education , traine d uni -
versity graduates leadin g t o the Diploma i n 
Education institute d i n 196 7 and 197 2 and 
mounted a  Certificat e i n Education programm e 
for experience d traine d non-graduat e teachers . 
Arising fro m tha t conferenc e wer e tw o 
volumes with direction s an d suppor t fo r 
teacher education . 

Growth and development in teacher 
education 
There have been man y growth point s i n 
teacher educatio n sinc e the Mon Repos confer -
ence. Among these were th e following : 
• orientatio n an d trainin g o f prospectiv e 

teacher educator s 
• recruitmen t o f teacher educator s t o satisf y 

staff need s withi n th e the n teache r educa -
tion an d trainin g institution s an d th e Ministry 
of Educatio n 

• th e institutionalisatio n o f a  meeting o f head s 
and deputie s o f the teacher trainin g 
institutions 

• collaboratio n amon g the training institution s 
• us e o f tutoria l skill s across teache r trainin g 

institutions 
• experimentatio n wit h differen t modalitie s fo r 

teaching practic e 
• revisio n o f curricula r material s use d i n 

teacher trainin g institution s 
• involvemen t o f teacher educator s fo r th e 

teacher's colleg e i n curriculum developmen t 
activities 

• us e o f curriculum workers , ministr y official s 
and universit y personne l i n the final  assess-
ment o f teaching practic e 

• staf f developmen t programme s fo r colleg e 
staff 

• focu s o n bot h pre-servic e an d in-servic e 
strategies fo r forma l teache r educatio n an d 
training 

• involvemen t o f college staf f i n the develop -
ment o f syllabuses fo r th e newly establishe d 
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Caribbean Examination s Counci l 
• involvemen t o f college staff i n marking CXC 

scripts. 

It was quit e eviden t the n tha t four discret e 
teacher training institution s under th e aegis of 
the Ministry of Education were mandated an d 
involved i n training teachers fo r th e schoo l 
system. 

Rationalisation of teacher education 
New issues came to the fore . Ho w cos t effec -
tive was i t to finance fou r discret e institution s 
involved i n similar activities? . How cos t effec -
tive was i t still to mount th e secondary pro -
gramme when numbers were decreasing ? I t 
was time for rationalisatio n o f teacher educa -
tion. This was quit e easy since al l forma l 
teacher education an d trainin g activities wer e 
executed fro m th e Turkeyen Campus . 

In 198 5 complete integratio n o f the four dis -
crete programmes was effected . Al l forma l 
teacher educatio n an d trainin g programme s 
including those a t the outlying centres , Linden 
and New Amsterdam, came unde r on e cen -
tralised administrativ e body, with one principa l 
being the chie f administrativ e officer . Th e 
name Cyri l Potter Colleg e of Education ha s 
been retained . 

Programmes 
Cyril Potter College of Education operate s bot h 
pre-service an d in-servic e modes o f teache r 
education. Programme s offere d a t th e 
Georgetown Campu s are pre-service based . 
Those a t the outlying centres are in-servic e 
based. (Th e teachers teac h i n classrooms an d 
attend evenin g lecture sessions.) This on-the-
job training affords th e teachers opportunit y t o 
transfer theor y from th e lecture sessions int o 
their classrooms almos t immediately . Colleg e 
tutors visit to supervise teachers ' classroo m 
behaviours. 

Programme offerings include : 
• Pr e and in-servic e nursery programmes o f 

two year duration fo r nurser y teacher s 
• Pr e and in-servic e primary programmes o f 

two year duration fo r primar y teacher s 
• In-servic e secondary (academic ) programm e 

for teacher s who specialise i n one o r tw o 
academic subjects which they will teach i n 
Forms 1- 3 o f the secondary schoo l 

• Pre-servic e secondary (pre-vocational ) pro -
gramme for teacher s who specialis e i n pre-

vocational subject s i n Forms 1- 3 o f the sec-
ondary schools . From it s inception i n 196 8 
until 198 8 the secondary course s were o f a 
three year duration . From 198 8 to 199 3 the 
secondary programm e wa s o f two year s 
duration. However , from the 199 4 intake the 
programme ha s reverted t o it s three year 
duration 

• A  foundation programm e o f one year dura -
tion, designe d t o upgrade th e knowledg e 
and skill s o f under-qualified an d untraine d 
teachers t o make the m eligibl e for forma l 
teacher trainin g 

• A  hinterland an d dee p riverai n foundatio n 
programme via distance education . This pro-
gramme basically serves the same purpos e 
as that mentioned above , but i s especially 
offered t o hinterland an d dee p riverain 
teachers who would no t normall y gain 
access to teache r education . 

Teaching and tutorial component s 
The college curriculum comprise s fou r majo r 
components: 

• Curriculu m and enrichmen t studie s 
• Educationa l an d professiona l studie s 
• Teachin g practic e 
• Communit y servic e 

The components ar e furthe r sub-divide d int o 
the instructional , supervisory an d evaluativ e 
activities offered b y the variou s 
departments/programmes viz . education , 
enrichment studies , language , mathematics , 
science, social  studies, nursery , secondar y an d 
pre-vocational programmes , teachin g practic e 
and examinations . 

Organisation and administration of the 
institution 
The chief administrativ e office r i s the principa l 
who i s supported b y three vice principals , 
sixteen senior lecturers , each managin g a 
department, a n administrator , wh o i s responsi-
ble for th e support service s and ancillar y staff , 
a senior account s clerk , a  registry supervisor, a 
matron, residen t tutor s and librarian . The day -
to-day administrative activitie s are generally 
managed b y the vice principal (administration) . 

The academic an d professiona l activitie s ar e 
organised throug h th e operation s o f teachin g 
and tutoria l component s manage d b y the vice 
principal (curriculu m an d instruction) . The vice 
principal (development ) supervise s th e outly -
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ing centres, Linden an d Ne w Amsterdam , 
whose day-to-da y activitie s are manage d b y 
the heads o f centre . This vice principal als o 
co-ordinates th e activitie s o f the regiona l 
foundation programmes . 

Issues and concerns 
Over th e pas t thre e years enrolmen t ha s 
increased astronomically : 58 8 in 1992-1993 ; 750 
in 1993-1994 , and 90 0 in 1994-1995 . What ha s 
attracted thes e increase s an d mor e so, th e 
much bette r qualifie d entrants ? I s this a  ne w 
trend? Will i t be sustained ? During the pas t te n 
years many majo r concern s hav e been raise d 
about trends , practice s an d suppor t system s i n 
teacher education . Thes e includ e th e following : 
• lo w intak e fo r a  number o f years fo r al l th e 

programmes 
• entr y level s o f recruit s int o the Colleg e 
• lo w leve l o f conten t acquire d b y teacher s 
• Colleg e having t o mount upgrading/founda -

tion course s i n an effor t t o recrui t th e larg e 
numbers fo r trainin g 

• th e duratio n o f the trainin g perio d fo r al l 
students, especiall y sinc e th e entr y level s 
had t o be lowere d i n orde r t o recrui t rea -
sonably larg e number s int o the Colleg e 

• appropriatenes s o f teaching practic e model s 
employed t o supervise th e secondar y 
teacher trainee s adequatel y 

• deploymen t o f tutor s t o supervise bloc k 
periods o f primar y teachin g practic e 

• appropriatenes s an d adequac y o f training of 
teacher trainee s i n industria l art s educatio n 

• adequat e supervisio n o f industria l art s 
teacher trainee s 

• shortag e o f staff fo r industria l art s 
programme 

• seriou s staf f shortage s t o man al l 
programmes mounte d b y th e Colleg e 

• condition s o f service fo r colleg e staf f 
• lucrativ e remuneration o f college staff t o 

attract th e bes t personne l i n teacher trainin g 
• conflic t o f interest s experience d b y colleg e 

staff wh o see k othe r employmen t becaus e 
of pressing economi c demand s o n thei r 
families 

• hig h an d heav y dependenc y upo n part-tim e 
staff t o service the professiona l programm e 

• conflic t o f interest s resultin g from constan t 
requests fo r colleg e staf f t o serve o n othe r 
Ministry o f Education programme s 

• dwindlin g number s o f recruit s fo r th e 
nursery a s well a s the secondar y 
programmes 

• th e cost-effectivenes s o f the secondary pro -
gramme i f i t continues unde r th e colleg e 
administration 

• absenc e o f structured follow-u p supervisio n 
of recent graduate s fro m th e Colleg e 

• lac k o f structured networkin g between th e 
College, the Nationa l Centr e fo r Educationa l 
Resource Development (NCERD) , the 
Central Ministry , th e Universit y o f Guyan a 
and th e regiona l educatio n syste m 

• close r collaboratio n betwee n CPCE , the 
agent fo r forma l trainin g o f teachers , an d 
NCERD, agent fo r th e developmen t o f cur -
ricula material s fo r school s an d als o non -
formal in-servic e educatio n fo r larg e 
numbers o f teachers, trained , an d untraine d 
across Guyan a 

• nee d fo r a  more structured approac h t o 
teacher educatio n an d trainin g to embrac e 
pre-service - inductio n -  in-servic e 
continuum 

• nee d t o use distanc e teachin g t o upgrad e 
the teaching skill s of untrained teacher s i n 
remote, riverai n an d hinterlan d region s 

• nee d t o use distanc e teaching t o trai n 
teachers i n the hinterlan d an d dee p riverai n 
regions 

• nee d t o continue trainin g an d upgradin g o f 
college staf f 

• nee d t o expand th e in-servic e teache r train -
ing programmes t o cate r fo r th e on-the-jo b 
training o f large number s o f qualifie d teach -
ers resident i n the fa r flun g coasta l region s 

• nee d t o forge greate r link s between forma l 
and non-forma l educatio n 

• nee d t o open u p teache r educatio n t o cate r 
for th e non-formal educatio n system . 

Concerns have been voice d abou t th e qualit y 
of the product s o f the College . The Colleg e has 
raised a n alar m abou t th e low leve l o f qualifi -
cations o f new recruits . Solutions ar e sough t t o 
these problems an d concerns . An examinatio n 
of the literature o n teache r educatio n woul d 
reveal th e constan t nee d fo r teache r educators , 
professionals, universit y personnel , ministr y 
officials an d schoo l personne l t o meet , identif y 
and analys e problem s an d outlin e new direc -
tions fo r teache r education . 

Hall (1985 ) noted tha t th e national concer n 
for th e qualificatio n an d trainin g o f teacher s 
had been consistentl y expresse d b y th e stat e 
and federa l polic y makers , practitioner s an d 
media. He stressed, ' a series o f specia l com -
missions an d tas k force s hav e implie d th e wa y 
teachers ar e trained i s inadequate an d hav e 
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proposed a n arra y o f remedies' . Another critic , 
Hunt (1986) , posited tha t i t was quit e eas y t o 
criticise teache r education . H e said eve n thos e 
who kne w abou t teache r educatio n coul d 
identify weaknesse s an d propos e change , bu t 
he declared , 'ther e i s a major differenc e 
between criticisin g present practic e an d actin g 
to improv e futur e practice . By moving beyon d 
reflective analysis , we ca n use thi s unprece -
dented windo w o f opportunit y t o improv e 
teacher educatio n acros s the professiona l con -
tinuum, and , therefore , enhanc e teaching. ' 

Another observer , Lashle y (1985) , com -
mented o n th e following area s i n relation t o 
teacher education , viz . collaboration, curricu -
lum, modelling enquiry , inductio n an d field 
experience. H e issue d th e followin g recom -
mendations an d warnings : 
• Professiona l collaboratio n mus t become a 

more dominan t mode l fo r professiona l 
practice. 

• A  more coheren t curriculu m structur e need s 
to be create d fo r teache r education . 

• Teache r educator s mus t be capabl e o f mod -
elling the skill s requisite fo r professiona l 
practice. To effect th e modelling , man y 
teacher educator s wil l hav e t o revis e 
courses, re-examine thei r ow n teachin g 
behaviours, an d reasses s th e efficienc y o f 
instructional practice . 

• Mor e systematic inquir y i s needed regardin g 
the power o f professiona l practice . Researc h 
by the teacher educatio n researc h an d 
development centre s wil l hel p bu t ma y no t 
be sufficient . 

• Institution s mus t create , alon g with schoo l 
districts, a  better bridg e betwee n preparatio n 
and practice . 

Bridging th e pre-service - in-servic e ga p 
will necessitate ne w paradigm s an d ne w 
working relationships . 

By creating a  pre-service - inductio n -  in -
service continuum, th e teacher educatio n 
process ca n be viewe d a s ongoing an d evo -
lutionary, no t static and fractionalised . 

Field experience s shoul d b e limite d an d 
specific. 

• Ever y time a  prospective teache r walks int o 
a classroom, he/sh e shoul d be gatherin g 
focused' dat a o n th e teaching process , o r 
working purposefull y wit h th e children . 

A third observation mad e was tha t teaching , 
teacher educatio n an d researc h o n teache r 
education ar e interconnected . Improvin g pre -
service teacher educatio n withou t a  concurren t 

improvement i n the status an d wor k condition s 
of in-servic e teacher s wil l lead t o little chang e 
in teacher qualit y an d quantity . The two ar e 
inseparably connected . 

In th e Guyanes e contex t th e tim e i s ripe  fo r 
change i n teacher education . Bu t thi s chang e 
must be informe d b y nationa l polic y state -
ments. No one o r two groups o f teacher edu -
cators wil l be abl e to chang e teache r 
education; i t i s going t o take al l groups -
CPCE, NCERD, regional educatio n personnel , 
school personalities , researchers , universit y 
personnel an d Ministr y of Education official s 
and community-base d interes t group s -  al l 
pulling togethe r wit h th e same purpose . 

In view o f the concern s an d issue s raise d 
and som e observation s mad e fro m th e litera -
ture o n teache r education , i t seems necessar y 
to examin e th e natur e o f pre-service an d in -
service strategies fo r teache r education . 

The UNESCO/CARNEID volum e o n in -
service teache r educatio n referre d t o pre-
service teache r educatio n a s the initia l forma l 
education o f teacher s before employment . Full -
time teache r educatio n programme s ar e 
excluded fro m th e ter m in-servic e althoug h 
some o f the participant s ma y be o n leav e fro m 
the job i n the teaching service . I n the Guyan a 
context thi s descriptio n o f pre-service teache r 
education i s quite appropriate . Forma l initia l 
teacher educatio n an d trainin g don e b y th e 
Cyril Potter Colleg e o f Education , Turkeye n 
Campus, i s full-time . 

On th e othe r hand , in-servic e teache r educa -
tion a s described b y th e UNESCO/CARNEI D 
volume, i s an instrumen t o r tool , lik e educa -
tion itself . Caribbean state s hav e use d thi s too l 
to serve a  number o f differen t ends . Caribbea n 
experiences woul d see m t o suggest tha t th e in -
service too l i s both flexibl e an d sturd y an d ca n 
be use d t o serve a  multiplicity o f ends . As has 
been th e experienc e i n Guyana , in-servic e 
teacher educatio n ca n b e use d wit h varyin g 
degree o f success to : 
• orien t unqualifie d teacher s t o thei r peda -

gogic task s 
• provid e forma l teache r trainin g leading t o 

certification a s obtains a t the in-servic e 
teacher trainin g programme , Linde n an d 
New Amsterda m 

• upgrad e qualifie d teacher s t o higher leve l 
qualifications, fo r example , i n preparatio n 
for administrativ e role s 

• suppor t changes , innovation s an d planne d 
improvements i n curriculum developmen t 
and implementatio n a s i s done a t th e 
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National Centr e fo r Educatio n Resourc e 
Development (NCERD) . 

Non-formal in-servic e strategies ar e cur -
rently employed i n teacher educatio n i n 
Guyana. These may include , a s described b y 
the UNESCO/CARNEID volume : 

• th e orientatio n o f qualifie d an d traine d per -
sonnel t o service non-formal programme s 

• th e orientatio n o f unqualifie d an d ne w 
teachers t o thei r teachin g responsibilitie s 

• th e introductio n o f teachers t o new curricul a 
as practised b y th e NCERD 

• th e eliminatio n o f weaknesses i n the under -
standing o f specific conten t a s practised b y 
the subjec t committee s monitore d b y 
NCERD in collaboration wit h regiona l educa -
tion officials . 

In 1985 , Ministry o f Educatio n developed , 
implemented an d conducte d a  hinterlan d 
teacher foundatio n programme . This was 
intended t o upgrade th e conten t an d skill s o f a 
number o f underqualified an d untraine d hin -
terland teacher s serving i n schools i n thos e 
deep riverai n an d remot e hinterlan d areas . 
Subsequently 5 5 teachers entere d th e Cyri l 
Potter Colleg e o f Education t o pursue th e pro -
fessional trainin g cours e leadin g t o a  Trained 
Teacher's Certificate . Th e non-forma l in-servic e 
strategy was successfully employe d t o upgrad e 
the conten t an d skill s o f those hinterlan d 
teachers. 

Currently, a  second foundatio n programm e 
for hinterlan d an d dee p riverai n teacher s i s in 
progress. This time i t i s via distanc e educatio n 
- prin t an d periodi c face-to-fac e contact . 

Future directions 
New approaches an d programme s ar e neces -
sary to satisfy th e man y need s o f the schoo l 
and community . S o too ne w approache s an d 
programmes ar e necessar y t o enhance teache r 
education t o bette r equi p th e teache r trainee s 
to mee t th e demands o f th e school syste m an d 
the community i n which th e teache r functions . 

The followin g need s hav e been identified : 
• A  mechanism fo r close r linkage s an d collab -

oration within an d amon g teache r educatio n 
agencies: Faculty o f Education , Universit y o f 
Guyana; th e Nationa l Centr e fo r Educatio n 

Resource Development ; th e Institut e o f 
Adult and Continuin g Education , regiona l 
education departments . 

• A  clearing hous e fo r ideas , concerns , issue s 
and projection s i n teacher education . 

• Expansio n o f in-servic e teacher educatio n 
programmes t o mee t th e wide-ranging need s 
of teachers , both traine d an d untrained . 

• Alternativ e techniques/approaches t o th e 
delivery o f teacher educatio n fo r teacher s o n 
the coas t a s well a s i n the hinterland an d 
deep riverai n locations . 

• Specia l programme s -  specia l education , 
business education . 

• Follow-u p supervisio n fo r recentl y traine d 
teachers. 

• Expansio n i n training facilitie s fo r technica l 
and vocationa l education . 

Recommendations 
The followin g recommendation s ar e made : 
• Organis e a  conference o n teache r education . 

(The las t was hel d i n 197 6 in Guyana ) 
• Institut e a  Council/Board o f Teache r 

Education whic h operate s i n an advisory/co -
ordinating capacit y fo r in-servic e an d pre -
service teache r educatio n offere d b y Cyri l 
Potter Colleg e o f Education , In-Servic e 
Teacher Trainin g Programme, Facult y of 
Education, Universit y o f Guyana , an d th e 
National Centr e fo r Educatio n Resourc e 
Development. 

• Giv e greater commitmen t t o an d participat e 
in the loca l chapte r o f the Associatio n o f 
Caribbean Tertiar y Institutions (ACTI) . 

• Institut e othe r in-servic e teache r trainin g 
programmes i n the fa r flung  distan t coasta l 
regions. 

• Introduc e a  modular approac h t o teache r 
education fo r greate r flexibility in the deliv -
ery o f teacher education . 

• Produc e distanc e teachin g module s fo r us e 
in teacher educatio n fo r hinterlan d an d dee p 
riverain teachers . 

• Institut e distance educatio n technique s t o 
facilitate deliver y o f teacher educatio n pro -
grammes t o teachers i n the mor e inaccessi -
ble regions . 

• Intensif y compute r assiste d learnin g fo r 
college tutor s an d teache r trainees . 
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Teacher education at  the  University  of 
Guyana 

If one talks  of educating a  teacher  to become a 
'reflective practitioner', one  needs  to consider 
that the  process may not  be  all that easy if the 
teacher trainee has  come from a  system of edu-
cation that  has not  emphasised reflective  think-
ing, if  the teacher educators are  themselves 
used to  a fairly authoritarian  mode  of  teaching 
and are  weak  in  the  knowledge and  under-
standing of  the subjects they have to  teach, if 
the resources of the institution (books,  aids) are 
inadequate and  if  the contacts with  the  schools 
are not  well  established. Changes on all  these 
fronts are  obviously difficult and  costly,  espe-
cially if the teaching conditions  are  such that 
capable students will  not consider  entering 
training because  of what awaits  them  at  the 
end of  the road. 

(Initial Teacher Training : Sout h Asia n Approaches , 
1993, Commonwealt h Secretaria t p . 6l ) 

Background 
The onl y institution i n Guyana whic h ha s bee n 
training teachers t o graduate leve l i s the 
Faculty o f Education, Universit y o f Guyana . 
Within the first eight year s o f it s establishmen t 
(1967-74), 20 0 teachers graduated wit h th e 
Diploma i n Education . 

Programmes 
The Certificat e i n Education programm e wa s 
introduced i n 1972 . In more recen t times , the 
Faculty has also been offerin g th e Bachelor o f 
Education fo r teacher s a t the nursery , primar y 
and secondar y levels . Teachers ma y now spe-
cialise in the traditiona l schoo l subject s a s well 
as in administration an d teaching , the teachin g 
of reading, allie d arts , business education , an d 
measurement an d evaluation . The postgraduat e 
Diploma i n Education offere d b y the Faculty of 
Education i s of two years ' duration , wit h 
classes held o n Saturday s only , an d with a  on e 

week teachin g clinic . The Bachelor o f 
Education programm e i s of five years' duratio n 
for person s wh o hol d norma l universit y 
entrance requirements , bu t wh o ar e not traine d 
teachers. Trained teacher s ma y complet e th e 
programme i n fou r years , since the y ar e 
exempt fro m th e first year. To graduate with B. 
Ed. a  student mus t acquir e a  minimum o f 12 0 
credits. Roughly two-third s o f thi s number i s 
made u p o f conten t courses , while the remain -
der comprise s professiona l courses . Generally , 
students hav e t o do a n averag e o f 1 4 hours of 
class per week . Scienc e students usuall y hav e 
to d o a  higher numbe r largel y because o f labo-
ratory work . Supervise d teachin g practic e 
experiences ar e worth te n credits . The Post -
graduate Diplom a i n Education ma y b e 
acquired afte r obtainin g 3 0 credits fro m profes -
sional courses , includin g teaching practice . All 
of the programme s ar e part-time. Student s nor -
mally carry out thei r teachin g responsibilitie s i n 
school whe n the y ar e no t a t classes . The 
Ministry o f Education grant s officia l releas e fo r 
teachers t o attend classes . 

The goals o f the Faculty' s teache r educatio n 
programme are , i n summary, t o expos e teach -
ers to an advance d leve l o f conten t appropri -
ate for thei r are a o f specialisation, t o provid e 
them with experience s whic h wil l enhanc e 
their professiona l growth , an d t o increas e thei r 
ability to evaluate thei r ow n performanc e s o a s 
to give direction an d qualit y t o thei r profes -
sional interactio n wit h learners . Much emphasi s 
is placed o n th e developmen t o f research skill s 
and o n curriculu m plannin g an d evaluatio n 
within the contex t o f the area o f specialisation . 
The programme fo r schoo l administrator s 
devotes much attentio n t o developin g students ' 
skills, knowledge, an d attitude s regarding clini -
cal supervision, staf f development , an d leader -
ship. 

Students o f Administration als o have to d o 
teaching practic e i n a  selected subjec t area . 
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Formerly, student-assessmen t wa s based o n 
a combinatio n o f course-work , whic h wa s 
usually worth 40-50 per cent , an d a  final  exam-
ination worth 50-6 0 per cent . However , fro m 
1993, the Facult y began t o follow th e semeste r 
system. As a result , muc h mor e emphasi s i s 
placed no w o n a  system o f continuou s assess -
ment, wit h assignment s o f various kind s -
quiz, book report , project , interview , in-clas s 
test, clas s presentation , researc h pape r -
spread ou t acros s th e semester . There i s gener-
ally no longe r the heav y weighting o n th e final 
assignment. 

The numbe r o f teachers wh o graduate d 
from th e Faculty of Education , 1982-1994 , i s 
shown i n Appendix 10 . An analysis o f th e 
numbers sho w tha t o f th e 70 9 who graduate d 
between 198 2 and 1994 , 431, or approximatel y 
60.7 per cent , wer e femal e whil e 27 8 (39.2 pe r 
cent) were male . The tendenc y i n recen t year s 
has been fo r mor e female s t o seek entr y fo r 
training. During thi s period 39 6 (55.9 pe r cent ) 
graduated wit h th e B.Ed . degre e while 21 6 
(30.5 per cent ) graduated wit h th e postgradu -
ate Diploma i n Education. The evidenc e 
reveals tha t i n both case s females outnum -
bered males , more so a t th e B.Ed . level . The 
only programmes offere d a t the Certificat e i n 
Education leve l durin g thi s period wer e th e 
Certificate i n Technical Educatio n an d th e 
Certificate i n Specia l Education . The Maste r of 
Education programm e wa s reintroduced i n 
1991, with th e first graduates appearin g i n 
1992 and, a s can be seen , her e to o female s 
outnumber male s almos t tw o to one overall . 
The Certificat e i n Education fo r al l subjec t 
areas was introduce d i n 1993 . The first gradu-
ates fro m thi s programme ar e expecte d i n 
1995. The programme i s of two years ' duratio n 
for person s who were alread y non-graduat e 
trained teachers , an d thre e years ' duratio n fo r 
untrained teachers . Dividing the B.Ed , int o two 
parts, with a  Part I  being th e Cert.Ed. , wa s a n 
attempt t o attrac t mor e student s an d t o offe r a n 
incentive t o persons wh o migh t conside r fou r 
years too long t o have to wait fo r a  universit y 
professional qualification . 

Apart fro m lo w number s generally , som e 
observations whic h ar e rathe r striking fo r th e 
period 199O-199 4 includ e the following : 
• n o mal e studen t graduate d wit h the B.Ed , i n 

English 
• n o male student graduate d i n home eco -

nomics educatio n 
• onl y one studen t graduate d i n Moder n 

Languages Educatio n 

• mathematic s an d science educatio n onl y ha d 
eight graduates eac h 

• ther e were n o femal e student s fo r technica l 
education 

• fo r 199 3 and 1994 , there were n o graduate s 
in agricultur e 

• hom e economics , socia l studies , an d 
educational administration , i n that order , 
were the option s which produce d mos t o f 
the graduates . 

The situation i s generally ver y worrying, bu t 
perhaps mor e so with respec t t o moder n lan -
guages. Over the las t fe w year s i t has becom e 
very difficul t t o attract persons int o thi s option . 
It appears tha t modern languag e teacher s wh o 
graduate fro m th e Cyri l Potter Colleg e of 
Education op t t o enter the Facult y of Arts 
where the y do a  straight conten t degre e (wit h 
no professiona l courses) . But the B . Ed., as can 
be see n fro m th e Facult y regulations , consti -
tutes a  reasonably balanced combinatio n o f 
content course s and professiona l courses . 

With respec t t o the Diploma i n Educatio n 
for th e perio d 1990-1994 , the majorit y o f stu-
dents (29 ) specialised i n educational adminis -
tration with femal e student s outnumberin g 
male students almos t tw o t o one . The nex t 
highest grou p o f graduates durin g the perio d 
was science (12) , again with female s outnum -
bering male s tw o to one . 

Concern mus t b e expresse d agai n abou t th e 
very low response receive d fro m moder n lan -
guage teachers . The subject doe s no t seem t o 
be popula r a t school . This i s noticeable i n th e 
low number o f students wh o tak e th e 
Caribbean Examinations  Counci l (CXC ) exami-
nation i n foreign languages . In view o f such a n 
undesirable situation , th e Faculty o f Educatio n 
has introduce d a  Year I  programme fo r stu -
dents who migh t wish t o enter th e Cert.Ed . 
programme directl y from school , tha t is , 
without first completing a  programme a t th e 
CPCE. In addition , th e Faculty ha s propose d t o 
the Ministry of Education a  projec t throug h 
which person s who ar e not teachin g Spanish , 
but who ar e qualified t o ente r th e university , 
may be recruite d t o a  special intensiv e pro -
gramme i n the foreig n languag e countr y fo r a 
three-month perio d an d a t the Institut e of 
Adult an d Continuin g Educatio n (IACE) . Such 
courses would expos e th e prospective teacher s 
to the professional aspect s o f teacher-training . 

The Master o f Education programm e was re-
introduced i n 199 1 as a  specific attemp t t o 
meet th e identifie d need s o f th e educatio n 
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system. S o far, course s hav e been offere d i n 
curriculum development , languag e education , 
management an d supervisio n and , mor e 
recently, i n measurement an d evaluation , an d 
guidance. I t i s normally a  two-year pro-
gramme. Apart fro m th e fac t tha t the numbe r 
of graduates i s low, i t is of note tha t female s 
again out-numbe r male s almos t tw o t o on e 
and tha t graduates fro m th e languag e educa -
tion optio n ar e al l females . 

While the Faculty certainl y hopes an d 
expects tha t man y mor e students wil l com e 
forward fo r trainin g a s teachers , i t i s recog-
nised tha t there will be a  much greate r nee d 
for teacher-educator s t o cope with th e supervi -
sion o f teaching practic e o r th e practicum . 

The Faculty has had som e difficulty ensurin g 
adequate supervisio n o f teacher s durin g teach -
ing practice. The presen t mode l o f supervisio n 
at the Faculty of Education involves , mainly , a 
supervisor goin g t o the school , observin g th e 
lesson(s), making comments , an d suggestin g 
improvements. I n addition , he/sh e ask s fo r a 
log book o r a  journal a t the en d o f the perio d 
of supervision, an d a  sample o f notes of 
lessons. On th e basis o f this information , a 
grade i s given. However , fo r a  variety of 
reasons relatin g both t o the schools ' activitie s 
and t o the supervisor's othe r commitments , 
timetables an d responsibilities , th e superviso r 
rarely eve r sees  th e student a s often a s 
required. I t is often difficul t fo r th e superviso r 
to relate the lesson fairl y t o the ongoin g 
context i n which th e teacher finds  himsel f o r 
herself. It i s also a  problem t o make clearl y 
defined allowance s fo r th e disadvantages o r 
advantages a  teacher ha s a t one schoo l a s 
compared t o a  pee r a t anothe r school ; th e 
supervisor ma y also have n o system fo r care -
fully monitorin g th e developmen t o f th e 
teacher o n a  continuous basis ; and, th e 
student-teacher i s rarely guided towar d devel -
oping a  method t o monitor hi s o r he r ow n 
performance. 

The Faculty of Education recognise s tha t 
supervision shoul d b e geare d toward s monitor -
ing and improvin g th e performanc e o f teacher s 
during thei r educationa l an d professiona l inter -
action with students . For the teacher , th e 
expected outcom e i s increased acceptanc e o f 
teacher accountability , recognitio n o f the nee d 
for professiona l growt h an d teache r effective -
ness, an d a n awarenes s o f how t o asses s 
teaching performance . Clearly , th e process ca n 
be significantly enhance d b y strategies an d b y 
technology which allo w the supervisee t o 

develop a  reliable metho d o f self-evaluation , 
and t o contribut e withou t reserv e t o the devel -
opment o f a  personal teachin g styl e which i s 
both pedagogicall y soun d an d professionall y 
acceptable. 

With the abov e i n mind , th e Facult y of 
Education i s planning t o implemen t th e follow -
ing measures : 
• conduc t a  survey to determine area s i n 

which teacher-trainee s nee d hel p an d guid -
ance, especiall y sinc e mos t ar e alread y 
trained, an d man y would hav e been teach -
ing for a  number o f year s 

• mak e pee r teachin g a  required par t o f th e 
methodology courses , an d us e th e experi -
ence t o hel p student s develo p a  positive 
attitude t o practice teaching , an d a  support -
ive attitude towards on e another , a s well a s 
take feedbac k o n performanc e i n goo d 
spirit. Suc h sessions coul d b e grade d b y th e 
group alone , o r by th e group an d th e tuto r 

• requir e tha t teacher-trainee s complet e an d 
submit weekly , fo r a  specified numbe r o f 
weeks, a  form o r a  documen t whic h 
describes thei r activitie s durin g th e previou s 
week, unde r heading s such as : assessmen t 
of performance durin g tha t wee k (stron g 
and wea k area s o f performance) ; plan s t o 
modify o r improv e teachin g i n the ligh t of 
the assessmen t o f performance ; an d tim e 
spent o n various teaching-relate d activities . 

Such a  strategy allow s th e teacher t o monito r 
his o r her ow n performance , keep s th e colleg e 
tutor informe d o n a  continuous basi s withou t 
having t o be actuall y observin g al l the lesson s 
and ensure s feedbac k i n case s where , fo r on e 
reason o r another , th e tuto r coul d no t reac h 
the school . Communicatio n i s always main -
tained, a  record i s kept an d th e Faculty know s 
sooner which teacher s nee d mos t attention , 
which method s discusse d i n clas s ar e bein g 
used, an d with wha t success . The teacher s als o 
have th e opportunit y t o develop a  mode l o f 
assessing themselves . This strategy doe s no t 
rule out note s o f lessons , o r visits from th e 
faculty tuto r an d work s bes t i f there i s 
someone a t th e schoo l leve l wh o wil l initia l o r 
sign the for m t o indicat e that th e informatio n 
was noted . The Facult y believe s tha t th e strat -
egy described abov e coul d becom e th e basi s 
for a n organised , structured , syste m o f pee r 
supervision, wit h teacher s servin g both a s facil -
itators an d a s observers o f teacher-trainees . 
Data gathered coul d als o be use d fo r researc h 
into ways o f makin g th e teaching practic e 
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experience mor e effectiv e an d mor e acceptabl e 
to the teachers . 

The assessmen t o f the practicu m experienc e 
might als o include assignment s suc h a s a 
report o n a n intervie w relatin g t o teachin g 
method, preferabl y wit h an experience d 
teacher i n the field;  findings fro m discussion s 
with th e head o f departmen t o n th e manage -
ment o f a  department ; ho w behavioura l prob -
lems ar e deal t with ; a  staff developmen t 
session, peer-teachin g an d lesson s th e teacher -
trainee observed . Som e of these activitie s ar e 
clearly more meaningfu l i f the student teache r 
is placed i n an unfamilia r environment . 

Bearing i n mind tha t school s vary i n thei r 
hospitality, thei r climate , and thei r facilities , 
among othe r things , i t is perhaps preferabl e 
that, i n the interes t o f fairness , th e practicu m 
should no t be give n a  letter grade , bu t shoul d 
be assesse d satisfactor y o r unsatisfactory . A 
student shoul d b e abl e t o accumulate addi -
tional credit s dependin g o n th e numbe r o f 
hours beyond th e minimu m h e o r she i s 
willing t o work. The assessmen t instrumen t 
would b e on e whic h i s appropriately focused , 
and whic h allow s fo r modificatio n i n accor -
dance wit h th e need s o f the particula r student . 
It has alread y become th e norm fo r staf f 
members t o observe lesson s an d offe r assis -
tance i n a  wider rang e o f area s outsid e thei r 
particular specialisation . Som e degree o f stan-
dardisation an d communicatio n amon g staf f 
has o f cours e bee n necessar y i n order t o mak e 
comparisons acros s subject options . The Facult y 
is planning a  handbook o n th e practicu m whic h 
will give guidance an d informatio n t o staff , 
student-teachers, an d school s which co-operat e 
in the teaching practic e exercise . 

Despite th e constraint s an d th e commitment s 
alluded t o above , futur e plan s fo r th e Facult y 
of Education includ e th e forma l establishmen t 
of distance teaching ; expandin g th e range of 
options offere d a t the Masters level ; continuall y 
reviewing th e teaching-practic e assessmen t 
procedures t o includ e a  significant inpu t o f 
school-based assessment ; improvin g th e qualit y 
of the Education Journal s o tha t i t meets inter -
national standards ; upgradin g th e qualification s 
of staff s o a s to be abl e t o offe r a  doctora l 
degree i n the near future ; an d conductin g 
research tha t i s more meaningfu l i n th e 
national an d regiona l context . 

Issues and concerns 
Observers an d analyst s hav e commente d 
repeatedly o n th e genera l stat e o f crisi s in 
which educatio n i n Guyana ha s foun d itsel f i n 
recent times . For many, th e crisi s i s noted i n 
several areas : shortage o f teachers who ar e 
competent i n their subject area s an d profes -
sionally qualified ; poo r physica l condition s of 
school buildings ; a  lack o f adequat e book s an d 
other teachin g materials ; low morale o f teach-
ers; poor examinatio n result s a t externa l exam -
inations i n some areas ; overcrowde d 
classrooms an d inappropriatenes s o f the cur -
riculum fo r som e schools . These seem t o be 
the area s which ar e i n need o f mos t urgen t 
attention. I n 1990 , for example , th e Ministry of 
Education estimate d tha t a n averag e o f 60.5 
per cen t o f th e teacher s i n the system wer e 
untrained. Althoug h trainin g institution s hav e 
been makin g ever y effor t t o increas e th e 
numbers o f person s who com e forwar d fo r 
training, the y hav e no t reall y been abl e t o 
attract th e number s require d t o service th e 
system adequately . Moreover , man y teachers , 
especially a t th e graduat e level , onc e trained , 
migrate to countrie s i n the Caribbea n o r else-
where t o seek bette r salarie s an d working con -
ditions. Others may op t ou t o f teachin g 
completely t o take up mor e lucrative jobs in 
the privat e sector . 

Efforts t o accelerate th e trainin g an d avail -
ability o f teacher s fo r th e loca l educatio n 
system hav e le d t o a n increas e i n short inten -
sive courses ; the modificatio n o f entry require -
ments a t teacher trainin g institutions ; th e 
provision o f upgrading programme s especiall y 
for prospectiv e teacher s a t th e non-graduat e 
level; the move to mor e school-based trainin g 
and, particularl y fo r th e purpose o f reachin g 
persons i n outlying an d remot e area s o f th e 
country, th e planning an d preparatio n o f dis-
tance educatio n programme s an d programme s 
which woul d allo w person s t o obtai n highe r 
qualifications throug h externa l studies . The 
Faculty o f Education , fo r example , i s currently 
working toward s th e launching o f it s Certificat e 
of Education by a  combination o f distanc e 
education an d intramura l studie s by 1995 . The 
programme i s aimed initiall y a t teacher s fo r th e 
nursery an d primar y levels. 

Perhaps i t is useful t o recognise a t thi s poin t 
that one concer n expresse d b y the Ministry of 
Education relate s t o ways o f harmonising th e 
training programme s bein g offere d b y th e 
various teache r trainin g institution s suc h a s th e 
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Cyril Potter Colleg e o f Education, th e Nationa l 
Centre fo r Educationa l Resourc e Development , 
the Institute o f Adult and Continuin g 
Education, an d th e Faculty o f Education , 
University o f Guyana . The purposes o f th e 
training which thes e various institution s offe r 
may als o have to be clarified . I t i s the view 
and concer n o f some teacher s tha t the skill , 
knowledge, an d trainin g which the y acquir e 
are a t times no t relevan t t o the classrooms the y 
encounter, particularl y i f the classroom i s one 
which i s dedicated t o covering the syllabu s 
and t o ensuring high passe s a t externa l exami -
nations a s it s priority, n o matte r what th e cos t 
to the studen t a s a  person . A  related concer n 
points to the unwillingness o f classroom teach -
ers to conduc t actio n researc h which woul d 
inform the m abou t event s taking place i n thei r 
classrooms, an d abou t wha t strategie s coul d b e 
used t o cope wit h th e situation . 

Problems relatin g t o the environmen t i n al l 
its aspects have als o raised concern s abou t th e 
kinds o f priorities which mus t guid e th e 
teacher educatio n curriculum . Teacher effec -
tiveness could be significantl y hampere d b y 
behavioural an d cultura l pattern s which ar e 
manifested i n the school setting . Balancing th e 
academic, the professional , an d th e interper -
sonal aspect s o f the curriculu m becomes a 
matter o f serious concern . Guidanc e an d coun -
selling, formally introduce d i n the earl y 1970s , 
and eithe r de-emphasise d o r completel y 
removed fro m som e school s by the late 1980s , 
are to be re-introduced . The Faculty of 
Education ha d alway s been awar e o f th e 
importance o f guidance an d counsellin g i n th e 
curriculum o f teacher education . Although , 
mainly because o f staff shortages , i t was force d 
to discontinue studie s i n this option som e 
years ago , the Faculty i s again offerin g a  spe-
cialisation i n guidance a t the Master of 
Education level . The programme i s carefull y 
tailored t o mee t th e needs o f the loca l 
situation. 

Another are a o f concern withi n th e genera l 
education system i s literacy. Concerns i n thi s 
area, which ar e clearly not restricte d t o 
Guyana, have influence d th e Faculty of 
Education t o offe r a  more structured an d elab -
orate programme i n the teaching o f readin g 
and i n special education . These programme s 
have already been prepare d an d studen t teach -
ers can no w specialis e i n these areas . 
Currently, ther e i s a project aime d a t assessin g 
the leve l o f literacy across th e nation . 

Future directions 
The Faculty o f Education recognise s th e nee d 
to prepare teacher s fo r technica l an d voca -
tional education . The Bachelo r o f Educatio n 
programme i n technica l education , an d i n busi-
ness education , ar e steps i n the righ t direction . 
However, ther e i s a need t o organis e an d offe r 
more sophisticated programme s tha t seriousl y 
recognise th e ful l natur e an d exten t o f the us e 
of modem technolog y i n today' s world o f 
work. The Ministry of Education i s sensitive t o 
this issue when i t calls for ne w an d creativ e 
strategies which would addres s concern s o f 
access, partnership arrangement s wit h industr y 
and th e private sector , an d caree r opportuni -
ties. The major question s which teache r educa -
tion wil l have to addres s ar e a s follows : 
• Ho w t o establish an d maintai n a  core of 

competent an d highl y motivated educator s 
possessing th e skills , abilities , attitude s an d 
cultural sensitivitie s needed t o prepar e 
young peopl e t o cop e wit h the immediat e 
challenges, a s well a s with thos e o f the 21s t 
century. 

• Wha t ar e the appropriat e recruitmen t an d 
selection strategie s tha t wil l resul t i n th e 
objective implie d above ? 

• Ho w t o develop appropriat e 
learning/working environment s i n schools . 

Clearly, such consideration s wil l infor m th e 
future direction s an d curriculu m decision s o f 
the Faculty o f Education . Interestingly , man y of 
the strategies which th e Ministr y o f Educatio n 
has proposed fo r achievin g it s major goal s of 
improving th e quantity an d qualit y o f teacher s 
are compatible with th e initiative s which th e 
Faculty o f Education ha s identified . Thes e 
include th e developmen t o f a  relevant curricu -
lum, use o f distance teaching , mounting of 
appropriate intensiv e shor t courses , rationalis -
ing the relationship betwee n th e Facult y of 
Education an d th e Cyri l Potter Colleg e of 
Education, an d movin g toward s a  more school -
based for m o f teacher trainin g and supervision . 
The Ministry of Education als o plans t o imple -
ment a  pupil-teacher trainin g programm e 
immediately, a  move which clearl y underscore s 
the urgency with which traine d teacher s ar e 
needed. 

Although th e general situatio n i n educatio n 
may not see m to o encouragin g a s fa r a s 
meeting th e ful l need s o f the system i s con-
cerned, th e university i s optimistic tha t havin g 
identified th e area s where specia l attentio n i s 
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needed, an d having taken steps to reach many 
more potential teacher s through distance 
teaching methods, an d through alternative 
ways of entering teacher education, Guyana 

will soon be moving much closer to meeting 
its objective o f having at least 80 per cent of 
teachers trained by the year 2000. 
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Jamaica: UWI,  Mona Campus 

Personal development programmes should  be 
an integral  part of  the training of  teachers. 
Included in  these programmes should  be  com-
ponents promoting  the  adoption of  healthy life 
styles and encouraging teachers  to be role 
models for their  students and  the communities 
with which  they  interface. 

(The futur e of education i n the Caribbean — 
CARICOM Secretariat , 1993) 

Background 
The Faculty of Education, Universit y of the 
West Indies, Mona i s involved i n all aspects of 
the preparation o f teachers i n Jamaica. The 
involvement i s through tw o departments: the 
Department o f Education Studie s (DES) and 
the Teacher Educatio n Developmen t 
Department (TEDD) . The former i s responsible 
for trainin g undergraduate (Certificat e in 
Education an d Bachelor o f Education) and 
postgraduate (Diplom a i n Education) students ; 
the latte r supervises an d moderates th e training 
of non-graduate teacher s in thirteen teache r 
training institution s in the island and in institu-
tions in the Bahamas and Belize. The depart-
ments are jointly responsible fo r the 
preparation o f postgraduate student s fo r M.A. 
and Ph.D degrees. 

While the above i s an adequate descriptio n 
of the formal involvemen t o f the Faculty it 
does not take account o f the fertile outreac h 
activity in which al l members ar e involved. 
The staff s o f schools regar d the Faculty of 
Education a s a group o f reliable consultant s in 
all aspect s of their functionin g an d rely heavily 
on lecturer s for in-house workshops an d semi-
nars and for projects havin g to do with educa -
tion. 

Programmes 
Department of Educational Studies 
The Department o f Educational Studie s is 
responsible for : 
• Th e Diploma i n Education 
• Th e Bachelor o f Education 
• Th e Certificate i n Education. 

The Diploma i n Education (Dip.Ed. ) i s the 
oldest o f the programmes fo r which the 
department i s responsible. I n 1953 , when the 
Faculty, the n Departmen t o f Education, was 
created, th e mandate wa s to prepare graduat e 
teachers fo r the region. That mean t offerin g a 
one yea r pre-servic e teachin g diplom a t o grad-
uates of the University of the West Indies and 
other universitie s i n the subjects taugh t i n the 
high schools . 

During the seventies the Government of 
Jamaica funde d a  parallel cours e offerin g a  two 
year in-servic e diplom a t o try to increase the 
number o f trained teachers . While thi s was far 
more accessibl e to teachers tha n th e pre-
service diploma i t was also fa r more costl y to 
government. Financia l consideration s cause d it 
to be discontinued afte r a  few years. 

The pre-servic e diploma , th e oldest pro -
gramme i n the department, i s now the least 
subscribed. An d 'pre-service' has become a 
misnomer becaus e very few of the subscribers 
are recen t graduates . The diploma attract s 
teachers who are able to get a year's leav e 
from thei r jobs to upgrade thei r skill s and/or to 
qualify t o follow a  Masters cours e i n educa-
tion. Only 1 8 students graduate d fro m th e pro-
gramme i n the 1993/94 academi c year . 

The Certificat e i n Education, a  one year cer -
tificate, wa s at first introduced t o upgrade the 
skills of principals an d senior teacher s i n the 
region. Administration was the only offerin g 
then. Later , certificate s i n the teaching of 
school subject s wer e offered . 
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It began a s a  full-tim e on e year programm e 
but i n the las t ten year s ha s als o been offere d 
as an in-servic e programme by distanc e usin g 
the UWIDITE (University o f the West Indie s 
Distance Teaching Experimen t -  late r 
Enterprise) system . 

In 199 3 the Cert.Ed . cease d t o be offere d a s 
a full-tim e cours e an d becam e a n exclusivel y 
part-time programm e offere d throug h 
UWIDITE to Jamaica an d th e res t o f th e 
region. A total o f 86 students graduate d fro m 
the certificate programm e i n the 1993/9 4 acad -
emic year . 

The Bachelo r o f Education wa s introduce d 
to facilitat e teacher s who ha d bee n traine d i n 
teachers' colleges , had taugh t fo r a  minimu m 
of five years and wishe d t o follo w a  degre e 
programme. Initiall y th e degre e was i n admin -
istration an d chiefl y serve d principal s an d 
senior teacher s who wanted t o upgrade thei r 
qualifications. 

Later i t was offere d i n the teaching o f sec-
ondary subjects , intendin g t o prepare teacher s 
for secondary school s u p t o the third for m 
(Grade 9) level . This ceiling was se t becaus e 
students were require d t o follow onl y tw o 
content course s an d thos e were a t the first 
year leve l i n other facultie s o f the University . 
The thinkin g was tha t teachin g abov e thir d 
form woul d b e don e b y teachers with a 
Bachelor o f Arts or Scienc e and a  Diploma i n 
Education. 

The Facult y offer s a  Bachelor's degre e i n 
special educatio n jointl y with Mico Teachers 
College an d i n the teaching o f secondary sub -
jects (English an d histor y fo r now ) wit h th e 
College o f the Bahama s (COB) . At the end o f 
the 1993/9 4 academi c yea r 84 students fro m 
Jamaica, 1 3 from Mic o and 2 6 from CO B grad-
uated fro m th e programme . 

The 1994/9 5 year saw reorganisatio n o f th e 
B.Ed, to includ e recruitmen t o f untraine d 
teachers ('A ' leve l graduates ) i n an effor t t o 
recruit recen t schoo l leaver s with stron g 
content preparation . Further , i n order t o gradu -
ate, eac h studen t mus t no w gai n a  minimum o f 
18 credits i n the subject are a o f her/hi s choice . 
The intentio n i s to supply th e secondar y 
school system with teacher s competen t i n 
content a s well a s methodology an d fill the 
gap create d b y th e decreasin g subscriptio n t o 
the Dip.Ed. programme . 

Teacher Education Developmen t 
Department 
The Teacher Educatio n Developmen t 
Department, throug h th e Joint Boar d fo r 
Teacher Educatio n (JBTE) , i s responsible fo r 
supervising th e preparatio n an d examinatio n o f 
teachers i n teachers' colleges i n the Wester n 
Caribbean: Jamaica, Bahamas an d Belize . Prior 
to 196 5 these territories eac h ha d teache r train -
ing boards whic h grante d certificate s an d 
diplomas to teachers . In 1965 , however, thes e 
boards cede d thei r responsibilit y t o the the n 
Institute Boar d o f Teacher Education , late r 
renamed th e Joint Boar d o f Teacher Education . 

Members o f Faculty i n the TEDD supervis e 
all aspects o f teacher preparatio n i n the teach -
ers' college s i n the territories concerned . Th e 
department's service s t o 1 5 teachers' college s 
and teache r educatio n department s includ e 
staff developmen t programmes , curriculu m 
development an d review , the developmen t o f 
learning material s an d accreditatio n o f pro-
grammes. Members o f the departmen t serv e a s 
external examiner s o n bot h th e theoretica l an d 
practical aspect s o f a  range o f disciplines . 

The departmen t supervise s th e preparatio n 
of teachers a t the following levels : early 
childhood; primary ; secondary an d specia l 
education. 

In the year endin g July 1994 , the JBTE 
examined 4,39 4 students i n Jamaica, 9 9 in the 
Bahamas an d 14 5 in Belize. 

Issues and concerns 
The quality and quantit y o f teachers bein g pre -
pared fo r teachin g i n the nation' s schools a t al l 
levels i s a growing concern . The Facult y 
intends t o play it s part i n improvin g both . The 
reorganisation o f the B.Ed, to includ e 1 8 
credits o f conten t i s a move towards improvin g 
'quality'. 

There i s also concern fo r th e upgradin g o f 
lecturers i n the teache r trainin g colleges . This 
is seen a s inevitabl e i f the produc t o f the col-
leges i s to improve . The highe r degree s pro -
gramme i n the facult y speak s t o this need bu t 
the fac t tha t thes e postgraduate student s hol d 
full-time teachin g jobs makes i t difficult fo r 
them t o complet e an y programme i n a  shor t 
time. The Faculty i s aggressively seekin g finan -
cial assistance fo r such student s t o allow the m 
to study full-time . 

The Education Researc h Centr e which ha s 
been steppin g u p it s activity intend s to be abl e 
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to offe r short-ter m assignment s o n projects to 
help student s ear n while the y research and 
write up their project s o r theses. 

In collaboration wit h the University of 
Alberta Facult y of Education, th e Department 
of Teacher Educatio n offere d graduat e course s 
in four area s las t summer. The population was 
teachers' College lecturer s i n primary educa -
tion. The offer fro m th e University of Alberta is 
for five summers durin g which a  number of 
subject area s wil l be covered. The fact tha t 
these course s ar e given outsid e of the teaching 
months allow s the participants to get 
maximum benefi t fro m them . 

With regard t o the improved quantit y o f the 
courses, distanc e mod e i s the immediate 
answer. The university a s a whole i s moving 
towards a  dual mod e delivery . The Faculty of 
Education ha s been involve d i n distance edu -
cation fo r a decade now. The increase in 
courses wil l begin i n administration. Ther e 
seem to be more takers waiting in technical 
provision fo r distance education . 

Under discussio n a t the faculty leve l now is 
a proposa l fo r a B.Ed., partl y by distance in 
term time, partly fac e to face durin g the 
summer. The Jamaica Teachers ' Association has 
long been lobbyin g for this. The proposed 
programme i s under discussion . 

Future directions 
Future plans includ e greatly increase d collabo -
ration with the Tertiary Level Institution s 
(TLIs). Mico and COB, mentioned earlier , are 
already partners i n degree programm e courses . 
The Faculty is discussing with Shortwoo d 
Training College a degree in early childhoo d 
education. Increasingl y the first year a t least of 
degree programme s no t only in this faculty but 
in the university as a whole, will be offered i n 
the TLIs. 

The College of Arts, Science and Technology 
is discussing with the faculty a  Dip. Ed. in 
Business Studie s to come on stream in 1995 
and has recently initiate d a  discussion on a 
joint Masters programme . 

Future plans als o includ e close r collabora -
tion with the Ministry of Education an d the 
maintenance o f a framework throug h the 
Faculty's Education Researc h Centr e (ERC) 
within whic h the Faculty can initiate researc h 
and can be asked to undertake researc h on 
behalf o f the government. The situation a t the 
moment i s that the ministries contrac t member s 
of the Faculty on an individual basis . The 

Faculty prefers arrangement s throug h th e ERC 
and i s getting read y to process the increased 
numbers. 

Some innovative project s 
The Faculty continues it s work o n projects in 
all aspects o f education. The TEDD has histori-
cally, as part o f its routine, undertaken project s 
in the region an d through th e JBTE specificall y 
in the Western Caribbean . Mention shoul d her e 
be made , however , o f a few particularly innov -
ative project s withi n the Faculty as a whole. 

The JBTE, with UND P funding, ha s over the 
last three years, attempte d t o improve mathe -
matics teaching, a  particularly weak are a in 
teacher deliver y i n Jamaica. The project trie d 
to improv e the mathematical competenc e of 
post-certificate teacher s who have consistentl y 
failed final  year mathematic s i n the teachers' 
colleges. The success has been phenomenal . 

A project i n early childhood educatio n is 
reaching two neglected element s of society. A 
project fo r teenage mothers , now in its third 
phase, has been extende d t o include one for 
young father s (mal e responsibilit y programme) . 

A member o f staff o f the DES has over the 
last two years (on a UWI Research Fellowship ) 
been researchin g the conditions an d processes 
of literacy acquisitio n i n Jamaica. Her findings 
are particularly enlightenin g i n an area whic h 
has been the cause of great frustratio n fo r suc-
cessive governments o f Jamaica -  th e low rate 
of functiona l literacy . 

Another membe r o f staff fro m th e DES, 
(funded b y the CIDA/UWI Institutiona l 
Strengthening Project ) ha s been lookin g int o 
concerns o f special need s student s i n the 
mainstream o f the secondary schoo l system . 

In addition a  staff membe r o f TEDD is 
leading a  team which, jointly with Florid a 
International University , i s looking a t begin-
ning teacher s and the extent t o which the psy-
chology and philosophy the y lear n i n teachers' 
college, inform s thei r performance i n the class-
room. 

Conclusion 
The effort s outline d abov e speak o f the 
concern o f the Faculty of Education an d its 
attempts to effect improvement s i n a system 
dogged by scarce resources . Some areas , 
however, ar e still inadequately provide d for. 
There i s a large population o f teachers in 
Jamaica who need an d want furthe r education . 
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One example suffice s t o illustrat e this . The 
Faculty, co-operatin g with th e Jamaica 
Teachers Association (JTA ) and th e Ministry of 
Education, ha s since 198 7 put o n a  three wee k 
summer session . During the firs t thre e 
summers, the course was i n administratio n 
aimed a t 'administrators , principal s an d 
teachers with post s o f specia l responsibility' . 
From 1991-9 3 the targe t grou p was teachers o f 
mathematics. 

There ar e also a  number o f area s o f nee d 

that are grossly underserved. Childre n wit h 
learning difficultie s withi n th e genera l schoo l 
population i s one example . Two staf f member s 
of the DES have been particularly  aggressiv e in 
their effort s t o raise the leve l o f awareness o f 
teachers and parent s and t o find  funding fo r 
relevant projects . The TEDD should b e particu -
larly congratulated fo r takin g seriously th e 
need fo r continuin g th e trainin g o f teenag e 
mothers an d mor e recentl y young fathers . 
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St Kitts and Nevis 

In recent years teaching  has become less 
attractive as  a profession. The  moral rectitude 
is still required by  society; the workload has 
increased as parents abdicate  more  of their 
responsibilities to the school; the  salary and 
working conditions are  unsatisfactory  and 
respect and co-operation  from the  public are  on 
the decline. 

(Foundation fo r the Future : OECS Education Refor m 
Strategy, 1991 , p. 87 ) 

Background 
Teacher educatio n i n St Kitts and Nevi s is 
offered primaril y throug h th e Division o f 
Teacher Education , Colleg e o f Furthe r 
Education. The Division' s mai n tas k i s the 
training of full-time studen t teacher s followin g 
the two year programm e o f the University o f 
the West Indies, Cave Hil l Campus. 

Previously, teacher s accepte d int o the pro -
gramme ha d alread y ha d a t least thre e year s 
'teaching experience ' i n the classroom . 
However, i n recent year s teachers have bee n 
accepted afte r on e yea r o r eve n les s i n th e 
classroom, an d i n 199 3 one student wa s 
accepted straigh t fro m th e sixth form . 

The Division als o performs a  supervisor y 
role i n classroom teaching/learnin g i n primar y 
and secondar y schools . Supervision cover s 
teachers' substitutes, untraine d an d trained . 
Through thes e sessions teacher s ar e given on -
the-spot assistanc e individually , mainl y i n rela -
tion to methodology an d clas s control . In 
addition, weaknesse s note d ma y be addresse d 
in workshop session s a s necessary, whether a t 
school, zonal , o r nationa l level . 

Programmes 
The Divisio n offer s tw o training programmes -
one fo r teacher s a t primary level , kindergarte n 
to Grade 6  (ages 5-11+) , an d th e othe r fo r 

teachers a t secondary level , Forms 1- 3 (age s 
12-14+). However, a s from Septembe r 1994 , 
the secondary programm e i s offered throug h 
an in-servic e arrangement , wit h studen t teach -
ers attending the Division o n a  part-time basis. 

Primary programm e 
The course s offere d ar e o f two type s -
required course s an d optiona l courses . 

Required courses 
• Educatio n theor y 
• Englis h languag e 
• Mathematic s 
• Scienc e 
• Socia l studie s 

Optional courses 
Any ONE of : 

• 
• 
• 

• *Healt h and famil y lif e • 
• Teachin g practic e 
• Individua l stud y 

(research) 
• "Librar y skill s 

•First yea r cours e 
••First term cours e 

• 
• 

Secondary programm e 
Required Courses 

Art 
Music 
Agricultural scienc e 
Industrial art s 
Home economic s 
School libraria n 
ship 

Education theor y 
Use o f Englis h 
Social issue s 
Two specialis t subject s chose n fro m th e sub-
jects i n the secondary curriculum : English , 
mathematics, science , socia l studies , French , 
Spanish, busines s education , industria l art s 
Teaching practic e 
Individual stud y (classroo m research ) 
One optiona l subjec t (sam e a s primar y 
programme) 
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Certification 
The programme s followe d i n the Division ar e 
moderated b y th e Facult y o f Education , 
University o f the West Indies, Cav e Hill 
Campus. Successful completio n o f the cours e i s 
certified (a ) locally an d (b ) by th e Universit y of 
the West Indies . 

A local/national certificat e i s obtained b y 
student teacher s who hav e fulfille d loca l 
requirements. These includ e attendanc e ove r 
the two years o f a t leas t 80 per cent , comple -
tion o f al l majo r assignment s an d a n overal l 
grade o f no t les s than D . 

UWI certification i s issued by tha t institutio n 
on successfu l completio n o f the written exami -
nations an d practica l teachin g examination s 
which ar e jointly assessed b y the Universit y 
and th e Division . Candidate s mus t pas s a s 
follows: 

1 •  Teachin g practic e 
• Educatio n theor y 
• Englis h languag e 
• Individua l stud y 

In a t leas t on e o f which th e grade mus t no t b e 
less than C . 

2 •  Mathematic s 
• Scienc e 
• Socia l studie s 

In a t leas t on e o f which th e grad e mus t no t b e 
less than C . 

3 •  I n one subjec t fro m th e programm e o f 
optional subjects . 

Issues and concerns 
1 Generally , studen t teacher s ar e admitte d 
based upo n th e qualification s require d b y th e 
UWI (four 'O ' levels includin g English) . 
However, wit h th e wide rang e o f subjects no w 
being offere d b y the various examinatio n 
boards, teacher s enterin g th e Divisio n ma y o r 
may no t hav e th e basic conten t i n the subject s 
being offere d i n the Division' s programme , 
even thoug h the y mee t th e requirements . 

As a result, a  considerable amoun t o f tim e 
has to be spen t upgradin g th e basic conten t 
which thes e teacher s hav e t o teach befor e th e 
more advanced aspect s o f th e prescribed pro -
gramme ca n b e tackled . This i s the cas e partic -
ularly i n th e primary programme , wher e 
teachers hav e to teach al l subjects o n th e cur -
riculum, an d mus t si t paper s i n the fou r cor e 
subjects fo r th e final  examinations . 

2 I n some case s student teacher s hav e 
attained th e necessary qualification s ove r a 
period o f years. They therefor e find  i t difficul t 
to cop e with th e volume o f work i n th e 
College programme, sinc e the y lack stud y an d 
organisational skill s a s well a s the disciplin e 
necessary fo r tacklin g al l subjects o f the pro-
gramme simultaneously . 

3 Th e time spent i n the actua l developmen t 
of the 'skil l o f teaching ' within th e tw o yea r 
programme i s very limited - twelv e week s 
including the final examination. The pro -
gramme i s heavily theory oriented , wit h very 
little opportunity fo r th e applicatio n o f theor y 
into practice , within th e classroom setting . In 
addition, ther e i s very littl e space an d n o 
equipment fo r micro-teachin g activities . 

4 A s a result o f the heav y emphasi s o n th e 
acquisition o f the 'knowledg e o f teaching' , i n 
many instance s the teaching practice s o f tutor s 
themselves com e int o question , fo r eve n her e 
theory i s not alway s translated int o practice . 

5 O n th e retur n o f 'newl y trained ' teacher s t o 
full-time classroo m teaching , ther e i s insuffi -
cient suppor t give n throug h supervision . Ther e 
is the notion o f 'havin g complete d training ' 
and ye t thei r efficienc y an d effectivenes s i n the 
classroom i n some case s decreas e rathe r tha n 
increase afte r forma l training . Give n th e limita -
tion o f tutors ' time for supervisio n ( a maximu m 
of on e da y pe r week) an d th e fac t tha t thi s is 
greatly hampered durin g th e second hal f o f th e 
academic year , supervisory activitie s ar e not a s 
effective a s they could be . 

6 Althoug h th e Divisio n i s involved i n work-
shops an d seminar s organise d b y th e Early -
Childhood Divisio n t o address aspect s o f train -
ing for pre-schoo l supervisor s an d teachers , 
there i s no forma l trainin g programm e offere d 
by th e Divisio n o f Teacher Educatio n i n thi s 
area. 

7 Ther e i s a need fo r trainin g an d re-trainin g 
of teache r educators , a s well a s opportunitie s 
for on-goin g development , fo r example , 
through sabbatical s an d exchanges . 

8 Indication s s o fa r sugges t tha t studen t 
teachers ar e not copin g wel l with the sec-
ondary in-servic e training programme . Thi s 
may be du e t o poor tim e management , havin g 
to teach (albei t a  reduced timetable ) an d study , 
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as well a s to gaps i n knowledge which resul t 
in difficulty i n coping with som e modules . 

Future directions 
A first phase o f teache r educatio n shoul d 
address the knowledge base o f teachers i n th e 
various subjects/disciplines o f the curriculu m 
which they are expecte d t o impar t t o students . 
Some efforts hav e alread y begun throug h a 
distance teaching programme administere d 
through th e Ministry of Education , Adul t 
Education. There i s the possibility o f using th e 
modules develope d t o help trainee s upgrad e 
their knowledg e an d skills . Suggestions hav e 
been mad e t o the University for reorganisatio n 
of the two year programm e t o facilitate a n 
extended perio d o f practice teaching , durin g 
which trainee s ca n be systematicall y carrie d 
through a  process o f discovering o r identifyin g 
relationships an d connection s betwee n th e 
theory learn t an d th e practice o f teaching . 

However, thi s reorganisation a t the UWI level 
will take some time to be instituted , an d thu s 
at the division/loca l leve l plan s ar e being mad e 
for mor e regula r micro-teaching experience s 
whereby trainee s can , throug h pee r evaluatio n 
and self-evaluation , improv e thei r skill s an d 
relate theory t o practice . 

The present secondar y in-servic e programm e 
has thi s component in-built ; however thi s is 
not withou t it s problems. Continuous evalua -
tion o f this programme, which ha s bee n 
running fo r approximatel y on e term , shows th e 
need fo r some intensiv e teachin g o f theory an d 
content prio r t o the clinica l supervision i n 
schools. Plans ar e therefore bein g mad e fo r a 
reassessment o f th e programme an d possibl e 
modifications t o be mad e i n terms o f delivery . 

Discussion i s also taking place o n th e possi -
bility of offering a  programme fo r pre-school / 
early childhood teacher s with certificatio n b y 
the University o f the West Indies . 
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St Vincent and the  Grenadines 

In the  teaching service  there is scope and 
incentive to  move from an  untrained  teacher  to 
a graduate professional  teacher,  but having 
reached that  level,  there is no promotional 
outlet except at the  administrative level  as 
principal. Consequently  many  trained  teachers 
complain about  stagnation  and  it  is at this 
point that  they  try desperately to get out of  the 
system. However, the service cannot really 
afford to  lose this expertise and the  original 
investment. 

(Foundation fo r th e Future : OEC S Education Refor m 
Strategy, 1991 , p. 88 ) 

Background 
The Governmen t o f S t Vincent an d th e 
Grenadines ha s teache r trainin g a s one o f th e 
top prioritie s i n it s Development Plan . With 
this i n mind th e Ministry o f Educatio n i n it s 
Planning Documen t o f May 199 4 acknowl -
edges tha t th e educatio n syste m ca n onl y b e 
effective an d efficien t i f i t can attrac t ' a wel l 
qualified an d motivate d teachin g forc e i n ade-
quate numbers ' an d outline s th e Government' s 
strategy t o provide such a  force . 

At present ther e ar e 130 2 primary schoo l 
teachers. O f thi s number , 101 8 are i n schools , 
197 are o n stud y leave an d 28 4 are seconde d 
to othe r department s o f government . O f th e 
197 on stud y leave , ther e ar e 15 7 at teachers ' 
college receivin g professiona l training ; an d 4 0 
in tertiary institutions abroad . 

Of the 101 8 primary school teachers , 45.5 
per cen t ar e professionally trained , 36. 6 pe r 
cent posses s th e minimum academi c qualifica -
tions - fou r CX C passes a t Genera l Proficienc y 
I or I I including English languag e -  t o b e 
employed a s teachers, while 2 2 per cen t d o 
not posses s th e minimum qualifications . Thes e 
minimum qualification s becam e governmen t 
policy i n 199 1 and sinc e the n th e Governmen t 

has no t employed anyon e withou t th e minimu m 
qualifications. Thi s policy i s to ensur e tha t al l 
primary school teacher s mee t th e academi c 
requirements fo r admissio n t o the Teachers' 
College and therefor e ca n exploi t th e opportu -
nity for training . The Governmen t i s now face d 
with th e challenge presente d b y these teacher s 
who d o no t mee t th e College' s requirement s 
and who , a s noted earlier , constitut e 2 2 per 
cent o f primary schoo l teachers . Since 1990, 
however, th e percentage o f trained teacher s i n 
the primary schoo l system ha s risen sharply : 
from 2 8 in 199 0 to 46  in 1994 . 

The Teachers' College i s not autonomous ; i t 
operates unde r th e contro l o f the Ministry of 
Education an d Universit y o f the West Indies, 
Cave Hill. The Ministry takes care o f the College's 
administrative arrangements , staffing , financing 
and settin g the quot a o f students t o be admit -
ted. The University , o n th e othe r hand , autho -
rises the admission s requirements , curriculum , 
examinations an d assessmen t procedures . 

The College i s staffed b y a  principal, deput y 
principal an d 1 1 lecturers. Staf f member s al l 
meet th e Commonwealth Caribbea n minimu m 
standard fo r appointmen t t o teachers ' colleges : 
a bachelor' s degree , professiona l trainin g an d 
five years teaching experience . Seve n hol d 
postgraduate degree s - si x have Masters an d 
one a  Ph.D. The Caribbea n standar d i s 1:15 . 

Programmes 
The S t Vincent Teachers ' Colleg e offers thre e 
types o f programmes : 
• A n induction programm e - fo r ne w recruit s 

into the teaching professio n 
• A  primary programme - fo r teacher s i n 

primary educatio n wh o wil l be traine d i n 
the teaching o f the 5-1 1 age grou p 

• A  secondary programm e - fo r teacher s i n 
secondary educatio n wh o wil l be traine d i n 
the teaching o f the 12-1 5 age group . 
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The inductio n programm e 
The inductio n programm e i s usually o f on e 
week's duration . I t focuses mainl y on chil d 
development, lesso n planning , an d methodol -
ogy in the core areas : mathematics, languag e 
arts, science , an d socia l studies . There i s no 
certification fo r thi s programme . 

The primar y programm e 
The primary programme i s of two years' dura -
tion and i s conducted full-tim e a t th e 
College.The programme include s conten t an d 
methodology i n the cor e area s (mathematics , 
language arts , science, an d social  studies) , an d 
educational psychology , researc h methods , 
twelve weeks practicu m i n the schools an d th e 
locally examined subjects : home economics , 
art and craft , music , physica l education , indus -
trial arts , family lif e educatio n an d agriculture . 

During the firs t nin e weeks o f practicu m 
which i s spread ove r th e two years an d con -
ducted i n blocks o f three weeks , each studen t 
is supervised b y two lecturers drawn fro m tw o 
different subjec t areas . During the fina l three -
week session , student s ar e supervised b y lec-
turers fro m th e Facult y o f Education , Universit y 
of the West Indies, Cave Hill ; representative s 
from th e Ministry o f Education; an d lecturer s 
from th e Teachers' College . 

At the en d o f th e second yea r students si t 
the Eastern Caribbea n Teachers ' Colleg e 
Examination, a  regional examinatio n se t by th e 
Faculty o f Education , Universit y o f the West 
Indies, Cav e Hill , for moderation . 

The secondar y programm e 
The secondary non-graduat e teache r educatio n 
programme was launched i n January 1994 . 

The conten t i s presented i n modules pre -
pared b y the Universit y o f the West Indies an d 
the pedagogy an d practicu m ar e presented an d 
supervised b y clinica l supervisors who ar e 
graduate lecturer s with professiona l trainin g 
and curriculu m organiser s fro m th e Ministry of 
Education. 

The programme i s certified b y th e Universit y 
of the West Indies . 
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Issues and concerns 
These ar e the issue s that ar e currentl y bein g 
addressed: 
• Th e Government , alon g with othe r OECS 

governments, i n collaboration wit h 
Organisation fo r Co-operatio n i n Oversea s 
Development, ha s begun a  Comprehensiv e 
Teacher Training Project Phas e Two, 
intended t o provide academi c upgradin g t o 
those teacher s who d o no t mee t th e 
College's admissio n requirements . I t is a dis-
tance teaching programme , th e material s 
developed an d pilot-teste d i n Phase One . 

• Th e OEC S governments an d th e UWI, 
Faculty o f Education , assiste d by the British 
Development Divisio n Caribbean , ar e cur -
rently working o n a  project t o determin e 
how th e backlog o f untraine d teacher s ca n 
be eliminated . 

• Th e Faculty o f Education , Cav e Hill is 
presently gatherin g informatio n o n change s 
that shoul d b e mad e i n teacher educatio n i n 
the Eastern Caribbean . 

Future directions 
The S t Vincent Teachers ' Colleg e i s 
endeavouring: 
• t o work toward s a  fully traine d teachin g staf f 

at the primar y leve l by year 200 0 
• t o increas e an d improv e teache r effective -

ness a t the primar y an d secondar y level s 
• t o significantly increas e th e percentage o f 

trained teacher s a t th e secondary leve l 
• t o provide training an d become mor e 

meaningfully involve d i n the preparatio n o f 
teachers/instructors a t th e non-formal level . 

The Ministry o f Education i n it s Plannin g 
Document May , 1994 , states th e Government' s 
plan to : 
• provid e trainin g programmes fo r teacher s a t 

the initia l an d in-servic e level s 
• mak e compulsor y th e participatio n o f ne w 

recruits an d practising teacher s i n inductio n 
and on-the-jo b trainin g programme s 

• enhanc e th e working condition s o f teacher s 
• provid e incentive s fo r outstandin g 

performance 
• introduc e opportunitie s fo r advancemen t 

and promotio n throug h trainin g awards an d 
bursaries 

• conduc t review s t o ensure tha t salarie s ar e 
in keeping with th e demand s o f the job. 



Trinidad and  Tobago 

Continuous upgrading  of  skills, knowledge, 
abilities and competencies  should  become  a 
pattern for  the  teaching profession. All  teachers 
at all  levels should have  the  opportunity for 
professional development  throughout  their 
teaching career. 

CM. O. A. Durojaiye , 1995 ) 

Background 
The guiding philosoph y fo r th e developmen t 
of education i n Trinidad an d Tobago hinge s o n 
developing th e huma n resourc e base i n th e 
educational institution , whils t involvin g th e 
national community , an d promotin g thei r par -
ticipation i n the educationa l effort . 

Options t o produce thes e goal s have bee n 
put i n operation, an d th e Action Pla n devise d 
has identifie d mechanisms , strategie s an d pro -
cedures fo r th e attainmen t o f these goal s an d 
objectives withi n clearl y define d tim e 
parameters. 

The programmes o f teache r educatio n out -
lined below attes t t o the effort s bein g made b y 
the Ministry of Education i n the pursuance o f 
these goals . 

Programmes 
To ensure th e availabilit y o f teachers a t all 
levels o f the system, on-goin g programme s ar e 
offered a t specialised teache r trainin g institu -
tions including th e Faculty o f Education, UWI, 
St Augustine. 

Where necessary an d feasible , in-servic e 
training programmes ar e conducted fo r th e 
emergent need s o f teacher s i n the system. The 
following i s an inventor y o f programme s cur -
rently offered . 

On-going programme s 
• Teachers ' Diploma Grou p fo r in-servic e 

teachers, which last s two years . At the en d 
of this programme th e teachers receiv e a 
Teachers' Diploma . 

• Bachelo r i n Education (B.Ed. ) (Primary) , 
UWI, for traine d primar y schoo l teachers . 
The programme i s for tw o years . 

• Certificat e i n Education (Cert.Ed.) , UWI, fo r 
trained primar y schoo l teacher s lastin g on e 
year. Teachers receive Certificat e i n 
Education Science/Maths/Reading . 

• Educatio n administration , UWI , for traine d 
primary schoo l teacher s (prospectiv e admin -
istrators). 

• Specia l cours e fo r senio r teacher/vic e 
principals/principals lastin g six months. The 
content comprise s th e Bette r School s 
modules develope d b y the Commonwealt h 
Secretariat. The programm e i s supervised b y 
the Ministry of Education, schoo l supervi -
sors/principals, an d teachers ' colleg e 
lecturers. 

• On-the-jo b trainin g (OJT) . Pre-service 
training fo r recruite d assistan t teacher s fo r 
one year . 

(See Appendix 8  fo r detail s o f pro-
grammes an d Appendi x 9  for achievement s 
in teacher education. ) 

Issues and concerns 

1 Recruitmen t 
• Recruitmen t practice s nee d t o reflec t a 

resolve t o attrac t an d retai n competen t an d 
motivated individual s i n the teachin g 
service. 

• A  significant numbe r o f applicant s fo r th e 
position o f assistan t teacher s a t the primar y 
level, who mee t th e presen t basi c minimu m 
requirements fo r entr y int o the teachin g 
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service, have qualifie d afte r severa l attempt s 
at the CX C General/GCE 'O ' Level examina -
tions. This i s a clear indicatio n o f th e 
general weakness o f such applicants . 

Similar concerns als o exis t fo r th e recruit -
ment o f qualit y graduates for th e secondar y 
level. 

• Th e recruitmen t o f sufficient teacher s i n th e 
system fo r geography , ar t and craft , musi c 
and physica l educatio n remain s a  problem . 

2 Co-ordinatio n of teacher education 
A well articulate d an d full y co-ordinate d 
system o f teacher educatio n i s lacking. This 
has implications fo r evolvin g a  thorough pla n 
for teache r training , setting standards fo r 
courses an d programme s an d establishin g 
equivalence amongs t course s an d pro -
grammes. 

3 Instructiona l leadership skills 
Development o f the instructiona l leadershi p 
skills of principal s an d vice principals fo r 
developing and implementin g staf f develop -
ment seminars , workshops an d programme s 
has not been sufficientl y addressed . 

Sustainability, i n terms o f cost , i s a proble m 
in maintaining th e initiative s undertaken b y th e 
Ministry o f Education withi n recen t times . 

4 Los s o f instructiona l tim e 
The los s o f valuable instructiona l tim e for stu -
dents a s a resul t o f withdrawal o f teachers fo r 
workshops i n curriculum area s and othe r pro -
fessional developmen t programme s ha s bee n 
on th e increase . 

Within recen t times , the demand s o f prop -
erly co-ordinating th e school based assessmen t 
component o f the CXC examinations an d th e 
implementation o f the NCSE Level One pilo t 
programme hav e accounted fo r a  significan t 
loss of teaching time . 

5 Effect s o f trainin g 
A general concer n i s that th e effec t o f trainin g 
through workshop s i s not adequatel y reflecte d 
in classroom practice . An observable tren d i s 
that thos e who ar e motivated fo r example , t o 
practice what was learnt , ten d t o be progres -
sive and ar e usually promote d b y the syste m 
to administrative positions . 

6 Inadequat e supervision 
School supervisors an d curriculu m adviser s 
have been unabl e effectivel y t o monitor an d 
assess the deliver y o f the curriculum . As a 
result teache r suppor t measure s hav e no t bee n 
put i n place when the y were needed . 

7 Technolog y 
In a  changing technologica l environment , ther e 
is an increasin g nee d t o familiaris e teacher s 
and manager s with up-to-dat e technology , 
computers, fo r example . 

Future directions 
The initiative s o f the Ministry of Educatio n 
with respec t t o teacher educatio n ar e guided 
by th e Educatio n Polic y Paper (1993-2003 ) 
which recognise s tha t 'th e education syste m 
depends upo n th e commitmen t an d perfor -
mance an d th e qualit y o f it s personnel fo r th e 
full realisatio n o f it s goals and objectives' . 

The condition s whic h mus t be establishe d i f 
this goal i s to be achieve d include : 
• Mandator y pre-servic e trainin g before entry , 

and compulsor y in-servic e training fo r 
upgrading, retooling , orientatio n an d re -
socialisation o n a  continuing basi s through -
out th e service lif e o f it s members . 

• Th e leve l o f training which mus t ensur e tha t 
members com e t o share systems o f beliefs , 
values, understandin g an d technologie s tha t 
will enhanc e th e cultur e o f th e educationa l 
service. 

• Provisio n o f a  compensation schem e tha t 
not onl y reflect s th e intrinsi c value of th e 
educator bu t als o helps t o establis h th e 
status o f educator s an d t o attrac t th e bes t 
and mos t suitable persons t o the profession . 

• Th e developmen t o f a  unifying structur e i n 
the system tha t wil l enhance professiona l 
collegiality amon g educationa l worker s a t all 
levels. 

• Th e establishmen t an d enforcemen t o f a 
code o f ethic s tha t govern s behaviou r an d 
enhances th e status o f th e educationa l pro -
fessional. (Th e Employe e Assistanc e 
Programme (EAP ) provides a  professiona l 
counselling service. ) 
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Teacher education and teacher 
development 
The importanc e o f th e system o f resourc e 
management outline d i n th e polic y pape r 
cannot b e over-emphasised . I t i s critical to th e 
achievement an d maintenanc e o f an ade -
quately traine d teache r core . 

The Education Polic y Pape r (1993-2003 ) rec-
ommends tha t i n the shor t ter m o r plan perio d 
and n o late r than 1995/96 , a  well articulate d 
and full y co-ordinate d syste m o f teacher edu -
cation mus t be developed . I t must encompas s 
programmes fo r th e preparatio n o f teache r 
educators, al l in-service an d pre-servic e pro -
grammes and course s fo r th e professiona l 
development o f administrators , teachers , teach -
ers' aide s an d car e givers . 

This would facilitat e th e establishmen t of : 
• standard s fo r course s an d programmes , an d 
• equivalenc e amongs t course s an d 

programmes. 

(Extracts from the White Paper) 
3.45.1 Fo r the system a s a whole, a  model fo r 
the quick determinatio n o f teacher suppl y an d 
demand requirement s shoul d b e established . 
Such a  mechanism wil l allo w th e Educationa l 
Service to plan teache r educatio n programme s 
with the lead tim e necessary fo r th e effectiv e 
implementation o f such programme s an d fo r 
the kind o f smooth successio n whic h prevent s 
the loss o f valuable instructiona l time . 

3.45.3 A  capability should b e establishe d 
within th e curriculu m division  t o administe r in -
service training programme s an d where neces -
sary to plan ne w programme s fo r emergen t 
needs. 

3.45.4 Registratio n an d recruitmen t practice s 
must reflec t a  resolve t o attrac t an d retai n com -
petent an d motivate d individuals . The curren t 
practice o f registering teacher s o n th e basis of 
five CXC/GCE subjects shoul d b e terminate d 
forthwith. Th e presen t procedur e shoul d b e 
considered merel y a s an applicatio n b y th e 
individual t o become a  teacher . 

3.34.5 Short , intensiv e course s should b e 
organised t o meet the needs o f beginnin g 
teachers who hav e no initia l teache r trainin g 

and fo r teacher s who re-ente r th e professio n 
after a  long absence . 

3.45.6 Continuou s trainin g o f primar y an d 
secondary schoo l teacher s shoul d be firmly 
established throug h th e followin g programmes : 
• Certificat e i n Education (Specia l Areas ) 
• B.Ed . (Thi s should involv e three years of 

study and practic e beyond th e certificate) . 
• B.A./B.SC . Dip.Ed. - a  four yea r conjoin t 

degree throug h whic h person s who wis h t o 
teach shoul d attai n thei r initia l teache r 
training. 

3.45.7 Th e Teachers ' Colleg e programm e 
should b e reorganise d o n th e basi s o f module s 
and unit s to allow fo r greate r flexibility in 
organisation an d deliver y o f it s four majo r 
components. (Se e Appendix 8. ) 

3.45.11 Th e recruitmen t policies , staff devel -
opment opportunities , caree r trajectorie s an d 
compensation package s fo r teache r educator s 
must be reviewe d an d revise d s o a s to attrac t 
and retai n individual s o f the highes t quality . 

3.45.12 Ove r the perio d 1994-1998 , priority 
should b e give n t o the training , throug h th e 
provision o f a t leas t 3 0 scholarships, (tenabl e 
at UWI), of geography teacher s fo r th e sec-
ondary system . 

3.45.13 A  'Joint Board o f Teacher Education ' 
with representation fro m al l institution s 
involved i n teacher educatio n shoul d be estab -
lished. I t should hav e a s it s remit , th e review, 
articulation an d co-ordinatio n o f al l teache r 
education programmes . 

3.45.16 Teache r educatio n shoul d b e ratio -
nalised. Teacher educatio n programme s i n th e 
non-university secto r should b e articulate d 
with the Bachelor o f Education programme s a t 
UWI. In the non-university furthe r educatio n 
sub-sector, th e feasibilit y o f merging th e ECIAF 
Teacher Training Uni t an d th e Technical / 
Vocational Teacher Training Uni t a t the John S . 
Donaldson Technica l Institute , with operation s 
at the Valsayn Teachers' Colleg e should b e 
examined. Consideratio n shoul d b e give n t o 
the developmen t o f a  rationalised teache r edu -
cation organisatio n wit h technica l an d voca -
tional programmin g a s special departments . 
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Teacher education at  the  UWI, 
Trinidad and  Tobago 

Teacher educators who  have had the 
opportunities of training and  career  develop-
ment, especially  within the  changing context  of 
teacher education, are  more likely  to be pre-
pared for the  challenges of change. It  may be, 
that in  meeting  these  challenges, the promotion 
of quality in  education  will  be initiated and  at 
the same time  will  add to  a better  understand-
ing of  what the  quality of  education really 
means. 

(Policy an d practice i n initia l teache r 
training, 1993 , Commonwealth Secretariat , p . 18 ) 

Background 
The Facult y o f Education , whic h starte d a s th e 
Institute o f Education i n 1963 , has alway s bee n 
concerned wit h teache r education , an d th e 
improvement o f the qualit y o f teacher educa -
tion programmes i n the contributin g territories . 
Its activities , targeted mainl y t o primary schoo l 
teachers, include d approvin g syllabi , develop -
ing curriculum materials , conductin g in-servic e 
courses an d convenin g conference s an d work -
shops. 

From 196 9 discussions wer e hel d with th e 
Ministry o f Education o n th e introductio n o f a n 
In-Service Diploma i n Education. The need fo r 
this programme was emphasise d followin g th e 
social an d politica l disturbanc e o f 197 1 and th e 
University responded b y initiatin g the pro -
gramme i n 1973 . In 197 2 the Institute of 
Education wa s rename d th e Schoo l of 
Education. Collaboratio n wit h agencie s whic h 
started i n the lat e 1960 s continued an d th e 
Caribbean Languag e Research Programm e an d 
curriculum developmen t programme s i n math-
ematics, science an d socia l studies were o f 
particular interest . 

In a  restructuring exercis e a t the Universit y 
in 198 4 the Schoo l o f Education becam e a 
Faculty o f Education whic h continue s t o 
respond t o the various educationa l need s o f 

Trinidad an d Tobag o throug h it s three func -
tions - teaching , research , an d outreac h fo r th e 
promotion o f teacher educatio n programmes . 

Programmes 
Teacher educatio n programme s a t the Faculty 
are available t o teachers a t differen t level s in 
the educationa l system , with differen t level s of 
qualification, an d a t differen t stage s o f thei r 
teaching careers . The Faculty' s two depart -
ments - Educationa l Foundatio n an d Teache r 
Education, an d Educationa l Researc h an d 
Development -  ar e involve d i n teacher educa -
tion programmes ; jointly for som e programme s 
while fo r other s eac h departmen t carrie s spe -
cific responsibilities . There ar e six differen t 
types o f programmes a s follows : 
• Outreac h professiona l developmen t pro -

grammes fo r servin g teacher s 
• Continuin g professiona l teache r educatio n 

through researc h an d developmen t an d pub -
lications 

• Highe r degre e programme s o f teacher edu -
cation 

• Certificat e programme s o f teache r educatio n 
• Th e Bachelo r o f Educatio n programm e 
• Th e In-Service Diploma i n Education pro -

gramme 

A brief descriptio n o f each typ e i s given 
below. 

1 Outreac h professiona l developmen t 
programmes 
The outreac h professiona l developmen t pro -
grammes o f teacher educatio n a s practised a t 
the Faculty o f Education a t St Augustine hav e 
three mai n goals . The first is to keep 'th e 
gown an d th e town ' i n touch with eac h othe r 
by taking th e staf f o f the Departmen t o f 
Teacher Educatio n t o teachers i n secondar y 
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schools o r by bringing teacher s fro m thei r 
schools int o the Facult y o f Education fo r th e 
purpose o f professiona l developmen t experi -
ence. The second i s to provide a  modicum o f 
professional skil l an d teache r educatio n 
content fo r th e man y untrained graduat e teach -
ers (currently estimate d a s 30 per cent ) wh o 
teach i n Trinidad an d Tobago secondar y 
schools. The third i s to provide opportunitie s 
for teacher s i n secondary school s throughou t 
the country t o participat e i n short refreshe r 
courses an d updat e thei r professiona l knowl -
edge, skill s and attitudes . 

Outreach programme s ar e mainly fo r teach -
ers a t the secondary level . They are usually of 
one hal f t o on e ful l day' s duration , hel d i n th e 
school an d attende d b y nearl y al l the teacher s 
in the hos t school . Topics deal t with i n th e 
development programme s ar e usually sug-
gested by the hos t school . Professiona l devel -
opment da y programmes o f teacher educatio n 
tend therefor e t o be tailor-mad e fo r th e 
schools requestin g suc h programmes . The 
Faculty benefit s fro m thi s professional engage -
ment with school s since i t provides a n oppor -
tunity fo r facult y staf f t o keep abreas t o f 
teachers' views and o f activitie s i n the schools . 
Evaluation o f eac h outreac h programm e i s 
usually carried ou t a t the en d o f the profes -
sional developmen t day . Invariably, partici -
pants find th e workshop approac h suitabl e an d 
the conten t o f th e cours e appropriate . 
Suggestions ar e often mad e fo r futur e pro -
grammes. Som e o f th e topic s addresse d a t the 
different schools ' professiona l da y programme s 
included motivatio n fo r classroo m learning , 
classroom management , an d scienc e teachin g 
methods. Occasionall y primar y schools reques t 
professional developmen t programme s o n test s 
and measuremen t an d o n issue s related t o th e 
Common Entranc e Examination . 

2 Continuin g professiona l teache r edu -
cation programme s throug h researc h 
and developmen t an d publication s 
The Department o f Educational Researc h an d 
Development has , a s par t o f it s main functions , 
research int o and developmen t o f curricula fo r 
schools an d teachers ' colleges . The 
Department ha s been responsibl e fo r severa l 
curriculum projects , includin g thos e involvin g 
the process approac h t o teaching scienc e i n 
the primar y schoo l an d th e values an d mora l 
education project s i n secondary schools . The 
Department facilitate s publicatio n o f investiga -

tions i n education , especiall y i n the are a o f 
curriculum. Three publication s ar e worthy o f 
note: The  Social Studies Education whic h 
reports curriculu m developmen t effort s i n th e 
field of social studie s fo r schools ; th e 
Caribbean Curriculum  -  a  journal o f educa -
tional researc h an d curriculu m developmen t 
activities; and th e Occasional  Publications  o f 
the Faculty o f Education a t St Augustine whic h 
report th e more extensiv e account s o f researc h 
and curriculu m developmen t effort s o f highe r 
degree graduate s an d othe r scholar s who hav e 
worked o n topic s judged t o be o f relevanc e 
and interes t t o practising educator s i n Trinidad 
and Tobago. All three publication s ar e avail-
able fo r wide circulatio n amon g practisin g 
teachers. Professionally qualifie d teacher s ma y 
find them usefu l a s a  means o f continuall y 
updating an d sharpenin g thei r skill s and com -
petencies an d improvin g thei r knowledge an d 
attitudes i n the relevan t area . Graduat e teach -
ers who hav e no t been professionall y traine d 
may also find  them helpful . A  fourth publica -
tion, th e Caribbean  Journal of  Education, i s 
owned b y the University' s thre e campuses ' 
Faculties o f Education . I t i s an internationa l 
journal o f educationa l research , practice s an d 
theories. 

The success o f thi s aspec t o f the Faculty' s 
teacher educatio n functio n unfortunatel y 
depends o n th e resource s an d willingness of 
school administrator s t o make copie s o f thes e 
publications availabl e i n thei r staf f rooms . Only 
seven ou t o f 4 2 secondary school s visited b y 
the writer durin g 1993/9 4 subscrib e t o one o r 
more o f thes e thre e publications . 

3 Highe r degre e programme s o f 
teacher educatio n 
Improvement i n the qualit y o f primary educa -
tion throug h a  specially designe d Maste r of 
Education programm e fo r experienced , profes -
sionally qualifie d graduat e teacher s wa s th e 
aim of a  special highe r degre e teache r educa -
tion programme ru n by th e Faculty fro m 1988 -
1990. The Government o f Trinidad an d Tobag o 
entered int o an agreemen t wit h th e ID B to 
have some 8 0 graduate teacher s pursu e th e 
Master o f Education programm e o n variou s 
aspects o f education , teache r education , cur -
riculum developmen t an d supervision , educa -
tional planning , an d measuremen t an d 
evaluation which ar e o f relevance t o teache r 
effectiveness an d th e qualit y o f education i n 
the primary school . The hop e wa s tha t afte r 
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successful completio n o f the programme whic h 
offered variou s concentrations , graduate s 
would be equippe d wit h the knowledge, skill s 
and attitude s require d t o bring abou t improve -
ment i n the qualit y o f primary education i n th e 
country. Effort s wer e mad e to focus principall y 
on th e primary education level . Graduates , o n 
completion o f the programmes , too k employ -
ment a t the teachers ' college where the y 
became teache r educator s fo r primar y schoo l 
teachers; o r a t the Learnin g Resource Centr e 
where the y run in-servic e short-term course s 
for primar y school teachers ; o r a t the Ministry 
of Education a s curriculum officers , planners , 
or officer s i n measurement. Som e returned t o 
teach i n their schools . 

In the curren t academi c year there ar e 52 
graduate student s registere d fo r highe r degree s 
in the Faculty . Apart from th e Master of 
Education programme , othe r highe r degre e 
programmes suc h a s the M.A. Education, th e 
M. Phil, and th e Ph.D. are also teacher educa -
tion programmes . These programmes invari -
ably expos e experience d graduat e teachers , 
most o f whom ar e als o professionally qualified , 
to higher levels o f discourse i n the relevan t 
educational disciplines ; involve them i n empiri -
cal research investigations , ofte n o n problem s 
related t o the practice o f education i n Trinidad 
and Tobago; an d enabl e the m to make a  con -
tribution t o knowledge relatin g to the contex t 
of education i n thei r own environment . A  sig-
nificant featur e o f the UWI, St Augustine, 
higher degre e teache r educatio n programme s 
is the deman d the y make o n the teacher -
researcher t o engage i n reflective practice . 
Most of these graduate student-teacher s tak e 
courses i n research method s an d fou r othe r 
full course s i n the field of education . A 
number o f graduate student s who hav e suc-
cessfully complete d thei r higher degre e pro -
grammes o f teache r educatio n hav e 
subsequently joine d th e staff a t the Faculty of 
Education, a t the teachers ' colleges , o r hav e 
taken position s i n schools an d i n the variou s 
departments o f the Ministry of Education . 
Many higher degre e holder s hav e contribute d 
articles to educational journals in the Caribbea n 
and abroad . There i s evidence tha t teache r 
education throug h th e highe r degree pro -
gramme i s a worthwhile ventur e an d th e dis-
sertations, theses an d researc h report s ar e 
valuable concret e output s o f these programmes . 

4 Th e Certificate i n Education 
programmes 
Eight certificat e programme s o f teacher educa -
tion have been offere d b y the Faculty since 
1984. Five of these continu e t o enro l student s 
annually. They ar e i n early childhoo d educa -
tion, educationa l administration , th e teachin g 
of mathematics , th e teaching o f science an d i n 
materials production . The othe r thre e wer e 
introduced fo r a  period o f two year s fo r th e 
purpose o f preparing teache r educator s fo r 
work a s facilitators i n primary and junio r sec-
ondary school s i n the specia l skill s of teachin g 
reading, teachin g o f mathematics an d teachin g 
of the hearing impaired . 

The three programmes fo r th e Certificat e i n 
Teacher Education , teachin g o f reading, teach -
ing of mathematics an d teachin g o f the hearin g 
impaired, wer e intende d t o creat e a  cadre of 
teachers competen t t o teach student s a t 
primary level . In additio n t o being competen t 
as teachers i n these specia l areas , the pro-
grammes enable d participant s t o function com -
petently a s teacher trainers . They wer e 
therefore equippe d wit h th e necessar y profes -
sional skill s to work i n teachers ' colleges , an d 
in schools, a s resource teacher s an d facilitators . 
The course s combine d theoretica l foundation s 
of the specialisation wit h th e principle s an d 
practice o f being a  teacher educator . Thes e 
innovative 'train-the-teacher-trainer ' pro -
grammes emphasise d way s o f providing partic -
ipants with opportunitie s t o develo p thei r 
competencies a s teacher trainers , to improv e 
their skills i n developin g an d implementin g 
curriculum, an d t o improv e thei r communica -
tion an d manageria l skills . They enabled teach -
ers to enhance thei r leadership , guidanc e an d 
resource roles  with thei r fello w teachers ; and 
to diagnose an d prescrib e appropriat e strate -
gies fo r solvin g problems encountere d b y stu -
dents i n the differen t aspect s o f thei r relevan t 
special interests . A total o f 12 1 participants 
successfully complete d thes e three teache r 
educator programme s durin g 1984-1986 . The 
majority o f them stil l function a s facilitators i n 
schools o r a s tutors i n teachers ' colleges . 

The five Certificate i n Education pro -
grammes o f teacher educatio n whic h continu e 
to be offere d a t St Augustine ar e designe d t o 
meet need s i n each o f the five areas: early 
childhood education ; educationa l administra -
tion; material production ; teachin g o f mathe-
matics; and teachin g o f science . On successfu l 
completion o f any of these programmes th e 
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teacher would hav e acquire d specifi c knowl -
edge, skill s and practice s which ar e appropri -
ate for competen t an d effectiv e performanc e i n 
the particular field . Th e five programmes focu s 
at the primary level . Educational administratio n 
is usually chosen b y senior teacher s an d vic e 
principals o f primary schools i n preparation fo r 
possible appointmen t a s a  principal. The 
purpose o f the mathematics an d scienc e pro -
grammes i s to provide traine d teacher s wit h 
additional professiona l skill s to enabl e the m t o 
function a s facilitators o f the learnin g o f thes e 
subjects b y primary schoo l student s wh o ma y 
have difficultie s i n mastering th e curriculum . 
Familiarity with the concept s an d processes o f 
the relevant subject , wit h teachin g methodolo -
gies and with remedia l activitie s i n the subject s 
are importan t aspect s o f the programme . 

The Certificat e i n Materials Production i s a 
teacher educatio n programm e designe d t o 
equip experience d professionall y qualifie d 
teachers with the special skill s to produce prin t 
and audio-visua l educationa l medi a material s 
for facilitatin g learnin g i n the classroom . Thus, 
in addition t o the relevan t aspect s o f founda -
tions o f educationa l technology , principle s an d 
practice o f instructiona l design , an d organisa -
tion an d function s o f learning resourc e centres , 
participants receiv e hands-on trainin g i n 
writing for prin t an d fo r audio-visua l media ; i n 
the local productio n o f instructional  material s -
slides and video materials ; interactiv e compute r 
technology; an d us e o f educationa l films and 
audio recordings . A total o f nin e course s ar e 
taught o n th e programme whic h i s evaluated 
largely by practica l assessment . Successfu l 
graduates wor k i n educationa l broadcasting , i n 
the learning resourc e centr e an d a s schools' 
educational technologists . 

The University ensure s tha t al l resource s 
needed fo r th e professiona l upgradin g o f 
primary schoo l teacher s with appropriat e skill s 
and knowledg e t o spearhead improvemen t i n 
the qualit y o f primary educatio n ar e provided . 
Teachers who appl y fo r thes e course s appreci -
ate the qualit y o f the programmes , a s i s 
evident i n the fac t tha t th e programme s ar e vir -
tually self-financing. Mos t o f the 34 0 student s 
who hav e successfully complete d th e differen t 
certificate programme s sponsore d themselves . 
These certificat e programme s ma y well be th e 
forerunners o f specialis t teache r educatio n pro -
grammes which th e Facult y ma y wish t o 
mount a s it s resources permit . Professiona l 
upgrading, updating , retoolin g an d fin e tunin g 
of teaching skill s in different area s o f th e 

school curriculu m constitut e importan t aspect s 
of the function o f the Faculty . 

All certificate programme s ar e evening pro -
grammes. Students atten d thre e o r fou r 
evenings a  week, tw o hour s eac h time , for 3 0 
weeks. Practical teachin g an d practica l assess -
ments ar e carried ou t i n the teachers ' school s 
by facult y staff . Written assignment s an d 
project report s ar e assessed fo r final  grades. 

5 Th e Bachelo r o f Educatio n (B.Ed. ) 
p rogramme 
The Bachelor o f Education i s a professiona l 
teacher educatio n degre e which i s normally 
intended fo r practisin g teachers . I t is designe d 
to serve two group s o f teachers . First , teacher s 
without a  previous teacher trainin g qualifica -
tion who hav e th e minimum qualification s fo r 
admission t o a  university' s degre e programm e 
could be admitte d fo r a  period o f three years, 
after whic h thei r Bachelo r o f Education degre e 
serves als o as an initia l professiona l certifica -
tion fo r teachers . The B.Ed , i s also available t o 
non-graduate, professionall y qualifie d teacher s 
who wish t o improv e thei r academi c statu s an d 
professional skills . The teacher s usuall y serve 
for som e years afte r graduatin g fro m teachers ' 
colleges before applyin g t o the Faculty a t St 
Augustine fo r a  on e year Certificat e i n 
Education programm e followin g whic h th e 
teacher i s eligible fo r admission , upo n applica -
tion, t o a  two year B.Ed , programme . 

The B.Ed , degre e comprise s educatio n 
courses an d othe r academi c course s i n th e 
Faculties o f Arts or Scienc e or Socia l Science . It 
is a requirement o f the programm e i n eac h 
year tha t students mus t ear n a  specifie d 
number o f credit s from anothe r faculty . Apar t 
from commo n foundatio n course s i n educa -
tion, classroo m testin g an d evaluation , curricu -
lum theory an d practice , and educationa l 
research, student s choos e educatio n course s 
which ar e related t o their cros s faculty sub -
jects. Assessment i s by mean s o f a  combinatio n 
of university examination s a t the en d o f eac h 
semester, written assignments , practica l assess -
ment o f teaching competenc e an d assessmen t 
of students ' report s o f field researc h projects . 

A third intak e to this new programm e bega n 
in August 1994 , also focusing o n primar y edu -
cation. The Bachelor o f Education programm e 
of teache r educatio n is , however, designe d t o 
accommodate th e needs o f both primar y an d 
secondary schoo l teachers ' i n initia l teache r 
education an d professiona l development . B.Ed . 
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teacher educatio n programme s ar e envisage d 
pending availabilit y o f funds i n certain areas , 
for example , educationa l administration , tech -
nical an d vocationa l education , specia l educa -
tion and guidanc e an d counselling . I t is 
noteworthy tha t 1 5 of the first batch o f 34 
Bachelors who cam e on tw o years study leav e 
obtained Firs t Class honours, 1 4 received th e 
Upper Secon d Clas s honours degree , th e 
remaining five, Lower Second. Suc h i s the 
quality o f the teacher s awaitin g furthe r trainin g 
that good use i s made o f the opportunit y t o 
participate i n this programme . 

6 Th e In-Servic e Diplom a i n Educatio n 
During the period 1987-88 , there were 4,88 4 
secondary schoo l teacher s i n Trinidad an d 
Tobago o f whom 1,29 3 o r 26.47 per cen t wer e 
trained teachers . That was 1 4 years afte r th e 
In-Service Diploma starte d a t S t Augustine, 
during which tim e 1,11 3 teacher s were traine d 
in the diplom a programme . By July 1994 , a 
total o f 1,73 2 secondar y schoo l graduate teach -
ers successfully complete d th e In-Servic e 
Diploma i n Education. I n this , the 21s t year of 
the In-Service Diploma 10 2 graduate teacher s 
have agai n enrolled . The In-Service Diplom a i n 
Education programm e i s cost-effective. I t 
requires the minimu m o f release time fo r sec-
ondary school teacher s an d help s them t o 
function mor e efficientl y an d effectivel y i n 
their schools , while undergoing training . Thus 
student teacher s ar e engaged i n supervise d 
practice i n their schools durin g th e schoo l yea r 
and i n addition atten d th e university durin g 
school vacations an d o n Friday s o f the schoo l 
term. Some characteristics o f thi s programm e 
are given below . 
• Th e teacher educatio n programm e fo r th e 

In-Service Diploma consist s o f two elements : 
the theory o f education an d th e practice o f 
education. 

• Ther e i s no examination : instea d continuou s 
assessment an d formativ e evaluatio n tak e 
place throughou t th e course . A letter grad e 
system i s used fo r eac h o f three assignment s 
and fo r schoo l practice . Outstanding stu -
dents would b e awarde d a  pass with distinc -
tion eithe r i n theory o r i n practice o r in 
both. 

• Th e firs t assignmen t assesse s competencie s 
in theory such a s the foundation area s of 
philosophy, psycholog y an d sociology o f 
education, an d languag e i n education. Eac h 
area i s treated fo r it s relevance t o the prac -

tice of education an d especially  th e class-
room application s o f relevant concepts . 
Students als o participate i n discussion i n 
theme groups whic h enabl e the m t o dra w 
together th e relevant insight s fro m th e foun -
dation area s a s they relate t o perceive d 
needs o f teachers an d student s i n Trinidad 
and Tobago schools . Six themes whic h 
allow fo r cros s disciplinary link s are chosen . 

• Th e second assignmen t assesse s competen -
cies in a  curriculum area . Each teacher i s 
expected t o be abl e t o teach som e subjec t 
well. Subjec t choice s includ e English ; 
foreign languages ; mathematics ; science; an d 
social science . The teacher s mee t i n separat e 
curriculum groups , with specialis t lecturer s 
to study both th e conten t an d method s o f 
teaching th e relevan t curriculu m are a an d t o 
acquire, develo p an d sharpe n th e necessar y 
skills, competencie s an d attitude s needed fo r 
effective teachin g o f the particular subjec t i n 
the secondary school . The mai n cours e o f 
each group i s the curriculu m proces s rele -
vant t o the teaching o f the subject o f th e 
group. Othe r ancillar y course s ar e measure -
ment an d evaluatio n i n education, th e us e of 
media i n instruction an d art s i n education . 
The assessmen t take s th e for m o f a  curricu -
lum study . 

• Th e third assignmen t i s a dissertation o n a 
particular educatio n topi c demanding exten -
sive reading an d analysi s i n foundations an d 
curriculum unde r th e supervision o f a  tuto r 
with interes t an d expertis e i n the fiel d 
chosen b y the student . The extensiv e in -
depth readin g o f a  topic o f interes t i s 
intended t o motivate teacher s t o read more , 
to read mor e critically , t o discuss and reflec t 
on wha t the y read , an d t o think criticall y 
about educatio n an d thei r own rol e i n the 
education process . 

• Schoo l practic e i s supervised b y specialis t 
tutors. The focus i s to equip th e studen t 
teacher with skill s and competencie s whic h 
they wil l manifes t b y the way the y selec t 
and manag e suitable learnin g classroo m 
experiences fo r thei r ow n student s a t school . 
Student teachers ar e expected t o put int o 
practice th e theor y acquired , especiall y i n 
the curriculum areas . Assessment seek s evi-
dence o f competence i n the teaching o f a 
chosen subjec t t o an appropriat e grou p i n 
the secondary school , o f abilit y t o set appro -
priate objectives , manag e learnin g experi -
ences and situation s an d stimulat e pupils ' 
positive learnin g outcomes . 
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Certification an d recognitio n 
All degree, diplom a an d certificat e programme s 
of teacher educatio n receiv e th e awar d o f th e 
University o f the West Indies. The Ministry of 
Education o f Trinidad an d Tobago recognise s 
all these awards . Teachers with th e qualifica -
tions for which th e appropriat e certificate s o r 
degrees o r diplomas hav e prepared the m ar e 
given relevan t dutie s i n the educationa l servic e 
of the country . However , bette r qualificatio n 
does no t necessaril y mea n bette r statu s o r 
better grading o r greater financial  benefit ; i t 
enables those who hol d such qualification s t o 
become eligibl e fo r post s with bette r remuner -
ation an d fo r promotio n wheneve r suc h post s 
become available . 

Administrative arrangement s 
All teacher educatio n programme s offere d b y 
the Faculty enjo y th e ful l co-operatio n o f th e 
Ministry o f Education an d th e schools . For th e 
In-Service Diploma i n Education , th e Ministry 
of Education release s teacher s wh o hav e bee n 
selected fo r admissio n by th e Faculty . O n 
admission, th e Ministry approves an d permit s 
the student teachers ' attendanc e a t th e 
University fo r on e ful l da y eac h week. Th e 
Ministry requests principal s t o take int o 
account th e fac t tha t some teacher s fro m thei r 
schools hav e been admitte d t o th e diplom a 
programme. The schools i n turn co-operat e 
with thi s reques t fro m th e Ministry . 

Co-operation an d link s between th e Facult y 
and th e schools tak e dynami c an d productiv e 
forms. Facult y staff g o t o the schools t o se e 
student-teachers o n schoo l practice . Schoo l 
principals are , from tim e to time , invited t o th e 
Faculty t o discuss with staff , way s an d mean s 
of making th e relationship continuall y 
functional. 

Organisation o f course s 
All teacher educatio n programmes : certificate ; 
diploma; an d degree , hav e simila r patterns o f 
course organisation . A  one yea r cours e i s 
organised aroun d a  30 0 contac t hou r teachin g 
time. In addition , practicu m o f the equivalen t 
of a t leas t six weeks duratio n i s required 
during the year o f the course . 

Course delivery take s th e form o f lectures , 
seminars an d tutorial s fo r th e theor y par t o f 
each course . The practicu m i s supervised b y 
one o r two tutor s who hav e expertis e i n the 
particular subjec t area . Each lesson i s followe d 
by ful l discussio n betwee n th e student teache r 

and th e supervisor abou t th e event s i n th e 
teaching experienc e which th e superviso r 
observed, an d abou t th e lesso n pla n fo r tha t 
particular lesson . 

Issues and concerns 
The Faculty o f Education a t St Augustine con -
tinues t o emphasise th e nee d fo r adequat e 
provision o f training o f teachers . The concer n 
is that there has no t been a  greater politica l 
will and a  policy on th e professiona l prepara -
tion o f graduate teacher s fo r secondar y school s 
are required. As present ther e ar e over 1,00 0 
graduate teacher s i n secondary school s wh o 
are no t professionall y trained . I t i s necessary 
that a  plan o f action be pu t i n place whic h 
would enabl e al l these teacher s t o receive pro-
fessional trainin g through th e In-Servic e 
Diploma i n Education programme . At the sam e 
time, i n orde r t o ensur e a n adequat e suppl y of 
qualified graduat e teachers , th e Facult y i s of 
the view tha t i t i s necessary tha t a  Pre-Service 
Diploma i n Education programm e be starte d 
for graduate s t o receive professiona l trainin g 
before embarkin g o n thei r teachin g careers . 

The qualit y o f secondary leve l educatio n 
available t o the nation' s adolescent s i s in large 
measure a  function o f the qualit y o f the teach -
ing force i n the nation' s secondar y schools . 
The Faculty therefore view s with grea t concer n 
the fac t tha t som e 1,90 0 teacher s attache d t o 
secondary school s hav e no universit y degre e 
and consider s tha t i t ought t o be a  matter of 
policy tha t non-graduat e secondar y schoo l 
teachers shoul d hav e a n opportunit y t o 
upgrade thei r knowledge , skill s and abilitie s 
through teache r educatio n programme s suc h a s 
the B.Ed, (secondar y education) . 

Continuous upgradin g o f skills , knowledge , 
abilities an d competencie s shoul d becom e a 
norm fo r th e teachin g profession . Al l teacher s 
at al l levels should hav e th e opportunit y fo r 
professional developmen t throughou t thei r 
teaching career . I t is , however, no t sufficien t t o 
provide upgradin g programme s o f teacher edu -
cation an d t o encourage teacher s t o avai l 
themselves o f th e opportunit y s o provided . I t 
is important tha t governmen t shoul d provid e 
financial incentives by upgradin g salarie s fo r 
teachers who hav e successfully complete d a 
programme o f professiona l upgrading . I t i s 
indeed commendabl e tha t hundred s o f teach -
ers who underg o professiona l upgradin g an d 
achieve highe r level s o f teaching efficienc y 
continue t o work i n their schools without an y 
salary increments . 
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Future directions 
Future plan s o f the Faculty fo r Teache r 
Education includ e th e following : 

1 Th e gradua l provisio n o f a  ful l rang e of 
Bachelor o f Education programmes : primar y 
and secondar y t o includ e offering s i n th e 
special area s o f early childhoo d education , 
education administration , guidanc e an d coun -
selling, technologica l studies , technica l an d 
vocational education , an d specia l education . 

The aim s of th e expanded an d diversifie d 
B.Ed, programm e ar e to afford th e opportunit y 
for the upgrading o f the knowledge , skill s an d 
abilities o f teachers an d educator s a t al l levels 
of the educatio n system ; to mee t existin g 
needs i n specialised areas ; and t o provid e 
initial trainin g fo r thos e who need it . 

2 Full-tim e Diploma i n Education programm e 
which untraine d secondar y schoo l graduat e 
teachers coul d tak e during a  one year study 
leave, and als o which graduat e would-b e 
teachers coul d tak e a s a  pre-service require -
ment. 

3 Th e provisio n o f teacher educatio n pro -
grammes fo r teache r educators . Hitherto , 
teachers fo r th e teachers ' colleg e have bee n 
recruited fro m primar y an d secondar y schools . 
Sometimes th e teachers recruite d ma y not hav e 
been traine d teacher s themselves . The assump -
tion has been tha t such teacher s would teac h 
the academic subject s whic h thei r degree qual -
ifications indicate . The unity o f the teache r 
training activities , i n content an d i n method , 
has no t always been appreciated . The Facult y 
believes tha t no t onl y should al l teachers of 
teacher trainin g students be traine d teacher s 
themselves, bu t ideally , they should hav e 
received trainin g i n how to teach would-b e 
teachers. Professional educatio n o f teache r 
educators i n non-formal educationa l institu -
tions i s also of concern t o the Faculty . 

4 Provisio n o f a  teacher educatio n pro -
gramme availabl e for teacher s o f adults ; not t o 
prepare student s fo r adul t educatio n work per 
se, but rathe r to meet the need fo r equippin g 
teachers o f adul t student s i n tertiary institution s 
and industries ' shop floors  with th e knowl -
edge, skills , and attitude s fo r th e facilitation o f 
learning by the adul t learner . 

5 Th e establishmen t o f teache r educatio n 
through distanc e learning , a s part o f th e 
University-wide effor t t o reach a  wider audi -
ence o f students . The Faculty plan s t o begin a 
programme o f teacher educatio n throug h dis -
tance learning directe d t o student-teachers i n 
Tobago an d othe r part s o f the country fa r 
away from th e University . The Diploma i n 
Education would therefor e becom e mor e easil y 
available t o graduate teacher s i n these places . 
The Certificat e i n Education woul d als o b e 
available t o teachers i n the primary school s 
who desir e upgrading i n the various subjec t 
areas. I t i s intended tha t th e proposed teache r 
education programme s throug h distanc e learn -
ing should als o be availabl e through th e 
UWIDITE network t o reach teacher s i n th e 
neighbouring island s o f the Eastern Caribbean . 
The faculty' s multi-medi a an d printin g depart -
ments should b e o f great hel p i n the produc -
tion o f teaching material s fo r thi s purpose . 

6 Extensio n o f training opportunitie s fo r edu -
cational administrators , planning an d polic y 
makers. 

7 Improvemen t o f the deliver y capacitie s of 
trained educationa l technologist s fo r school s 
and tertiar y institution s t o accelerate the pro-
duction o f educationa l materials . 

8 Strengthenin g o f research activities . 

Innovative programme s 
Economic circumstance s hav e forced th e 
Faculty to delive r programmes tha t ca n be con -
sidered t o be innovative . The In-Servic e 
Diploma i n Education -  wit h it s school-based 
school practic e four day s a  week fo r mos t of 
the year, da y releas e syste m durin g th e schoo l 
year, an d a  faculty-based theor y session durin g 
the vacations - i s an innovativ e programm e 
which starte d lon g before curren t discussion s 
on th e benefits o f school-based teache r educa -
tion programmes . (Th e Faculty's advocacy fo r 
a full-time pre-servic e programm e doe s no t 
preclude th e school bas e element. ) 

The establishmen t o f the Caribbea n 
Educational Researc h Informatio n Servic e 
(CERIS) is an innovativ e attemp t t o make infor -
mation o n teache r educatio n i n the Caribbea n 
accessible t o al l i n the Caribbea n region . The 
existence o f the experimenta l laborator y schoo l 
for earl y childhood car e an d educatio n activi -
ties i s another innovation . 
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Conclusion 
Teacher educatio n programme s began i n 196 3 
with curriculu m developmen t activitie s fo r 
serving teachers . Starting with the In-Servic e 
Diploma i n Education i n 1973 , the Faculty' s 
programme o f teacher educatio n adde d t o it s 
task th e preparation an d accreditatio n o f pro-
fessional teacher s who hol d graduat e qualifica -
tions. From 198 4 the scope include d variou s 
specialists an d semi-specialist  teache r educa -
tion programmes an d upgradin g certificat e pro -
grammes fo r primar y school teachers . The 
higher degree s programm e o f teache r educa -
tion als o provides scop e fo r furthe r upgrading . 
In 199 2 the B.Ed , programme too k i n the first 
group o f qualified primar y school teachers . 
Future plans includ e diversificatio n o f B.Ed . in -
take, th e start o f a  full-time Pre-Servic e Dip. 
Ed. programme an d teache r educatio n b y dis -
tance teaching . 

Augmentation an d improvemen t o f th e 
Faculty's programme fo r teache r educatio n fo r 
all levels o f the educationa l syste m i s a contin -
uing objective . Researc h int o new methods , 
new educationa l technologie s an d new theo -
ries i s encouraged. Systemati c investigation s o f 
the differen t problem s encountere d i n school s 
are undertake n fro m tim e to time by staf f an d 
students. 

In conclusion , th e presen t stat e o f teache r 
education a t the Faculty o f Education , S t 
Augustine can be characterise d by : 
• Growt h an d stabilit y - objectives , focus , 

vision, directio n an d sens e o f purpos e 
• Institutiona l identit y - i n form, patter n an d 

diversity o f programme s 
• Coherenc e within eac h programm e an d 

between theor y an d practic e - wit h empha -
sis on th e production o f reflective teache r 
practitioners an d educator s 

• Integratio n betwee n programme s -  eac h 
programme leadin g t o a  stated en d qualifica -
tion, yet some measure o f articulatio n ca n 
be perceive d amon g th e programme s 

• Effectivenes s -  no t onl y d o mos t o f th e 
products o f the differen t programme s 
achieve a  desirable leve l o f competence , 
they express satisfaction wit h thei r profes -
sional education , the y hold responsibl e pro -
fessional position s an d report s abou t thei r 
work ar e often satisfactor y 

• Resilienc e - th e programmes offere d b y th e 
Faculty have survived difficul t condition s o f 
financing an d staffin g 

• Relevanc e - eac h programm e i s relevant t o 
the nation' s needs . 
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Teacher education activities  by  the 
Caribbean Examinations  Council 

Background 
The Caribbea n Examination s Counci l (CXC) 
was establishe d 't o conduc t suc h examination s 
as i t may think  appropriat e an d awar d certifi -
cates and diploma s o n th e result s o f examina -
tions so conducted' . I t was als o the generall y 
accepted view , wel l articulate d b y Mr William 
Demas i n hi s addres s a t the inaugura l meetin g 
of the Counci l i n 1973 , that: 

The establishmen t o f the Counci l should no t 
be seen a s just a  change o f examining bodie s 
but a s part o f a  conscious effor t o n the part o f 
regional Government s t o restructure , redirect , 
and remode l th e school system s o f th e 
Caribbean wit h a  view to relating the m t o th e 
environment, th e problems an d need s o f ou r 
societies'. 

The Council , i n order t o discharge tha t 
mandate, ha d first to take int o accoun t th e 
symbiotic relationship between th e assessmen t 
and reportin g o f students ' examinatio n wor k 
based o n it s published syllabuse s an d th e 
national curricul a delivere d t o students i n th e 
classroom. Teachers, th e Counci l recognised , 
would likel y fee l threatene d b y the ne w 
system o f examinatio n whic h involve d funda -
mental change s t o the educationa l philosoph y 
and t o thei r classroom practices . I t was there -
fore obligator y (an d prudent ) tha t the Counci l 
put int o effec t strategie s t o sensitise teachers t o 
the new philosophy whic h would involv e 
them i n a  significant wa y i n assessing students ' 
performance throug h th e School-Base d 
Assessment (SBA ) component, a s well a s 
provide practica l hands-o n trainin g i n makin g 
the linkage between th e teaching o f the syl-
labus an d th e assessmen t o f SBA. 

Teacher training  components 
in secondary  school  curricu-
lum development  projects 
In 197 9 the Counci l entere d int o agreemen t 
with th e Unite d State s Agency fo r Internationa l 
Development (USAID ) to undertake a  regiona l 
project concerne d wit h secondary schoo l cur -
riculum development . Include d i n that projec t 
were specific objective s i n respec t o f teache r 
orientation, a s well a s the productio n and/o r 
procurement o f a  variety o f teacher-learnin g 
materials an d referenc e materials . The latter , 
the evaluator s o f the projec t noted , wer e usefu l 
not onl y i n the classroom setting but als o in 
the improvemen t o f the instructiona l capacitie s 
of the teachers . The success o f the projec t wa s 
due t o a  large exten t t o the effort s o f teacher s 
who assemble d i n a  series o f workshops a t th e 
regional, sub-regiona l an d territoria l level s to 
make ful l us e o f the opportunit y provide d t o 
expand thei r knowledg e o f the subject matte r 
and th e deliver y o f the conten t throug h appro -
priate teachin g techniques , an d actuall y partici -
pate i n the developmen t o f the teacher -
learning material s fo r us e i n the classrooms . 
Between 197 9 and 1983 , the evaluator s o f th e 
project reporte d tha t approximatel y 4,50 0 sec-
ondary schoo l teacher s an d othe r educationa l 
personnel wer e traine d i n the 26 4 workshop s 
conducted i n subject developmen t an d i n psy-
chometric techniques . Survey data indicate d 
that the teachers demonstrate d improve d com -
petence i n the selection an d us e o f teache r 
and studen t material , an d i n tes t developmen t 
and construction . 

The overal l impac t o f the projec t o n teach -
ers, was judged t o be Varie d an d considerable ' 
with th e followin g successe s noted : 
• 'a n increase d numbe r o f teacher s becam e 

familiar wit h CX C syllabuses, thei r content , 
and method s o f teaching relate d t o th e 
specific subjec t fields; 
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• man y teacher s gaine d th e invaluabl e experi -
ence o f developing an d writin g curriculu m 
materials; 

• larg e numbers o f teachers showe d evidenc e 
in their classroom o f the use o f new an d 
varied teaching methods an d strategies ; 

• man y teachers utilise d improve d an d varie d 
SBA techniques. Almost 80 0 received train -
ing to achieve thi s goal  i n psychometri c 
workshops; 

• throug h participatio n i n workshops teacher s 
had th e opportunit y t o mee t an d tal k wit h 
colleagues fro m othe r territorie s an d school s 
in an importan t exchang e o f professiona l 
experience an d knowledge ; 

• althoug h man y teacher s hav e no t ha d th e 
opportunity t o participate i n workshops, th e 
values gained by thos e who di d participat e 
have been extende d t o thei r colleague s 
through bot h forma l an d informa l mean s o f 
communication an d sharing. ' 

The CXC/USAI D Projec t wa s followe d u p i n 
November 198 5 with a  CIDA/ACCC/CX C 
Project whic h was intende d specificall y t o 
support CX C in strengthening th e deliver y of 
technical, vocationa l an d scienc e educatio n i n 
the region an d i n so doin g strengthen CXC 
itself a s a  regiona l examinin g body . The activi -
ties directl y concerne d wit h teacher-orientatio n 
and trainin g under thi s project were : 
• th e modularisation o f ten technical/voca -

tional an d scienc e subjects , an d th e distribu -
tion o f th e module s t o the CX C participating 
territories fo r us e by th e teachers ; an d 

• worksho p trainin g o f teachers/educator s i n 
the principle s o f module developmen t an d 
use o f modules . 

Over th e lif e o f the project , module s wer e 
developed fo r th e CX C syllabuses i n agricul -
tural science , biology, building technology , 
chemistry, electrica l engineerin g technology , 
integrated science , mechanica l engineerin g 
technology, offic e procedures , physic s an d 
technical drawing . Nearly 4,000 sets of 
modules were produced , printe d an d distrib -
uted t o schools, teache r trainin g institutions , 
technical an d communit y colleges , th e 
Universities o f the West Indies an d Guyan a 
and ministrie s i n the participating territorie s 
served by the Council . 

The majo r objectiv e o f the module writers ' 
workshops wa s t o provide extensiv e trainin g 
for scienc e an d technical/vocationa l subjec t 
specialists i n the developmen t o f a  modu -

larised curriculum . More specifically i t was 
intended tha t afte r bein g traine d thes e modul e 
writers would be abl e to conduct loca l work -
shops which woul d orien t teacher s t o the CXC 
syllabuses, t o use the modules develope d an d 
the techniques withi n them . This objective wa s 
achieved t o a  significant extent , with man y 
persons i n certain territorie s who receive d th e 
training continuin g t o share th e knowledge / 
expertise with colleague s a t the loca l level . 
Admittedly, thi s activity has no t bee n sustaine d 
at the level s anticipated whe n th e projec t wa s 
conceived, fo r reason s which ar e mainl y 
related t o the problems o f funding , organisa -
tion an d professiona l commitmen t whic h hav e 
affected ministries/department s i n varying 
degrees acros s th e region . 

The survey conducte d b y th e evaluator s a t 
the end o f the projec t indicate d tha t teacher s 
generally expresse d positiv e feeling s abou t th e 
utility of the modules . The interes t i n obtainin g 
the modules an d usin g then i s still currentl y 
very high . Feedback suggest s tha t teacher s per -
ceive that th e module s ar e closely related t o 
the CX C syllabuses an d adequatel y tailore d t o 
meet thei r needs . They provid e teacher s with a 
working too l which allow s them t o fulfi l th e 
objectives an d aim s o f the CX C syllabus i n 
classroom activities . 

Other CXC  teacher training 
activities 
Workshops i n SB A 
In additio n t o the activitie s describe d above , 
the Counci l ha s been involve d i n teacher train -
ing in support o f othe r aspect s o f it s work, 
either a t the reques t o f participating territorie s 
or i n response t o particular need s identifie d b y 
the Council , it s examining committee s an d 
subject panel s throug h researc h int o th e candi -
dates' performance . Th e Counci l ha s i n the 
past funde d full y workshop s a t the sub-
regional o r national leve l t o assis t teacher s 
with the implementatio n o f SBA, usually whe n 
a ne w syllabu s with thi s component i s intro-
duced o r the componen t i s added t o a n exist -
ing syllabus. More recently, th e Counci l ha s 
been encourage d b y th e agreemen t o f partici -
pating territories to co-operat e i n the deliver y 
of thes e training sessions by providin g fund s t o 
cover the loca l expenses . 

A three year actio n plan fo r furthe r wor k 
throughout th e regio n o n th e developmen t o f 
the SB A and practica l component s o f th e 
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syllabuses was approve d a t the December 199 4 
meeting o f the Council . The successful imple -
mentation o f the plan wil l depen d greatl y o n 
the willingness an d abilit y o f participating terri -
tories to share th e cos t o f regiona l workshop s 
by funding th e attendance o f their national s 
and t o pu t i n place arrangement s fo r th e 
resource persons traine d a t th e workshops t o 
conduct workshops a t the loca l leve l on a n 
ongoing basis fo r colleague s i n the schoo l 
system. The arrangement s fo r th e programme , 
which i s projected t o begin i n 1995 , have bee n 
based o n th e followin g assumptions : 

1 Th e Counci l will , within th e limits o f it s 
resources, share with participatin g govern -
ments th e cos t o f providing SB A support ser -
vices fo r teachers . 

2 Th e Council' s contributio n wil l include : 
• organisin g regiona l an d sub-regiona l work -

shops fo r teacher s fro m al l participating ter -
ritories 

• identifyin g suitabl e resourc e person s an d 
facilitators t o conduc t th e regiona l an d sub -
regional workshop s 

• meetin g th e cost s o f travel , fee s an d subsis -
tence fo r regiona l resourc e person s an d 
facilitators 

• providin g material s fo r us e i n the work -
shops. 

3 Th e participating territories ' contributio n 
will includ e trave l and subsistenc e fo r partici -
pants attending th e regional o r sub-regiona l 
workshops an d al l cost s associated wit h subse -
quent workshops convene d a t the local level . 

4 Th e participating territories will organis e 
and conduc t simila r workshops unde r th e 
direction o f the CXC-trained loca l resourc e 
persons. 

The objective s o f the programm e wil l be to : 

1 pla n an d construc t instructiona l kit s for us e 
by the resource person s an d teacher s a t th e 
national leve l 

2 develo p a  cadre o f resource persons i n 
each territor y who wil l organise an d conduc t 
workshops an d provid e assistance to teacher s 
in the deliver y o f the SB A programme 

3 enabl e school s and thei r teachers to appre -
ciate the curriculum benefit s o f the SBA 

4 establish , i n the long term , schemes fo r cer -
tifying certai n teacher s a s accredited assessor s 
of SBA, and fo r moderatin g SB A at the loca l 
level. 

SBA moderation feedbac k 
An invaluable servic e provided t o th e teacher s 
of subjects wit h SB A components sinc e th e 
inception o f the examination s ha s been th e 
moderation report s which th e examiner s 
prepare fo r an d issu e to eac h teacher . Th e 
conditions fo r SB A require th e teachers ' SBA to 
be moderate d eithe r throug h a  process o f 
remarking a  sample o f the work o f eac h teach -
ing group by the Council' s examiner s o r by a n 
external moderato r visitin g the school periodi -
cally to inspec t an d repor t o n th e quantit y an d 
quality o f the assessmen t bein g undertaken . 

A typical repor t issue d t o the teache r indi -
cates the examiners ' judgement o f the exten t t o 
which th e syllabus requirement s hav e bee n 
met, th e genera l trend o f the standard o f th e 
assessment, th e exten t t o which th e CXC stan-
dards were achieve d i n the assessmen t con -
ducted, and , wher e applicable , suggestion s fo r 
improving th e qualit y o f SBA assignments se t 
in terms o f thei r relevance an d appropriate -
ness. Principals an d teacher s loo k forwar d t o 
receiving these reports , recognising tha t the y 
offer valuabl e insigh t int o the standard s 
expected b y th e Council , th e preparednes s o f 
their candidate s fo r th e examinations , an d ho w 
the teachers ' ow n knowledg e an d skill s in th e 
subject migh t b e improved . 

Since the majorit y o f the examiner s wh o ar e 
trained t o provide SB A feedback ar e classroo m 
teachers themselves , the y constitut e a n excel -
lent resource fo r locall y arrange d workshops t o 
help teacher s t o repor t accuratel y an d full y o n 
students' SB A work. 

Conclusion 
The Counci l wil l continu e t o work i n collabo-
ration with ministries and teache r trainin g insti -
tutions i n the regio n i n initiative s t o develo p 
teaching an d assessmen t skill s required t o 
ensure th e success o f the examination s a t al l 
levels. 

It needs , however , t o be emphasise d tha t 
the teacher trainin g rol e which CX C continues 
to play i n order t o ensure th e success o f it s 
examinations ca n onl y be supplementar y t o 
the work o f othe r institution s i n the regio n 
mandated t o provide suc h curriculu m services . 
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Joint Board  of  Teacher Education  (UWI) 
in the  Bahamas, Belize  and  Jamaica 

Background 
Prior to 1965, certification i n the teacher's col -
leges in the Bahamas, Belize and Jamaica was 
the responsibility o f teacher trainin g board s 
established by ministries of education. In 1965 , 
these ministrie s passed ove r the responsibility 
to the Board o f the Institute o f Education at 
the UWI Oater to become th e Joint Boar d of 
Teacher Education) . Each territory dismantle d 
its own teacher training board . 

Thus, th e JBTE is a regional body ; it s head 
is the Dean o f the Faculty of Education at 
UWI, Mona, Jamaica, o r his or her nominee. 
Members o f the JBTE come from th e Teacher 
Education Developmen t Departmen t (TEDD ) 
of this Faculty, teache r educatio n institution s 
(mainly the principals), ministrie s of education 
and teachers ' organisations . The UWI, relevan t 
ministry of education an d teacher educatio n 
institutions ar e all signatories t o the diplomas 
or certificates awarded . 

The JBTE is housed a t the Mona Campu s of 
the UWI and the Secretariat carrie s out the 
executive and development function s o f the 
Board. The Chairman o f the Curriculum 
Committee and the Examinations/Accreditation 
Committee, the two standing committee s 
through whic h the JBTE operates, are both 
members o f TEDD. This departmen t is , there-
fore, intimatel y concerne d no t only with 
teacher assessment , but with staf f developmen t 
in the teachers' colleges . Staff developmen t 
and researc h are regarded a s prime responsi -
bilities of the department . 

The Bahamas 

The education system 
The Bahama s i s a former Britis h colony , and 
its educational syste m i s based o n the British 
model. Proximity to the United State s of 

America, and easy socia l interchange , hav e 
meant, however , tha t the American influenc e i s 
strong, especiall y a t the tertiary level . Two par-
allel systems of schools exist . One system is 
the private fee paying schools , both primar y 
and five year hig h schools . Entry to the latter is 
through examination s se t by the schools them -
selves. These privat e schools , which ar e often 
run by religious bodies, are entirely self-financ -
ing. External examination s a t the end of high 
school ar e the norm. The second i s the gov-
ernment schoo l system; student s i n govern-
ment primar y schools may pass unselectivel y 
to three year junior secondary schools . At the 
end o f this period , student s may sit the 
Bahamas Junior Certificat e Examination . Passe s 
in five subjects i n this examination , includin g 
English language , represen t th e minimum qual -
ifications fo r entry to teacher trainin g locally . 
The curriculum i n the government school s is 
directed by the Ministry o f Education, whic h 
also assumes tota l financia l responsibilit y for 
the institutions . Students pay no fees . 

Teacher education 
A problem fo r teacher educatio n arise s out of 
the geography o f the country. A terrain of 
small land masses , separated by relatively larg e 
stretches of ocean, i s inimical to easy and 
cheap communication . Teachers i n the islands 
outside o f New Providence , which ar e collec-
tively known a s the Family Islands, are some-
what isolate d fro m th e central administration , 
although the y are visited on a regular basis by 
ministry officials . The result i s a shortage of 
teachers i n these islands , which i s often filled 
by non-Bahamians , man y from othe r 
Caribbean islands , who are attracted by the rel-
atively high salaries . All teacher educatio n in 
the Bahamas i s carried ou t at the College of 
the Bahamas, located i n the capital, Nassau . 
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Programmes 
In collaboration wit h th e Joint Board o f 
Teacher Educatio n (JBTE) , the Colleg e offer s 
teacher certificatio n i n three areas : 
• Earl y childhood (Grade s infan t -  2 , ages 

4-8) 
• Primar y (Grades 1-6 , age s 6-12 ) 
• Secondary , i n specific subject s (Grade s 

7-12). 

The programme s ar e eac h thre e years, full -
time. Admission requirement s t o year 1  of th e 
programmes ar e five subjects i n the Bahama s 
Junior Certificat e o r three passe s a t Cambridg e 
General Certificat e (GCE) , 'O'  leve l o r thre e 
passes a t the Genera l Proficienc y Leve l 1  or 2, 
Caribbean Examination s Counci l (CXC ) 
Certificate, al l including English language . In 
addition, fo r student s i n the earl y childhoo d 
programme, passe s mus t includ e mathematics ; 
for thos e opting for th e secondary programme , 
passes i n GCE/CXC must includ e passes i n 
their chose n teachin g subjects . Student s wit h 
an associat e o r bachelor's degre e i n appropri -
ate subject areas , may be allowe d t o complet e 
their programme s i n a  shorter time. 

Practicum 
The Teaching  Practice Handbook o f th e 
College o f the Bahama s states tha t a t th e en d 
of the practicum, student s ar e expected t o 
have: 
• develope d a  refined philosoph y o f 

education 
• applie d theor y i n a  functiona l an d effectiv e 

manner 
• confirme d a  value system which wil l b e 

demonstrated throug h interaction s wit h 
students i n every class . 

Thus th e experienc e i s intended t o be mor e 
than just about th e acquisition an d practic e of 
pedagogical skills . 

Eligibility 
In order t o register fo r teachin g practice , 
students mus t have : 
• complete d an d submitted thei r researc h 

paper 
• complete d thei r theory course s (a n 

allowance i s made fo r tw o course s t o b e 
outstanding, provide d the y have complete d 
an educatio n tutoria l typ e course , which i s 

designed t o be directl y relevant t o the teach -
ing practice exercise . 

Topics covere d i n this course include : the 
general mode l o f teaching practice ; classroo m 
management; scheme s o f work, lesso n plan s 
and evaluation ; assessmen t b y supervisors , 
moderators, co-operating teachers ; classroo m 
observations. 

Pre-teaching practice exercises 

Teaching practice begin s i n January eac h year . 
In the term precedin g thi s students visi t the 
schools selecte d fo r the m fo r on e t o two hour s 
per week fo r fou r weeks , fo r assimilation , 
observation an d induction . Durin g thi s time, 
student teacher s ar e expected t o observe thei r 
co-operating teachers , familiaris e themselve s 
with th e organisatio n o f the schools , obtai n 
schemes o f work an d referenc e material s 
needed t o develo p schemes o f work, an d 
collect timetable s (whic h requir e the m t o teac h 
75 per cen t o f the timetabl e o f th e co-operat -
ing teacher) . 

Students ar e provided b y the College with a 
written outlin e o f the things for which the y 
should b e lookin g durin g thi s period , an d th e 
information the y shoul d hav e collecte d b y th e 
end o f the period (se e Appendix 11) . 
Supervisors an d co-operatin g teacher s shar e in 
this exercise . 

In earl y January, i n a  seminar session , 
prospective studen t teacher s hav e th e opportu -
nity to discuss th e teaching practic e exercis e 
with student s o f the previous year , colleg e 
supervisors an d a  Ministry o f Educatio n 
member o f the JBTE external moderatio n team . 

Stages in the practicum 

The 1 2 week practicu m ma y be see n a s com-
prising four 'blocks' . 
• Week s 1-2 : Preparation o f detaile d scheme s 

of work, whic h outlin e objectives , content , 
methods/activities, assessmen t o f lessons t o 
be taught . Suc h schemes ar e developed i n 
conjunction wit h subjec t tutors , who ar e 
responsible fo r thei r approva l 

• Week s 3-5 : Diagnostic evaluatio n o f stu-
dents. Supervisor s visit , advise , an d guid e o n 
an individua l basis ; weekly individua l an d 
group discussion s a t the College . 

• Week s 6-10 : Summative evaluatio n o f stu -
dents. Student s ar e observed b y thei r ow n 
and othe r supervisors . Supervisors submi t a 
grade fo r eac h student' s performanc e i n 
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Week 8 . Cross moderation team s visi t stu -
dents from th e fifth wee k onwards , an d a 
final grade i s awarded afte r dialogue . 

• Wee k 11-12 : External moderatio n o f Colleg e 
grades by JBTE organised teams . 

Collaboration with th e Ministr y o f 
Education an d co-operatin g school s 
The Colleg e makes it s own arrangement s wit h 
selected co-operatin g schools , and activitie s 
within th e schools begin i n the semester pre -
ceding the practicum. As already pointed out , 
students mak e weekly visit s to the school s 
chosen fo r them , fo r fou r weeks , usuall y 
during November. Co-operating/clas s teacher s 
are expecte d t o have student teacher s observ e 
their classes , provide the m with th e necessar y 
information t o make u p thei r timetables , an d 
be helpfu l generall y i n assisting the prospec -
tive teacher t o 'ge t ready. ' 

In December , th e Colleg e hold s a  meetin g 
for al l principals, co-operatin g teachers , super -
visors and student-teacher s t o discus s concern s 
in the exercise . As outlined i n the Teaching 
Practice Handbook, co-operatin g teacher s i n 
essence ar e expected to : 
• assis t i n the contro l an d managemen t o f th e 

class 
• allo w students t o utilise their ow n idea s in 

developing instructiona l an d visua l aids , an d 
to reorganise th e roo m i f desirable an d 
practical 

• mak e a  progressive assessmen t o f students ' 
capabilities, gradually givin g more scop e 
with the clas s 

• wor k alon g with th e Colleg e i n making sur e 
that students receiv e hel p when i n difficult y 
and a  fair evaluatio n o f thei r performance ; 
have thei r plan s inspecte d 

• b e flexibl e t o new idea s an d assis t studen t 
teachers i n planning thei r instructiona l pro -
grammes, obtaining material s an d conduct -
ing any field trips . 

Principals ar e asked to : 
• integrat e studen t teacher s int o the staff, an d 

place the m with th e more experience d 
teachers an d bette r classe s 

• avoi d puttin g undu e stres s o n studen t 
teachers 

• allo w students t o utilise available materials , 
and audio-visua l equipmen t 

• mak e periodic visit s to students ' classroo m 
and assis t supervisors i n evaluating students ' 
progress, makin g recommendations a s see n 
fit 

• ensur e tha t student s ar e cognizan t o f schoo l 
rules an d regulations , an d ar e conductin g 
themselves a s professionals . 

Thus, co-operatin g teacher s an d principal s ar e 
a recognised integra l par t o f the trainin g 
process. 

The Ministry o f Education i s aware o f th e 
College's activitie s i n a  general way , bu t i n the 
main, it s contribution lie s mainly i n studen t 
evaluation. Ministry officers ar e always a  par t 
of the team organise d b y the JBTE for externa l 
moderation. No t onl y i s their experienc e o f 
invaluable help , but thi s strategy provides on -
going feedbac k t o the Ministry on th e stan -
dards expecte d b y the certifyin g board . I n turn , 
Ministry officials ar e able t o help t o clarify fo r 
new studen t teacher s what i s expected o f 
them. These official s ar e made availabl e t o 
new practic e teaching student s i n a  meetin g 
before thes e students begin th e exercise . 

Appraisal and feedback 
Several mechanism s exis t fo r appraisa l an d 
feedback durin g th e trainin g period . 

1 Supervisor s bea r th e brunt o f thi s compo -
nent. They ar e required to : 
• mak e tw o lesso n observation/evaluatio n 

visits per week , t o submit a  written 
evaluation repor t afte r eac h visi t an d hav e 
discussions with th e student a s often a s is 
practicable 

• mee t with thei r students eac h Frida y a t th e 
college fo r individual/grou p feedbac k 

• submi t a  final comprehensive repor t an d a 
grade t o th e Colleg e fo r interna l 
moderation. 

They ar e also required t o give a t least on e 
demonstration lesso n fo r eac h studen t durin g 
the diagnosti c three week perio d o f teachin g 
practice. 

2 Studen t teachers hav e the benefit o f advic e 
from th e Chairperso n (head ) o f the Teache r 
Education Division , an d th e Teaching Practic e 
Co-ordinator i n two arrange d meetings . The 
first takes plac e durin g the very earl y stages of 
teaching practice , an d th e second jus t befor e 
student teacher s ar e graded overall . 

Students als o receive inpu t fro m supervisor s 
other tha n thei r own , whe n cross-moderatio n 
teams visit them. 
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3 Co-operatin g teacher s an d principal s assis t 
the supervisor i n giving advice and assistanc e 
as the da y to da y need arises , both i n lesson 
content, relate d matter s an d i n professiona l 
behaviour. 

4 Externa l moderatio n team s d o no t necessar -
ily see ever y student , sinc e thei r purpose i s to 
ensure tha t the colleg e meet s the require d 
standards i n it s grade awards . Their comment s 
are, however , passe d o n t o student teacher s i n 
a genera l way i n a  symposium hel d afte r th e 
teams hav e had thei r final meeting wit h 
College staff, an d finalised  grades . For the 
records, a  written repor t embodyin g thes e 
comments i s always prepared b y these JBTE 
teams fo r th e College . 

Although studen t teacher s ar e well provide d 
for i n terms o f appraisa l an d feedbac k durin g 
the training period, upo n graduation , littl e 
support exists . The College itsel f has no officia l 
policy or guidelines concernin g this , althoug h 
some member s o f the Teacher Educatio n 
Division on a n individua l basis , maintain link s 
with students . Some students see k th e links . 

Ministry o f Education official s d o provid e 
some support , bu t thi s i s limited, especiall y i n 
the Family Islands, where communicatio n i s a 
problem. 

Belize 
Teacher educatio n i n Belize takes place a t th e 
Belize Teachers' Colleg e (Roman Catholic ) an d 
St George's Training Colleg e (government) . 
Both thes e course s pursue d a  programm e 
modelled o n a  two year intra-mura l pro -
gramme, followed b y a  one yea r probationar y 
period. BT C continued thi s model , bu t adde d 
another, namel y a  one year intra-mura l pro -
gramme followe d b y th e on e year internshi p 
period. Betwee n 196 6 and 1969 , the latte r pro-
gramme was emphasise d i n an attemp t t o 
address th e shortage o f trained teachers . As 
well, a  one yea r intra-mura l programm e wa s 
introduced fo r junio r (lower ) secondary teach -
ers. Both these programmes wer e discontinue d 
in 197 0 in favour o f the earlie r two plus on e 
theme; here the school experienc e i s increase d 
from on e t o tw o years . From time to time , in 
an attemp t t o increase the proportion o f teach -
ers with som e training , th e College , o n th e 
authority o f the Ministry of Education, ha s 
mounted specia l programmes , outsid e th e 
aegis o f the Joint Board o f Teacher Educatio n 

(JBTE), but thes e ar e short-lived. Fo r example , 
in 199 0 a sixteen mont h programm e i n primar y 
education wa s mounted , bu t ha s since been 
discontinued. 

The present model 
This leads t o the Certificat e wit h Schoo l 
Experience. Basically , ther e ar e three phase s t o 
the programme . 
• Leve l 1  (one year) : courses plu s a  practicu m 

of 1 4 weeks 
• Tw o year s o f school experienc e 
• Leve l 2  (one year) : courses plu s a  practicu m 

of three weeks . 

Minimum qualification s fo r entr y to Level 1  of 
the programme ar e a  First Clas s Teachers' 
Certificate o f Belize o r passes i n three subject s 
at CXC general proficienc y levels , 1  or 2, 
including Englis h languag e o r the equivalen t i n 
a comparabl e examination . Additionally , appli -
cants must have a  satisfactory scor e i n the 
entrance examinatio n se t by the College . 

The practicum 
The practicum componen t o f the programm e 
at the Colleg e carrie s approximately 2 5 per 
cent o f the tota l instructiona l an d credi t hour s 
in the intra-mura l programme , mor e than an y 
other 'subject' . Althoug h i t has been intimate d 
that request s ar e recorded fo r fewe r hours , n o 
suggestion ha s been mad e tha t the practicu m 
should be reduced . Additionally , ther e i s the 
mandatory tw o year period o f school experi -
ence, which ma y be regarde d a s an extende d 
practicum. The skills honed durin g thi s perio d 
are externally assesse d fo r certificatio n toward s 
the end o f the Leve l 2  period. 

Preparation for the practicum 
Students fo r th e 1 4 week Leve l 1  practicum 
will have complete d thei r cours e work fo r th e 
year. Methodology input s emplo y role-play , 
peer teaching , micro-teaching , teachin g o f 
actual classes , with follow-u p critiqu e a s 
instructional tools . During the first semester, 
student-teachers mak e seven observationa l 
visits, with a  supervisor; discussio n seminar s 
are held afte r th e visits. In the secon d 
semester, student s work wit h classe s on e da y 
per week fo r tw o to three weeks. This latte r 
provision i s experimental, an d ha s yet to b e 
evaluated. 
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Stages in the practicum 
Level 1 
At the en d o f the first  intra-mural year , stu -
dents ar e required t o do a  1 4 week practicum . 
In time, this represents the firs t ter m o f the fol -
lowing school year , and studen t teacher s retur n 
to thei r base schools . The Colleg e has littl e 
control ove r thei r placement . 

School experience 

The programme require s tha t students wit h 
less than tw o years classroom experienc e prio r 
to admission t o the College , gain two years of 
such experienc e befor e bein g allowe d t o 
proceed t o Level 2  of the programme. Student s 
with two years o r mor e teachin g experience , 
may, a t the College' s request , b e assesse d b y 
the JBTE at Level 1 . If they gain a  grade o f B, 
or better, the y may be allowe d t o procee d 
directly to Level 2 . 

In a n attempt t o accommodat e promisin g 
students, provisiona l arrangement s ar e also in 
place to allow students withou t pre-colleg e 
teaching experienc e t o proceed t o Level 2 , if 
they gain the B grade o n assessment . 

Level 2 

During May of thei r final year, students d o a 
four wee k practicum , whe n the y ar e externall y 
assessed by the JBTE for certification . Fo r this 
shorter placement , th e Colleg e has som e 
choice, and attempt s t o have studen t teacher s 
assigned eithe r within Beliz e City , o r a s near a s 
is possible, for eas y acces s to the College . 

Collaboration with th e Ministr y o f 
Education an d co-operatin g teacher s 
This i s mainly i n the assessmen t process . 
Belize i s divided int o five geographica l dis -
tricts. Education officer s ar e assigne d o n a  dis-
trict basis, an d thes e officer s ar e always a  par t 
of the teams which asses s classroo m teaching . 
Additionally, whe n the y visi t schools t o which 
student-teachers ar e assigned , the y assist . 
Principals should als o be helpin g th e students , 
but thi s i s more i n the theory than i n the prac-
tice, especiall y i n the more rura l areas . 

Appraisal an d feedbac k 
Full-time college supervisors ar e allocate d o n a 
district basis . Students should b e visited twic e 
per month durin g the 1 4 week Leve l 1 

practicum. The hope i s to increas e thes e visits 
to once weekly, t o affor d student s sustaine d 
appraisal an d feedback . Th e terrain , an d con -
comitantly transportation , mak e i t very difficul t 
to achiev e these goals . This i s unfortunate , 
since thes e visits are the main opportunitie s 
available t o student teacher s fo r advice . 
Recently, th e appointmen t o f selected resourc e 
teachers i n some school s a s supervisors, was 
found t o have a  positive influenc e o n studen t 
teachers' work i n these schools . 

No officia l arrangement s ar e i n place fo r th e 
College to provide suppor t fo r teacher s onc e 
they hav e graduated , bu t i f teachers seek assis -
tance, staff accommodat e a s best the y can . The 
Ministry of Education maintains , a t varied 
levels o f efficiency , distric t resource centres , 
where ther e i s a small library . The centre s ar e 
also available fo r workshops , an d th e Distric t 
Officers ma y be foun d there . The Curriculu m 
Development Uni t o f the Ministry supplies cur -
riculum guides fo r th e primar y level , and peri -
odically arranges workshops t o facilitat e thei r 
use. 

Jamaica 
In Jamaica th e liste d minimu m requirement s 
for th e teache r educatio n programme s accor d 
approximately 1 8 per cen t o f programm e tim e 
to the practicum. I t i s interesting t o compar e 
this with the Belizean situatio n wher e th e com -
parable allocatio n i s approximately 2 5 per cen t 
in addition t o the tw o year school experienc e 
stipulation. Perhap s thi s reflects tw o sides of 
the circula r enigm a i n any teache r educatio n 
programme: where should th e emphasi s be , o n 
content o r o n methodology ? The diplom a pro -
gramme no w i n use i n Jamaica succeede d on e 
in which student s were require d t o spend on e 
full yea r o n teachin g practice ; the cal l fo r a 
revision cam e out o f comments tha t teacher s 
had no t a  good enoug h gras p o f content . O n 
the othe r hand , i n Belize, the complain t wa s 
about teachin g methodology . 

In practice , when lesso n preparatio n an d 
supervisor intervie w tim e ar e taken int o 
account, student s spen d fa r mor e tim e than i s 
recorded o n teachin g practice . 

Stages i n the practicu m 
To meet th e requirement s o f the JBTE, eac h 
college mus t organis e th e practicu m i n thre e 
stages, namely : 
• Yea r 1 : 1  week 
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• Yea r 2: 4  week s 
• Yea r 3: 8  week s 

Timing and genera l arrangement s i n thes e 
autonomous college s vary in Years 1  and 2 , 
but som e uniformity i s imposed o n th e third 
year experience by the necessity fo r th e exter -
nal assessmen t exercise , and fo r student s t o 
have time to complete othe r programm e 
assignments. In practice , the principals , by 
consensus, within th e JBTE forum, decid e o n 
the dates . 

The focus o f teaching practice a t each stage , 
is, however, specifie d i n the regulations. In 
Year 1 , students ar e introduced t o the class-
room throug h a  week o f guided observation s 
early in the year. No actual teachin g i s done, 
but evaluator y discussion s with supervisor s 
follow th e observationa l visits . 

In Year 2, the regulations stipulat e tha t prac -
tice teaching should be integrate d with th e 
methods courses . This means tha t team and/o r 
individual teachin g i n schools extend s the pee r 
teaching exercise s i n the college classrooms . 
Three college s actuall y have practisin g school s 
to facilitate thes e exercises . Sessions are fol -
lowed b y discussion wit h peer s an d supervi -
sors. 

One mode l pursue d devote s week on e of 
the second yea r practicum t o preparation fo r 
the othe r three weeks ; lectures, peer teaching , 
discussion an d session s o n lesso n plannin g ar e 
among the experiences provided . Team teach -
ing follows i n the remainin g three weeks. 
Three students ar e attached t o one school ; 
each i s required t o teach on e clas s per day . 
Follow-up discussions with th e superviso r 
provide feedback an d guidance . 

In Year 3, students ar e working very closel y 
on a n individua l basi s with thei r supervisors . 
The firs t wee k o f the final practicum i s largely 
spent i n orientation exercises , meeting the staf f 
of the school, getting timetables and th e 
content t o be taugh t over the period. Student s 
are externally assesse d by the JBTE in the las t 
two weeks o f the period , i n late March/Apri l 
each year , to allow them time for thei r final 
written examination s i n June. 

Collaboration with the Ministry of 
Education and co-operating teachers 
Collaboration wit h th e Ministry of Education i s 
largely in assessment i n the third year . Subjec t 
officers ar e made availabl e to be par t o f th e 
assessment teams , as a  par t o f thei r duties ; 

very often , the y assume , with the members o f 
TEDD, team leadershi p role s i n thi s exercise . 

The system o f co-operating teacher s i s not 
well developed . Teacher s i n the selecte d 
schools 'han d over ' thei r classes to studen t 
teachers. Any assistance given varies with th e 
class teacher , th e relationship o f the schoo l 
with th e college , th e attitude o f th e principa l 
and o f the student teacher s themselves . No 
real structured reportin g i s expected b y th e 
college from th e class teacher . 

Appraisal and feedbac k 
During the first two years, feedback i s mainly 
through clas s discussions with peer s an d 
supervisors/lecturers. I n th e third year , regula r 
visits by the supervisor allo w continuing dia -
logue. Colleges select th e schools used , an d tr y 
for eas y accessibility an d proximit y t o th e 
college to facilitate frequen t visits . Supervisor s 
will aim at weekly visits , but thi s i s often no t 
possible, because o f other teachin g commit -
ments. It i s a problem o f the Jamaican situatio n 
that third year supervisors, are , a t the same 
time, teaching first and secon d yea r classes . 

After approximatel y a  month o f teaching , 
the college grades the student ; th e superviso r 
makes the main judgement , bu t th e JBTE 
requirement fo r cross-moderatio n make s i t pos-
sible for student s t o have th e benefi t o f th e 
input from othe r supervisors . 

Support fro m th e Ministry of Education afte r 
graduation i s mainly in the form o f in-servic e 
workshops arrange d b y the curriculu m divi -
sion. Such workshops ar e not speciall y struc-
tured t o help th e new graduate , but rathe r will 
be planne d o n a n ad  hoc  basis to meet specia l 
needs a s they arise , fo r example , to facilitat e 
new emphase s decide d o n by th e Ministry . 
Subject officer s ar e als o available fo r advic e in 
the regional office s o f the Ministry . 

Teachers may also get help fro m th e 
members o f TEDD; again thi s i s mostly o n 
request, unles s tha t departmen t run s a  special 
series, fo r example , to assis t teacher s with th e 
school-based componen t o f various subject s 
children wil l need fo r th e CXC examinations, 
or to infus e environmenta l education . 

The Faculty o f Natura l Scienc e has also , over 
the past two years run summer workshops fo r 
the Ministry of Education t o upgrade teachers ' 
content i n science. The subject teachers ' 
associations, fo r example , those fo r science , 
geography/geology an d languag e art s also 
periodically pu t o n workshops t o satisf y 
particular needs . 
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Principies of distance 
education 

Participants a t th e semina r considere d th e issue s involve d i n teache r educa -
tion throug h distanc e educatio n methodologies . Severa l innovativ e pro -
grammes are being developed an d implemented by the University of the West 
Indies, th e Universit y o f Guyan a an d th e Commonwealt h o f Learning . 
Participants benefited fro m a  panel discussion . Panel members were Dr Keith 
Harry (Internationa l Centr e fo r Distanc e Learning , Ope n University , UK) ; Dr 
Dennis Irvin e (CO L Caribbea n Regiona l Representative) ; D r Hilar y Perrato n 
(UWI); and D r Alan Persico (Universit y o f Guyana) . 

Distance education  for  teacher  training  in  the 
Caribbean 
In many island s o f th e Caribbea n th e trainin g o f teacher s cost-effectivel y i s a 
concern. Th e geograph y o f th e regio n make s distanc e educatio n loo k a n 
obvious technique for raising the quality of the teaching force. And there have 
been some beginnings. The Canadian agency OCOD has used distance teach-
ing to raise the basic education o f teachers i n the Eastern Caribbean . Jamaica 
has begu n t o us e distanc e educatio n withi n it s Worl d Ban k projec t fo r th e 
reform o f secondary educatio n (ROSE) . The University of the West Indies ha s 
some experienc e o f distanc e education , wit h programme s availabl e fo r th e 
Certificate i n Education , an d wil l expan d it s work i n thi s are a i n th e contex t 
of it s shift fro m bein g a  single-mode t o a  mixed-mode university . 

Before expandin g distance education , i t is necessary to ask how effective i t 
can be fo r teache r education . On e caution i s necessary here . Distance educa -
tion ha s bee n define d a s 'a n educationa l proces s i n which a  significan t pro -
portion o f th e teachin g i s conducte d b y someon e remove d i n spac e and/o r 
time fro m th e learner ' (Perrato n 1982 , p.4) . The wor d 'proportion ' i s impor -
tant; distance education i s no substitute for classroom practice and i t is no part 
of the case for it s use tha t i t should replac e al l other forms o f teacher educa -
tion. Rather i t is argued that distance teaching methods can be used alongsid e 
more conventiona l form s o f educatio n an d ar e o f particula r valu e fo r reach -
ing scattered audience s lik e the teachers o f the Caribbea n region . 

The effectivenes s o f distanc e educatio n 

Distance educatio n ha s bee n use d fo r teache r trainin g i n man y part s o f th e 
world, includin g both industrialise d an d developin g countries . Enough evalu -
ation ha s bee n undertake n t o mak e i t possibl e t o answe r question s abou t 
effectiveness. Th e evidenc e i s summarise d i n a  recen t publicatio n fro m th e 

[ 9 5 1 



CARIBBEAN ISSUE S Commonwealt h Secretaria t (Perraton , 1993 ) where th e outcome s o f distanc e 
AND DEVELOPMENT S educatio n fo r teache r trainin g ar e examine d alon g thre e mai n dimensions , 

considering the audiences reached , th e effects o n learning, and the effects o n 
classroom performance . 

The first measure - o f reach - i s the simplest, and, while of restricted value, 
of som e significanc e bot h fo r planner s an d fo r researchers . Whe n Pakista n 
wanted t o teac h a  larg e proportio n o f it s 155,00 0 primar y schoo l teacher s 
about a  new curriculu m i t called o n th e Allama Iqba l Ope n Universit y to run 
a Primar y Teachers ' Orientatio n Cours e whic h use d correspondenc e lesson s 
and radi o programmes . Ove r te n course-cycle s i t enrolle d 83,00 0 teacher s 
(Robinson, 1993) , a  large r numbe r tha n woul d hav e bee n possibl e throug h 
any othe r method . Similarl y th e Departmen t o f Educatio n an d Scienc e i n 
Britain calle d o n th e Ope n Universit y t o develo p a  trainin g pac k abou t ne w 
national examination s whic h wa s distribute d t o al l secondar y school s i n 
England an d Wale s (Prescot t an d Robinson , 1993) . Man y programme s o f 
teacher education have been smalle r than this: African programme s run in the 
1960s an d 1970 s typicall y ha d betwee n 60 0 an d 3,00 0 student s an d th e 
Tanzanian programme with 45,000 enrolled between 197 6 and 198 1 was very 
much th e exceptio n (cf . Perrato n e t al. , 1986) . The evidenc e i s limite d bu t 
clear: distanc e educatio n ca n reac h student s i n significan t number s bot h i n 
industrialised countrie s wit h sophisticate d communicatio n system s an d i n 
developing countrie s with simple r systems and fewe r resources . 

The evidence tha t students learned effectivel y i s more limited and i s of two 
kinds. First, a small number of studies have tested samples of students in order 
to measur e th e learnin g gaine d a t a  distance . Comparativ e researc h i n Sr i 
Lanka an d Indonesi a foun d evidenc e o f learnin g gain s fo r traine e teacher s 
studying a t a  distance but suggested tha t learning i n mathematics an d the sci-
ences posed greate r problems than i n other subjects (Nielse n an d Tatto, 1993, 
pp 126-7) . Second , w e hav e evidenc e fro m examinations . Wher e traine e 
teachers hav e take n simila r examination s t o thos e take n b y student s follow -
ing regular , face-to-fac e course s i t i s possibl e t o compar e th e tw o groups . 
Similarly ther e i s evidenc e o f examinatio n succes s fro m ope n an d bimoda l 
universities offerin g degre e programmes . Th e evidenc e i s consistent : wher e 
distance students follow thei r courses to the end they tend to achieve as good 
examination result s a s othe r part-tim e students . Man y teache r trainin g pro -
grammes hav e guarantee d thei r student s enhance d statu s an d improve d pa y 
on completio n and , i n consequence , hav e als o achieve d hig h completio n 
rates. Give n a  supportiv e environment , student s workin g a t a  distanc e ca n 
reach examinatio n succes s level s tha t ar e comparabl e wit h alternative s (cf . 
Perraton, 1993 , p. 393). 

The evidenc e tha t teache r educatio n a t a  distanc e i s translate d int o 
improved classroom practice i s limited. But i t is not much worse than the evi-
dence o n conventiona l teache r training . Schiefelbei n an d Simmon s (1981 , 
p.25) foun d quit e limite d effect s o f conventiona l trainin g i n thei r revie w o f 
teacher trainin g an d classroo m performance . A  mor e recen t Worl d Ban k 
review found tha t 'i n man y countries , teache r trainin g provide s fe w teachin g 
skills' (Lockhee d an d Verspoor , 1991 , p.99). Avalo s (1991 , p.30 ) conclude d 
that, 'ther e i s littl e evidenc e abou t whic h approache s wor k bes t i n trainin g 
teachers t o undertake th e variety o f roles require d o f them' . 

In som e case s evidenc e o f effectivenes s ha s no t bee n sought . Whe n th e 
government Departmen t o f Educatio n an d Scienc e commissione d th e Britis h 
Open Universit y t o ge t trainin g material s int o al l secondar y schools , i t wa s 
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content t o kno w tha t the y ha d bee n distribute d an d conducte d n o researc h DISTANC E 
on thei r impac t o n teachers ' behaviour . A  small amoun t o f research ha s been EDUCATIO N 
conducted o n tw o o f th e large-scal e programme s i n Africa . Tw o studie s i n 
Tanzania looked a t the performance o f teachers trained at a distance and were 
able to compare them with those trained face-to-face (cf . Chale , 1993 ; Mählck 
and Temu, 1989) . Both studies found tha t there were few differences i n effec -
tiveness between th e groups . Student s learning a t a  distance seemed t o be a t 
a disadvantage i n teaching scienc e ( a finding  echoed i n later studies) and th e 
distance programmes wer e 'relativel y les s successful i n reinforcing self-confi -
dence among female teachers ' (Mählck and Temu, 1989 , p.126). In Zimbabw e 
limited evidenc e suggest s tha t teacher s traine d a t a  distanc e wer e a t leas t a s 
effective a s those traine d conventionall y (Chivore , 1993 , p.56). In both thes e 
cases trainee teacher s were deploye d i n the classroom while they were train -
ing so that the y inevitabl y had mor e classroom practic e than thei r contempo -
raries wh o wer e attendin g conventiona l teachers ' colleges . We can conclud e 
that th e integratio n o f suc h extensiv e classroo m practic e withi n a  centrall y 
organised programm e o f distance educatio n appear s t o be effective . 

The cost s 

As the evidence on effectiveness i s reasonably encouraging we can go on an d 
ask abou t costs . There ar e theoretica l reason s fo r expectin g distanc e educa -
tion t o cos t les s tha n th e conventiona l alternatives ; where teachin g material s 
are prepare d i n larg e enoug h quantitie s i t ma y b e possibl e t o achiev e 
economies o f scale tha t ar e not ope n t o education wit h fixe d clas s sizes. But, 
at th e sam e time , a n effectiv e distanc e educatio n programm e require s th e 
commitment o f adequate resource s fo r th e production o f those material s an d 
for th e processes o f enrolment , administratio n an d tutorin g o f students . 

The empirica l evidenc e i s clear : 

'In ten of the 11 cases (of training teachers  at a distance) where  data are 
available, costs for distance  education  appear  to have been lower than the 
alternative; where  we  have detailed  figures it  is  reasonable to  conclude 
that distance  education  programmes  can  be  designed for teachers  at a 
cost of between one-third and  two-thirds  of conventional programmes.  ' 

(Perraton, 1993 , p . 385 ) 

In par t thi s i s becaus e conventiona l teache r trainin g i s relativel y expensive . 
Even where it s curriculum i s broadly comparabl e t o that of regular secondar y 
education, fo r example , it s cost s ar e ofte n higher . I n par t i t i s because som e 
distance educatio n programme s requir e student s t o pa y fees , reducin g th e 
cost t o publi c budgets , o r hav e opportunit y cost s whic h agai n fal l o n th e 
student. But , t o a  larg e extent , i t i s becaus e distanc e educatio n allow s fo r 
economies o f scale and reduce s the need t o build additiona l college s o f edu -
cation an d housin g fo r students . 

The condit ion s o f succes s 

Analysis of international experienc e makes i t possible to go beyond measure s 
of effectivenes s an d o f cos t an d t o reac h som e conclusion s abou t th e condi -
tions of success fo r programme s tha t use distance education t o train teachers . 
The first 'has to do with the structural relation between distance education and 
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CARIBBEAN ISSUE S th e educational servic e generally' (ibid. , p.399) . Successful programme s hav e 
AND DEVELOPMENT S neede d clos e integratio n wit h th e res t o f the educatio n servic e an d appropri -

ate political backing. I f they are to lead to qualifications , the n thos e qualifica -
tions nee d t o b e recognise d fo r status , pa y an d promotion . I f the y ar e t o 
survive the y nee d th e stead y backin g o f thei r ministr y o f education . 
Integration between a  distance education programm e and the rest of the work 
of a  ministr y o f educatio n i s needed , too , i n orde r t o pu t i n plac e arrange -
ments fo r th e supervisio n an d examinatio n o f classroo m practice . Thu s th e 
foremost conditio n o f success i s that distance education i s built into the fabri c 
of the educatio n service , no t a  peripheral add-on . 

Then i t is necessary for those running distance education to ensure that the 
programmes ca n b e sustained . Som e o f th e earl y programme s i n Africa , fo r 
example, wer e ru n a s one-of f solution s t o a  critica l shortag e o f teacher s an d 
based i n teachers' colleges wholly dedicated t o distance education. Generally , 
ministries of education abandone d programme s o f this kind once their imme-
diate objectives were reached and they tended no t to be built into the national 
system o f tertiary education . The y see m t o hav e bee n operatin g a t to o smal l 
a scal e an d t o have been insufficientl y integrate d wit h th e res t o f th e educa -
tion syste m o f thei r countries . (Th e majo r exceptio n her e i s th e Nationa l 
Teachers' Institute of Nigeria - a  country so large that there is an obvious case 
for a dedicated institution of this kind.) In contrast, programmes based in both 
bimodal an d ope n universitie s appea r t o have demonstrated thei r robustnes s 
across a  wide range o f countries . 

Successful programme s hav e als o been marke d b y a  developin g expertis e 
in distanc e teaching : material s hav e bee n develope d o f a  qualit y an d wit h a 
professionalism tha t ha s becom e steadil y greate r a s th e internationa l educa -
tion communit y ha s com e t o mak e greate r us e o f distanc e education . Man y 
programmes now are successful i n producing 'material s which are sensitive to 
the linguisti c need s o f thei r students , whic h incorporat e teachin g device s t o 
stimulate effective learning , and which maintain thei r students' interest ' (ibid. , 
p.400). Successfu l programmes , too , ar e sensitive to the socia l an d individua l 
needs o f thei r student s an d o f th e circumstance s unde r whic h the y ar e 
working; programme s o f distanc e education , lik e othe r programme s o f con -
tinuing education, need to take account o f all the other pressures on their stu-
dents' live s a s well  a s thos e tha t com e fro m thei r programme s o f stud y 
ensuring tha t th e detai l o f implementatio n run s wit h th e grai n o f students ' 
lives. Finally , programme s nee d t o giv e thei r student s bot h intrinsi c an d 
extrinsic rewards ; t o b e interestin g an d rewardin g i n themselve s but , a s a 
result of their close integration with policies for teacher advancement, t o bring 
tangible benefit s t o thei r students . 

Conclusion 

To sum up , distance educatio n ha s particula r logistica l advantage s fo r group s 
like the teachers o f the Caribbean wh o liv e at a  distance fro m a  university o r 
college centre . I t ha s obviou s advantage s fo r continuin g education . Whil e i t 
demands integratio n wit h othe r form s o f teache r training , includin g face-to -
face session s an d th e organisatio n an d supervisio n o f classroo m practice , th e 
complications o f doing this are no greater than they are for students studyin g 
through mor e conventiona l means . Th e evidenc e o n effectivenes s i s reason -
ably encouraging . Th e evidenc e o n cost s demonstrate s tha t ther e i s an eco -
nomic a s well  a s a n educationa l cas e fo r th e us e o f distanc e education . 
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Conditions o f succes s ca n b e identified ; amon g th e mos t significan t ar e th e DISTANC E 
need to tie the work o f distance education closel y to the regular work o f min- EDUCATIO N 
istries, schools an d colleges , t o b e sensitiv e t o th e need s o f students , an d t o 
bring appropriate expertis e and professionalis m t o the design an d implemen -
tation o f distance-educatio n programmes . 

Distance education  at  the  UWI 
The University of the West Indies has several years experience of teacher edu -
cation throug h th e UWIDITE system. The UWI , in it s efforts t o expan d facili -
ties and programme s fo r distanc e education , ha s se t up a  Distance Educatio n 
Unit whic h report s t o th e Pro-Vic e Chancello r fo r Academi c Affairs . Th e 
Distance Education Newsletter  (April 1995 ) lists five roles of the Unit . 

• T o work wit h an d guid e academi c staf f a s they develo p an d edi t 
distance educatio n materials , providing a  pedagogical inpu t to tha t 
process, an d t o arrange th e production an d distributio n o f teachin g 
materials 

• T o set up , supervise an d monito r studen t tutoria l an d suppor t service s 
in co-operation wit h campu s an d non-campu s academi c staff . The Uni t 
will manage al l aspects o f thi s work includin g th e use o f UWIDITE 

• T o ac t as the first point o f reference fo r distanc e educatio n students , 
ensuring tha t an y student difficultie s ar e resolved a s rapidly a s possibl e 
by academi c o r administrativ e staf f a s appropriat e 

• T o have responsibility fo r th e qualit y o f al l University distanc e 
education activitie s 

• T o undertake formativ e evaluatio n o n distanc e educatio n activities . 

New distanc e educatio n course s tha t ar e bein g planne d b y th e UW I includ e 
first yea r course s i n English ; preliminar y course s i n mathematics , biology , 
chemistry an d physics ; a  new certificat e i n educationa l administration , articu -
lating with a n eventua l B.Ed , availabl e through distanc e education . 

Training i s bein g planne d i n th e developmen t o f teachin g materials ; th e 
techniques o f tutorin g an d counselling ; th e productio n o f prin t an d 
audio-visual materials ; an d skill s developmen t fo r effectiv e deliver y o f 
distance education . 

Some of the lessons learned fro m th e project s t o date ar e as follows : 
• mor e attention shoul d b e given t o putting i n place appropriat e 

administrative structure s 
• greate r us e should b e mad e o f non-prin t medi a i n so fa r a s this is 

feasible 
• countrie s coul d benefi t fro m informatio n o n an d sharin g o f materials, 

especially material s develope d i n third world countrie s 
• considerabl e scope exist s fo r trainin g i n distance educatio n technique s 
• communicatio n infrastructure s (audio-conferencing , compute r 

networking) ca n greatl y enhanc e teache r educatio n by distanc e an d a t 
the low technology en d o f the scale are no t a  costly investment . 

Teacher educator s were aske d t o conside r th e following : 
• regiona l an d Commonwealt h co-operatio n i n teacher educatio n b y 

distance (especiall y sharin g o f experiences , expertis e an d materials ) 
• th e potentia l fo r off-shor e distanc e educatio n programme s fo r thos e 

countries lackin g the tertiary educatio n infrastructur e 
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CARIBBEAN ISSUE S •  productio n of quality materials cost-effectively, includin g non-print 
AND DEVELOPMENT S material s 

• sustainabilit y of programmes 
• accreditatio n o f teacher education programmes 
• th e teacher education curriculum - th e need for a change to match the 

realities of the present and the future 
• continuin g and professional education . 
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Distance teaching  at  the 
University of Guyana 

For som e thre e decade s th e Ministr y o f Educatio n o f Guyan a conducte d b y 
radio a  programm e calle d Broadcas t t o Schools . I t was aire d dail y fo r abou t 
one hour , an d wa s focuse d a t th e primar y schoo l pupil s level . I t was volun -
tary fo r schools , an d teacher s wh o listene d wit h thei r pupil s wer e aske d t o 
complete a n evaluatio n questionnair e o n th e programme . 

More recently ther e was Spanis h by Radi o in the mid-80s which sough t t o 
improve teache r effectivenes s i n th e teachin g o f Spanish . Eac h programm e 
was in two parts . The first part focused o n foreign languag e methods , and o n 
feedback o n students ' performanc e a t CXC . During th e secon d par t a  begin -
ners' Spanis h cours e wa s taught , s o tha t teacher s coul d not e ho w t o appl y 
certain teachin g techniques , an d als o to teach thos e persons who wer e inter -
ested i n learning Spanish . Homewor k wa s give n and , a t times , student s wh o 
listened turne d i n thei r assignmen t throug h th e mail . I t wa s marke d an d 
returned b y mail . Participation o f students was totall y voluntary . 

Round abou t 1987 , the Institut e o f Adult an d Continuin g Educatio n (IACE ) 
took the initiative to get into distance teaching. There were several radio pro-
grammes aire d with a  view to sensitising th e genera l publi c abou t th e natur e 
and function o f distance teaching, and th e role i t could play in improving th e 
availability of education acros s the nation . 

It was very appropriate fo r IAC E to move i n this direction since the institu -
tion alread y ha d centre s i n variou s part s o f th e country , wher e face-to-fac e 
teaching wa s generall y done . Takin g o n boar d thi s ne w initiativ e wa s th e 
natural thin g t o do . Wit h significan t assistanc e fro m th e Commonwealt h o f 
Learning (COL) and the British Council, in the form of teleconferencing equip -
ment, books , manuals , compute r diskettes , IAC E was abl e t o launc h it s first 
formal distanc e teaching course in December 199 3 - th e pre-university English 
course. A  number o f cours e writer s wer e traine d throug h a  serie s o f work -
shops, wit h resourc e person s draw n fro m externa l agencies , an d fro m th e 
University o f Guyan a itself . A resource perso n fro m th e Educationa l T V Unit 
of the Ministry of Education, Trinidad and Tobago, conducted a  workshop o n 
scripting an d producin g material s fo r television an d video . 

The Distance Teaching Projec t a t the Universit y was als o enhance d b y th e 
visit an d subsequen t repor t t o th e Commonwealt h o f Learning , o f a  consul -
tant brought into Guyana to advise on distance teaching. In addition there was 
collaboration betwee n IAC E an d UWIDIT E an d TEXTBOOK S FO R AL L 
project. 

Such background informatio n i s important for understanding the role which 
IACE i s competen t t o pla y i n th e developmen t o f distanc e teachin g a t th e 
University of Guyana . 

Recently, an ideal situation presented itsel f to the Faculty of Education, on e 
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CARIBBEAN ISSUE S whic h would make the Faculty take a very firm decision to offer programme s 
AND DEVELOPMENT S b y distance teaching. Some trained teachers from a  remote region took the ini-

tiative t o approac h th e Ministry o f Education , askin g fo r a  distanc e teachin g 
programme which would help them to obtain the Cert. Ed./B.Ed. degree fro m 
the University of Guyana. This was an important development since it was the 
target group tha t was taking the initiative , an importan t facto r i n a successfu l 
distance teaching project . Thi s development adde d impetu s t o a  decision th e 
Faculty ha d mad e earlie r t o offe r th e Nurser y an d Primar y Cert . Ed . pro -
gramme by distance education to another group of teachers in another region . 
The University plans to begin with three core courses on issue s in education , 
classroom testin g an d measurement , an d Englis h grammar , comprehensio n 
and compositio n skills . The mode l i s to be a  combinatio n o f distanc e teach -
ing and face-to-face teaching . 

The Facult y wil l be holdin g a  series o f workshops t o increas e th e numbe r 
of staf f member s wh o hav e skill s i n writing text s fo r teachin g a t a  distance . 
The steps to be followed i n the production o f materials are those which hav e 
been use d elsewhere : 

• determin e structure o f course from existin g curriculu m 
• identif y objective s 
• prepar e cours e outline i n unit s 
• selec t medi a fo r uni t 
• decid e on forma t 
• mak e prototyp e 
• tes t and revise as necessar y 
• reproduc e materia l i n bulk 
• mak e use of materials (through students ) 
• evaluat e and asses s feedbac k 
• us e informatio n fro m feedbac k t o infor m programme/cours e plannin g 

The range of materials which are to be considered for inclusion i n the 'packet ' 
(and which are to be phased i n if necessary) include : audio cassettes ; instruc-
tional kits ; radi o programmes ; self-instructio n kits ; stud y guides ; an d vide o 
tapes. 

The deliver y syste m i s to be ver y closel y examined . Decision s hav e t o b e 
taken whethe r t o post , take , broadcast , telephone , us e teleconferencing , o r 
present materia l a t study centre s etc . These decision s influenc e no t onl y th e 
nature of the learning materials, but also the kinds of assignments and assess-
ment procedure s t o be employed . I n preparin g it s materials,  th e Facult y ha s 
to take int o consideration wha t th e research say s about learne r drop-out . 

• Cours e factors -  conten t no t being wha t was expected , o r overloade d 
with to o much materia l t o be covere d i n too littl e time by what i s 
mainly self-directed learnin g 

• Institutiona l factor s -  no t enoug h tuition/counsellin g available , inade -
quate facilities , disorganise d schedule s 

• Learnin g environment -  illness , accident , job change , unemployment , 
different responsibilitie s 

• Learner' s approach t o learning - learne r perceive s self a s not cleve r 
enough, o r being too old to learn; he/she may have difficulty usin g 
tests, writing assignments ; there may be lac k o f confidence i n ability to 
pass examination s 

• Motivationa l factor s - coursewor k i s associated with a  goa l which i s 
no longe r desirable or necessary, o r which ha s been achieve d i n a 
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different way ; anothe r goa l may have take n priority , o r better opportu - DISTANC E 
nities to fulfi l th e need ma y have been provide d o r offered elsewhere . EDUCATIO N 

With all the foregoing consideration s in mind, there is need for formative eval -
uation a t every stage in the production o f materials - planning , development , 
dissemination an d implementation , an d summative evaluation. The University 
is workin g toward s launchin g th e programm e b y th e academi c yea r 1995 . 
Although som e fundin g i s available throug h th e Faculty' s ow n budget , ther e 
is definitely a  need fo r muc h additiona l funding . 

Areas fo r clos e attentio n a s th e Universit y implement s th e programm e 
include: 

• th e kinds o f 'entr y requirements ' which wil l be advocated . Wil l thes e 
be onl y or purely academic , o r wil l factors pertainin g t o maturity an d 
self disciplin e be included ? 

• th e possible effect s o f the distanc e teaching rout e fo r obtainin g th e 
Cert.Ed. o r B.Ed . 

• movemen t o f materials , an d communicatio n system s 
• competin g course s offere d b y othe r institution s i n Guyan a 
• designin g appropriat e 'global ' evaluation procedure s 
• organisatio n o f the practicu m - school-based/institution-base d 

combination. 
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The Commonwealth of 
Learning and  teacher 
education 

Background 
Many countrie s hav e begu n t o experienc e th e effec t o f a  shortag e o f ade -
quately traine d teacher s t o mee t effectivel y th e expandin g educationa l need s 
of thei r citizens . Thi s phenomeno n i s by n o mean s confine d t o developin g 
countries althoug h i t i s undoubtedly encountere d wit h th e greates t intensit y 
there. A s Perrato n (1993 ) s o aptl y sum s i t up , 'publi c pressure s t o wide n 
opportunities for schooling, and the very success of ministries in opening new 
schools i n respons e t o thi s pressure , mea n tha t demand s fo r schoolin g hav e 
run ahea d o f th e suppl y o f teachers . Teache r shortage s hav e bee n com -
pounded b y attritio n a s teacher s hav e lef t a  professio n whos e relativ e statu s 
and income have declined in many countries over the last two decades'. Faced 
with thi s proble m governments , t o quot e Perrato n further , 'hav e adopte d a 
variety o f strategies fo r expandin g th e supply o f teachers , raisin g the morale , 
supporting thei r wor k an d improvin g thei r skills . On e o f thos e strategie s 
involves usin g distanc e education' . 

By th e tim e th e Commonwealt h o f Learnin g (COL ) cam e int o bein g i n 
September 1988 , severa l Commonwealt h countrie s wer e alread y employin g 
distance educatio n technique s i n teache r education . Example s abound . On e 
has onl y t o turn t o Distance  Education for Teacher  Training, th e publicatio n 
edited by Perraton t o which CO L contributed bot h financia l suppor t an d pro-
fessional advice , fo r confirmatio n o f this . In electin g t o includ e teache r edu -
cation amon g it s top prioritie s i n it s first strategic plannin g period , CO L was 
thus doin g n o mor e tha n respondin g t o a  critica l an d urgen t nee d tha t ha d 
been cited as such by many developing countries of the Commonwealth, wh o 
had come to realise that conventional method s by themselves were no longe r 
capable of coping, not only with the issue of quantity of teachers but also with 
their quality . 

The capacit y o f distanc e educatio n t o addres s quantit y i s perhaps eas y t o 
comprehend, an d indeed it s credentials in this regard are pretty well acknowl-
edged. On th e other hand i t is not often recognise d ho w muc h distance edu -
cation i s also capable o f addressing th e issu e o f qualit y i n teacher education . 
The way s i n which thi s ca n b e achieve d hav e bee n summarise d i n th e COL 
brochure, COL  and Teacher  Education, bu t they are reproduced her e for eas e 
of reference . 

'First: the use o f centrall y produce d distanc e educatio n materials,  tha t ca n b e 
updated quickly , ensure s tha t al l teacher s receiv e th e sam e standar d materi -
als. This strengthens genera l academi c background an d improve s the subjec t 
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matter competenc e o f th e teacher s ensurin g tha t the y hav e th e capacit y t o DISTANC E 
perform wel l durin g training and i n the classroom. EDUCATIO N 

Second: th e applicatio n o f distanc e educatio n i n teache r trainin g introduce s 
prospective teacher s t o ke y learnin g an d teachin g skill s associate d wit h th e 
educational medi a an d technologie s whic h the y themselve s ca n us e i n thei r 
own classrooms . 

Third: with mor e academi c theor y an d conten t taugh t throug h distanc e edu -
cation, teacher s i n trainin g (will ) hav e mor e tim e t o emphasis e face-to-fac e 
practice teaching . The teache r wil l als o have mor e opportunitie s t o focu s o n 
the content instruction , t o organise and manage learning, and to evaluate an d 
motivate learner s i n a  manner tha t promote s self-relianc e i n learning. ' 

From both a  quantitativ e an d a  qualitativ e perspectiv e therefore , th e empha -
sis whic h CO L chos e t o accor d teache r educatio n fro m it s inceptio n wa s 
clearly justified. Nonetheless , th e assistanc e which CO L could provid e had t o 
conform with the declared objectives and functions o f the organisation as con-
tained i n the Memorandum of  Understanding  establishin g it s existence . 

On this basis, it was decided that COL's assistance would include , inter  alia: 
• establishin g an d strengthenin g th e necessary infrastructur e t o suppor t 

distance educatio n system s 
• facilitatin g th e productio n an d exchang e o f course material s 
• plannin g an d developmen t o f materials fo r th e trainin g o f science an d 

mathematics teacher s by distanc e 
• facilitatin g inter-institutiona l link s and co-operatio n 
• acquisitio n an d us e o f modern technology . 

Interventions and  assistance  from  COL 
In what follows , som e o f th e intervention s tha t CO L has mad e i n suppor t o f 
teacher educatio n i n the Caribbea n an d elsewher e i n the Commonwealt h ar e 
described, issue s an d concern s i n deliverin g teache r educatio n b y distanc e 
which thes e experiences have revealed ar e discussed, an d a  few observation s 
made abou t th e challenges an d opportunitie s fo r th e Caribbean region . 

The Jamaica pilot projec t 
Perhaps the most varied and extensive support given by COL to a project con -
cerned with teacher education by distance i s that provided to the pilot projec t 
in Jamaica, designe d t o upgrade fro m a  UWI certificat e t o diplom a qualifica -
tion som e 17 0 primar y teachers . Th e Jamaic a pilo t commende d itsel f o n 
several grounds . Relativ e to th e population , th e size o f th e teache r cohor t t o 
be traine d wa s considerable , on e estimat e puttin g i t a t aroun d 7,000 , an d s o 
it was critica l t o find  an alternativ e an d complementar y approac h t o the con -
ventional method , whic h by itsel f was obviously inadequat e to address a  task 
of such magnitude. Secondly, the particular project , starting as it was with cer -
tificate holders , avoide d th e issu e o f accreditation , whic h coul d wel l hav e 
been a  factor t o contend with had on e been startin g with untraine d teachers . 
This starting point als o meant tha t there was already a n approved curriculu m 
on which t o base distanc e teachin g materials . Thirdly, th e pilo t involve d stu -
dents wh o ha d electe d t o d o th e diplom a b y distance , s o on e coul d b e 
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assured o f a  fairl y hig h leve l o f motivation . Fourthly , th e Ministr y ha d o n it s 
staff a  fe w peopl e wh o wer e familia r wit h distanc e education , s o a  nucleu s 
existed t o build o n fo r purpose s o f implementation . Finally , an d no t leas t o f 
all, the Ministry of Education was committe d t o the projec t whic h coul d thu s 
count o n mora l an d logistical , eve n i f not necessaril y financial , support . 

The pilo t projec t wa s th e subjec t o f a  specia l consultanc y sponsore d b y 
COL, an d wa s designe d wit h th e ful l participatio n o f Jamaican educators . I t 
was launche d i n 1991 , and durin g th e perio d 1991-199 3 COL' s assistanc e t o 
the projec t included , inter  alia: 

• professiona l assistanc e with th e development , productio n an d printin g 
of learning material s i n English, science , mathematics , socia l studies , ar t 
and craft , an d musi c (the actua l writing o f the material s was don e b y 
Jamaicans) 

• provisio n o f deskto p publishin g equipmen t 
• trainin g fo r tutor s and distanc e educatio n manager s 
• provisio n o f reference text s and cours e material s includin g a  complet e 

video series o n effectiv e teachin g 
• suppor t service s for students . 

A detailed evaluation of the project i s yet to be undertaken, but on the surface 
it appears t o have been modestl y successful . O f the 17 0 students who bega n 
the programme , 14 1 presented themselve s fo r th e UW I examination i n 1993. 
Ninety on e wer e successfu l a t th e first  attemp t wit h on e obtainin g honour s 
and 4 3 credit , a  resul t whic h compare d favourabl y wit h tha t fo r th e conven -
tional students . Base d o n thi s outcome , th e Ministr y ha s enrolle d a  furthe r 
batch o f students , an d intend s t o incorporat e distanc e educatio n a s a  perma -
nent featur e o f it s teacher educatio n programmes . 

University o f Makerere , Ugand a 

Perhaps mor e extensiv e fro m a  financial  poin t o f view ha s been th e suppor t 
given t o teache r educatio n a t th e Universit y o f Makerere . Wit h COL' s help a 
B.Ed, programm e wa s launche d a t Makerer e i n 1992 . COL' s assistanc e too k 
the for m o f facilitatin g th e transfe r o f th e material s o f th e entir e B.Ed , pro -
gramme at the University of Nairobi to Makerere, and in providing training for 
course editors , writers an d tutor s usin g resourc e person s fro m th e Universit y 
of Nairobi . Th e trainin g programme , aime d a t developin g self-reliance , ha s 
already begu n t o yiel d results , an d Makerer e personne l hav e bee n adaptin g 
the Nairob i courses , wher e necessary , i n orde r t o improv e thei r appropriate -
ness t o the Uganda environment . 

Zimbabwe 

COL's interventio n i n helpin g t o strengthe n th e in-servic e teache r educatio n 
programmes fo r th e secondar y schoo l syste m i n Zimbabw e i s typica l o f th e 
systematic stag e b y stag e an d participator y approac h tha t i t considers essen -
tial fo r th e success o f such projects . I n April/May 1992 , two CO L consultants 
worked wit h tw o Ministr y official s t o prepar e a  repor t an d a  5-yea r imple -
mentation plan regarding in-service teacher training by distance in Zimbabwe. 
The report, 'Distance Learning in Zimbabwe: An implementation repor t on the 
establishment o f external degree courses for secondary school teachers and of 
a programm e o n educationa l managemen t trainin g an d supervision ' wa s 
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adopted b y th e Ministry , an d i n November/Decembe r 199 2 a  CO L staf f DISTANC E 
member worke d wit h Zimbabw e official s i n formulatin g plan s fo r a  series o f EDUCATIO N 
training and orientation workshops a s a prelude t o launching the project . The 
Zimbabwe projec t bega n i n 1993 , and onc e agai n the University of Nairobi i s 
playing a  crucia l rol e i n th e provisio n o f material s an d resourc e person s fo r 
training. 

Establishing infrastructure s 
COL's assistance i n teacher education , a s earlier stated , ca n range fro m estab -
lishing and strengthening the necessary infrastructur e t o support distanc e edu -
cation system s t o simpl y facilitatin g inter-institutiona l link s an d co-operation . 
Sometimes i t is as small as providing desktop publishing equipment an d asso-
ciated training so a s to facilitat e th e loca l productio n o f learning materials , o r 
as larg e a s puttin g i n plac e a  networ k o f audio-teleconferencin g units . I n 
Guyana, CO L is in the fina l stage s o f linkin g u p eigh t audio-teleconferencin g 
sites i n different part s o f th e country . I n Kenya a n audio-graphic s teleconfer -
encing syste m ha s bee n installe d whic h link s severa l learnin g centre s o f th e 
University o f Nairobi . Th e Solomo n Island s Distanc e Educatio n Networ k 
(SIDEN) is an audio-teleconference syste m established by COL which links the 
College fo r Highe r Educatio n an d th e US P Universit y Centr e wit h seve n 
provincial centre s o n th e oute r island s o f th e Solomons . Loca l personne l i n 
Mauritius have installed a  conference bridg e and equipmen t supplied b y COL 
for severa l audio-conferenc e site s there . 

Except i n the case of Kenya, where the installation o f the audio-conferenc -
ing networ k wa s specificall y geare d toward s improvin g th e efficienc y o f 
course delivery i n the B.Ed, programme, these infrastructures wer e not specif-
ically establishe d fo r th e purpose s o f teache r education . Thi s i s o f cours e 
immaterial. Wha t matter s i s tha t i n Guyana , Mauritiu s an d th e Solomo n 
Islands, with S t Lucia soon t o be i n a  similar position , a n infrastructur e exist s 
for enhancin g th e deliver y o f teache r educatio n programme s b y distance . 
What i s more, the equipment , whic h was designed especiall y fo r CO L for us e 
in Third World countries , i s robust, reliable , eas y t o operat e an d inexpensiv e 
to run . 

The trainin g o f person s a s cours e writer s an d editors , a s instructiona l 
designers, a s tutors, and a s distance education administrator s i s crucial t o any 
attempt t o establis h distanc e educatio n programme s and , eve n mor e impor -
tantly, t o sustai n the m i n a  self-relian t manner . Th e trainin g o f distanc e edu -
cation personnel , severa l i n th e specifi c contex t o f project s dealin g wit h 
teacher education , ha s been on e o f three top priority functions o f COL during 
its first year s of existence. Overall , 1 6 regional trainin g workshops hav e bee n 
held a t which approximatel y 30 0 distance educators were traine d a s potentia l 
trainers, i n additio n t o 1 5 nationa l workshop s involvin g som e 37 5 distanc e 
education trainees . I n th e Caribbean , al l tol d 8 7 person s hav e s o fa r bee n 
trained through regiona l workshops an d 64  at the national level . The regiona l 
workshops focused largel y on 'trainin g the trainer' and topics included cours e 
adaptation, cours e desig n an d developmen t fo r audio-conferencing , studen t 
support services , an d computer s i n distanc e education . Nationa l workshop s 
have include d cours e desig n an d developmen t i n bot h Guyan a an d Jamaica 
where material s were being developed locally , deskto p publishing i n Guyana 
and S t Lucia an d th e us e o f computer s i n managemen t i n S t Lucia. Althoug h 
there ha s bee n n o direc t attemp t mad e t o measur e th e impac t o f thes e 
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CARIBBEAN ISSUE S trainin g initiative s i n th e Caribbean , ther e ar e a t leas t tw o instance s wher e 
AND DEVELOPMENT S trainin g workshops hav e bee n convene d b y nationa l institutions , i n Guyan a 

and Jamaica respectively , using local resource persons. One can perhaps infe r 
from thi s tha t ther e no w exist s a t leas t a  smal l cadr e o f person s capabl e o f 
helping distance education t o advance i n the Caribbean , whos e expertis e can 
be draw n upo n b y countrie s i n the region . 

An important contribution tha t COL has always seen itsel f making is in facil-
itating acces s b y institutions/countrie s t o availabl e learnin g materials , thu s 
sparing the m th e ofte n unnecessar y an d expensiv e tas k o f developin g mate -
rials from scratch . A good dea l o f teache r educatio n lend s itsel f t o transfe r o f 
materials from one country to another. Such transfers serve a number of usefu l 
purposes. They ca n be a  stop-gap whil e a  countr y o r institutio n develop s it s 
own materials , enablin g thi s latte r exercis e t o b e carrie d ou t i n a n orderly , 
more leisurely and professional manner . On the other hand, the materials may 
be s o clos e t o th e recipien t country's/institution' s requiremen t tha t onl y a 
certain amoun t o f relativel y inexpensiv e adaptatio n i s needed . Ofte n thi s 
adaptation ca n be reinforced b y the use of carefully prepare d stud y guides to 
accompany the materials. But even i f they are not used for either of these pur-
poses, transfer material s can serve effectively a s models for th e inexperience d 
course writer/designer, o r as reference an d resource material s to complemen t 
the loca l product . 

Surprisingly, no t many countrie s tha t CO L has worked wit h i n the deliver y 
of teache r educatio n b y distanc e hav e electe d t o us e existin g material s fro m 
other countries, preferring o n the whole to develop their own even where the 
resources were clearly lacking to produce material s of the kind o f quality tha t 
was desirable . To a large extent , therefore , COL' s role in materials acquisitio n 
and development i n teacher education, a s exemplified b y our interventions in 
Guyana an d Jamaica, ha s focuse d o n helpin g t o improv e th e qualit y o f loca l 
production, throug h trainin g o f cours e personnel , externa l revie w o f materi -
als, and provisio n o f exemplars . 

There hav e been a  few notabl e exception s i n relatio n t o th e us e o f exter -
nal materials, due in large part to the pro-active approach th e organisation has 
taken regardin g assistanc e toward s improvin g th e teachin g o f scienc e an d 
mathematics, particularl y a t primary level . 

Thus CO L has i n recen t time s purchase d th e right s fo r resourc e material s 
developed i n the UK for helpin g to improv e th e teachin g o f primary science . 
The material s 'Succes s wit h Primar y Science ' an d 'Succes s wit h Managin g 
Primary Science ' hav e bee n distribute d t o te n selecte d site s i n th e 
Commonwealth fo r us e an d feedback . Amon g thes e ar e th e Rudranat h 
Capideo Learning Resource Centre in Trinidad and Tobago, the College of the 
Bahamas, Belize Teachers' College , and th e Dominican Ministr y of Education. 
In additio n 7 0 scienc e video s produce d b y Encyclopedi a Britannic a (USA ) 
have been sent to some ten different location s in the Caribbean. Most recently 
COL has entered int o an agreemen t with Canterbur y Chris t Church Colleg e in 
Kent, U K to enabl e th e College' s Diplom a 'Managin g Primar y Science ' t o b e 
reproduced and used in developing countries. It is anticipated that at least one 
Caribbean countr y wil l be supplied wit h th e materia l fo r trial . 

No teacher educatio n programm e thes e day s ca n be regarde d a s complet e 
if i t doe s no t includ e a t th e ver y leas t a n orientatio n o n distanc e educatio n 
and it s associated technologies . Materials fo r thi s purpose ar e no t eas y to lay 
hands on , an d a s a  consequence , i n 1992 , CO L embarke d o n a  projec t t o 
develop a  serie s o f trainin g modules , 'Communicatio n fo r Trainers' . Initiall y 
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there was to be a n introductor y generi c module , serving a s a  commo n intro - DISTANC E 
duction, an d a  serie s o f cas e studie s designe d t o hel p trainer s choos e com - EDUCATIO N 
munication mode s appropriat e t o thei r own circumstance s an d thos e o f thei r 
students. The case studies were t o be develope d o n a  regional basis . 

In th e event , becaus e th e cos t involve d wa s beyon d COL' s limite d 
resources, i t was decide d tha t CO L would produc e th e introductor y generi c 
module only , leavin g th e responsibilit y o f developin g th e particula r cas e 
studies t o th e respectiv e regions . Th e module , whic h ha s no w bee n com -
pleted, was developed fo r CO L by a consortium o f Adelaide College of TAFE, 
the University o f South Australia and Queensland Distance Education College , 
under th e co-ordinatio n o f a  COL consultant. I t i s expected tha t i t will find a 
place in , an d mak e a  neede d contributio n to , existin g an d planne d teache r 
education programmes , whethe r o f a  distance o r face-to-fac e nature . 

Reference ha s already been mad e t o the tendenc y fo r countrie s t o embar k 
on developin g thei r ow n teache r educatio n programme s fro m scratch . Som e 
of this can be attributed to the not-made-here syndrome, but one suspects that 
lack o f informatio n o n existin g initiative s elsewher e i s also a  major contribu -
tory factor . Fo r thi s reason , an d becaus e o f the convictio n tha t severa l head s 
working alon g the same lines are invariabl y bette r tha n one , CO L has sough t 
to emphasise the promotion o f inter-institutional links and co-operation, espe -
cially South-South co-operation . 

The benefit s tha t teache r educatio n a t th e Universitie s o f Ugand a an d 
Zimbabwe ar e deriving fro m th e co-operation thes e institution s ar e receivin g 
from th e University o f Nairobi with COL's help have already been mentioned . 
Both universitie s were abl e to launch, without delay , a  B.Ed, using Universit y 
of Nairob i materials,  whil e employin g expertis e fro m th e latte r universit y 
to hel p t o modif y th e material s an d develo p other s mor e finely  tuned t o th e 
circumstances an d environmen t o f Uganda an d Zimbabw e respectively . 

A more ambitiou s co-operativ e project , whic h ha s sought t o capitalise o n th e 
experience and expertise of the National Teachers' Institute in Nigeria in deliv-
ering teache r educatio n b y distance , i s the establishmen t o f a  satellit e com -
munication lin k betwee n th e Gambia , Ghana , Nigeri a an d Sierr a Leone , an d 
the COL headquarters in Canada. The link is to be used to facilitate the sharing 
and exchang e o f idea s an d material s related t o the administratio n an d opera -
tion o f teache r educatio n programme s b y distance . To establis h th e commu -
nication link , CO L has bee n workin g i n collaboratio n wit h th e Volunteer s i n 
Technical Assistance (VITA) , and i n co-operation wit h the SATELIFE organisa-
tion, t o provide th e equipmen t fo r a  satellite networ k base d o n pocke t radi o 
and low-earth-orbitin g satellit e (LEO ) technologies . Approva l o f licensin g fo r 
the respectiv e groun d stations , especiall y i n Nigeria , ha s severel y delaye d 
completion o f the project, but to date installation of the ground station serving 
COL headquarters ha s been complete d an d through SATELIFE , which alread y 
has licensed ground stations in the Gambia and Ghana , COL is equipping ter -
minals to link with SATELIFE' s stations for joint access to the satellite. Despite 
the delay , the link when establishe d wil l be worth i t and wil l provide an effi -
cient an d inexpensiv e mean s fo r th e fou r Wes t Africa n countrie s t o poo l 
resources in teacher education and other fields, and to be able to draw on th e 
resources availabl e from CO L as well. 

A totall y differen t kin d o f co-operatio n whic h CO L ha s bee n tryin g t o 
promote i s exemplifie d b y th e pilo t projec t bein g worke d ou t wit h th e 
Seychelles for offshore deliver y of teacher education . The project foresee s th e 
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CARIBBEAN ISSUE S Ope n Learnin g Agenc y (OLA ) o f Britis h Columbi a assemblin g a  men u o f 
AND DEVELOPMENT S appropriat e modules i n teacher education, draw n from differen t institution s in 

accordance wit h th e requirement s o f th e Seychelles , an d deliverin g thes e 
courses offshor e unde r COL' s auspices backed u p by periodi c tutorial s i n the 
Seychelles. Accreditatio n woul d b e provide d b y OLA . Th e projec t wa s 
inspired b y th e ad  hoc  distanc e educatio n degre e programm e offere d i n S t 
Vincent an d th e Grenadine s b y th e Universit y o f Waterlo o whic h wa s suc -
cessful whil e i t lasted , bu t coul d no t b e maintaine d whe n th e Universit y o f 
Waterloo found i t could no longe r subsidise it . In principle there i s no reaso n 
why i n th e Caribbean , fo r instance , UW I o r U G coul d no t provid e a  simila r 
service t o th e smal l island s o f th e region , an d th e lesson s learne d fro m th e 
COL pilot wil l be usefu l i n thi s regard . 

There i s no longe r an y doub t i n educatio n circle s i n th e Caribbea n an d else -
where o f th e immens e potentia l o f distanc e educatio n t o addres s th e prob -
lems of training and re-trainin g o f teachers . Jamaica, Guyan a an d Beliz e have 
already embarked o n thi s course, an d severa l othe r Caribbea n countrie s hav e 
plans o n th e drawin g board . A  similar enthusias m t o appl y distanc e educa -
tion t o teache r educatio n exist s i n othe r part s o f th e Commonwealth , an d 
Perraton (1993) describes case studies of programmes i n Tanzania, Zimbabwe , 
Sri Lanka, Nigeria , Pakistan , Australi a an d th e UK, representing a  select cross -
section o f some o f the endeavour s i n thi s field . 

Issues and concerns 
While as advocates of distance education CO L are understandably encourage d 
by it s rapi d adoptio n b y s o man y newfoun d adherent s t o th e caus e amon g 
developing countrie s o f the Commonwealth, th e experiences o n th e whole of 
where i t has been use d i n thes e countrie s hav e raise d certai n issue s an d sig-
nalled some concerns. Some of these derive from th e failure t o appreciate tha t 
distance education i s not synonymous wit h correspondence education ; other s 
from a  lack o f the systematic plannin g an d organisatio n tha t ar e importan t t o 
all educational endeavours , bu t absolutely critica l t o a  system whose essentia l 
characteristic i s a separation o f the studen t fro m th e teacher . 

Foremost amon g th e concern s i s the inadequat e tim e an d resource s bein g 
devoted t o th e developmen t an d productio n o f learning materials , a  situation 
that i s mor e ofte n th e nor m tha n th e exception . Ye t goo d qualit y learnin g 
materials ar e th e fundamenta l requiremen t o f goo d distanc e education . 
Writing i n th e specia l issu e o f th e International  Newsletter  on  Chemical 
Education devote d t o chemistr y an d distanc e learning , Ashmor e an d Taylo r 
emphasised th e importan t featur e o f self-instructio n writte n material s a s 
prompting student s t o interac t wit h i t rathe r tha n allowin g passiv e reading . 
This the y observ e ca n b e achieve d 'b y tellin g student s th e objective s o f th e 
material, using an interactive friendly style , asking questions and setting prob-
lems wit h answer s tha t reassur e student s an d hel p the m t o identif y weak -
nesses i n understanding . Othe r medi a suc h a s computer-assiste d learning , 
video an d audi o tapes , hom e laborator y kit s an d compac t dis c technolog y 
should b e similarl y interactive . 

It i s obviou s tha t mor e i s require d i n distanc e learnin g materia l tha n th e 
mere transcriptio n o f a  lectur e ont o paper . Th e elemen t o f desig n i s crucial , 
and th e concern i s the scarcity of good instructiona l designer s i n many devel -
oping countrie s o f th e Commonwealth , th e Caribbea n bein g n o exception , 
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and th e lac k o f an y urgenc y t o buil d u p a  cadr e o f suc h persons . I n th e DISTANC E 
Caribbean, a s elsewher e i n th e developin g Commonwealth , trainin g i n EDUCATIO N 
instructional desig n an d i n course writing an d editin g shoul d b e hig h amon g 
the lis t o f prioritie s fo r teache r education . Furthermore , wher e material s ar e 
produced locall y withou t th e benefi t o f good instructiona l desig n inputs , th e 
mechanisms o f external revie w o f the materials should be considere d obliga -
tory. Here, the Commonwealth o f Learning can be o f great assistance , a s was 
the cas e whe n i t supplie d a  consultan t t o revie w som e o f th e material s 
prepared locall y fo r th e teache r educatio n programm e i n Jamaica. 

Of cours e th e material s produce d fo r distanc e educatio n wil l onl y b e a s 
good as the curriculum on which they are based. Later in this paper some sug-
gestions fo r innovation s i n the teacher trainin g curriculu m ar e offered , bu t a t 
this poin t a  genera l observatio n ca n b e mad e whic h i s bes t capture d i n th e 
words of the Paul Hamlyn Foundation's National Commission o n Education in 
Britain, publishe d unde r th e titl e Learning  to  Succeed- 'B y the beginning o f 
the 21s t century no curriculum will be regarded a s acceptable unles s i t can b e 
shown t o mak e a  contributio n t o th e teachin g o f thinking' . I f w e ar e t o 
improve th e qualit y o f educatio n i n schools, teacher s wil l hav e t o be abl e t o 
respond creatively to the particular challenges which each classroom presents , 
and not be guided solely by a rote procedure learned in the process of acquir-
ing a certificate o r diploma . This means th e teacher educatio n curriculu m wil l 
have t o teac h the m t o think . Th e implication s o f thi s typ e o f curriculu m fo r 
the design o f distance learnin g material s are beginning t o be recognised . 

Kevin Smit h ha s pu t forwar d th e vie w tha t designin g distanc e educatio n 
programmes i s abou t choosin g betwee n alternatives , 'gettin g th e righ t blen d 
of element s o r findin g a  balanc e betwee n extreme s o n a  continuum' . H e 
identifies a t leas t fiv e such continu a o f choice : 

• choosin g betwee n institutiona l contro l o f th e teaching-learning proces s 
and studen t autonom y 

• providin g opportunitie s fo r bot h interactiv e an d independen t learnin g 
• combinin g traditiona l an d ne w form s o f teaching t o make th e mos t of 

the technology tha t i s now availabl e an d wil l be availabl e t o us in th e 
future 

• usin g th e medi a fo r th e dua l purpos e o f delivering th e 'message ' an d 
providing th e message , tha t is , giving suppor t t o student s 

• solicitin g th e 'best ' media-mi x availabl e t o us . 

Another concern ha s to do with the application o f distance education i n many 
developing countrie s where ofte n littl e attempt i s made to use a  mix of media 
in the desig n o f learning materials . The concern stem s from th e fac t tha t i t is 
now wel l establishe d tha t learner s benefi t fro m havin g informatio n presente d 
to them by more than on e medium, s o where this feature i s absent on e coul d 
argue tha t students ar e i n some way bein g short-changed . 

There ar e no w a  wid e variet y o f medi a fo r distanc e education , man y o f 
which ar e i n th e affordabilit y rang e o f th e majorit y o f developin g countries . 
Apart fro m printe d materia l o f differen t kinds , ther e i s audio-cassette , audio -
vision, teleconference , radio , television , interactiv e radio , interactiv e video , 
computer-aided learning , an d computer-mediate d learning , fo r example , 
electronic mail. If use i s to be made of the various media available to enhance 
distance learning , the n ther e clearl y ha s t o be a n adequat e cadr e o f person s 
trained i n the use o f media fo r thi s purpose . The reality to date i s that onl y a 
few developin g countrie s seem to be making a  systematic attempt to build u p 
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CARIBBEAN ISSUE S a  capacit y t o exploi t th e potentia l o f th e medi a fo r educatio n generally , an d 
AND DEVELOPMENT S fo r distance education i n particular. Training in the use of the media i s one of 

COL's priority objectives, but the magnitude of the task facing countrie s taken 
altogether i s such that COL can only scratch the surface o f the problem. I t can 
promote researc h an d demonstrat e goo d practice , bu t countrie s wil l them -
selves have to commit resources of their own, or seek t o access other source s 
of support, i f any serious impac t i s to be made . 

If the quality of learning material s i s often a  concern, th e quality of studen t 
support i n man y distanc e educatio n programme s give s eve n mor e caus e fo r 
alarm. Despite the fact tha t the experience of the Open University , and furthe r 
research sinc e then , hav e show n th e critica l importanc e o f goo d studen t 
support i n distanc e education , example s aboun d o f distanc e educatio n pro -
grammes wit h inadequat e level s o f tutoria l suppor t bot h qualitativel y an d 
quantitatively. Acces s t o librar y facilitie s i s ofte n minimal ; an d opportunitie s 
for students to meet with lecturers/teachers, a s well as with other students, are 
generally scanty . Often th e infrastructure t o permit interactivit y i s lacking, bu t 
even wher e i t does exist , teacher s an d student s alik e lac k th e necessar y ori -
entation an d instructio n t o make th e best us e o f th e medium . 

The issu e o f sustainabilit y o f distanc e educatio n programme s an d system s 
is on e whic h ou r experienc e suggest s i s no t bein g give n th e degre e o f 
consideration i t deserves . Newcomer s t o th e distanc e educatio n scen e i n 
particular, wh o ofte n rel y initially on assistanc e from multilatera l an d bilatera l 
aid agencies , generall y fai l t o mak e th e necessar y provisio n fo r takin g ove r 
programmes o f system s establishe d wit h outsid e aid . I n case s wher e 
programmes ar e starte d wit h loca l funding , th e latte r i s ofte n grossl y inade -
quate fo r th e purpose . Th e notio n tha t distanc e educatio n i s a  chea p optio n 
tends t o influenc e th e allocatio n o f resource s t o it . Advocate s o f distanc e 
education sometime s unintentionall y leav e th e impressio n tha t distanc e 
education shoul d b e embrace d becaus e i t i s a  goo d dea l cheape r tha n 
conventional face-to-fac e delivery . Distanc e educatio n i s certainl y cost -
effective, an d i n some cases i t is perhaps th e only route t o quality education . 
But th e initia l investmen t i n material s an d communication s infrastructur e i s 
invariably hig h eve n i f i t doe s no t ofte n matc h th e cos t o f constructin g ne w 
conventional educatio n facilities . 

Finally, i n thi s lis t o f issue s an d concerns , whic h i s by n o mean s exhaus -
tive, there is the matter of accreditation of distance education programmes and 
the associate d matte r o f parit y o f esteem . Withi n a n institutiona l framewor k 
efforts t o addres s thes e issue s ar e takin g th e for m o f integratin g distanc e 
education int o th e conventiona l system , an d creatin g wha t i s no w bein g 
described a s 'mixe d mode ' institutions . A t th e Universit y o f Waterloo , fo r 
instance, students ' transcript s d o no t indicat e whethe r course s wer e take n 
conventionally o r b y distance , an d man y institution s ar e goin g i n tha t 
direction. 

The proble m o f accreditatio n usuall y arise s wher e course s ar e take n b y 
distance from on e institutio n and recognitio n i s being sought fro m a  differen t 
one. I n teache r education , a  cas e i n poin t woul d b e course s offere d b y th e 
Ministry of Education throug h th e teachers ' colleges for which accreditatio n i s 
sought fro m th e loca l o r regiona l university . I t i s easy t o sa y tha t a  situatio n 
of this kind should no t be a  problem if , befor e th e courses are given, there is 
full consultatio n betwee n th e college s an d university , an d th e tetter's  agree -
ment to accredit i s obtained. But there are a number of factors tha t may make 
agreement difficul t t o achieve. There ca n be difference s o f opinion abou t th e 
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curriculum, an d th e ministry and teachers ' colleges may well be better placed DISTANC E 
to determin e wha t i s appropriate . Th e universit y ma y no t ye t hav e accepte d EDUCATIO N 
distance educatio n a s a  vali d alternative . An d eve n wher e i t has , question s 
could aris e abou t th e qualit y o f material s an d suppor t mechanism s fo r stu -
dents being provide d b y th e colleges . 

The Caribbean i s seeking to address the issu e of equivalencies an d accred -
itation generall y throug h th e establishmen t o f Th e Associatio n o f Caribbea n 
Tertiary Institution s (ACTI) , and th e mode l i s one whic h othe r region s migh t 
well emulat e t o advantage . ACTT s wor k understandabl y ha s bee n confine d 
initially t o equivalencie s an d accreditatio n i n th e conventiona l system , bu t 
with rapi d growt h o f distanc e educatio n i n th e regio n i t i s obviou s tha t thi s 
will have t o become a  critically importan t par t o f it s agenda. It s work wil l b e 
considerably simplifie d whe n al l courses/programme s a t tertiar y leve l i n th e 
region ar e modularised , an d when , i n th e cas e o f distanc e education , ther e 
exists a  sufficien t cadr e o f traine d person s t o produc e a s well  a s revie w dis -
tance learnin g materials . 

Future directions 
In keepin g wit h th e 'guidelines ' unde r whic h thi s pape r ha s bee n prepared , 
the final section deals with challenges and opportunities for the region in con-
nection with teacher education , an d with the use of distance education i n this 
regard. The order i n which the challenges an d opportunitie s i s presented i s in 
no way a  reflection o f thei r importanc e o r priority . 

Distance education i s now generall y accepte d t o be a  cost-effective mean s 
of addressin g th e issu e o f quantit y i n teache r education , an d thi s largel y 
accounts fo r it s rise to prominence i n this field. A big challenge now i s to us e 
distance educatio n t o achiev e quality , an d som e o f th e input s neede d hav e 
already bee n allude d to , such a s the qualit y o f th e learnin g material s (an d i n 
this contex t th e use of multimedia t o the extent tha t resources wil l allow) th e 
quality o f studen t support , th e qualit y o f communication s infrastructure , an d 
the mechanism s i n plac e fo r assessmen t an d accreditation . Th e challeng e i s 
magnified i f one put s i t i n th e contex t o f achievin g qualit y a t th e sam e tim e 
as reducing cost . There i s clearly scop e i n th e Caribbea n i n thi s regard fo r a 
greater leve l o f regiona l co-operation . Similaritie s i n th e curriculu m a t al l 
levels mea n tha t material s produce d b y on e countr y ca n b e share d wit h 
others, costly materials can be produced co-operatively , an d resource s gener -
ally can be poole d wher e goal s an d objective s ar e similar . 

Co-operation i n teache r educatio n b y distanc e i n th e Caribbea n coul d b e 
enhanced wer e th e regio n t o adop t a  regiona l strateg y i n distanc e educatio n 
which woul d see k t o rationalise the us e of resources , both huma n an d finan-
cial. Such a strategy would encompass co-operation i n three main areas: com-
munications infrastructure s fo r distanc e education ; material s production ; an d 
training o f distanc e educatio n specialists . O f these , perhap s th e mos t critica l 
from th e perspective o f co-operation , an d the one with the potential o f yield-
ing the highes t dividen d fro m a  joint approach , i s communications infrastruc -
tures. Th e succes s o f UWIDITE , b y definitio n a  regiona l endeavour , i s a n 
indication o f wha t ca n b e achieve d throug h regiona l co-operation , an d th e 
experience ca n b e buil t o n t o exploi t th e potentia l o f video-conferencin g 
which promise s t o be th e majo r vehicl e fo r communicatio n i n the nineties . A 
study commissione d b y CO L ha s demonstrate d th e economi c an d technica l 
feasibility o f a regional telecommunications network i n the Asia-Pacific region , 
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CARIBBEAN ISSUE S an d th e conclusion s fro m tha t stud y ar e jus t a s applicabl e fo r th e Caribbean . 
AND DEVELOPMENT S No t the least advantage of a shared, multi-use r network such as that propose d 

for th e Asia-Pacifi c i s th e collectiv e negotiatio n i t permit s wit h th e 'carriers ' 
over th e questio n o f tariff . I f developin g countrie s lik e th e Caribbea n ar e t o 
derive ful l benefi t fro m th e applicatio n o f communication s technologie s t o 
education, the n a  more favourable tarif f structur e (on e might eve n say a  con-
cessionary tarif f structure ) i s needed fo r educationa l purposes . This wil l onl y 
occur i f the volume o f traffi c exceed s a  particulat e threshold , henc e th e cas e 
in the Caribbea n fo r a  regiona l approach . 

It i s not only in regard to the medium tha t there are challenges and oppor -
tunities fo r th e Caribbean . Challenge s an d opportunitie s als o exis t i n respec t 
of th e message . A s distance education' s rol e i n the differen t level s o f educa -
tion expands , an d th e us e o f communication s technologie s become s a n 
accepted par t o f th e teaching/learnin g process , i t will soo n b e apparen t tha t 
the teachin g professio n require s mor e tha n th e unifor m cadr e o f person s 
being churne d ou t a t th e presen t time . Differen t person s wil l b e require d t o 
be trained to assume responsibilities fo r differen t task s which th e new system 
will demand. Som e persons wil l be cours e writers , some instructiona l design -
ers, whil e other s wil l be specialist s i n educationa l technology . Everyon e wil l 
need to have some introduction to distance education, and be conversant with 
the technique s o f facilitatin g independen t learnin g amon g students . Al l wil l 
have t o b e compute r literate . This mean s the n tha t a  significan t chang e wil l 
have t o be mad e t o the conventiona l teache r educatio n curriculu m t o enabl e 
these area s o f study t o be encompassed . 

All professional s ru n th e ris k o f obsolescence , an d thi s i s a s tru e o f th e 
teacher a s o f th e docto r o r engineer . Lifelon g learnin g fo r teacher s a s a n 
essential mean s o f maintainin g th e qualit y o f educatio n i n schools shoul d b e 
a declared objective o f the Caribbean a s of elsewhere. Difficul t a s i t would b e 
to enforce , on e ca n speculat e o n th e desirabilit y o f introducin g a  practic e o f 
licensing teachers , wit h th e renewa l o f licens e bein g conditiona l o n th e 
teacher havin g undergone on e o r othe r o f various refreshe r course s o n offer , 
after a  given time period. The operative words here are 'on offer' , fo r i t would 
be incumben t o n minister s o f educatio n t o ensur e tha t appropriat e course s 
and th e opportunitie s t o take them existe d fo r teachers . 

Various strategies fo r makin g the continuing educatio n o f teachers a  reality 
need t o b e explored , an d th e Caribbea n shoul d tak e th e lead  i n pioneerin g 
some of them. It goes without saying that distance education has a crucial role 
to play , an d i n particula r greate r us e o f televisio n an d vide o i n addressin g a 
mass audienc e coul d b e o f considerabl e advantage . Improvin g ho w t o teac h 
by using video recordings for illustrating good an d bad practices i s both inex -
pensive and effective, an d much wider use of this technique i s advocated. The 
development o f a  cadre o f 'resource ' teacher s t o enabl e eac h schoo l t o hav e 
in situ professiona l advic e an d on-goin g teache r training , a s wel l a s to serv e 
as distance education tutor s and conduit s fo r ensurin g tha t the conclusions of 
research ar e incorporate d int o classroo m practice , i s a n innovatio n tha t 
Caribbean countrie s ough t seriousl y t o contemplate . 

To reinforc e th e importanc e o f continuin g professiona l developmen t fo r 
teachers, th e followin g suggestion s pu t forwar d b y th e Nationa l Commissio n 
on Educatio n i n Britai n (loc.cit ) ar e wort h considering . Th e author s o f 
Learning to  Succeed recommend that : 

• al l schools , a s part o f their school developmen t plan , should hav e a 
policy fo r staf f developmen t 
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• al l teachers shoul d hav e a  persona l developmen t file  in the formulatio n DISTANC E 
of which the y should hav e ha d a n activ e role EDUCATIO N 

• ever y teache r shoul d b e entitle d t o two day s eac h year fo r INSET 
outside th e schoo l fo r persona l development . 

The Caribbean a s a  region, an d throug h th e various mechanism s fo r regiona l 
co-operation i n education tha t i t has established , ha s the capacit y t o pionee r 
innovative ways o f improvin g th e qualit y o f teacher s an d teache r education . 
It i s well placed t o exploi t collectivel y th e potentia l offere d b y distanc e edu -
cation an d it s associate d technologie s i n thi s regard . Wha t i s neede d i s th e 
humble but courageous acceptance o f the limitations of the nation state in the 
region i n managin g th e enterpris e o f educatio n i n th e approachin g daw n o f 
the 21s t century and , o n th e othe r side o f the coin , o f the immens e potentia l 
of regional co-operation to make the whole more than just the sum of its parts 
in this dynamic and rapidly changing area of endeavour. The Commonwealt h 
of Learnin g will , o f course , alway s b e read y t o b e a  par t o f th e pioneerin g 
process. 

In conclusion , educator s ow e i t t o th e teacher s o f th e regio n t o wor k 
together creatively to try and provide them with the knowledge and skills they 
need to tackle a job that is becoming increasingly more complex and difficult . 
They are , t o quot e fro m th e tal k give n t o th e Roya l Societ y o f Art s by Ala n 
Benjamin, '... . th e unsun g heroe s an d heroine s o f societ y today . The y ar e 
blamed fo r man y thing s outsid e thei r control ; the y wor k wit h outdate d 
resources; the y hav e bee n aske d t o confor m wit h prescriptiv e curriculu m 
which a t presen t stifle s innovatio n an d enquiry ; the y ar e increasingl y surro -
gate parents. In the best o f circumstances they can devote only a minimum of 
time to eac h studen t an d th e system oblige s the m t o "mas s educate" becaus e 
it i s simply impossibl e fo r eac h studen t t o lear n a t his/he r ow n pace' . Ala n 
Benjamin wa s describing the situation o f the teacher i n Britain, but i t is a sign 
of the commonalit y o f th e problem s o f teache r educatio n worldwid e tha t h e 
might well have been alludin g to the state of affairs i n the Caribbean. In con -
clusion, i t i s no t onl y regiona l co-operatio n fro m whic h th e Caribbea n ca n 
benefit i n tacklin g th e problem s o f teache r education , bu t als o internationa l 
co-operation and , more particularly , Commonwealt h co-operation . This is the 
raison d'être  o f agencie s lik e th e Commonwealt h Secretaria t an d COL . Th e 
Caribbean shoul d b e i n the vanguard i n ensuring tha t thes e agencie s ar e no t 
merely kept aliv e but given the necessary wherewitha l an d suppor t t o do th e 
kind o f jo b which th e futur e healt h o f educatio n i n th e regio n wil l increas -
ingly need fo r it s sustenance. 
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Values education 

Introduction 
Values and thei r transmissio n throug h educatio n coul d certainl y be classifie d 
as an issue , and one which i s world-wide. Most societies see the need to have 
a value system i n order t o give meaning to peoples' lives, and to ensure some 
measure o f stability and predictabilit y i n their relationship with othe r person s 
and th e environment . A  problem, however , i s tha t value s an d thei r transmis -
sion hav e ofte n bee n use d b y thos e i n authority such a s governments, head s 
of industr y an d commerce , o r religiou s leader s a s a  means o f controllin g th e 
lives o f others . 

It migh t b e bette r t o conside r th e subjec t o f value s an d thei r transmissio n 
through education , a s encompassin g a  serie s o f dilemmas , whic h i f no t 
checked migh t sow th e seeds fo r futur e conflict . A  contemporary dilemm a i n 
many developin g countrie s i s the perceptio n tha t traditionally-held value s ar e 
being erode d a s a  resul t o f rapi d modernisation . Anothe r dilemm a i s fea r o f 
losing one s nationa l an d cultura l identity , an d wit h i t one' s valu e system , 
which i s often th e case i n pluralistic societies . In some countrie s the dilemm a 
tends t o centr e aroun d th e question : wha t role , i f any, should schoo l hav e i n 
the transmissio n o f value s an d i f so shoul d i t be mor e cover t tha n overt ? As 
countries joi n int o economi c an d politica l union , change s i n o r eve n erosio n 
of previously hel d cultura l value s coul d als o emerg e a s a  serious issu e i f not 
a dilemma . I t migh t be pointe d out , however , tha t dilemma s should no t onl y 
be see n i n a  negativ e ligh t a s the y ma y generat e actio n t o promot e positiv e 
outcomes som e o f which wil l be mentione d late r i n the paper . 

The proximity of values with culture and the commonality which both have 
with educatio n a s an agen t o f transmission  provide s a  valid basi s fo r consid -
ering value s educatio n i n the presen t conference . I t might be usefu l t o thin k 
of value s educatio n a s par t o f a  large r proces s o f intercultura l transmission , 
and tha t formal schoolin g and the ways teachers are trained have a  necessary 
but no t sufficien t rol e t o pla y i n th e persona l developmen t o f bot h learner s 
and teachers . 

As a working statement, value s may be considered t o be centrally held set s 
of endurin g pre-disposition s whic h ca n determin e bot h dee p seate d an d 
peripheral attitude s whic h hav e th e propensit y t o motivat e a  person' s behav -
iour. However, ther e ar e othe r notion s o f the meanin g o f values which cros s 
philosophical, cultural , religiou s an d othe r boundaries . Thes e wil l b e briefl y 
discussed below . 
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CARIBBEAN ISSUES Values,  values  education  and  interculturalism 
AND DEVELOPMENT S 

1 Wha t are values? 
In addressing the case for values education an d the question abou t the nature 
of the subject, a s far as the school curriculum is concerned, i t is worth remind-
ing ourselves tha t i n the firs t plac e there are different approache s t o the study 
of human values . Secondly, ther e are difference s i n approach t o the place of 
human value s i n th e educationa l process . Ther e i s considerabl e variatio n i n 
the way differen t author s interpre t wha t the y mea n b y values . 

To social psychologists, the nature of values is a central cor e of generalised 
attitudes whic h hav e a  salien t rol e i n motivatin g an d thereb y directin g a 
person's behaviour . Periphera l t o centrall y hel d value s woul d b e one' s spe -
cific attitude s t o more contemporar y an d les s enduring event s and situations . 
Human value s ca n b e perceive d a t a  series o f levels . At the highes t leve l w e 
have valu e orientation s whic h guid e behaviour , (Kluckho m an d Strodtbeck , 
1961). At the next level we have the construct o f attitude, a s an expressio n of 
our value systems an d sometime s calle d attitudina l syndromes , (Yang , 1986) . 
At the thir d level , we hav e th e exten t t o which a n individua l perceive s h e i s 
able t o contro l hi s environment , believin g eithe r h e ca n b e mainl y responsi -
ble (internality) , o r that factor s suc h a s luck an d peopl e powe r ar e the deter -
minants (externality) . Thi s leve l psychologist s cal l locu s o f contro l (Rotter , 
1966). 

Milton Rokeach (1960, 1967) whose seminal work o n the nature and under -
standing o f huma n value s ha s provide d a  classificatio n whic h distinguishe s 
between termina l values such as love of freedom an d instrumenta l value s like 
trust an d obedience . Fo r a  more detaile d accoun t o f th e natur e o f values th e 
reader i s referred t o the work o f author s cite d abov e an d t o Thomas (1994) . 
The developmenta l approac h t o the study o f values by Dewey (1963) , Piaget 
(1932) and Kohlberg (1976), suggests that our understanding of values and the 
decisions w e tak e whic h involv e judgement s abou t values , g o throug h a 
sequence o f phase s fro m childhoo d t o adulthood . 

A more philosophical approach to the study of values and values education 
is that of McPhail (1972 , 1982 ) who focuses o n mora l value s i n the context of 
others and ho w they interac t with one another . McPhai l sees mora l educatio n 
solely i n terms of consideration fo r others . The essence of mora l behaviou r i s 
consideration, car e and mutual respect. McPhail works on the assumption tha t 
moral behaviou r i s a direc t consequenc e o f wha t w e tak e fro m ou r environ -
ment an d th e people tha t make up thi s environment . 

The work o f Wilson (1967 , 1977) also provides an interesting philosophica l 
framework fo r introducin g mora l values into school. Rather than usin g indoc-
trination to teach a  particular set o f values o r moral code , he uses a  problem-
solving approach t o the inculcatio n o f values. For Wilson ther e ar e four basi c 
components t o moral education: consideration o f others i n the light of valued 
moral principles ; awarenes s o f people' s emotion s a s wel l a s one' s own ; 
knowledge o f facts relevant to moral education ; an d a n abilit y to make mora l 
decisions an d ac t upon them . 

2 Wh y values education? 
There hav e bee n man y attempt s t o introduc e value s int o th e forma l educa -
tional proces s i n mos t countrie s an d i n th e main , th e result s hav e no t bee n 
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very successful . Mora l values hav e been th e mos t targete d values , du e t o the SELECTE D ISSUE S 
fact tha t moral values are sometimes identifie d wit h nationa l goal s and wher e 
applicable t o the aim s and objective s o f an establishe d nationa l religio n a s in 
the United Kingdom . 

This become s reinforce d especiall y wher e nationa l goal s ar e closel y asso -
ciated wit h a  religio n o r nationa l philosoph y tha t predominate s i n a  particu -
lar country. For example, Islam in Malaysia and Pakistan, Christianit y i n many 
western countries , Pancasil a i n Indonesia , Buddhis m i n Thailan d an d 
Myanmar and Confucianis m fo r oversea s ethni c Chinese , a s in Singapore an d 
Taiwan, ar e al l instance s wher e nationa l government s hav e identifie d th e 
school curriculu m a s the plac e fo r th e learnin g and inculcatio n o f values. 

In man y countries , th e schoo l curriculu m embrace s no t jus t mora l value s 
but a  whole spectrum of secular values, for example , thrift, obedienc e and the 
hard wor k ethi c which ar e systematicall y taught , no t onl y fo r th e purpos e o f 
inculcation, bu t t o reinforce nationa l aim s and a  national identity . In the cas e 
of multi-cultural an d multi-religiou s societies , the introduction o f programme s 
of value s educatio n o r value s learnin g hav e ofte n bee n planne d wit h th e 
aim o f promotin g nationa l cohesion . Thes e programme s mak e a  selectio n 
from differen t cultura l value s an d belie f system s represente d i n a  population , 
this selectio n the n become s par t o f a  mora l educatio n o r value s educatio n 
curriculum. 

An exampl e o f a  particula r respons e b y governmen t t o th e awarenes s o f 
values erosion an d what role education migh t play, i s exemplified b y the case 
of Singapore . Th e Singapor e Governmen t introduce d Confucia n Ethic s int o 
Moral Educatio n fo r ethni c Chines e student s i n th e secondary school s o f th e 
Republic i n th e mi d 1980 s (Tu , 1984) . This i s a n exampl e o f a n injectio n o f 
traditional value s int o th e schoo l curriculum . Th e Confucia n approac h t o 
values recognise s that , thoug h cognitiv e structures shape th e kin d o f feeling s 
an individua l has , the factors tha t eventually determine moral conduct are fun -
damentally affectiv e no t cognitive . Confucia n moralit y i s not jus t abou t senti -
ments bu t abou t carryin g ou t lif e i n term s o f goo d conduct . T o promot e 
Confucian values , the role of education i s seen a s providing an atmosphere of 
learning through example and providing ample opportunities fo r teachers an d 
pupils t o reflec t upon . 

Moral education programme s that therefore mak e pupils and teachers think 
and talk about issue s of right and wrong, and are concerned with how peopl e 
behave i n rea l situations , i s wha t th e Confucia n Value s Programm e i n 
Singapore attempted t o deliver. I t tried to provide an answer to the erosion of 
traditional value s by putting educatio n i n th e forefron t t o reinforce a n ethni c 
Chinese value system whic h wa s perceive d t o be unde r threa t by th e secula r 
and intensely materialisti c effects o f modernisation. The jury is still out on th e 
matter. However , th e exampl e fro m Singapor e doe s sho w tha t attempt s ar e 
being made to emphasise how education coul d play its part as a broker i n the 
transmission o f values , especiall y value s tha t ar e hel d t o be par t o f a  greate r 
cultural identit y an d which ar e i n dange r o f being eroded . 

It i s clea r fro m th e variou s approache s t o th e stud y o f value s discusse d 
above, tha t a  distinction i s made between a  general valu e system an d moral -
ity. This i s because values ten d t o be a n individual' s preference fro m a  spec-
trum o f huma n goal s an d describe d a s secular , whil e moralit y relate s mostl y 
to an a  priori huma n vie w an d i s in many case s strongly linke d t o a  religio n 
like Christianity , Isla m or a  humanistic philosophy lik e Buddhism . 

[ 12 1 ] 



3 Value s educatio n an d interculturalis m 
The value s dichotom y discusse d abov e shoul d b e see n t o b e par t o f a 
dynamic intercultura l matrix , o f which language , religion , custom s an d tradi -
tions ar e als o a  part . On e ma y nee d t o ad d t o thi s matrix , culture s o f entre -
preneurship, economi c success , empowermen t an d greenin g (environmenta l 
awareness). Educatio n ha s a n importan t rol e i n intercultura l transmissio n o f 
values, i n no t onl y maintainin g a  balance betwee n th e retentio n o f desirabl e 
traditional values , but promotin g condition s fo r acceptanc e o f new an d alter -
native ones . Th e tas k o f embeddin g value s educatio n int o a n intercultura l 
system whic h allow s fo r a  straddling o f differen t cultural , linguisti c an d reli -
gious influences wil l not be an easy one. A totally new way of thinking abou t 
values education wil l be required by the architects o f this approach an d by its 
users. This applies especially to those responsible fo r implementin g an y inter -
cultural value s programmes . Recen t attentio n give n t o the proces s o f teache r 
development an d researc h o n teachin g a s a  cultur e o r constellatio n o f cul -
tures, point to ways in which both balance and transmissio n o f values may be 
achieved. Thi s i s discussed below . 

Values education and  cultures of teaching 
A discussio n abou t value s educatio n i s reall y abou t cultura l transmission , 
which i s closely related t o th e ac t o f teaching , Teaching i s increasingly bein g 
perceived a s a  cultur e o r se t o f subculture s i n whic h value s transmissio n i s 
part an d parce l o f a  wide r pedagogica l cultura l process . Teachin g doe s no t 
only involv e teacher s an d thei r pupil s i n a  on e wa y process , transmissio n 
invariably involve s interactio n betwee n teachers , betwee n pupils , teacher s 
and administrator s an d frequentl y betwee n teacher s an d parent s an d othe r 
members o f th e community . T o date , ther e ha s bee n littl e researc h whic h 
focuses o n al l thes e intercultura l relationships . I t is , however , necessar y t o 
bear in mind that any policy concerned with improving values education mus t 
take int o consideratio n th e comple x matri x o f intercultura l link s describe d 
above. 

It i s interestin g t o not e tha t i n th e thir d an d mos t recen t editio n o f th e 
American Educational  Research  Association  Handbook  on  Research  on 
Teaching (Wittrock , 1986 ) space wa s give n t o th e cultur e o f teaching . Sinc e 
then, althoug h no t necessaril y relate d t o thi s event , interes t ha s intensified i n 
the subjec t an d ther e ha s bee n a  considerabl e amoun t o f researc h generate d 
on teachin g a s a  culture o r se t o f subcultures . 

It appear s tha t teachin g i s a  suspensio n o f subculture s havin g a  commo n 
matrix o f pervasiv e feature s lik e individualism , a  nee d t o hav e pedagogica l 
space an d th e developmen t o f collaboratio n wit h peer s t o mee t th e need s o f 
collegiality. Thi s profil e o f teachin g coul d b e see n a s par t o f a  proces s o f 
intercultural transmission , whic h i s characterise d b y th e existenc e o f activ e 
interfaces. Value s whic h mak e u p s o muc h o f peoples ' cultura l identit y 
become th e obviou s interface s durin g intercultura l transmission . Teaching , 
and fo r tha t matter learning which usuall y accompanies it , are essentially par t 
of an intercultura l process . Values education alongsid e the various cultures of 
teaching enables a  rich cultural exchange to take place between teacher s an d 
learners. This i s likely t o resul t i n individual s bein g expose d t o ne w values , 
the reinforcemen t o f traditiona l value s whic h the y ma y wish t o preserv e bu t 
also their replacement. This, however, inevitably leads to a series of dilemmas, 
some o f which wil l be outline d below . 
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Issues in values education  SELECTE D ISSUE S 

The literatur e worldwide in th e field  o f values an d mora l educatio n ove r th e 
last te n year s indicate s a number of issues exis t fo r educator s whe n govern -
ments draw up a  blueprint fo r a  values education policy . Four principal issue s 
are identified belo w taking examples from a  number o f programmes of values 
education. 

1 Value s ol d an d ne w 

In Singapore, Confucian Ethic s was introduced int o the secondary school cur -
riculum. Th e introductio n o f such a  value syste m i s part o f a numbe r of 
attempts by the Singapor e Governmen t sinc e independence , t o provide its 
pupils wit h a  programm e o f values educatio n (Eng , 1989) . Th e economi c 
success o f the country , whil e enabling it to flourish  and achiev e ful l employ -
ment and an improved standard o f living for it s citizens, was perceived by the 
government t o have attendan t detrimenta l effect s whic h coul d lea d t o th e 
erosion o f family values , les s filiality  an d lac k o f consideration fo r others. 
Programmes o f values education entitle d Bein g and Becoming and The Goo d 
Citizen wer e meant t o counterac t th e more undesirable effect s o f modernisa -
tion fo r al l ethni c an d religiou s group s in the Republic . They als o pre-date d 
the introductio n o f Confucian Ethics . 

For th e Singapor e Government , values , b e they ol d o r new, wester n or 
eastern, shoul d hav e a  place i n the schoo l curriculum . Th e mov e toward s 
including Confucia n Ethic s an d th e introductio n o f the religiou s teachin g o f 
Christianity, Isla m an d Hinduis m aime d specificall y a t targeting cultura l an d 
religious diversity in a way which Being and Becoming and The Good Citize n 
did no t an d were no t mean t t o do . 

2 Value s public and private 
An issue that doe s no t emerg e very ofte n i n the rhetori c an d prin t associate d 
with programme s o f values education , i s that o f one's ow n persona l value s 
and ho w the y relat e to a public syste m of values whic h ar e reflecte d i n the 
curriculum of the schoo l o r college. On e usuall y come s acros s thi s issu e in 
discussion wit h teacher s an d pupils , fo r the y ar e at the interfac e o f a values 
education programme . There are a number o f problems which ar e associate d 
with this issue. One problem i s that teachers and pupils may agree with much 
of wha t a  programme o f values educatio n i s trying to achieve, bu t find the 
subject difficul t an d it s presentation boring . Thi s wa s certainl y th e cas e for 
most o f the Singapore programmes . The teaching of , an d the teacher trainin g 
for mos t programme s wer e inadequat e an d unimaginative . 

However, a more disturbin g scenario i s one where a values education pro -
gramme contains political motives dressed u p as moral values. This causes an 
inner conflic t withi n th e perso n betwee n th e officia l lin e and th e individual' s 
private beliefs . Observation s b y a number of educators fro m th e Republi c o f 
China hav e commente d o n how value s educatio n i n schools an d colleges , 
since 1977 , still have strong politica l overtones . The message, i t seems, i s that 
values education i n China i n the 1990 s is really for th e benefit o f the govern -
ment. Unti l thi s situation i s changed, bot h teacher s an d pupil s wil l have con -
siderable problem s o f cognitive dissonanc e reconcilin g thei r privat e value s 
with those dictated by government . 
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3 Consensu s and diversity 
The introductio n o f the Integrated Curriculu m fo r Secondar y Schoo l (ICSS ) in 
1989 in Malaysia reflects the issue of consensus and diversity . Malaysia has its 
National Philosoph y whic h i s furthe r elaborate d a s a  statemen t o f Nationa l 
Education Philosophy . O f th e seve n principle s o f ICSS , tw o specificall y 
mention th e wor d 'values ' an d on e th e wor d 'spiritual' . On e referenc e t o 
values i s t o th e wor d 'inculcation' , an d anothe r referenc e i s linke d t o th e 
phrase 'emphasi s through incorporation' . The word 'integration ' i s linked with 
the word 'spiritual' . I t i s clear afte r readin g th e ICS S that ther e i s a  concerte d 
effort t o produc e a  consensus , no t onl y i n th e for m o f a  programm e whic h 
specifically deal s with values, but a s values incorporatio n int o the teaching of 
other subject s i n the curriculu m lik e science an d languages . 

The issu e o f consensu s an d diversit y i s no t onl y abou t values , i t i s als o 
about identit y an d identit y doe s no t necessaril y mea n nationa l identity . 
Identity can also refer t o one's ethnicity , t o one's religion , one' s heritage , cul-
tural root s an d language . The issu e o f consensu s an d diversit y i s also abou t 
empowerment o f one group by another. The inability of societies to tackle sat-
isfactorily thi s issue is probably the single most influentia l facto r i n the failur e 
of man y programme s o f value s education . Educatio n i f i t ha s a n answe r t o 
these problems only has a partial one, for there are many other factors a t play, 
for example , politica l an d religiou s factors . 

4 Dream s and realities 
In readin g throug h th e numerou s statement s o n wha t value s shoul d b e 
included i n a  programme o f values education , on e i s struck b y th e lon g list s 
that hav e bee n compile d an d th e meticulou s wa y tha t th e value s hav e bee n 
categorised. Som e categorie s relat e value s t o nationa l goals , som e includ e 
values tha t ar e thought t o be universal , othe r value s may be mor e culture - or 
religion- specific . On e get s th e impressio n tha t educator s genuinel y wan t t o 
play a  usefu l rol e i n makin g value s educatio n par t o f a  student' s persona l 
development. Th e results , however , afte r mor e tha n a  quarte r o f a  century , 
have bee n generall y disappointing . Perhap s th e mos t imponderabl e facto r 
which i s relate d t o thi s disappointment , i s tha t educator s wh o hav e spen t 
much tim e designing an d teachin g values education hav e neve r been sur e of 
the outcomes o f thei r efforts . 

Another facto r i s that listing , identifying , selectin g an d classifyin g value s i s 
the easy part . When i t comes to values teachin g no t onl y i s this the mos t dif-
ficult par t bu t i t i s ofte n th e mos t controversial . Thi s i s especiall y th e cas e 
when mora l value s (ofte n linke d t o a  religion ) ar e emphasise d a s par t o f a 
values education programme. These difficulties becom e especially acute when 
it comes t o training teachers . The curricul a fo r mos t teache r preparatio n pro -
grammes giv e littl e o r n o plac e fo r trainin g i n value s education , an d wher e 
training i s given, th e subjec t i s presented an d taugh t wit h a  strong emphasi s 
on inculcatio n whic h invariabl y mean s large doses o f didacticism . 

The issue s identifie d abov e hav e no t gon e unnoticed . Recently , represen -
tatives from ove r 40 countries in Asia examined alternative s to programmes in 
values education alread y i n existence i n their own an d othe r countries , unde r 
the auspice s o f UNESCO . I t was clea r fro m th e collaboratio n betwee n thes e 
countries tha t a n alternativ e i n th e for m o f affectiv e developmen t educatio n 
might be an answer . In producing a  Guidebook  on Programmes and  Practices 
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for Affective  Development  Education  (UNESCO , 1992) , an attemp t wa s mad e SELECTE D ISSUE S 
to make a  dream com e true . Reference t o th e guidebook , whic h i s the resul t 
of a  workshop o n affectiv e developmen t hel d i n Japan i n 1989 , shows wha t 
a difficul t tas k i t i s t o develo p a  viabl e programm e o f value s educatio n an d 
how muc h mor e difficul t t o provid e a n alternative . Apar t fro m findin g grea t 
difficulty i n arrivin g a t a  meaningfu l definitio n o f affectiv e development , th e 
authors o f th e guideboo k sketc h ou t a  conceptua l ma p whic h include s 
domains such as intellectual, aesthetic and social. The social domain i s furthe r 
divided int o seven sub-domain s includin g family , schoo l an d th e individual . 

If affectiv e developmen t wer e t o replac e existin g programme s o f value s 
education i n these countries , the strongly eclectic nature of affective develop -
ment, couple d wit h th e proble m o f trainin g an d educatin g teacher s t o teac h 
it, would b e a  more formidabl e tas k tha n a t present . 

The way forward  for  values  education  in  the 
Caribbean 
The issu e o f values educatio n wa s discusse d b y fou r group s whose delibera -
tions range d ove r mos t o f th e groun d covere d i n th e lea d discussio n paper . 
However, ther e were othe r issue s raised a s well an d thes e ar e covered i n th e 
following distillatio n o f the discussion s whic h too k plac e i n the fou r groups . 
Two mai n issue s emerge d i n th e cours e o f th e discussio n abou t value s edu -
cation an d thes e ar e examine d below . 

1 Th e nee d t o explor e th e natur e an d meanin g o f values fo r th e 
Caribbean schoo l contex t 

All the discussio n group s spen t som e tim e attempting t o define th e nature o f 
values in terms of the Caribbean, an d generally the feeling wa s tha t while th e 
various notion s pu t forwar d i n th e lea d pape r provide d a  usefu l framewor k 
which coul d ac t as a basis, more time needs to be spent by teachers and othe r 
educators t o explor e th e exten t t o which specifi c value s systems exis t withi n 
Caribbean culture . 

The discussion s showe d tha t ther e wa s a  considerabl e degre e o f commo n 
agreement tha t a  values educatio n programm e shoul d includ e religious , civi c 
values a s well a s so called termina l value s such a s freedom an d world peace . 
As expected, mos t participant s wer e kee n t o pu t forwar d thei r lis t o f values , 
for example , bein g hones t an d har d working . I n som e instance s grou p par -
ticipants pu t forwar d variou s classification s an d categorie s o f values . A  well 
thought ou t classification , i t was thought, would enabl e the study of values to 
be par t o f curriculu m plannin g an d provid e appropriat e design s fo r value s 
teaching. One classification pu t forward th e possibility of examining values in 
terms o f moral , ethical , and socia l categories . 

It was clea r fro m th e discussio n tha t th e whol e subjec t o f what constitute s 
values and values education neede d t o be though t ou t mor e thoroughly tha n 
had hithert o been th e case . There was clearly a  need fo r greate r consultatio n 
between government s an d th e educationa l community , includin g parents , t o 
be involve d with thi s issue . 
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AND DEVELOPMENT S 

While muc h tim e wa s spen t o n discussin g th e natur e o f value s from a  uni -
versal an d specifi c cultura l viewpoint , a  substantial amoun t o f the discussio n 
centred aroun d ho w value s could be taught . The general consensu s was tha t 
Values ar e caugh t rathe r tha n taught ' an d thi s threa d wov e it s way throug h 
most o f th e discussions . I t wa s accepte d b y mos t participant s tha t value s 
would hav e to be located somewhere i n the curriculum an d tha t subject s lik e 
social studies , mora l educatio n o r citizenshi p migh t b e usefu l repositories . 
There was a lot of support fo r values education to be presented eithe r overtly 
or i n som e hidde n fashio n acros s th e curriculum . Thi s means , presumably , 
that values would appea r i n several subject s o f the curriculum, no t only those 
mentioned above . The teaching of values was hotly debated i n all four groups 
but n o consensu s wa s arrive d a t a s t o ho w teachin g wa s t o b e carrie d out . 
However, i t was suggested that the role of INSET and, to some extent, PRESET 
should be exploited i n this area. It was argued by some that values educatio n 
should either be a subject i n its own right or part of philosophy i n any teacher 
education curriculum . Some group members thought tha t values could also fit 
well int o a  sociolog y course . However , whateve r an d whereve r value s edu -
cation migh t finall y en d u p ther e was a  strong feelin g b y al l participants tha t 
values educatio n shoul d b e take n seriously a s a  school curriculu m issu e an d 
that trainin g teacher s i n presentin g value s i n a s informa l an d meaningfu l a 
way a s possibl e woul d b e essentia l fo r th e succes s o f an y value s educatio n 
programme. 

[ 12 6 ] 



Multi-grade teaching 

The key to  successful mixed  ability  teaching  and  multi-grade  teaching  is 
to move responsibility  for learning  from the  teacher to the pupils. 

(C. Berry, 1995) 

In many of the small islands of the Caribbean and in remote areas in the larger 
countries, teacher s ar e require d t o teac h multi-grad e classes . These teacher s 
often d o not receive any special training and teacher educator s a t the seminar 
expressed th e nee d fo r th e inclusio n i n teache r educatio n programme s o f a 
component tha t wil l enabl e teacher s t o develop th e special skill s required fo r 
multi-grade teaching . 

What is multi-grade teaching? 
This refer s t o a  situatio n wher e on e teache r ha s tw o o r mor e yea r group s 
(grades) i n one class . I t i s described b y a  variety o f names , including : 

• multi-clas s teachin g 
• multi-leve l teachin g 
• composit e clas s teachin g 
• vertica l grou p teachin g 
• famil y clas s teachin g 
• unitar y schoolin g (wher e ther e i s a  one teache r school) . 

Multi-grade teaching should be distinguishe d fro m mono-grad e teaching (on e 
teacher - on e grade). However, i t is useful t o bear in mind that in most mono-
grade situations, classrooms contain students of a wide range of abilities. Also, 
where repetitio n i s common, mono-grad e classroom s ca n contai n student s o f 
a wid e ag e range . I t i s therefor e tru e t o sa y tha t goo d multi-grad e teachin g 
approaches ar e als o good classroo m practic e i n general . 

Consequently, man y o f th e comment s relatin g t o effectiv e classroo m prac -
tice which follo w ca n be applie d equall y wel l t o both multi-grad e and mixe d 
ability classrooms . The 199 3 Caricom Report , The  Future of  Education in  the 
Caribbean, recognise d a  fundamenta l weaknes s i n teachin g practic e when i t 
stated: 

The us e o f "chal k an d talk " i n teache r dominate d classrooms , a  situatio n 
which i s perpetuate d b y traditiona l approache s t o th e trainin g o f primar y 
school teachers , diminishes opportunitie s fo r pupil-initiated  question s and th e 
development o f thinking skills. ' (p . 10 ) 

The key to successful mixe d abilit y teaching an d multi-grad e teaching i s to 
move responsibilit y fo r learnin g fro m th e teache r t o th e pupils . Thi s i s 

[ 12 7 ] 



CARIBBEAN ISSUE S difficul t t o achiev e i n classroom s dominate d b y teacher-le d content . Som e of 
AND DEVELOPMENT S th e ways i n which practic e can be improve d wil l be explore d later . 

Attitudes towards  multi-grade  organisation 
Three basic positions ca n be identifie d toward s multi-grad e situations : 

1 Stron g positiv e -  Multi-grad e teachin g i s th e bes t approac h t o groupin g 
children fo r bot h pedagogica l an d socia l reasons . I t i s superior t o non-grad e 
grouping. This position i s taken b y the Escuel a Nuev a Projec t i n Colombia . 

2 Wea k positiv e -  Multi-grad e classe s ca n b e organise d s o a s t o achiev e 
results a t leas t comparabl e wit h mono-grad e classes , a t les s cos t an d wit h a n 
increase in student access . This characterises th e Zambian approac h to multi -
grade teaching . 

3 Negativ e -  multi-grad e classe s ar e a n unfortunat e demographi c necessit y 
which lowe r qualit y an d ar e difficul t t o teach . Thi s i s probabl y th e mos t 
common view , particularly i n developing countries . 

Although i t must be treate d with caution , researc h evidenc e doe s no t ten d t o 
show tha t multi-grad e organisatio n lower s quality . I n th e Turk s an d Caico s 
Islands, fo r example , a  199 4 review o f th e educatio n syste m conclude d tha t 
an analysis of data from th e Transfer Tes t did not 'suppor t the commonly hel d 
notion tha t multi-grad e school s offe r poore r qualit y educatio n compare d t o 
other types of school organisation ' (p.58) . In fact , some research indicate s that 
multi-grade organisation , whe n accompanie d b y effectiv e classroo m practice , 
can produce superio r result s t o mono-grade classrooms . 

However, th e negativ e perceptio n o f multi-grad e organisation , whic h i s 
often hel d b y educationa l administrators , teachers , an d th e publi c alike , i s 
both persisten t an d pernicious . I t need s t o b e seriousl y challenged , no t leas t 
because attentio n t o classroo m effectivenes s i n multi-grad e setting s ca n als o 
have a  positiv e spin-of f i n mono-grad e classrooms , fo r example , i n term s o f 
classroom organisatio n an d resourc e provision . 

The situation in  the  Turks  and Caicos  Islands 
It i s probabl y fai r t o sa y tha t multi-grad e organisatio n i s see n a s a  demo -
graphic necessit y i n th e Turks an d Caico s Islands . Som e multi-grad e school s 
historically hav e excellen t reputation s dependin g o n th e particula r teache r i n 
charge, bu t b y an d larg e th e prevailin g vie w i s tha t a  multi-grad e settin g i s 
inferior t o a  mono-grade one . 

There ar e multi-grad e schools o n tw o islands , both wit h declinin g popula -
tions, and i n one small community with a  relatively stable population accord -
ing t o th e 199 0 census . Th e population s o n th e tw o island s involve d hav e 
both show n a  steady decline since 1960. This can be seen i n Figure 12. 

At present , th e governmen t i s committe d t o retainin g primar y school s o n 
these islands , bu t i f population s continu e t o fall , thi s ma y no t b e feasible . 
Presently (1994) , Sal t Cay Primary Schoo l ha s 2 7 students i n Grade s 1- 6 wit h 
two teacher s an d Middl e Caico s ha s 3 0 with tw o teachers . The thir d schoo l 
involved currentl y ha s a n enrolmen t o f 5 9 pupil s wit h thre e teachers . Th e 
overall positio n a s regard s multi-grad e teachin g i n th e Turk s an d Caico s 
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Figure 12 Th e populatio n o f Sal t Cay and Middl e Caicos : 1960-1990 SELECTE D ISSUE S 

Island 

Salt Cay 

Middle Caicos 

1960 

448 

532 

1970 

334 

362 

1980 

284 

396 

1990 

211 

272 

Islands can be seen i n Figure 12 . Although the incidence of multi-grade teach-
ing is not high i n the Turks and Caicos Islands (as compared, fo r example , t o 
Kiribati i n th e Pacifi c wher e approximatel y 5 0 per cen t o f th e student popu -
lation i s in multi-grade classes), it still merits attention because the poor image 
of multi-grade schools makes i t difficult t o recruit teachers for them and thes e 
schools ar e likely to continue i n the foreseeable future . 

The problems and  advantages  of  multi-grade 
teaching 
In th e recen t surve y o f multi-grad e teacher s i n th e Turks an d Caico s Islands , 
several advantage s an d problem s wer e identified . Thes e ar e basicall y i n 
accord wit h th e problem s an d advantage s outline d b y Collingwoo d i n hi s 
1991 book Multiclass  Teaching  in  Primary  Schools.  As such, the y ar e proba -
bly common to all teachers in multi-grade settings. Many of the problems stem 
from th e commo n teache r perceptio n tha t multi-grad e classe s ar e bes t taugh t 
as two o r mor e separat e grad e levels . As will b e seen , thi s i s not necessaril y 
the case . 

The teacher 
The teache r ca n adop t a  numbe r o f technique s whic h wil l enhanc e his/he r 
performance a s a  multi-grade teacher . Som e o f these ar e as follows : 

1 Careful  lesson  planning: 

Many teachers complain tha t they have problems with classroom organisatio n 
and discipline . Often, thes e problems aris e from 'dea d time ' in the classroo m 
when student s ar e no t engage d o n a  task . Dea d tim e ca n b e minimise d i f 
teachers pla n rigorously.  Teachers need t o be attentiv e to allocating sufficien t 
time t o th e achievemen t o f objectives , maximisin g studen t tim e o n task , an d 
dividing thei r time equitably amon g studen t groups . 

2 Timetabling 

Different timetabling  option s nee d t o b e explore d fo r multi-grad e teaching . 
Some of the options include : subject staggerin g (subject s which requir e mor e 
teacher-pupil interactio n ar e grouped wit h thos e whic h requir e less) ; subjec t 
grouping (subject s whic h len d themselve s t o vertica l groupin g ar e presente d 
to al l grades a t sam e time) ; common timetabl e (sam e subjec t i s presented a t 
same time , bu t a t differen t grad e levels) ; integrate d da y (pupil s wor k inde -
pendently o n wha t interest s them) . 
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3 Typ e of  task 

Some activities lend themselve s bette r to pupils with a  wide rang e of abilities 
than others . Such activitie s tend t o be open-ended an d can be tackled a t dif-
ferent level s o f sophistication. Also , multi-grad e teacher s shoul d b e aware of 
the value of graded exercise s whic h becom e progressivel y mor e difficult . 

4 Self-directed  learning 

In a  multi-grade class , i t is essential tha t student s wor k independentl y som e 
of the time to allow th e teacher tim e wit h individual s o r another sub-group . 
In orde r t o do this, student s nee d acces s t o self-instructional materials , exer -
cises prepared by the teacher, an d an adequate classroo m library . 

5 Peer  tutoring 

Students can act as teacher both within and across grade levels . Such tutoring 
can either be structured or incidental. One example of peer tutoring is paired 
reading. Pee r tutorin g give s the teacher a n opportunity t o give attention t o a 
sub-group o r to monitor progres s o f individual students . 

6 Assessment  and  feedback 

It i s important fo r the teacher t o monitor closel y individua l studen t progres s 
in key subjects. Otherwise , it will be difficult t o set self-directed learnin g tasks 
at an appropriate level . Monitoring coul d tak e th e form o f pupil profilin g or 
pupil self-assessment . However , clos e monitorin g ma y not be easy t o imple-
ment i n some systems . I n the survey o f primar y teacher s i n the Turks and 
Caicos Islands , for example, les s than hal f o f those questione d sai d tha t the y 
regularly kep t a  record o f individual pupi l progres s i n Mathematics. 

7 Learning  environment 

Teachers o f multi-grade classe s ofte n complai n tha t i t i s difficul t t o procee d 
because o f distractions and interruptions. Multi-grad e teacher s nee d t o create 
an environment in which pupils know exactly what is expected of them at dif-
ferent stage s in a lesson. Establishing set routines is very helpful i n this regard. 

The classroom 
1 Space 

Because goo d multi-grad e teachin g i s characterised b y a variety o f grouping 
techniques, i t is important tha t the classroom environmen t allow s the teacher 
sufficient spac e t o move pupil s an d furniture an d to monito r grou p activity . 
Space allocatio n o f 1. 5 squar e metre s pe r studen t ha s bee n suggeste d (a s 
reported i n Thomas and Shaw). 

2 Classroom  library 

In a  successful multi-grad e classroom , som e student s nee d t o work indepen -
dently whil e th e classroom teache r work s wit h anothe r group . A  classroom 
library i s a  vita l too l t o promot e independen t learning . Librarie s shoul d 
contain both fiction and non-fiction. In order to minimise the workload for the 
teacher, classroo m librarie s can be organised by the pupils themselves . 
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3 Self  instructional materials SELECTED ISSUE S 

These ca n be a n appropriat e textbook , material s produce d b y th e individua l 
teacher, o r material s produce d a t in-servic e workshops . Worksheet s ca n b e 
laminated t o mak e them durable . 

4 Groupings 

Different pupi l arrangement s ar e essentia l i f a multi-grade classroo m i s to b e 
successful. Som e possibilitie s are : same ability ; mixe d ability ; sam e age/yea r 
group o r socia l groups . A  variety o f grouping s ma y b e require d withi n on e 
lesson fo r example , whole clas s presentation, followe d b y smal l group activ -
ity, followed b y whole clas s discussion . 

Regional initiatives 
Depending on the country concerned , regiona l and national initiative s may be 
conflated. I n the Turks an d Caico s Islands , fo r example , scal e an d centralisa -
tion hav e mean t tha t ther e ar e very few regiona l initiatives . Also some o f th e 
national initiative s may be mor e appropriat e t o Caribbean regiona l action . 

1 Resource  centres 

These can be a  useful suppor t fo r multi-grade teachers who will need to meet 
frequently t o share ideas. Resource centres can also provide the base for mate-
rials productio n an d in-servic e training . Resourc e centre s shoul d contai n 
teacher reference book s a s well a s facilities fo r material s production . I f possi-
ble, a  resource centre should b e manage d b y someone who ca n give instruc-
tional leadership . 

2 Pedagogical  advice 

A system should b e i n place whereby advisor s visi t schools o n a  regular basi s 
to offer methodologica l an d pedagogica l suppor t t o teachers. This should no t 
be confuse d wit h inspectio n visits , which , whil e important , shoul d b e kep t 
separate wher e possibl e fro m advisor y support . 

3 Administrative  support 

Ensure tha t remot e multi-grad e school s hav e prope r administrativ e support , 
for example , maintenanc e for/an d deliver y o f textbooks . 

4 Community/school  ties 

Encourage school s t o develo p effectiv e Paren t Teache r Association s (PTAs) . 
Because multi-grad e school s ar e usuall y i n th e smalles t communities , a  suc -
cessful schoo l i s one which involve s th e public . 

National initiatives 
1 Teacher  training 

Where necessary , teacher s should be prepare d fo r th e realities o f multi-grad e 
and mixe d abilit y teachin g throug h course s i n multi-grad e teachin g o n pre -
service teacher trainin g courses . 
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CARIBBEAN ISSUE S Fe w trainin g programme s prepar e teacher s fo r workin g i n a  multi-grad e 
AND DEVELOPMENT S environment . The result i s too often tha t when face d wit h a  multi-grade class, 

teachers perform a s though the y were teaching several independen t classe s -
lecturing to one grade while the other s remai n idle . Time on tas k i s reduced , 
achievements fall , disciplin e degenerates , th e teache r becomes frustrate d an d 
feels overworked . Inclusio n o f multi-grad e teachin g technique s i n trainin g 
programmes ca n giv e the teacher s th e skill s the y nee d t o effectivel y manag e 
a comple x classroo m environment . Thes e skill s ca n b e usefu l fo r th e larg e 
numbers o f teacher s wh o wil l find  themselve s i n multi-grad e classrooms , a s 
well a s fo r singl e grad e teachers , wh o wil l find  tha t man y multi-grad e tech -
niques wil l improv e thei r ow n teaching . (Thoma s an d Shaw , p.27) . 

In addition , becaus e multi-grad e teachin g i s particularly  challenging , i t i s 
important to ensure that all teachers in multi-grade schools are trained teachers . 

2 Curriculum  development 

Curricula are also required to enable multi-grade teachers to adopt more inno-
vative teaching techniques. Such curricula should be flexible  enough t o allow 
pupils t o wor k a t differen t level s i n th e sam e class . On e possibilit y i s a 
modular curriculum , i n whic h on e modul e i s complete d a t th e pupil' s ow n 
pace before moving on to the next one . These curriculum developmen t activ -
ities can als o be o f benefi t t o mixed abilit y classes i n mono-grade schools . 

3 Self-instructional  materials 

Publishers shoul d als o b e encourage d t o produc e textbook s whic h ca n b e 
accessed easily . In addition , th e production o f teacher-made material s shoul d 
be promoted . 

4 In-service  support 

A national programm e o f in-servic e support fo r al l teachers , ensurin g tha t the 
needs o f multi-grade teacher s ar e no t overlooked , i s also desirable . 

Conclusion 
Knowledge o f th e incidenc e o f multi-grad e teachin g i n th e Caribbea n a s a 
whole, an d th e measure s tha t ar e currentl y i n plac e t o suppor t teacher s i n 
multi-grade settings would b e usefu l i n informing furthe r wor k i n this area . If 
implemented fully , measure s t o improv e multi-grad e teachin g ca n resul t i n 
significant improvement s i n student achievement . However , a  successful pro -
gramme of multi-grade developmen t need s suppor t a t all levels of the educa -
tional syste m an d need s t o b e consistentl y applied . I n addition , a  concerte d 
effort i s require d t o convinc e som e administrator s an d teachers , an d th e 
public tha t multi-grade teachin g i s not a  second clas s option. This is critical if 
effective administrativ e an d classroo m approache s ar e t o b e adopte d an d 
implemented i n multi-grade classrooms . 
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Institutional and  school-based 
training 

Introduction 
The term institutiona l mean s here a place of higher education which provide s 
education an d training for the preparation o f future teachers . Such institution s 
invariably provide continuing education fo r those already i n the teaching pro-
fession. School-base d trainin g i s not a  ne w concept . I n th e latte r par t o f th e 
nineteenth centur y an d th e early par t o f thi s century i n Britain , most primar y 
school teachers learnt the skills of their art on the job as pupil teachers . It was 
only when teachers ' college s an d universit y facultie s wer e set up fo r the spe-
cific ai m of training teacher s tha t teacher educatio n becam e institutionalised . 

The process of institutionalisation eventuall y led to teacher education bein g 
included within the formal structure s of higher education alongsid e law, med-
icine an d engineering . Apar t fro m som e difference s amongs t Europea n an d 
American system s o f teacher education , institutionalisatio n i n terms o f highe r 
education ha s provide d bot h th e trainin g an d mean s o f accreditatio n fo r 
teachers i n primar y an d secondar y school . I n developin g countries , institu -
tions o f highe r educatio n suc h a s universit y facultie s o r institute s ac t a s loc i 
for th e trainin g o f secondar y schoo l teachers , whil e primar y schoo l teacher s 
are trained i n government colleges . This situation i s changing slowl y as more 
primary teacher s ar e being trained i n affiliated college s and institutes . 

However, th e process o f institutionalisatio n o f teacher educatio n ha s com e 
under attac k fro m th e teaching profession a s well a s government. I t has bee n 
felt tha t student s spen d to o muc h tim e ou t o f schoo l durin g thei r trainin g 
period an d to o muc h tim e studyin g theor y a t colleg e an d university . I n 
England an d Wales , institutionalisatio n o f teache r educatio n ha s bee n halte d 
since th e earl y 1980 s fo r bot h politica l an d professiona l reasons . Fro m th e 
political standpoint , movin g mor e o f teacher educatio n t o the school s woul d 
provide fo r greate r accountabilit y an d ma y even be mor e cost effective . Fro m 
a professional poin t o f view, more time spent i n school during training would 
mean tha t teacher s woul d deriv e bette r experienc e fro m bein g o n th e job . 
What follow s i s a  brie f discussio n o f th e change s tha t hav e take n plac e i n 
England an d Wale s ove r th e las t te n t o twelv e years , i n which progressivel y 
more tim e ha s bee n spen t b y student s i n school a s par t o f thei r preparatio n 
for teaching . 

The system reformed  and  still  changing 
In describin g th e patter n o f teache r educatio n i n Englan d an d Wales , i t i s 
important t o stress fro m th e outse t tha t thi s i s an are a o f rapi d change . Thu s 
this description concentrate s on th e reforms tha t have taken place since 1984. 
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CARIBBEAN ISSUE S I t i s only no w tha t mos t o f th e reforms hav e been complete d an d i t i s likely 
AND DEVELOPMENT S tha t mor e change s t o th e syste m o f teache r educatio n wil l tak e plac e durin g 

the decade . Th e Secretar y o f Stat e fo r Educatio n (i.e . th e Ministe r o f 
Education) ha s th e powe r t o approv e mode s o f entr y int o th e teachin g pro -
fession fo r stat e school s i n Englan d an d Wales . Sinc e 1984 , successiv e 
Secretaries o f Stat e have use d thi s powe r t o contro l an d monito r th e conten t 
of teache r educatio n courses . I n 1984 , th e Departmen t o f Educatio n an d 
Science (DES), now th e Department Fo r Education (DFE) , and th e equivalen t 
of a  Ministr y o f Educatio n i n othe r countries , se t dow n tigh t guideline s fo r 
both PGC E and B . Ed. courses . The DE S specified tha t a  degre e awarde d t o 
students must be relevant either to the secondary subject which they intende d 
to teach or , in the case of primary teachers, to an importan t are a o f the school 
curriculum. Whilst this specification migh t seem uncontentious , i t has had th e 
effect o f reducing, i n particular , th e number o f social scienc e an d othe r grad -
uates eligible to become teachers. In the case of B. Ed. courses, the DES spec-
ified tha t a t leas t hal f o f th e cours e shoul d b e spen t o n degre e leve l subjec t 
studies related to subjects i n the school curriculum . In the case of courses fo r 
primary schoo l teachers , thi s wa s late r change d t o allo w mor e tim e t o b e 
spent o n th e application o f subject studie s t o th e primar y curriculum . 

The detailed stipulations by the DES in 1984 about the curriculum of higher 
education course s was a  marked chang e fro m previou s policie s an d practice . 
It i s wort h specifyin g som e o f th e detail s o f thes e stipulations . Al l tutor s 
involved i n th e educatio n o f studen t teacher s wer e require d t o spen d th e 
equivalent o f half a  day per week teachin g in school themselves . The amoun t 
of time that primary students should spend studying English and mathematic s 
was specified , a s wa s th e minimu m amoun t o f tim e the y shoul d spen d i n 
schools. The way s i n whic h school s shoul d b e involve d i n cours e plannin g 
and i n th e arrangemen t fo r admissio n o f student s t o course s wer e als o 
specified. 

In addition to these stipulations on courses, the DES set down new arrange-
ments t o formalis e th e Secretar y o f State' s power s wit h regar d t o th e officia l 
approval of awarding Qualified Teacher Status (QTS). This involved the estab-
lishment o f a  quasi-autonomou s non-governmenta l organisatio n (QUANGO ) 
called th e Committee for th e Accreditation o f Teacher Educatio n (CATE) . The 
members o f CATE are appointe d b y the Secretar y o f State . The Committe e i s 
responsible fo r advisin g th e Secretar y o f Stat e a s to whethe r specifi c course s 
should b e approve d a s bein g allowe d t o awar d QTS . Ther e followe d a n 
extensive monitorin g exercis e whereby al l teacher educatio n course s i n insti -
tutions concerne d wit h teache r trainin g ha d t o b e submitte d t o CAT E fo r 
approval. Thi s monitoring wa s al l the mor e rigorou s i n tha t eac h submissio n 
to CAT E had t o b e previousl y approve d b y a  loca l sub-committe e o f CATE. 
(This procedur e wa s discontinue d i n 1992. ) Furthermore , ever y institutio n 
submitting its courses to CATE had to be inspected by Her Majesty's Inspector s 
(HMI) an d thei r repor t wa s considere d b y CAT E alongsid e th e institution' s 
submission. 

The moves mad e by the DES in 198 4 had tw o ke y outcomes . Firstly , i t led 
to a much greater uniformity amon g teacher education courses in England and 
Wales. Secondly, i t increased the power o f the Secretary o f State over the cur-
riculum o f teacher education . 

The CATE criteria and the CATE apparatus remaine d unchange d unti l 1989, 
when th e DES brought i n changes which were eventually to lead to initiatives 
in shiftin g muc h o f teache r educatio n fro m universitie s an d college s t o 
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primary and secondary schools, thereby reducing the role of higher educatio n 
in the training o f teachers , (DE S 1989) . The DES in 199 2 issued directive s fo r 
this shif t t o tak e plac e a t firs t i n secondar y teache r educatio n only . Paralle l 
changes fo r th e primary phas e hav e no w bee n introduced . I t i s the intentio n 
of th e governmen t t o shif t al l secondar y teache r educatio n t o bein g school -
based an d thi s i s virtually complete . 

Many institutions are already attempting to make their courses more school-
based. Thi s involve s no t onl y mor e tim e spen t o n schoo l practic e bu t als o 
teaching activities 'on site' that had previously been offered withi n the teacher 

SELECTED ISSUE S 

Figure 13 A  five school cluste r and relationships within the cluster and with 
the higher educatio n institutio n (HEI ) 

Source: Thomas, E. (1993) 

Key 
Flow o f studen t teachers an d HEI staff int o schools from HE I 

Use by schools o f HE I services an d facilities 

Reciprocal us e by cluster school s of thei r services and their facilitie s 

Figure 14 Schoo l E of a cluster used as a venue for some aspects of school-
based trainin g involvin g studen t teacher s from  al l five  schools wit h possibl e 
inputs fro m HE I 

Key 
Source: Thomas, E. (1993) 

Flow of student teachers and HEI staff to a cluster school for some aspects 
of training 
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CARIBBEAN ISSUE S educatio n institutions . For example, a group of four primary schools might be 
AND DEVELOPMENT S clustere d withi n a n area ; fiv e o r si x student s ar e the n place d withi n eac h 

school fo r various form s o f teaching experienc e (see Figures 1 3 and 14). 
It i s then possibl e to locate th e students togethe r i n one of the schools or 

at the higher education institutio n for instruction. Tutors from the schools and 
the highe r educatio n institution s coul d the n hol d seminar s an d more forma l 
discussions. In this way, the education o f teachers is increasingly taking place 
in schools . As this partnershi p betwee n school s an d institution s develops , a 
larger proportion o f the responsibility fo r the teaching and assessment o f the 
PGCE course will shift t o the schools. Schools receive additional resource s for 
this provision . 

For th e las t 3 0 or so years , th e PGCE fo r secondar y schoo l teacher s ha s 
been a  on e year course , ru n and validated b y eithe r a  universit y o r by the 
Council For National Academic Awards (CNAA) now defunct, whic h validated 
teacher educatio n course s i n polytechnics o r colleges . The broad outlin e of 
the secondar y schoo l PGC E course ha s remained substantiall y unchanged . I t 
has been schoo l subject-base d i n the main, meanin g tha t th e principal focu s 
of the course was on how to become a  teacher of a secondary school subject . 
Figure 1 5 below shows the organisational structure which mos t PGCE training 
courses follow . 

In broa d terms , th e 3 6 week PGC E cours e ha s consiste d o f thre e mai n 
elements: 

• Supervise d teachin g practic e (variousl y know n i n othe r countrie s a s 
teaching practice [TP] , school experience , practicum ) 

• Method s o r curriculum element , relatin g t o th e teaching o f the chose n 
school subjec t 

Figure 15 Mainl y school-based postgraduate initia l teacher training with 70% 
school practicu m allocatio n i n Year 4 (projected below ) 

Key 

UG = Undergraduat e study 

PG = Postgraduat e study 

College or faculty-based studies 

School-based practicum 

Note: Duratio n of a term is 12 week 

Source: Thomas, E. (1995) 
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• Foundatio n o r educatio n element , relatin g t o broader educationa l issue s SELECTE D ISSUE S 
and sometime s studie s o f th e educationa l disciplines , fo r example , 
psychology, philosophy . 

Although method s o f assessmen t varie d considerably , mos t course s ha d a t 
least tw o element s i n th e final  assessment , namel y a  forma l assessmen t o f 
teaching practic e and a n assessmen t o f a  range o f written work don e i n rela-
tion t o the othe r tw o element s o f th e course . Up t o th e present , highe r edu -
cation institution s develo p an d us e thei r ow n mode s o f assessmen t fo r 
teaching practic e an d cours e work . 

There ha s neve r bee n a  consensu s amongs t teache r educator s i n Englan d 
and Wale s a s t o th e optimu m tim e allocatio n o f teachin g practice . Althoug h 
there i s a  statutor y minimu m tim e o f 1 5 week s o f supervise d teachin g 
practice, thi s ma y occu r i n fou r si x weekl y block s o r eve n a  1 2 week ter m 
block. Som e teaching practice i s from Monda y t o Friday and som e takes fou r 
days o f a  wee k wit h th e remainin g da y bein g spen t i n th e teache r trainin g 
institution. 

During teachin g practic e th e studen t observe s lesson s a s wel l a s teaching , 
and in most cases is involved in the total life of the school, for example, taking 
part i n schoo l in-servic e educatio n an d trainin g (INSET ) day s o r workin g i n 
the pastora l car e syste m o f th e school . (Mos t secondar y school s i n Englan d 
and Wale s hav e tw o paralle l administrativ e structures , eac h heade d b y a 
deputy head. The first is an academic structure, based on subject department s 
and th e second i s a pastoral car e structure, based o n a  house o r year system . 
In practice , a  majo r preoccupatio n o f th e pastora l car e syste m i s discipline. ) 
The lesson s tha t th e student teache s ar e observe d b y teache r trainer s a s well 
as b y th e teacher s i n th e school . Th e final  repor t o n th e studen t i s a  join t 
product, bot h th e schoo l an d th e trainin g institutio n givin g judgementa l 
reports. Student s wh o ar e clearl y failin g ar e give n considerabl e suppor t b y 
both schoo l an d trainin g institutio n bu t i f success seem s unlikel y th e studen t 
will be encourage d t o withdraw, avoidin g forma l failure . 

The othe r tw o elements , curriculu m an d educationa l studies , use d t o tak e 
place mainl y withi n th e teache r educatio n institutio n bu t ar e increasingl y 
becoming school-based . Curriculu m studie s concentrat e o n givin g students , 
with a  formal academi c background i n their chosen subject , furthe r skill s that 
will enabl e the m t o teac h th e subjec t i n a  secondar y school . Thus , fo r 
example, intendin g Englis h teacher s would dea l with issue s such a s teachin g 
children t o read , meetin g th e need s o f bilingua l learner s i n th e classroom , 
studying how childre n develo p languag e skill s and lookin g a t the wide rang e 
of children' s literatur e availabl e fo r us e i n the classroom . 

Education, foundatio n o r professional studie s are some of the names given 
to the third elemen t i n the course . Some foundation studie s includ e philoso -
phy o f education , psycholog y o f education , comparativ e educatio n an d s o 
forth. However , man y institution s prefe r a  more issu e o r thematic basis to the 
study of the Foundations . Issues such a s intercultural education , teachin g an d 
learning an d inne r cit y education coul d be amon g those issue s being studie d 
by the students . 

In the new school-based model all three elements are merged in the course, 
with th e ai m o f makin g a  mor e coheren t an d relevan t whole . Muc h o f th e 
content o f th e olde r styl e o f cours e i s likel y t o remain , bu t ther e i s a  majo r 
restructuring i n cours e delivery . I n addition , th e partie s t o tha t restructurin g 
have changed; th e schools are now formal partner s i n the process. Of course, 
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CARIBBEAN ISSUE S school s alway s were i n partnership with teache r educatio n institutions , but i t 
AND DEVELOPMENT S wa s a n unequa l relationship , i n which th e partnership wa s mainl y controlle d 

by th e highe r educatio n institution . Now , i t i s a  more equa l an d forma l part -
nership, wit h th e likelihoo d tha t school s wil l b e th e senio r partne r i n th e 
future. Th e ke y t o the partnershi p is , of course , resources . Unless th e natur e 
and distributio n o f resources both huma n an d materia l ar e properly finance d 
and planned , an y form o f partnership wil l suffer . Th e concep t o f partnershi p 
involves a  number o f key changes . These are discussed below . 

1 Partnership  and  course  structure 

Negotiation of the school-based course is between the schools and the teacher 
training institution . Som e o f th e possibl e consequence s o f thi s institution-to -
institution negotiatio n wil l b e discusse d later . What i t currently mean s i s that 
the methods and foundation element s o f the course are within the constraint s 
set by government (CATE) guidelines. This is increasingly being set as a result 
of length y discussion s betwee n teacher s i n school s an d staf f i n IT E institu -
tions. Seminars and investigativ e work ar e now mor e often tha n not , don e i n 
the school , ofte n wit h schoo l staf f participating . 

2 Partnership  and  teaching  practice 

Although th e mode l o f supervise d teachin g practic e remains , PGC E student s 
are i n school an d classroom s fo r muc h longe r period s o f time , no t necessar -
ily teachin g thei r subjects ] bu t producin g materials , assistin g childre n wit h 
learning difficulties , assessin g whol e schoo l policie s i n relatio n t o compute r 
use o r equa l opportunities , engagin g i n discussio n wit h staf f an d othe r stu -
dents, preparing assessmen t assignment s an d s o on . 

3 Partnership  and  assessment  of  beginning  teachers 

More flexibl e mode s o f assessmen t ar e evolving t o mee t th e changing natur e 
of th e courses . 

4 Organisational  and  administrative  aspects  of  partnership 

In th e nea r futur e school s wil l b e responsibl e fo r mos t o f th e training , an d 
may 'bu y in ' course s an d othe r expertis e fro m teache r educatio n institutions . 
The latte r institution s wil l stil l validat e th e qualification , thoug h validatio n 
without academi c contro l i s likely to be problematical . 

It i s clea r th e development s discusse d abov e ar e dramaticall y changin g 
initial teacher education institutions , and will , in the long run, change school s 
as well. It is likely that this period o f profound chang e and it s effects wil l last 
for th e foreseeabl e future . 

Current and  future  issues 
There ar e a t leas t five  main issue s whic h preoccup y thos e give n th e tas k o f 
administering an d plannin g teache r educatio n i n Englan d an d Wale s i n th e 
next fe w years . These ar e discussed below . 
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1 Governmen t polic y and partnership i n ITE SELECTE D ISSUE S 

On th e surface, i t might appea r tha t what i s happening t o initia l teacher edu -
cation in England and Wales is that changes which were already taking place, 
as a result of initiatives taken by the training institutions and schools, are now 
being speede d u p b y centra l government . I t woul d appear , fro m thi s per -
spective, tha t al l side s wan t a  close r relationshi p betwee n th e school s an d 
higher educatio n institution s an d tha t th e bes t typ e o f trainin g i s one tha t i s 
well structure d an d school-based . 

This ma y no t b e strictl y th e case . Ther e ar e difference s betwee n govern -
ment policy and the thinking of many teachers and teacher educators over the 
content an d perhap s th e very purpose o f teache r education , an d th e motive s 
behind school s an d highe r educatio n institution s bein g brough t int o a  close r 
partnership. I n th e Government' s view , teacher s shoul d b e expert s i n thei r 
academic subjec t an d lea m ho w t o teac h 'o n th e job* . Thus , universitie s 
should giv e intendin g teacher s academi c expertis e i n thei r first  degree , wit h 
the 'o n th e job' training being don e i n the schools . Only academi c validatio n 
and som e professiona l assistanc e woul d com e fro m th e teache r educatio n 
institutions. If schools are given responsibility for educating teachers, they will 
ensure tha t classroo m an d subjec t relate d trainin g i s provided . I f th e schoo l 
requires an y extra expertis e they would contac t a  higher education institutio n 
and 'buy in ' the services they need from th e higher education institutions . The 
system alread y operate s i n relatio n t o INSET and othe r form s o f professiona l 
development fo r teachers . 

The teachers' and the teacher educators ' view is that they also want a closer 
relationship wit h schools , bu t i n thei r case , i t i s to provid e a  mor e coheren t 
course that brings educational theor y and practice into a mutually illuminativ e 
relationship. Thus bot h side s wan t mor e school-base d work , on e t o mak e i t 
more practica l an d les s theoretical , th e othe r t o seek a  more productiv e uni -
fication o f theor y an d practice . 

How thi s wil l b e resolve d i s not ye t certain , fo r althoug h th e Governmen t 
is clearly in control of teacher qualification, th e teaching profession a s a whole 
is wary o f any initiativ e which the y see a s de-professionalising thei r work . 

This i s becaus e man y teacher s wil l find  th e loosenin g o f th e link s wit h 
higher educatio n i n thei r trainin g t o b e a  downgradin g o f th e qualification , 
given th e status o f universitie s within educatio n i n England an d Wales . 

2 Th e schoo l a s a venue fo r teacher educatio n 
A further potentia l issu e tha t relate s t o thi s i s tha t althoug h school s wil l b e 
given a  majo r responsibilit y fo r educating , ther e i s n o stron g feelin g tha t 
schools wan t thi s role o r have th e resources adequatel y t o fulfi l it . Thus, tha t 
which i s a  majo r professiona l concer n o f teache r educator s ca n neve r b e o f 
equal concer n t o a  school , whos e primar y missio n i s th e educatio n o f 
children. 

3 Financin g th e partnershi p concep t 

In relatio n t o finance,  th e intentio n i s t o channe l th e majorit y o f th e finance 
for ITE to schools, although whether i t is administered fro m th e school o r th e 
ITE institution remain s to be decided . The issue for both sides i s that the rea l 
cost o f educatin g teacher s ha s alway s bee n hidden . I f training i s to b e don e 
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CARIBBEAN ISSUE S a t ful l cost , th e amoun t o f governmen t resourcin g i s no t sufficient . Fo r 
AND DEVELOPMENT S example , a n IT E institutio n ha s norma l academi c runnin g costs , suc h a s 

libraries, which take a considerable portion o f the student's fee . If 80 per cen t 
of th e fe e goe s t o th e school , a s ha s bee n suggested , ho w ca n libraries , o f 
importance to all in education, be preserved? Similarly, as a result of the finan-
cial delegatio n o f budget s (LMS) , school s ar e no w havin g t o cos t activitie s 
which were previously uncosted. (LMS - Loca l Management o f Schools which 
involves th e devolutio n o f financ e an d genera l administratio n fro m LEA s to 
schools. This was a  majo r elemen t i n th e 198 8 Education Act. ) For example , 
a teache r observing an d commentin g o n a  clas s taken b y a  student ma y no w 
need costing , particularl y i f the commentin g par t take s place afte r th e lesso n 
has ended . I f the mor e senio r staff , suc h a s head s o f department s o r deput y 
heads ar e t o spen d mor e tim e o n teache r education , wh o wil l pa y fo r this ? 
Even i f the student fe e covere d th e rea l cos t o f these people' s time , which i t 
would not , school s ma y argu e tha t suc h senio r staf f hav e othe r mor e impor -
tant things to d o with th e tim e tha t i s not spen t teachin g children . 

Even i f thi s broade r staffing/resourc e issu e i s resolved , th e teacher s i n 
charge o f student s wil l nee d thei r involvemen t i n IT E costing , a s doin g thi s 
type o f work ca n tak e u p a  lo t o f expensiv e time . I f th e membe r o f staf f i s 
senior enough t o do this job, they probably have other skills which the school 
is much mor e keen o n using , fo r exampl e i n staff development . Ye t a school 
can se e rea l benefi t i n relation t o staf f developmen t whic h i s less obvious i n 
relation to ITE. In other words, benefit t o the education service generally, an d 
benefit t o a n individua l schoo l ar e tw o differen t thing s fro m th e perspectiv e 
of many schools . 

4 Partnershi p an d schoo l managemen t issue s 

The issu e o f responsibilit y i s equall y complex . Change s i n educatio n an d 
especially school management practices consequent upo n th e implementatio n 
of th e 198 8 Education Ac t have mean t a  decline i n th e autonom y o f curricu -
lum department s i n schools . I n addition , becaus e o f th e fundin g issue s 
involved, school management increasingl y take s a  major par t i n school-based 
teacher education often giving responsibility for this to a member of the senior 
management team. This is leading, in turn, to an erosion of the dominant posi-
tion o f curriculu m department s i n initia l teache r educatio n institutions . Th e 
effect o f thes e change s i n th e lon g ter m fo r th e futur e o f th e curriculu m 
departments i n ITE institutions remain s obscur e a t present . 

5 Partnership , course validation and accreditation issues 
Mention shoul d agai n be mad e o f issue s o f validation an d accreditation , an d 
decisions abou t whic h partne r i s responsibl e fo r workin g ou t th e overal l 
framework o f the course an d it s validation. Unless the issu e o f validation an d 
accreditation i s resolved, th e whole concep t o f partnership i s seriously threat -
ened. The dange r i s that school s ma y contro l th e resourcin g o f IT E but onl y 
colleges an d universitie s contro l th e cours e approval s an d th e awards . 
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Implications of  the  British reforms  for the  SELECTE D ISSUE S 

CARICOM advisory task force 
The CARICO M advisory tas k forc e se t out a number of advantages in having 
most of ITE switch fro m college s to schools alon g the line s tha t ar e outline d 
above for England and Wales. The task force listed seven key advantages were 
ITE to become a mainly school-based model . These appea r below : 
(0 School s wil l no t have t o find  substitut e teacher s i n orde r t o releas e 

teachers for training, 
(ii) Studen t teacher s wil l b e abl e t o atten d classe s a t the colleges durin g 

vacation tim e an d avoi d an y disruption a t the school , 
(iii) Teache r trainin g wil l be taking plac e i n the same contex t i n which the 

teacher ha s to operate, 
(iv) Mor e teachers can be trained since a training environment will be create d 

within th e school , 
(v) Th e teacher trainer s woul d b e assisted b y experienced teacher s i n th e 

school wh o can serve a s maste r teacher s an d by the principa l and 
education officer s wh o ca n assis t with th e supervision of trainees, 

(vi) Trainee s wil l be challenged t o evaluate thei r ow n performanc e an d so 
will be developing skills that ar e necessary to monitor thei r professiona l 
development afte r th e trainin g period , 

(vii) Trainees would be able to develop research skill s since their interaction s 
with supervisors an d teache r trainer s will be based on data collecte d by 
them usin g the classroo m as a laboratory. 

However, i t would b e worth th e task forc e bearin g i n mind tha t i f school-
based IT E is to be adopted a s a mode l o f Caribbean teache r education , a 
number o f cautionary point s nee d t o be taken int o accoun t b y those who 
make the final  decisions abou t usin g th e model . 

• Epistemologica l consideration s relate d to training teacher s mainl y in 
schools raise s serious question s abou t th e capacit y an d expertis e of 
school teacher s to carry ou t th e so-called educativ e rol e of teacher 
training. Unles s there ar e well planne d strategies  for sound liaiso n 
between highe r educatio n institution s an d school s to maintain staf f 
expertise an d awarenes s in fields such as psychology, philosophy , soci -
ology, subjec t knowledg e an d up to date researc h findings,  newl y 
trained teacher s wil l be the poorer . It is not sufficien t fo r school-based 
training to focus onl y on day to day school teachin g an d learnin g tasks , 
teachers nee d to be stimulated to think abov e the leve l of the class-
room as well. 

• Pedagogica l practic e in general benefit s fro m trainee s being in day to 
day contac t wit h classroo m teaching , althoug h th e qualit y of this 
contact doe s depen d o n the motivation , commitmen t an d competenc y 
of a particular schoo l staff . However , unles s school-based IT E is organ-
ised in such a  way tha t trainee s an d thei r mentors hav e the opportunity 
to widen thei r experience by sharing expertis e an d bein g exposed to 
new idea s abou t deliver y an d communication , lik e epistemology , peda -
gogy will be limiting and to o narrow. Schoo l cluste r arrangement s wit h 
inputs fro m highe r educatio n coul d be a way of overcoming thi s 
problem. 

• Accreditatio n i s clearly a very sensitive issu e and i t is unlikely tha t in 
developing countrie s certificatio n decision s wil l be left entirel y up to 
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CARIBBEAN ISSUE S schools . However , i t is important tha t th e views o f experienced schoo l 
AND DEVELOPMENT S staf f concerne d wit h IT E are represented o n whateve r awardin g bod y 

is chosen fo r accreditation . A committee o f senior teacher s an d schoo l 
principals o f ITE schools needs t o be se t u p an d hav e strong represen -
tation o n th e main accreditatio n agency . 

• Financia l incentive s ar e a n extremely importan t par t t o any ITE 
scheme. Unless those staf f responsibl e fo r trainin g ar e remunerated fo r 
their rol e a s trainers , the system wil l not work effectively . Similarly , 
school principal s wil l need t o have additiona l financ e t o cove r extr a 
expenditure relatin g to training . I n some situations i n the Unite d 
Kingdom, staf f ar e offere d tim e off fro m thei r dutie s i n lieu o f extr a 
salary. This time i s usually spent i n following in-servic e course s or i n 
marking an d preparation . 

• Trainin g fo r both mentor s an d principal s would b e essentia l i f the 
system i s to work successfully . Fo r mentors , continuou s an d up-to-dat e 
training in monitoring, assessmen t an d supervisio n woul d be a  neces-
sary par t o f any programm e o f ITE staff development . Principal s woul d 
also need trainin g i n management training , budgeting an d developin g 
expertise i n training trainers . 

• Organisatio n an d managemen t o f school-based IT E is probably on e of 
the main key s t o the success o f the scheme. This i s especially th e cas e 
when school s ar e liaising with highe r educatio n institutions , othe r 
schools and , where necessary , regiona l an d nationa l educatio n office s 
and personnel . 
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Other materials 

Research an d evaluatio n 14 5 
Elwyn Thomas 

Group discussions 14 8 

Evaluation an d follow-u p activitie s 151 



Research and  evaluation 

Teacher educator training  in  research  skills should not  only aim to  intro-
duce basic  quantitative research  procedures, but  should also  include sub-
stantial 'action  type'  research training,  employing  interpretive  and other 
qualitative methods  in  collecting,  observing,  comparing  and  analysing 
data in  schools  and  classrooms.  Identification  of  the  relevant  research 
problems in  primary  education  and  selection  of  the  most  appropriate 
research methods for use  in solving the problems are  skills which a teacher 
educator needs  to  have and  be  able to pass on  to  her trainees. 

(Policy an d practic e i n initia l teache r training , 1993 , Commonwealth Secretariat , p . 15 ) 

The workshop was planned t o address several issues during group discussio n 
and a final plenar y session. These included the nature of research training, the 
problem of developing research capacity and the need to evaluate the process 
of teacher educatio n i n par t o r i n total . The mai n objectiv e o f the worksho p 
was t o gathe r thought s a s a  sounding boar d fo r a  number o f blueprints con -
cerned wit h on e o r mor e o f the followin g areas : 

• Initia l teache r educatio n (ITE ) and in-servic e programme s (INSET ) 
• Developmen t o f researc h capacit y amongs t teacher s an d teache r 

educators 
• Developmen t o f a  plan fo r evaluatin g teache r education . 

A number o f key questions were posed to assist the various groups in the dis-
cussion of issues. Groups were encouraged to choose one or two of the ques-
tions fo r discussio n o r t o modify an y o f th e questions a s they wished . 

1 Possibl e programmes for trainee s 
• Wha t ha s been accomplishe d i n ITE and INSE T previously i n th e 

region a s fa r a s research trainin g i s concerned an d ho w effectiv e ha s i t 
been? 

• Wh y i s i t necessary t o have research training ? 
• Wha t type o f research problem s shoul d b e studied ? 
• Wha t should b e include d i n a  training course ? 
• Ho w should th e trainin g tak e plac e i n the programme ? 
• Whe n shoul d i t take place i n the course ? 
• Wha t follo w up , i f any, should tak e place ? 
• Ho w would IT E differ fro m INSE T as far a s research trainin g i s 

concerned? 
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Developing researc h capacit y 

• Wh y is i t necessary t o build u p thi s capacity ? 
• Wh o should b e trained ? 
• Whe n shoul d i t take place ? 
• Wha t typ e o f training i s required most ' 
• Wh o wil l be th e trainers ? 
• Wha t would be th e aims and objective s o f building u p thi s type of 

capacity? 
• Ho w shoul d capacit y building be organised ? 
• Wha t abou t furthe r training ? 

Evaluation and teacher education 
• Wha t need s evaluatin g an d why ? 
• Wh o would b e th e evaluators ? 
• Wha t model s o f evaluatio n coul d b e considered ? 
• Wh o would b e ultimatel y responsibl e fo r makin g decisions ? 
• Wha t typ e o f training i s required fo r th e personnel ? 

Main reactions o f th e workin g group s 

There wa s n o lea d pape r presente d fo r thi s seminar , a s mos t o f th e partici -
pants had sufficient expertis e t o know what the key problems are concernin g 
research an d evaluation . However , th e abov e worksho p guid e wa s dissemi -
nated between group members to act as a catalyst for discussion between par -
ticipants. Severa l o f th e underlyin g issue s reflecte d i n th e guid e raise d 
questions whic h appeare d i n the comment s o f th e various groups , a s can b e 
seen fro m a  perusa l o f th e mai n reaction s o f th e groups . Wha t follow s i s a 
summary o f th e main point s tha t aros e fro m th e various group discussions . 

1 The  need to  demystify the  notion of  research was  a  call  from most 
group members. 

One wa y suggested wa s t o get teacher s t o tal k t o eac h othe r abou t intr a an d 
extra-classroom problems . T o d o this , focu s group s nee d t o b e se t u p i n 
school clusters , an d arrangement s shoul d b e mad e fo r regula r meeting s 
amongst teacher s an d teache r educator s t o discus s way s i n whic h problem s 
relating to learning, teaching, managemen t an d other perceived classroo m sit -
uations ca n b e addressed . Th e emphasi s shoul d b e o n promotin g actio n 
research underlining particularly the use of simple research methods . Training 
in observation , recording , proble m identificatio n an d way s o f tryin g ou t ne w 
methods an d solutions without jeopardising pupi l achievemen t ar e basic pre-
requisites i n a  demystification process . 

The rol e o f well-trained teache r educator s i s crucial here , which raise s th e 
issue of providing sound researc h expertise and therefore researc h capacity at 
the trainin g colleg e o r universit y facult y level . The trainin g whic h thi s cadr e 
of educator s receive s shoul d hav e a  stron g groundin g i n actio n researc h 
applied t o in-clas s and out-of-clas s situation s with which teacher s ofte n hav e 
problems. An y demystificatio n proces s mus t mak e i t clea r tha t engagin g i n 
research i s a  necessary , natura l an d rewardin g activit y whic h shoul d b e a n 
essential par t o f a  teacher' s role . 

CARIBBEAN ISSUE S 

AND DEVELOPMENT S 
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2 The  nature of  research training  programmes  was  another  area  which  OTHE R MATERIAL S 
all groups discussed. 

Basic research skill s and method s wer e generall y no t treate d i n any detai l i n 
many teache r trainin g (PRESE T o r INSET ) programmes . Whil e i t i s unlikel y 
that ther e would b e muc h spac e i n the curriculu m o f teacher preparatio n fo r 
a cours e o n basi c researc h skill s t o be adde d t o th e alread y crowde d perio d 
of training , opportunitie s shoul d b e accorde d fo r researc h trainin g i n INSET. 
However, there have been instance s in other Commonwealth countrie s wher e 
some simpl e researc h technique s hav e bee n introduce d fo r trainee s durin g 
their initia l trainin g a t th e practicu m leve l an d thi s could als o be don e i n th e 
Caribbean. What i s crucial i s the need t o develop a  research attitud e no t onl y 
amongst teacher s bu t amongs t teache r educators , headteacher s an d adminis -
trators a s well. This could onl y be accomplishe d i f there was a  higher profil e 
given to research training during INSET. There is an important task of drawing 
up a detailed curriculum, which would identify appropriat e research skills and 
types o f researc h neede d b y thos e wishin g t o engag e i n researchin g variou s 
aspects o f teacher education . 

3 Possible  research  areas  were  discussed  by  all  groups. 

They pu t forwar d a  number o f subjects whic h the y thought coul d be a  focu s 
of research activit y for man y Caribbean countries . These include d assessmen t 
of teache r effectivenes s i n th e ligh t o f self-directe d learning ; mediu m an d 
long-term effect s o f training ; developin g bette r teache r selectio n criteria ; 
assessing the effects o f multi-grade teaching and implications for teacher train-
ing; effects o f using media i n the classroom; and , th e status o f reflective tech -
niques i n training . Researc h whic h examine d th e interactio n o f cultur e wit h 
the us e o f compute r technolog y i n teachin g an d learnin g wa s als o pu t 
forward. A t th e macro-level , researc h i s neede d int o th e restructurin g o f 
teacher education programme s to meet changing demand s of technology an d 
educational chang e i n general. A sound attemp t a t evaluating presen t teache r 
education programme s i n th e region , wit h specia l referenc e t o certificatio n 
and accreditation , wa s als o cited a s a  possibility . 

4 Resourcing  and support  for research  into  teacher  education  was 
another subject  that  was  discussed  in  several groups. 

There was a  wish expresse d t o develop a  journal o r newslette r whic h woul d 
be a  mean s o f communicatio n betwee n professional s o n subject s o f mutua l 
interest relating to classroom research . Researc h which i s being carried ou t a s 
well a s tha t bein g planne d coul d b e th e subjec t o f suc h a  newsletter . Th e 
sharing of potential research problems affecting classroo m learning and teach-
ing coul d b e anothe r exampl e o f a  subjec t bein g include d i n a  newsletter . 
Providing suppor t fo r greate r interactio n betwee n professional s wa s als o 
voiced durin g th e grou p meetings . The nee d fo r mor e regiona l seminar s o n 
research training and priorities, as well as follow-up activitie s from such meet -
ings coul d b e par t o f a  coheren t pla n fo r professional s intereste d o r alread y 
engaged i n educational research . Training in writing up researc h report s bot h 
short an d mor e extensive , coul d for m th e subjec t o f a  serie s o f workshop s 
which would b e a n essentia l par t o f any suppor t fo r al l professionals . 
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Group discussions 

During th e seminar , fou r workin g group s wer e forme d t o discus s quantit y 
considerations in teacher education; issue s of quality in teacher education; the 
teaching/learning process ; and , th e statu s o f teacher s an d teache r educators . 
A summary o f the discussions i s provided below . 

Quantity considerations  in  teacher  education 
Participants note d th e nee d fo r mor e traine d teacher s i n som e o f th e 
Commonwealth Caribbea n countries . The shortag e o f teachers i s inextricabl y 
linked to a  wider concern abou t th e management o f human resource s an d is , 
therefore, affecte d b y policy decisions . 

Training need s an d th e numbe r o f teacher s require d ar e determine d b y 
policy decisions on clas s size, amalgamation o f schools, and expansion o f the 
education sector . Also the policy on expenditur e o n educatio n wil l affec t th e 
expansion o f teacher educatio n activitie s an d recruitmen t o f teachers . 

Quantitative consideration s i n teache r educatio n als o includ e recruitmen t 
and retention o f teachers whic h ar e affected b y polic y decision s o n selectio n 
procedures an d term s an d condition s o f servic e o f teachers . Participant s 
agreed tha t educatio n policie s an d thos e relate d t o teache r educatio n i n par -
ticular shoul d b e develope d i n a  consultative proces s tha t involve s al l stake-
holders an d shoul d tak e int o accoun t th e change s i n th e environmen t i n 
which educatio n i s taking place . 

Quality issues  in  teacher  education 
Participants addresse d th e followin g question s tha t ar e relate d t o qualit y o f 
teacher education : 

• Wha t i s the governance framewor k i n which teache r educatio n take s 
place? 

• Wha t opportunitie s exis t fo r on-goin g professiona l developmen t o f 
teachers? 

• Wha t kin d o f 'instructiona l leadership ' obtain s a t the teachers ' colleges ? 
• Wha t ar e some o f the condition s fo r effectiv e organisatio n an d 

planning? 
• Wha t kind o f professional developmen t activitie s ar e require d fo r 

teacher educators ? 

With respec t t o governance , participant s suggeste d tha t al l countrie s shoul d 
have polic y guideline s tha t provid e directio n fo r teache r educatio n develop -
ment. Thes e guideline s ar e essentia l sinc e teache r educatio n i s funde d 
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through publi c funds . Furthermore , decision s abou t wha t i s taught, ho w i t i s OTHE R MATERIAL S 
assessed an d wha t kin d o f produc t i s produced b y th e institution s canno t b e 
left solel y to teacher educators . Participants cautioned , however , i n the use of 
legislation an d tigh t contro l o n th e college s tha t wil l constrai n the m i n thei r 
attempts t o innovat e an d t o provide qualit y teacher education . 

The grou p considere d mechanism s fo r developin g th e teache r educatio n 
curriculum and recommende d th e establishment o f national committee s com -
prising variou s stakeholder s t o advis e o n conten t an d t o monito r develop -
ments i n teacher education . 

The group also recommended tha t the teacher education curriculum shoul d 
have the following : 

• a n appropriat e balanc e betwee n conten t an d pedagog y 
• th e opportunit y fo r developmen t an d practic e o f skills an d 

competencies 
• th e relevant conten t t o enable teacher s t o meet th e need s o f children i n 

a modern environmen t 
• a  mix o f learning experience s fo r th e cognitive , affective an d persona l 

development o f the teacher s 
• option s t o cate r fo r th e specia l nee d o f countrie s an d fo r trainin g i n 

specialist areas . 

Further, th e grou p recommende d th e establishmen t o f mechanism s fo r moti -
vating and retaining teachers in the profession an d arrangements for reflectio n 
on practice . 

The practicu m i n teache r educatio n wa s als o considere d i n discussin g 
quality of teacher education . Participants agreed tha t the arrangements fo r th e 
practicum i n man y o f th e Commonwealt h Caribbea n countrie s wer e inade -
quate. Th e purpos e an d duratio n o f th e practicu m shoul d b e reviewed . Th e 
group suggeste d tha t th e practicu m shoul d provid e teacher s wit h th e oppor -
tunity to develop and practise skills and to reflect o n their teaching. Some par-
ticipants agreed tha t an internship year at the end of two years at the teachers ' 
colleges might be beneficial i n helping teachers to acquire desirable skills and 
attitudes fo r th e teachin g profession . 

The grou p als o note d th e importanc e o f on-goin g professiona l develop -
ment i n ensurin g qualit y teache r education . I n orde r t o develo p an d imple -
ment appropriat e activitie s ther e shoul d b e clos e collaboratio n betwee n th e 
institutions and th e schools . Retraining i n some areas , such a s clinica l super -
vision, was als o considered necessary . 

With respec t t o instructiona l leadership , concer n wa s expresse d abou t th e 
demands mad e o n teachers ' colleg e principal s wh o fin d tha t the y hav e t o 
devote a  grea t dea l o f tim e t o management concerns . Many o f the principal s 
do no t hav e trainin g i n management . Th e grou p recommende d course s i n 
management fo r th e principal s t o hel p the m t o dea l wit h th e complex issue s 
involved i n the teacher educatio n system . 

On staf f qualit y considerations , recommendation s wer e mad e fo r th e 
following: 

• professiona l developmen t activitie s throug h collaboratio n betwee n th e 
university an d th e college s 

• on-goin g staf f developmen t activitie s at the college s 
• school-base d session s fo r th e teache r educator s 
• establishmen t o f performanc e standard s fo r teache r educators . 
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Teaching I learning issues 
In the deliberations related to teaching and learning, the group recommende d 
a researc h activit y t o investigat e wha t constitute s a n effectiv e teache r i n th e 
Caribbean context . Th e grou p suggeste d tha t th e step s i n suc h a  researc h 
project coul d include identification o f the stakeholders; seeking and analysin g 
their view s o n desire d outputs ; and , developin g an d adoptin g appropriat e 
means o f measurement i n relation t o ho w suc h output s ar e achieved . Mean s 
of measurement could , for example , relate to student academi c progress, per-
sonal an d socia l development , an d t o teachers ' observation s o f classroo m 
behaviours. 

In discussin g teaching/learnin g issue s th e grou p als o focuse d o n technol -
ogy i n th e classroom . Technolog y wa s define d a s th e ful l rang e o f aid s tha t 
teachers ca n us e i n th e deliver y o f education . Th e us e o f technolog y i n th e 
classroom was another area recommended fo r research i n order to obtain data 
that would infor m th e selectio n o f appropriat e technolog y t o enhanc e learn -
ing experience . 

The status of  teachers  and  teacher  educators 
This group noted that current views on the status of teachers were mixed and 
ambiguous. Society has very high expectation s o f teachers an d i t is acknowl-
edged tha t teachers have an importan t role to play i n the development o f the 
country. Ye t teacher s ar e no t valued . Thi s result s i n man y qualifie d youn g 
people opting for othe r professions an d getting int o teaching as a  last choice. 

Teachers an d teache r educator s mus t assum e som e responsibilit y fo r 
improving their status. Greater attention mus t be given t o professional behav -
iour which i s manifested i n the interes t th e teacher s tak e i n the students , an d 
the way in which they assume the responsibility fo r the development o f those 
in thei r charge . Teache r educator s als o nee d t o hel p th e teache r trainee s t o 
develop those skills and attitudes that are required for them to behave respon-
sibly in the teaching profession . 

The grou p als o note d th e importanc e o f establishin g caree r path s fo r 
teacher an d teache r educators . There ar e fe w opportunitie s fo r promotio n i n 
the existin g structure . Ther e i s need , therefore , fo r consultatio n involvin g 
teachers, teache r educators , teachers ' unions , polic y maker s an d othe r stake -
holders to review existing arrangements so that there is opportunity fo r teach-
ers to grow i n the profession . 

Rewards an d incentive s ar e als o necessary . Thes e ca n includ e monetar y 
incentives o r increments ; sabbaticals ; scholarships ; specia l leave ; specia l 
allowances; library resources ; an d provisio n o f journals. 

The group recommende d th e following : 
• a n in-dept h stud y of caree r paths fo r teacher s an d teache r educator s 
• th e establishmen t o f a  system fo r professiona l developmen t 
• th e development o f appropriate performanc e appraisa l scheme s fo r 

teachers an d teache r educator s 
• clarificatio n o f the profil e o f a  teacher educato r 
• th e developmen t o f a  code o f ethics for th e Caribbean teache r 
• clarificatio n o f the role s of personnel a t differen t level s i n the teachin g 

profession 
• suppor t service s to dea l wit h problems o f 'burn-out ' stres s an d anxiet y 

among teacher s an d teache r educators . 
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Evaluation and  follow-up 
activities 

Participants evaluate d th e seminar by completin g a  questionnair e whic h wa s 
distributed on the last day. The responses showed tha t participants considere d 
the seminar useful i n providing a forum fo r discussion o f issues and concern s 
in teache r educatio n i n th e Caribbea n region . The y reporte d tha t th e topic s 
selected fo r discussio n wer e relevan t an d tha t th e lead presentation s wer e o f 
a hig h standard . 

More tim e fo r discussio n i n group s wa s require d an d anothe r da y woul d 
have given adequate time for more in-depth discussion. Time would also have 
been save d i f it had been possibl e to circulat e al l the semina r paper s wel l i n 
advance. 

The topic s tha t generate d mos t interes t wer e value s education ; distanc e 
education fo r teachers ; researc h i n teache r education ; and , multi-grad e 
teaching. 

Follow-up activities 
In bot h plenar y an d grou p discussion s follow-u p activitie s wer e propose d 
which coul d b e undertake n a t national , regiona l an d pan-Commonwealt h 
levels. These recommendations are classified unde r the headings given below. 

Policy 

• Developmen t o f a  policy o n teache r educatio n an d o n issue s tha t affec t 
operations an d programme s a t the teacher educatio n institutions . 

Curriculum 

• Establishmen t a t nationa l leve l of a  committee , o r other mechanism , fo r 
the review and monitorin g o f the teacher educatio n curriculum . 

• Inclusio n i n the curriculu m o f options tha t mee t th e specia l need s o f 
some countries . 

• Inclusio n i n the curriculu m o f options i n special area s such a s multi-
grade teaching an d value s education . 

Distance educatio n 

• Trainin g workshops an d seminar s fo r teache r educator s i n areas suc h 
as the following : 
(0 preparatio n o f materials fo r distanc e educatio n 
(ii) organisatio n an d managemen t o f teache r educatio n b y distanc e 
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CARIBBEAN ISSUE S (ni ) use o f technology i n the training o f teacher s 
AND DEVELOPMENT S (iv ) supervisio n an d evaluatio n o f teacher s i n a  distanc e educatio n 

programme. 

Research 
• Trainin g workshops an d seminar s fo r teache r educator s i n the follow -

ing areas: 
(i) interpretin g an d applyin g research findings  i n teacher educatio n 
(ii) conductin g quantitativ e an d qualitativ e researc h an d analyse s o f 

findings 
(iii) developin g an d conductin g actio n researc h 
(iv) preparin g survey s an d othe r instrument s fo r collectin g data . 

• Identifyin g area s fo r researc h an d conductin g researc h throug h 
collaboration betwee n th e Ministry of Education, th e University , teache r 
education institution s an d schools . 

Staff development 
• Identificatio n o f career path s fo r teachers . 
• Establishmen t o f a  comprehensive syste m for on-goin g professiona l 

development o f teachers an d teache r educators . 
• Course s i n areas such a s clinical supervision , modul e writing , informa -

tion technology , adul t educatio n methodologie s an d ne w approache s 
to the deliver y o f education . 

Resource material s 

• Preparatio n o f resource material s i n areas such a s multi-grade teachin g 
and distanc e education . 

• Preparatio n o f a  popular 'journal ' tha t ca n infor m teacher s an d teache r 
educators o f development s an d innovation s i n teacher education . 

• Assignin g responsibility t o an institutio n o r organisation t o ac t a s a 
clearing hous e fo r enablin g teache r educator s t o access relevan t docu -
ments. 

Evaluation 

• Trainin g i n the us e o f competency-based assessmen t tha t i s used b y th e 
Caribbean Examinations  Council . 

• Applicatio n o f competency-based assessmen t a t the teachers ' colleges . 
• Trainin g i n the development an d us e o f performance appraisa l 

schemes. 
• Establishmen t o f suppor t service s fo r teacher s t o dea l with professiona l 

and persona l concern s tha t affec t performance . 
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Appendix 1 
Teacher Education Seminar 
Valley Vue Hotel, Trinidad 
January 16-18,  1995 

List of participants 
Country/ 
organisation 

Antigua an d 
Barbuda 

Barbados 

Belize 

Dominica 

Grenada 

Guyana 

Ms Jessie Kentis h 
Head, Teacher Training 
Antigua State College 
Tel: 462-0413 

Ms Maureen Luca s 
Principal 
Erdiston Teachers' Colleg e 
Pine Road 
St Michael 
Tel: 429-3620 

Ms Cynthia Thompso n 
Principal 
Belize Teachers' Colleg e 
Box 579 , Belize City 
Tel: 02-44413 
Fax: 02-33941 

Ms Frances Harri s 
Principal 
Dominica Teachers ' College 
Tel: 448-2401 

Ms Jeanette DuBoi s 
Dean, Professiona l Studie s 
T.A. Maryshow Communit y 
College 
Tanteen, S t Georges 
Tel: 440-2787/2587/8009 

Ms Millicent Waterman 
Principal 
Cyril Potter College of Educatio n 
Turkeyen 
Tel: 022-4441-5 

Country/ 
organisation 

Jamaica 

St Kitts and 
Nevis 

St Vincent an d 
The Grenadine s 

Trinidad an d 
Tobago 

Dr Alan Pérsic o 
University of Guyan a 
P.O. Box 10111 0 
Georgetown 
Tel: 54841 

Mr Wesley Barret t 
Chief Educatio n Officer . 
Ministry of Educatio n 
Kingston 
Tel: 9220 1354 

Ms Gweneth Hanle y 
Head, Divisio n of Teache r 

Education 
P.O. Box 268 
Basseterre, S t Kitts and Nevi s 
Tel: 465 8791 

Mr Chester Roger s 
Principal 
St Vincent Teachers' College 
Box 242, Kingston, S t Vincent 
Tel 45-84611 

Dr Claudia Harve y 
Permanent Secretar y 
Ministry of Educatio n 

Mr Martin Jones 
Ms Rowena Kallo o 
Croille Wolsey 
Shastri Mahara j 
Corinth Teachers ' Colleg e 
San Fernand o 
Tel: 652 4445 
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Ms Doris Philli p 
Head, Guidanc e Unit , 
64 Pembroke Street , 
Port of Spai n 
Tel: 625 7935 

Mr John Nile s 
Curriculum Office r 
Ministry of Educatio n 
Couva 
Tel: 679-2574 

Ms Waveney Martinboroug h 
Caribbean Unio n Colleg e 
Maracas 
Tel: 645-2202 

Mr Benefit Okezi e 
Principal 
Caribbean Unio n Colleg e 
Maracas 
Tel: 663-1009 

Mr Kenrick Seepersa d 
Chief Education Office r 
Ministry of Educatio n 
Tel: 628-4488 

Janet Stanle y Marcamo 
Director, Researc h and Evaluatio n 

Ms Emma Derric k 
Teacher Educator , 
Valsayn Teachers' Colleg e 
Corepe 
Tel: 662-2417 

Ms Yvonne Joseph 
Teacher Educato r 
Valsayn Teachers' College 
Corepe 
Tel: 662-2417 

Mr Hollis Sankar 
Lecturer, Scienc e Educatio n 
Corinth Teachers' College 
San Fernand o 
Tel: 652-4445 

Ministry of Educatio n 
St Clair, Por t of Spai n 
Tel: 628-4488 

Mr Lloyd Pujada s 
Director of Curriculu m 

Development 
Ministry of Educatio n 
R.C.L.R.C., Couva 
Tel: 679-2574 

Mr Gupta Seeparsa d 
Teacher Educato r 
Corinth Teachers' College 
San Fernand o 
Tel: 652-4445 

Ms Paula Danie l 
Principal 
Ministry of Educatio n 
Tel: 637-3419 

Ms Marjorie Thoma s Turk s and M s Georgina Bee n 
Principal Caico s Educatio n Office r 
Valsayn Teachers' College 
Corepe 
Tel: 662 2417 

Mr Peter O'Nei l 
Curriculum Office r 
Ministry of Educatio n 
Couva 
Tel: 679-2574 

Ministry of Educatio n 
Grand Tur k 
Tel: 946-2319 

Mr Chris Berry 
In-Service Teacher Trainer 
Ministry of Educatio n 
Grand Turk 
Tel: 946-2319 

Mr Clifford Bulloc k Universit y of Professo r Michae l Durojaiy e 
Curriculum Office r th e West Indies Professor , Teache r Educatio n 
Ministry of Educatio n 
Couva 
Tel: 679-2574 

Faculty of Educatio n 
St Augustine 
Tel: 662-2002 
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Ms Glenda Prim e 
Lecturer, Faculty of Educatio n 
St Augustine 
Tel: 662-2059 

Dr Velma Pollar d 
Dean, Faculty of Educatio n 
Mona 
Tel: 927-7581 

Ms Vena Jules 
Lecturer 
Faculty of Educatio n 
St Augustine 
Tel: 663-1334 

Caribbean 
Examinations 
Council 

Dr Roy Augier 
Chairman 
Western Zone Offic e 
Caenwood, Jamaica 
Tel: 967-014, 928-1468 

Dr Edrick Gif t 
Senior Lecture r 
Faculty of Educatio n 
St Augustine 
Tel: 662-2002 

Ms Irene Walte r 
Registrar (Ag.) CXC 
The Garriso n 
St Michael, Barbado s 
Tel: 436-6261 

Ms June Georg e 
Research Fello w 
Faculty of Educatio n 
St Augustine 
Tel: 662-2002 

Commonwealth 
of Learnin g 

Dr Dennis Irvin e 
Regional Co-ordinato r 
c/o UNESC O 
Kingston, Jamaica 
Tel: 929-7087-9 

Dr Stella Joseph 
Research Fello w 
Faculty of Educatio n 
St Augustine 
Tel: 662-2002 

Dr Ian Robertso n 
Senior Lecture r 
Faculty of Arts 
St Augustine 
Tel: 662-2002 

Mr Kelvin Jarvis 
Librarian 
Faculty of Educatio n 
St Augustine 
Tel: 662-2002 

Mr G. Rogers 
Library Assistant 
St Augustine 
Tel: 662-2002 

Dr Hilary Perrato n 
Educational Planne r for Distanc e 

Education 
Office o f Academic Affair s 
Cave Hil l 
Tel: 425-1117 

British Division D r Kevin Lillis 
Development Regiona l Advise r 
(Caribbean) BDDC , Bridgetown, Barbado s 

Tel: 436-9813 

Dr John Tayles s 
Adviser, BDDC 
c/o Britis h High Commissio n 
Georgetown, Guyan a 

University of Professo r Elwy n Thomas 
London Educatio n Consultan t 

Institute of Educatio n 
London WC1H 0AL 
Tel: 0171-612-6622 

The Open D r Keith Harr y 
University Directo r 

International Centr e for Distanc e 
Learning 

Walton Hall , Milton Keyne s 
MK7 6AA 

Tel: 01908-653537 

OECS Secretariat D r George Ford e 
Director, OECS Education Refor m 

Unit 
The Morn e 
Saint Lucia 
Tel: 452-2082 
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Dr Carole Maison-Bisho p 
Deputy Programm e Manage r 
Human Resourc e Developmen t 
P.O. Box 10827 , Georgetown, 

Guyana 
Tel: 51960/61/6 4 

Ms Myrna Bernar d 
Senior Programm e Office r 

Education 
P.O. Box 1082 7 
Georgetown, Guyan a 
Tel: 51960/61/6 4 

Commonwealth D r Lucy Steward 
Secretariat Chie f Programm e Office r 

Human Resourc e Developmen t 
Division 

Marlborough Hous e 
Pall Mall , London SW1 Y 5HX 
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Appendix 2 
Regional Teacher  Education Seminar 
Valley Vue Hotel 

January 16-18,  1995 

Programme 
Day 1 
8.30-9.00 
9.00-9.45 
9.45-10.00 
10.00-10.15 
10.15-11.30 
11.30-12.30 

12.30-2.00 

2.00-3.30 
3.30-5.00 

16 January 
Registration 
Opening ceremon y 
Coffee brea k 
Opening remark s b y Chai r 
Presentations b y participant s 
Issues i n teache r educatio n i n Commonwealth an d 

non-Commonwealth countrie s 

LUNCH 

Discussion an d preparatio n fo r grou p workshop s 
Group activitie s (Preparatio n o f projects , follow-u p 

activities etc. ) 

Day 2 
9.00-10.30 
10.30-10.45 
10.45-12.30 

12.30-2.00 

2.00-3.30 
3.30-5.00 

17 January 
Presentations o n trainin g teacher s b y distanc e educatio n 
Coffee brea k 
Presentations an d discussion s continu e 

LUNCH 

School-based v s institution-base d teache r educatio n 
Continuation o f grou p wor k 

Day 3 
9.00-10.30 
10.30-10.45 
10.45-12.30 

12.30-2.00 

2.00-3.00 
3.00-4.30 

18 January 
Values educatio n 
Coffee brea k 
Multi-grade teachin g 

LUNCH 

Research i n teache r educatio n 
Proposals an d project s 
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Appendix 3 
A notional weighted* teacher preparation 

curriculum for future needs 
(3 year duration) 

Fields of study and practic e 

LIBERAL EDUCATION (Mai n subjects ) 

CURRICULUM 'THEORY AND PRACTICE** 

PEDAGOGICAL SCIENCE S (Methodology)* * 

TECHNOLOGICAL AWARENESS IN EDUCATIO N 
(computer literacy ) 

PRACTICUM 

REFLECTIVE METHODOLOGIE S 

LIFE ISSUES 

% weightin g 

25 

12 

12 

3 

35 

7 

3 
Environment an d pollutio n 
Health concern s 
Conservation 
Cultural heritag e 

PERSONAL DEVELOPMEN T 
Language an d communicatio n 
Counselling 
Global an d nationa l identit y 
Values and mora l educatio n 

100 

* The weighting s ma y nee d t o b e adjuste d accordingl y fo r primar y an d secondar y schoo l 
training. 

•• These woul d incorporat e th e basic s of the educationa l discipline s e.g . psychology , 
philosophy. 

Elwyn Thomas (1995 ) 
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Appendix 4 
Outline research  training for teacher 
educators and senior  educationists 

A NATUR E OF RESEARCH AND EVALUATION PROCESSES 

Theories, paradigm s an d conceptua l model s 

B BASI C RESEARCH COMPETENCIE S 

Observation, design , instrumentation , hypothesi s testing , samplin g 
Qualitative technique s 
Simple statistica l analysi s 

C ADVANCE D RESEARCH COMPETENCIES 

Complex researc h designs , advance d statistics , multivariat e analysis , mode l 
and theor y building , mode l testing , advance d ethnographi c technique s 

D EVALUATIO N TECHNIQUES 

Summative, formative , illuminative , evaluativ e us e o f various model s an d 
designs, assessmen t an d outcome s measure s 

E APPLICATION S 

Piloting project s 
Project identificatio n an d projec t preparation . 
Project monitorin g an d supervisio n 
Evaluation o f project s 
Planning an d implementatio n researc h 
Commissioned nationa l an d internationa l researc h projects . 

Elwyn Thomas (1995) 
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Appendix 5 
Objectives of teacher education 

programmes in  Barbados 

1 Diplom a in Education 
To help teachers to: 

• understan d th e factor s which affec t th e learning and development o f chil-
dren and adolescent s and how the educative environment contribute s t o 
their growth and developmen t 

• understan d th e importance o f the sociological an d psychologica l contex t in 
which learning and teaching take place 

• improv e thei r understanding o f self and others and develop thei r commu-
nication and interpersonal skill s 

• understan d th e values and implications behind curren t educationa l prac-
tices and develop a  rational basis for action in classroom, schoo l and the 
educational system 

• improv e thei r understanding o f the Caribbean educationa l system and its 
organisation 

• develo p the basic skills necessary fo r readin g and interpreting research an d 
for conductin g research i n the school situatio n 

• identif y th e instructional need s of children an d groups o f children within a 
class setting and design instructiona l programmes to meet these need s 

• us e a variety of instructional skill s and management procedures an d effec -
tively utilise people , time , space and material s for instructiona l purpose s 

• develo p the basic understanding an d skills necessary fo r improving the 
quality of educational assessmen t 

• develo p a  critical and experimental attitud e to teaching. 

2 Two-yea r in-service programm e 
The aims of the in-service training programmes are to: 

• hel p teachers acquire an understanding of , an d practise with competency , 
those skills which make for effective teachin g 

• provid e opportunities fo r students t o develop as independent learner s 
• encourag e each student t o develop specialist teaching skills in at least one 

curriculum are a i n addition t o general competenc e i n other area s 
• encourag e teacher s to perceive themselves a s role models fo r pupil s an d 

help them develop the self-confidence an d other professional skill s 
required t o function i n such a  capacity . 

3 Teachers ' Advance d Professional Certificat e 
These programmes seek to help participants : 

• acquir e and practise the skills necessary for leading and advising thei r 
colleagues in school on matters pertaining to curriculum development , 
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APPENDICES curriculu m renewal and curriculum evaluation i n their areas of 
specialisation 

• examin e an d discuss new developments in theory and practice especiall y 
as they pertain to contemporary problems in local classroom s 

• experimen t with and evaluate ne w methodologies, approache s an d materi-
als in their specialist fields and use relevant ones regularly in order to 
solve teaching/learning problem s in the classroo m 

• examin e and evaluate thei r mode o f professional functionin g wit h a  view 
to engaging in self-improvemen t 

• us e the computer a s a tool for instructional deliver y 
• design , produce, use and evaluate a  wide range of instructional material s 

such a s video tapes and reader s 
• emplo y the basic principles of special needs instruction in their classroom. 

4 Certificat e i n Educational Management and Administration 
The Certificat e i n Educationa l Managemen t an d Administratio n i s intende d pri -
marily for experienced practitioner s in the field of primary and secondary educa-
tion who hold, o r are likely to hold, post s of special responsibility . I t is designed 
to equip participants for effective leadershi p roles in the management and admin-
istration of educational institutions and organisations, and in other supervisory or 
management positions in the educational system. 

The objectives of the programme are: 
• t o deepen thei r awareness of the relationship between education , socio-

economic development and nationa l objective s 
• t o see the educational system and it s linkages a s a whole and to under-

stand the role of educational administrator s in relation to pupils, school 
personnel, parents ; the Ministry of Education, Youth Affairs an d Culture; 
and, th e wider communit y 

• t o update thei r knowledge o f and insight s into psychological and sociolog-
ical processes and to provide a sound basis for programming to meet the 
needs of young peopl e 

• t o understand thei r own psychologica l need s and those o f others 
• t o identify th e needs of individual institutions and the educational system 

and to help them to develop the insights , techniques and attitude s neces-
sary for responding t o these need s 

• t o familiarise themselve s with current theories and practice s in the field of 
management an d administration, especiall y as they relate to educational 
institutions, and encourage them to develop an analytical approac h t o the 
management o f educational institution s 

• t o equip themselves with the knowledge, skills and techniques t o assist in 
formulating plans , syllabuses and curricula and to translate these into 
dynamic school programmes. 
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Appendix 6 
Teacher education model  - Belize 
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Appendix 7 
Teacher education model-  St  Kitts and Nevis 
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Appendix 8 
Teacher education programmes in Trinidad 

and Tobago 

1 Course : 
Target group : 
Duration: 
Content: 

Teachers' Diplom a 
In-service assistan t 11 ; assistant 11 1 
2 year s 
Psychology/Philosophy/Principles o f Educatio n 
Organisation an d Practic e o f Educatio n 
School Curricula r Studie s (Englis h Language , Maths , 
Literature, Art/Craft , Socia l Studie s P.E. , Famil y Lif e 
Education) 
Elective Studie s 

Certification: 

2 Course : 
Target group : 
Duration: 
Supervision: 
Certification: 

3 Course : 
Target group : 
Duration: 
Supervision: 
Certification: 

4 Course : 
Target group : 

Supervision: 

5 Course : 
Target group : 
Duration: 
Content: 

Supervision: 

Certification: 
Feature: 
Participants: 

Teachers' Diplom a 

Bachelor i n Educatio n (Primary-UWI ) 
Trained primar y schoo l teacher s 
2 year s 
Faculty o f Education , UW I 
B.Ed. (Primary ) 

Certificate i n Educatio n (UWI ) 
Trained primar y schoo l teacher s 
1 yea r 
Faculty o f Education , UW I 
Cert.Ed. Science/Maths/Readin g 

Educational Administratio n (UWI ) 
Trained primar y schoo l teacher s (prospectiv e 
administrators) 
Faculty o f Education , UW I 

Primary Headshi p 
Senior teachers/vic e principals/principal s 
6 month s 
Better School s Educatio n Module s (Commonwealt h 
Secretariat) 
Ministry o f Education , Schoo l supervisors/principals / 
teachers' colleg e lecturer s 
Certificate o f Meri t (examination ) 
Short ter m (ID B funded ) 
955 (1993-1994 ) 
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APPENDICES 6  Course : O n th e jo b trainin g (OJ T - pre-servic e training ) 
Target group : Recruite d assistan t teacher s 
Duration: 1  year 
Supervision: Nationa l Training Boar d 
Certification: Certificat e o f Achievemen t 
Participants: 102 1 (1995-1994 ) 
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Appendix 9 
Achievement in teacher education in 

Trinidad and Tobago  (1988-1994) 

Pre-service trainees - (OJ T programme 1993-94 ) 

Level 
Pre-school 
Primary 
Secondary 

Total 

In-service p rogramme s (pr imary ) ID B 

Courses 
Teaching subject s (12 ) 
Library skill s 
Primary principalshi p 
Professional course s -  UW I 

M.Ed. 
Cert.Ed. 
Cert. Material s Productio n 

No of part icipant s 
300 (SERVOL) 

1021 
107 

1428 

sponsored 

No. of part icipant s 
16, 95 8 

589 
955 
133 
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Appendix 10 
Faculty of Education graduates-  University  of Guyana 
1982-1994 

1982 

1983 

1984 

1985 

1986 

1987 

1988 

1989 

1990 

1991 

1992 

1993 

1994 

Cert. Ed 

M F 

1 5 

20 1 2 

7 1 5 

7 1 1 

1 

1 

35 4 5 

B. Ed 

M F 

24 1 5 

1 

6 1 1 

18 3 7 

9 1 1 

10 2 3 

11 2 0 

13 3 3 

17 1 7 

17 2 5 

5 2 7 

2 5 

7 3 2 

139 25 7 

Dip. Ed 

M F 

7 6 

12 7 

6 8 

10 1 3 

6 5 

7 8 

11 1 0 

13 1 5 

5 9 

3 9 

7 1 0 

4 5 

7 1 3 

98 11 8 

M.Ed 

M F 

2 6 

3 1 

1 4 

6 1 1 

Total 

M F 

31 2 1 

13 1 3 

32 3 1 

35 6 5 

22 2 7 

17 3 2 

22 3 0 

26 4 8 

22 2 6 

20 3 4 

14 4 3 

9 1 2 

15 4 9 

278 43 1 

Total 

52 

26 

63 

100 

49 

49 

52 

74 

48 

54 

57 

21 

64 

709 
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Appendix 11 
Notes for the  student teacher  on preliminary 

visit to schools for teaching  practice in  the 
Bahamas 

Object 
1 Obtai n th e informatio n an d material s required t o enable th e student to teach 

effectively. 
2 Mee t the headteacher an d staff o f the school. 
3 Mee t the class teacher and children . 
4 Tr y to assimilate the atmosphere o f the school. 

What to look for 
1 Metho d of the school: 

• it s organisation 
• metho d of disciplin e 
• metho d of motivation 
• metho d o f giving assignments 
• relationshi p of children to headteacher 
• relationshi p of children to class teacher. 

2 Clas s teacher's manner : 
• manne r in which the children are receive d 
• manne r in which childre n ar e spoken t o 
• manne r in which the teacher regulate s hi s vocabulary 
• manne r in which the children are corrected 
• manne r in which the teacher obtains co-operation . 

3 Metho d of work: 
• th e standard se t on exercise books 
• method s of marking and correcting books 
• metho d o f using information provide d fro m writte n work 
• th e organisation given on projects , maps , posters , etc. 

4 Routin e organisation : 
• method s of collecting papers , checking equipment, etc . 
• metho d used in  having children respond to questioning 
• metho d used in seating arrangemen t 
• metho d used i n allowing for individual difference s 
• metho d used i n entering or leaving the classroom . 
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APPENDICES Wha t to bring back from a  preliminary visi t 
1 Scheme s o f work wit h al l necessary detail s i n th e subject s yo u ar e expecte d 

to teac h 
2 Th e nam e give n t o th e class , e.g . Grad e 4 A or 6 
3 Siz e o f th e clas s 
4 Averag e ag e o f th e childre n 
5 Strea m o f th e clas s o r abilit y o f th e childre n 
6 Lengt h o f th e lesso n 
7 Account s o f pupil' s previou s knowledg e o f subject s 
8 Th e amount , qualit y an d availabilit y o f equipmen t 
9 Genera l siz e o f th e school' s displa y space , provision s fo r electrica l 

connections, wate r supply , etc . 
10 Seatin g pla n o f th e childre n wit h name s 
11 Reaso n fo r th e presen t arrangemen t o f desk s 
12 Informatio n abou t childre n wh o presen t unusua l behaviou r problem s o r 

have difficult y wit h hearing , sight , etc . 
13 Timetable s fo r th e school s wit h specia l attentio n t o possibl e interruptions , 

e.g. collection s o f money , fire  dril l 
14 Tex t books ; hav e a  thorough knowledg e o f th e book s i n use . Try to obtai n 

a cop y o f eac h on e relate d t o your teachin g subject s 
15 Fo r your file  ge t th e histor y an d characteristic s o f th e school , th e numbe r o f 

teachers an d students , th e numbe r o f room s in  th e building , etc . 

Source: Teaching  Practice  Handbook,  Teache r Educatio n Division , Colleg e o f th e 
Bahamas. 1s t edition, 1992 , pp. 1- 2 
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Appendix 12 
The International Centre  for Distance 
Learning (ICDL)  Open University,  UK 

The ICDL provides worldwide informatio n service s o n distanc e education . ICDL 
is part of the Institute of Educational Technology (IET) of the UK Open University. 
According to its brochure the services offered b y the ICDL include the following : 

• a  distance education databas e containin g detailed, high quality informatio n 
on courses , institutions and literature, accessible on line and on CD-ROM; 

• a n information servic e providing answers to users' enquiries and with the 
capacity to undertake literatur e searches and to compile biographies; 

• a  unique library collection covering all aspects of the theory and practice 
of distance education and open learning worldwide; 

• ICDL  Update,  a  quarterly listing of significant ne w publications, forthcom -
ing events, and major addition s and enhancements to the ICDL database; 

• a  gopher server carrying ICDL data and also pointing to other relevan t 
gophers. 

Participants wer e encourage d t o use opportunitie s provide d fo r the m t o acces s 
and benefit fro m th e services offered b y ICDL. 
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